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Aim, focus and purpose of the research question/context? 

The overarching aim of this assignment is to conduct an evaluative exploration into the perceptions held by Year 5/6 pupils regarding the practice of check-ins on pupil wellbeing within the educational setting. This entails a comprehensive examination of how students conceptualize, engage with, and assess the efficacy of check-in procedures designed to monitor and support the emotional and mental health needs of pupils.

The investigation seeks to delve into the multifaceted dimensions of this phenomenon by scrutinizing various aspects, including the frequency and manner in which check-ins are conducted, the extent to which they are perceived as beneficial or otherwise impactful by different stakeholders, and the potential areas for improvement identified by participants. Central to this endeavour is the recognition of the diverse perspectives and experiences that inform individuals' attitudes and opinions towards check-ins on pupil wellbeing.

By adopting a holistic approach that encompasses the viewpoints of pupils, this evaluation endeavours to generate insights into the effectiveness of current practices, identify potential challenges or barriers to their implementation, and illuminate opportunities for enhancing the provision of support for pupil wellbeing within the educational context. Moreover, it aims to contribute to the ongoing discourse surrounding the promotion of holistic approaches to education that prioritize the social, emotional, and mental health needs of students, thereby fostering a conducive learning environment that nurtures the overall wellbeing and development of all individuals involved.

The study was carried out in a composite Year 5/6 classroom within a mainstream primary school located in South Wales. Within this setting, one student in the class was identified as having Additional Learning Needs (ALN). Situated in an affluent geographical area, the school provided a context perceived to be supportive of academic achievement. 

The emotional check-in board utilized by the participants in this study featured pegs labelled with the children's names and four laminated pages representing different emotions. Children would approach the board and place their peg on one of the four laminated pages. The bottom four pages depicted coloured zones associated with specific emotions: the red zone encompassed feelings of anger, frustration, panic, loss of control, fear, and insecurity; followed by the blue zone, which included emotions such as sadness, fatigue, boredom, sickness, and withdrawal. The yellow zone comprised emotions like nervousness, excitement, worry, stress, confusion, and a lack of readiness to learn. Lastly, the green zone encompassed emotions of happiness, positivity, calmness, and focus. 

My research question is ‘How do year 5/6 pupils perceive emotional check-ins on pupil wellbeing?‘. 

Overview of relevant literature 

In the context of government policy, the Welsh Government has provided its own definition of wellbeing within the framework of the Well-being of Future Generations (Wales) Act 2015. According to this legislation, wellbeing extends beyond individual happiness to encompass broader societal and environmental concerns (Welsh Government, 2015).

The Act outlines seven key wellbeing goals for Wales, reflecting a holistic approach to societal progress and development. These goals include fostering a prosperous and resilient economy, nurturing healthy and prosperous communities, striving for a more equal Wales, promoting a vibrant culture and a thriving Welsh language, embracing global responsibility, fostering resilience, and nurturing cohesive communities (Welsh Government, 2015).

The overarching aim of these wellbeing goals is to ensure the welfare and prosperity of both present and future generations in Wales. By addressing various aspects of social, economic, environmental, and cultural wellbeing, the legislation aims to promote sustainable development and improve overall conditions within Welsh society (Welsh Government, 2015). Through these comprehensive objectives, the Welsh Government seeks to create a more inclusive, equitable, and resilient society for all its citizens.

Prioritizing the wellbeing of children aged 9-11 is paramount as it significantly impacts their overall development and future outcomes. This age group experiences substantial social and emotional changes, making it crucial to focus on emotional intelligence, resilience, and positive coping strategies (Luthar, 2006) By promoting wellbeing, educators can create an optimal learning environment that enhances academic success. Furthermore, interventions aimed at fostering wellbeing can help children develop behavioural regulation and self-control, empowering them to navigate challenges effectively (Roeser et al., 2012). Finally, building resilience during this period is crucial for adapting to change and overcoming obstacles, equipping children with the skills they need to thrive (Cicchetti, 2016).

Extensive research indicates that students with higher levels of wellbeing often exhibit superior academic performance. Positive mental health and emotional stability have been consistently linked to enhanced concentration, motivation, and cognitive abilities, all crucial components for effective learning and academic achievement (Huppert and So, 2013). Moreover, students who perceive psychological and emotional support within their educational environments are more inclined to actively engage in classroom activities, participate in discussions, and persevere through academic obstacles (Suldo & Shaffer, 2008). Therefore, nurturing a positive and supportive school atmosphere that prioritizes student wellbeing can yield significant benefits for academic outcomes.

Social-Emotional Learning (SEL) theory underscores the significance of nurturing social and emotional competencies in children and adolescents. According to Durlak et al. (2011), emotional check-ins represent a practical application of SEL principles, providing students with structured opportunities to identify, understand, and regulate their emotions within the classroom environment. By incorporating SEL practices like emotional check-ins into everyday routines, educators facilitate the development of crucial social and emotional skills, ultimately fostering improved wellbeing and academic achievement among students. (Durlak et al,2011) 

Attachment theory, as proposed by Bowlby (1997), highlights the profound influence of early caregiver relationships on individuals' social and emotional development. Emotional check-ins in educational settings serve as platforms for students to establish secure attachments with trusted adults, particularly teachers, who serve as sources of support and comfort. Through these interactions, emotional check-ins contribute to students' sense of safety, belonging, and emotional wellbeing within the classroom context, reinforcing the importance of relational connections in promoting positive developmental outcomes. (Bowlby, 1997) 

Self-Determination Theory (SDT) emphasizes the role of intrinsic motivation, autonomy, and relatedness in facilitating optimal human functioning. Deci and Ryan (2000) suggest that emotional check-ins align with the principles of SDT by providing students with opportunities to express their emotions authentically, make choices about regulating their feelings, and connect with others in a supportive environment. By addressing students' psychological needs for autonomy, competence, and relatedness, emotional check-ins promote intrinsic motivation, engagement, and overall wellbeing, underscoring their value as a practical tool for enhancing students' socio-emotional development within educational settings. (Deci and Ryan, 2000)

Emotional check-ins play a crucial role in promoting a positive classroom environment, as highlighted by Maslow (1943). By fostering a sense of safety and belonging, emotional check-ins create a foundation for positive wellbeing among students. Wentzel (1998) emphasizes that when students perceive their emotions as acknowledged and valued by teachers and peers, they are more likely to feel supported and accepted, leading to higher levels of psychological wellbeing. Additionally, emotional check-ins, as noted by Fredricks, Blumenfeld, and Paris (2004), provide opportunities for students to connect with others, share their experiences, and receive validation and support. These interactions contribute to the cultivation of a supportive and inclusive classroom climate, further enhancing student wellbeing.
Bottom of Form

Emotional check-ins are closely tied to the Curriculum for Wales, which prioritizes holistic education and fostering learners' emotional intelligence. The curriculum recognizes that education involves more than just academics and seeks to cultivate students who are emotionally resilient, socially skilled, and ready to succeed in a dynamic world. (Welsh Government, 2022)

Explanation of case study 

Case study research is a qualitative research method that involves an in-depth and detailed examination of a single instance or a small number of cases within a real-life context (Yin, 2018). It aims to understand complex phenomena within their natural settings and is often used to explore issues where limited prior research exists or when the focus is on understanding the intricacies of a particular situation.
Case study research typically involves multiple sources of data, such as interviews, observations, documents, and artifacts, which are collected over an extended period (Stake, 1995). Researchers immerse themselves in the context of the case to gather rich and comprehensive data, allowing for a nuanced understanding of the phenomenon under investigation. Case studies can take various forms, including descriptive, exploratory, explanatory, or instrumental, depending on the research objectives and the depth of analysis required (Creswell, 2013). They are commonly used in fields such as psychology, sociology, education, business, and medicine, among others.

The case study approach offers strengths such as contextual understanding, flexibility, and theory development. Conducted within real-life contexts, case studies allow researchers to grasp phenomena within their natural settings, capturing the intricacies and subtleties of real-world dynamics (Stake, 1995). This contextual understanding enhances the validity and relevance of findings. Additionally, case study research provides flexibility to adapt to various research questions and settings, enabling researchers to employ diverse data collection methods and analytical techniques tailored to specific research objectives and contextual nuances (Merriam, 2009). Furthermore, case studies play a vital role in theory development by offering empirical evidence to support, refine, or challenge existing theoretical frameworks. Through detailed analysis of real-life cases, researchers can generate novel insights and hypotheses, advancing knowledge within their field (Eisenhardt, 1989).

However, the case study approach also comes with limitations. Findings from case studies may have limited generalizability due to their focus on specific cases, making it challenging to extrapolate findings to broader populations or contexts (Yin, 2018). Each case's uniqueness may constrain the applicability of findings beyond the studied context. Moreover, case study research is susceptible to researcher subjectivity and bias, particularly in data collection, interpretation, and analysis. Researchers' personal perspectives, preconceptions, and values may influence case selection, data collection methods, and interpretation of findings (Merriam, 2009). Additionally, case studies often demand significant time, resources, and effort, especially when collecting and analysing extensive qualitative data. Researchers must invest substantial time in establishing rapport with participants, gathering data, and conducting detailed analysis, making case studies resource-intensive endeavours (Stake, 1995). Furthermore, the unique and context-specific nature of case studies poses challenges for replication, unlike experimental or survey research, where replication is relatively straightforward (Eisenhardt, 1989). Each case's idiosyncratic nature may hinder replication efforts.

In conclusion, while case study research offers valuable insights, researchers should be mindful of its strengths and limitations, ensuring careful consideration and appropriate application in research endeavours.

Research methods 
 
In this research endeavour, the utilization of questionnaires was selected as the primary methodological approach. Initially, the intent was to administer these questionnaires digitally, thereby ensuring anonymity among respondents. However, constraints in resource availability precluded this digital implementation, necessitating the administration of paper-based questionnaires instead. Despite this shift, measures were taken to uphold anonymity, with participants refraining from disclosing their identities on the questionnaires. Moreover, a deliberate procedure was enacted wherein participants independently placed their completed questionnaires into a designated receptacle, thereby further safeguarding anonymity.

The study targeted Year 5/6 pupils and centred on the exploration of their perceptions regarding the implementation of an emotional check-in board. Through the administration of questionnaires, participants were encouraged to provide candid responses. Despite the transition to paper-based administration, meticulous efforts were undertaken to maintain the integrity of anonymity throughout the data collection process. Participants were assured of confidentiality, and steps were taken to minimize any potential breaches of privacy. By employing this methodological framework, the study aimed to glean nuanced insights into the efficacy and reception of emotional check-in practices among primary school students.

Research suggests that questionnaires are widely employed in various fields, including education, psychology, and social sciences, due to their versatility, efficiency, and ability to collect data from a large number of participants (Dillman, Smyth and Christian, 2014). They offer a structured approach to data collection, allowing researchers to gather standardized responses to predefined questions, which can be analyzed quantitatively (Babbie, 2016).

Moreover, research underscores the significance of questionnaire design in upholding the validity and reliability of collected data. Well-constructed questionnaires are characterized by clear, unambiguous inquiries, devoid of leading or biased language, and encompassing suitable response formats (Fowler, 2009). Pilot testing and validation procedures are also advocated to refine questionnaire items and ascertain their efficacy in measuring the intended constructs (DeVellis, 2016). Regrettably, due to time constraints, these protocols were not feasible in the present study, which, given its small-scale nature involving only 23 participants, led the researcher to deem them unnecessary.

Nonetheless, the literature also acknowledges inherent limitations associated with questionnaire-based inquiries. These encompass potential response biases, such as social desirability bias, where respondents may tailor their answers to align with perceived societal norms rather than reflecting genuine opinions or behaviors (Podsakoff et al., 2003). Concerns regarding this bias were acknowledged in the study, with the researcher expressing apprehension that participants might provide socially desirable responses. Consequently, measures were taken to emphasize the importance of honest responses and to ensure anonymity.

Furthermore, questionnaire data may be susceptible to interpretation errors or misinterpretation by respondents, resulting in inaccurate or incomplete responses (Dillman et al., 2014). To mitigate this risk, the researcher predominantly utilized tick-box questions, see appendix A, aiming to facilitate straightforward interpretation and minimize potential errors.



Data presentation and analysis method 

The researcher acknowledges the paramount importance of effective data visualization in conveying the results of the research study comprehensively and intelligibly. To achieve this, a multifaceted approach incorporating various visual aids such as graphs, pie charts, and pictograms will be employed. By integrating these diverse visual elements, the researcher aims to enrich the presentation of the gathered data, facilitating a deeper understanding and analysis by the intended audience.

Graphs, including both bar graphs and line graphs, will serve as powerful tools for visually representing numerical data and highlighting trends and patterns observed within the dataset. As suggested by Bryman (2016), the utilization of graphs allows for the clear and concise depiction of quantitative information, enabling viewers to discern relationships and fluctuations in the data with ease. Through the strategic use of colour, scale, and labelling, the researcher endeavours to create visually compelling graphs that effectively communicate key findings and insights derived from the research.

In addition to graphs, pie charts will be employed to illustrate proportions and percentages, offering a visually intuitive representation of the distribution of variables within the dataset. Drawing from the insights of Field (2013), pie charts provide a succinct overview of categorical data, enabling viewers to grasp the relative significance of different components within the dataset at a glance. By organizing data into distinct segments and employing contrasting colours or patterns, the researcher seeks to enhance the clarity and accessibility of information presented in the pie charts, facilitating rapid interpretation and comparison of data subsets.

Furthermore, the researcher will incorporate pictograms as a means of conveying complex information in an easily understandable format. Building upon the principles outlined by Tufte (2001), pictograms offer simplified visual representations of data using images or symbols, making them particularly effective for communicating abstract or multifaceted concepts. By selecting appropriate icons or symbols and arranging them in a logical and coherent manner, the researcher endeavours to create visually engaging pictograms that elucidate key insights and trends within the dataset, thereby enhancing the audience's comprehension and retention of information.

Ultimately, by harnessing the collective power of graphs, pie charts, and pictograms, the researcher aims to enhance the accessibility and clarity of the research findings, enabling comprehensive interpretation and analysis by the intended audience. As advocated by Few (2004), the strategic integration of diverse visual elements fosters a more engaging and impactful presentation of data, empowering viewers to extract meaningful insights and draw informed conclusions from the research outcomes.






Ethics considerations 

In the context of educational research, ethics are the moral principles that guide behaviour and decision-making. When writing this research paper, the researcher will consider ethics at every stage of the process. This includes how data is gathered, findings are presented, and results are interpreted. Ethical considerations may involve obtaining informed consent from participants, ensuring confidentiality, avoiding plagiarism, citing sources accurately, and disclosing any conflicts of interest. By incorporating ethical practices into the research, the researcher upholds the principles of honesty, respect, and fairness that are vital to the academic community and the advancement of knowledge. 

The researcher obtained ethical approval, as outlined in the UWTSD Research Ethics & Integrity Code of Practice. Appropriate advice was sought if there were any doubts regarding ethical implications or data protection in the research. Anonymity and confidentiality of participants were maintained by concealing their identities in all research documents. The principles of privacy were adhered to, respecting the expectations of individuals who had entrusted their information. Unforeseen ethical implications that arose during the research process were addressed, and the researcher was prepared to resubmit the project if the nature of the research changed. Data protection legislation was familiarized with to ensure the confidentiality of the data provided by participants.
The pre-eminent ethical driver of privacy in western societies was considered, and the protection of participants' rights was prioritized. (UWTSD, 2022)

Trust and responsibility were essential elements in the relationship between researcher and researched. The researcher accepted responsibility for their actions and prioritized the wellbeing and development of participants. The implications of the research on individuals who might be identifiable through their relationship with the researcher or other participants were considered. In some cases, consent needed to be sought from these individuals. Researchers had responsibilities to sponsors, clients, and stakeholders in the research as stated in the BERA guidelines (British Educational Research Association, 2024),this links closely to the UNCRC article 12 of the rights of the child, ‘Every child has the right to express their views on matters that affect them, and for these views to be taken into consideration’ (United Nations, 1989)

Results/analysis of results/ discussion 

Here are the findings derived from a research study conducted in a Year 5/6 mainstream classroom situated in South Wales, focusing on observations and questionnaire responses obtained from a cohort of 29 children, one of whom had been diagnosed with Additional Learning Needs (ALN). The data were collected on a day when 27 children were present, with 23 of them having provided consent to participate in the study.

Among the respondents, 16 children indicated their utilization of the emotional check-in board, while 6 reported non-utilization, with one child occasionally engaging with it. Notably, 16 children mentioned using the board for both positive and negative emotions, while 6 stated usages exclusively for happiness. Only 2 children claimed daily utilization, whereas 12 reported doing so on most days, and 8 acknowledged hardly ever using it, with one explicitly stating "never."

In terms of perceived usefulness, 13 children affirmed the utility of the emotional check-in board, while 10 expressed the contrary view. Regarding teacher-initiated check-ins prompted by children indicating negative emotions on the board, 10 children confirmed such engagements, 3 reported occasional instances, and 10 stated no occurrences. Notably, some respondents mentioned peer-initiated check-ins as substitutes for teacher interactions.

Regarding the sensible use of the emotional check-in board, opinions were divided, with 12 children affirming its sensible application and 11 dissenting. Furthermore, when queried about using the board specifically during periods of sadness or anger, responses varied, with 3 indicating consistent usage, 5 reporting non-utilization, and 15 citing occasional engagement.

Suggestions for improvement included expanding the range of emotions represented on the board, incorporating teacher-initiated check-ins, facilitating private review of children's emotional expressions by the teacher, and addressing potential reluctance among children to openly share their feelings.

 The findings of the research study conducted in a Year 5/6 mainstream classroom in South Wales provide valuable insights into the practical application and effectiveness of emotional check-ins, aligning with the theoretical underpinnings discussed in the literature review. The utilization of the emotional check-in board by a significant portion of the cohort underscores its relevance in facilitating social-emotional development and wellbeing among students, in line with the principles of Social-Emotional Learning (SEL) theory (Durlak et al., 2011). The varying degrees of engagement reported by the children, from daily usage to infrequent utilization as shown in pie chart below, highlights the individual differences in how students perceive and interact with emotional check-ins, reflecting the diverse emotional needs and preferences within the classroom environment (Deci and Ryan, 2000).
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Moreover, the research findings shed light on the perceived usefulness of emotional check-ins among students, with a substantial number affirming its utility in expressing and regulating their emotions. This aligns with the core tenets of Self-Determination Theory (SDT), which emphasizes the importance of autonomy and relatedness in fostering intrinsic motivation and psychological wellbeing (Deci and Ryan, 2000). By providing students with opportunities to authentically express their emotions and connect with others in a supportive environment, emotional check-ins not only contribute to their socio-emotional development but also promote a sense of belonging and engagement within the classroom community (Maslow, 1943; Fredricks et al., 2004).

Furthermore, by incorporating emotional check-ins into classroom practices, educators can address the overarching goals of the Curriculum for Wales, which seeks to cultivate learners who are emotionally resilient, socially skilled, and prepared for the challenges of a rapidly changing world. By promoting emotional intelligence and self-awareness through initiatives such as emotional check-ins, educators contribute to the holistic development of students, enabling them to become healthy, confident individuals capable of navigating complex social and emotional landscapes. Thus, the integration of emotional check-ins aligns not only with the theoretical underpinnings of SEL and SDT but also with the broader objectives of educational practice outlined in the Curriculum for Wales. (Welsh Government, 2022)

Conclusions 

To conclude, I believe that implementing emotional check-ins proves to be an asset in a Year 5/6 classroom. Enclosed below is a pictogram depicting the children's perceptions of its effectiveness, with lighter blue indicating those who found it useful and darker blue representing those who disagreed or did not find it beneficial.
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This research study offers valuable insights into how Year 5/6 pupils perceive emotional check-ins concerning pupil wellbeing in the educational setting. Through a thorough examination of questionnaire responses and observations, the efficacy, utility, and areas for enhancement of emotional check-in practices have been illuminated.

The findings underscore the relevance of emotional check-ins in fostering social-emotional development and wellbeing among students. However, the diverse levels of engagement and perceptions regarding the usefulness and practical application of emotional check-ins highlight the necessity of tailoring these practices to accommodate the varied needs and preferences of students.

Aligned with theoretical frameworks such as Social-Emotional Learning (SEL) theory (Durlak et al, 2011) and Self-Determination Theory (SDT) (Deci and Ryan,2000), emotional check-ins not only contribute to students' socio-emotional development but also promote intrinsic motivation, autonomy, and a sense of belonging within the classroom community. 

Furthermore, integrating emotional check-ins aligns with the broader objectives of educational practice outlined in the Curriculum for Wales, emphasizing the cultivation of emotionally resilient, socially skilled learners prepared for future challenges (Welsh Government, 2022).

Recommendations 

Drawing from the research findings, several recommendations can be proposed to enhance the implementation and efficacy of emotional check-ins in promoting pupil wellbeing:

To initiate my recommendations, I deemed it pertinent to assess the children's perspectives on the emotional check-in process. Enclosed below is a pie chart illustrating the recommendations provided by the children.
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Expansion of Emotional Range: Consider broadening the range of emotions represented on the emotional check-in board to better reflect the diverse emotional experiences of students, ensuring inclusivity and relevance (Field, 2013).

Teacher Involvement: Incorporate teacher check-ins prompted by children indicating negative emotions on the board to provide additional support and guidance when necessary, fostering a more supportive classroom environment. (Deci and Ryan, 2000). This recommendation came from the varied results around teacher check-ins as shown in bar chart below.
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A potential improvement could involve revising the current peg system used for emotional check-ins to a more private method, such as a cup and lollipop stick or a similar discreet approach. This adjustment aims to address the limited sharing of negative feelings observed among students during the check-in process. By adopting a more private method, students may feel more comfortable expressing negative emotions without the concern of their responses being visible to everyone. This change could potentially encourage a greater number of students to share their negative feelings, thereby providing educators with a more comprehensive understanding of students' emotional states.
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· Bar graph showing usage of check-in board when feeling sad/angry


Peer Support: Encourage peer-initiated check-ins as substitutes for teacher interactions, fostering a sense of peer support and community among students, thereby promoting collaborative problem-solving and emotional resilience (Fredricks et al., 2004).

Professional Development: Provide professional development opportunities for educators on the principles and practices of emotional check-ins, equipping them with the knowledge and skills to effectively implement and support students' socio-emotional development within the classroom (Durlak et al., 2011).

By implementing these recommendations, educators can optimize the effectiveness of emotional check-ins in promoting pupil wellbeing, fostering a positive and supportive learning environment conducive to the holistic development of all students.
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