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What is the impact of rewards on pupils’ motivation in a year 2 class?
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TARGETS:
You need to proof read your work - there are lots of basic typo errors that you could have picked up.


Keep developing that critical writing style, you are good at presenting the arguments of others. We want to hear your own critical voice at level 7, your thoughts and ideas challenging things rather than basic acceptance


Introduction
The aim of this assignment is to explore the impact of rewards on pupils’ motivation in a year two class.  This assignment will observe learners’ reaction to receiving points that leads to rewards and how this impacts their motivation to succeed.  It will also discuss the learners’ viewpoints towards rewards and how this affects their attitudes towards their own learning.  
This provokes an interest as behaviour management is a constant throughout education that requires teachers to implement positive reinforcements to develop a classroom environment that learners can thrive academically, emotionally, and socially.  This links to the Professional Teaching Standards by the Welsh Government (WG) (2019) for Managing the Learning Environment as every teacher needs to show understanding and demonstrate on-going effective classroom management that develops positive learning habits and encourage learners to be ambitious learners to meet the four purposes of the curriculum. 
The research will take place in a year two class in a primary school in South West Wales, this assignment will keep the schools anonymity by following the British Educational Research Association (BERA) Guidelines (2018).  According to Estyn the school has just over 600 pupils on the roll with 33% eligible for Free School Meals (eFSM) and 25% with Additional Learning Needs (ALN) and ten of these pupils have statement of special educational needs.  The observations and group interview will be with six pupils in a year 2 class.  The class has 23 pupils aged six to seven years old and it is a mixed ability class.
Literature review
Since reading Dix (2017) viewpoints on classroom management this sparked an interest for the inquiry on points as rewards on learners’ motivation to discuss the potential limitations and drawbacks but also the benefits it has on learners.  
Deci et al (2001) explains the controversial debate over rewards and pupils’ motivation, explaining rewards can undermine intrinsic motivation.  
Dix (2017) states that although rewards are effective as it encourages positive behaviour, but also agrees that rewards override learners’ intrinsic motivation. Legault (2020) describes intrinsic motivation as a learner’s own interest and enjoyment that motivates their learning and extrinsic motivation is motivation through bribes and rewards.  Crowley (2005) explains that learners need to value the rewards but can be viewed as bribery and learners will perceive the teacher as a negotiator and ‘soft touch’.  Kohn (2018) agrees that rewards can diminish learners’ intrinsic motivation as they are being rewarded to behave and work for rewards rather than being invested in the tasks through self-motivation and ambition.  Kohn (2018) explains that if learners only work for rewards they will only engage and be motivated in an activity for a reward and if that gets taken away the motivation and interest in education is gone, proving learners are only motivated extrinsically through rewards.  This Ryan and Deci (2000) as they explain rewards have two different justifications, they can be deemed as controlling and undermine intrinsic motivation but if they are used informally, it can support learners’ feelings and promote intrinsic motivation.  
Kristjansson (1993) describes the Cognitive Evaluation Theory (CET) by Ryan and Deci (2000) is a psychological theory that explores individuals’ intrinsic motivation influences by external factors such as rewards.  Sullivan (2019) explains following CET rewards influence ones intrinsic motivation to be self-determined to reach goals, however the controlling aspect of rewards undermines intrinsic motivation.  This follows CET (2000) as this shows rewards decrease perceived self-determination.  Apay (2018) agrees that’s rewards decrease intrinsic motivation and provides short bursts of pleasure resulting in learners chancing the short burst of pleasure that rewards provide. Thus, learners are not being self-motivated to do well but motivated for the reward and euphoric feeling when receiving points/ rewards (Deci and Ryan, 2000). 
Wang (2021) would argue there are benefits to rewards in learner performance as it helps stimulate learners’ extrinsic motivation by minimising procrastinating behaviours.  Wang (2021) explains the use of rewards provides learners with increased motivation developing healthy learning habits as they pursue for rewards, leading to better performance, grades, and behaviour. This shows the controversy of CET as rewards can perceive self-determination by making the learner feel they are driven by their wants to do well increasing their intrinsic motivation (Sullivan, 2019)
The National University (2023) explain Behavioural Learning Theory explains how individuals learn through interactions with the environment, which is based off the idea of conditioning.  The use of rewards also links to Skinners Operant Conditioning theory, Leeder (2022) reveals that the theory is about the ‘consequences of a response’ meaning learners respond to consequences of their actions.  This aligns with Cassidy et al (2016) as they explain that Skinners theory develops positive behaviour by using positive and negative reinforcements like point and reward systems.  However, Rafi et al (2020) explains that Skinners theory is a two-part process actions and environment, as teachers can use praise pupils actions to manipulate the learning environment.   Baron and Galizio (2006) justify that positive reinforcement, like points and rewards provide incentives to display desired behaviours in learners and motivate learners to display positive behaviour for rewards.
Saraswati (2020) the use of points and rewards established a positive learning environment, and it motivated the pupils to try and work harder as the rewards also inspired their spirits.  Guy- Evans (2023) explains rewards increase dopamine levels as they provide pleasure, therefore when rewards are given students motivation is increased and developed performance.  Apray (2018) would disagree that rewards have a positive effect on learners as they can decrease learners’ self-esteem and self-value when some receive rewards and others do not, resulting in negative outputs in pupils wellbeing, attitudes and motivation to learn.  
Dweck (2012) would also argue that point systems and rewards used for pupils’ achievements will make pupils believe that their abilities have limits.  This will result in a fixed mindset and not trying to better themselves resulting in lack of motivation to exceed and low self-esteem. A fixed mindset is a belief your intelligence and abilities have limits with no progression (Dweck, 2015).   Instead, educators should reward efforts and the process of learning and growth resulting in a growth mindset.  Dweck (2016) explains pupils need a growth mindset where learners can improve learning through perseverance, therefore rewarding efforts would be more beneficial than achievements.  This would develop positive learning attitudes and increase motivation to succeed, and it would reduce stress and anxiety (National University, 2023). 
This research inquiry will aim to understand what impact points and rewards have on learners’ well-being and motivation, looking at if they are used for pupils’ efforts or achievement, this will show in findings if rewards do encourage intrinsic or extrinsic motivation. 
Case Study
Cottrell (2014) describes that case study research is an in-depth study of an object, events, or experiences with a particular context.  Simmons (2009) also explains that a case study explores looks at different perspectives and the complex and unique aspects of a certain project, programme, institution, policy, or a real-life context.  This research will look at a real-life context case study.  Cottrell (2019) explains the purpose of a case study is to help the researcher gain an understanding to a complex interaction of many variables. Schutt (2006) would agree that case studies allow the researcher to focus on a setting or group as an integrated social element that is able to be studied holistically in its natural space. However, Zainal (2007) would argue that case studies focus on a single instance so may not be representative of what happens day to day. 
Alpi and Evans (2019) explain the limitations of case studies as they are generalised and researchers fail to consider the purpose of the case study and what is learned from them.  Yazan (2015) justifies this due to using a case study, information is often forgotten so researchers need to provide evidence of data collected and a conclusion to create purposeful, qualitative research.  Rahman (2020) would suggest that case studies enable researchers to investigate fine details and allows examination and insights to practice that enables existing theory to be adapted and enable improvements.  Tenny et al (2022) explains that qualitative research explores insights into real world experiences, like case studies that generate hypotheses and meaning instead of using numerical data.   
There are three types of case studies, Evaluative which aims to find out how well a method is working, Exploratory case studies take place when there is a need to find out about a problem or issue and Explanatory is used when there is no predicted outcome (Yazan, 2015). As this research is to understand the impact of rewards on pupils’ motivation in a year two class the research method will be an exploratory case study in this year group. As Yin (2011) explains an exploratory case study is also helpful when gaining a description of a social event and is used to make links when a survey would not suffice.  However, Cottrell (2014) explains exploratory case studies can create and provide a lot of information, which can lead to difficulties when summarising the information and Dawson (2019) agrees that when making case studies small scale there is a risk of generalisations from lack of findings. Tight (2017) rationalises to combat large information scaling case studies size to suite the research will eliminate barriers to too much information, therefore making the case study unique to the research question will enable purposeful conclusions from the data collected (Yazan, 2015). 
The research will focus on pedagogy; classroom management (Welsh Government (WG), 2019) by developing an understanding of the theory of CET and Skinners theory within learners’ motivation when receiving rewards.  The exploratory case study will allow for a range of information to be gathered and build a theory using a representative sample of six students to ensure the case study is small scale and can evaluate positives and negatives to determine a rich analysis and conclusion (Tight, 2017).  
This links to the Qualified Teaching Standard ‘Professional Learning- Wider Research findings’ by the WG (2019) as this will encourage the engagement of research of evidence in practice informed by wider research and reading to develop an understanding and promote learning.   Teachers are professional learners and continue to engage in career development through collaboration and innovation as case studies allow teachers to collect rich data to develop a better understanding (Cottrell, 2014). 
Research Methods
In this research enquiry the methods for this study will be an observation and a group interview.  As these methods include participants this research requires a considerable amount of planning and organisation (Cottrell, 2014).  The participants are under 18 years of age in a year two class therefore, the parents/guardians will provide consent for them to be part of this study along with assent. Parents. Guardians will be provided with consent forms with the research information (see appendix 1.). 
The Medical Research Council (2020) explain that people under the age of 18 must be provided with the information to make an informed decision to assent as they are not legally empowered to provide consent.  Cocks (2006) defines assent as a verbal agreement of participation in research with the trust between the researcher and participants by demonstrating approval of the researcher’s attendance. BERA (2018) would argue that the limitations of working with participants under the age of 18 that they may not fully understand what they are agreeing to participate in.
For the observation and group interview the researcher will use a stratified sampling approach.  McCombes (2022) explains this technique ensures a randomization of a sample selection but classified into two groups, known as Strata, then from the two groups the random sample is created.  Naushad (2020) would argue that this technique is not always representable for the whole group, for this research it the stratified sampling may not represent the whole class fairly.  However, Rahman et al (2022) states that stratified sampling ensures representation of all parts are represented for relevant characteristics for proposed research. The researcher then has better control over the groups when random sampling takes place, resulting in the probability of selecting variables from the sample.  
The researcher will make Strata groups based on pupils who have provided consent and assent (BERA, 2018) who are well behaved and children who have more challenging behaviours and pick three from each group.  This will be the stratified sample group used to represent the class to see their motivation towards lessons change when rewards are used.  
Mcloed (2024) defines Observations as useful depth analysis of behaviours in real life settings.  The research will take place using an open observation which means the pupils will be made aware they are being observed. This eliminates any ethical issues as pupils will provide assent when being told they are being observed (BERA, 2018). Open observations provided researchers with rich information about a subject, context and insights into aspects that may not have been anticipated (Cottrell, 2014).  Seim (2021) explains that participants may be unwilling to take part due to the unknown, following Cocks (2006) developing trust by clear explanation will encourage pupils to provide assent and take part in open observations.  Kelly et al (2020) argues the fairness of open observations as the participants are aware they are being observed resulting in change of behaviour.  As the observation is to observe motivation in lessons when receiving points this will show an insight into pupils behaviour (Saraswati, 2020). 
Alam (2024) explains that open observations provide researchers with qualitative data. Cottrell (2019) explains that observation findings may be very generalised and hard to generate the key information.  Crus and Berrol (2012) explain a way to overcome this is to the adopt a mindset to be aware of what is relevant for the enquiry. Therefore, the open observation will solely observe pupils’ motivation in lessons when points or rewards are mentioned.  
The participants will be asked for consent and assent to take part in a group interview using open questions.  As Cottrell (2019) explains that ensuring well thought through questions can create rich material and information.  It allows the researcher to delve deeper into participants answers.  Using group interviews in research has a drawback of the influences of peers within the group dynamic.  Hockey (2006) explains that pupils may feel peer pressure to agree with peers and not say their own feelings and thoughts of the topic.  This can then result in unfair results and answers, thus making the research untrustworthy. Theobals et al (2015) explains students will be unfamiliar to a teacher asking them questions without the expectations of the answer being right or wrong, pupils want to please this ‘powerbased’ relationship by getting the answers correct.  Therefore, this may be a barrier to learners fear of not pleasing the adult due to wrong answers. Dunphy and Farrell (2011) suggest explaining to the group that there are no wrong answers at the beginning of the interview will promote learners’ confidence to share their thoughts.  The researcher should use positive language to make learners feel comfortable in this group interview setting. 
Ponizovsky-Bergelson et al (2019) explains working with young children can be challenging but from reflection the richest data from research methods were open ended questions.  Clark et al (2008) explains pupils aged three to six were able to explain their feelings and can hold their own opinions but struggled to express their views.  Fleer and Li (2016) would argue as they believe providing pupils with open ended questions in a group interview setting allows time for discussion which results in children feeling more comfortable at putting their thoughts forward.  As pupils are six and seven years old within this group interview children can take the lead to explore their values and ideas through peer conversation, which will enable them to reflect more deeply about rewards in the classroom (Janis, 2022). 
Data Presentation and analysis methods 
Cohen et al (2011) explains that the way data should be analysed should always refer to the aim of the research.  According to Braun and Clarke (2006) Thematic analysis is an analytical method used to collect qualitative data.  Thematic analysis is a popular method as it offers a flexible approach to analysing qualitative data as it is used to look beyond what people say and discover themes and patterns in data (Macguire & Delahunt, 2017).  Braun and Clarke (2006) explain that thematic analysing can enable researchers to develop new insights and concepts about the topic however NFER (2013) would explain a drawback as there are many ways data can be intermediated but due to personal beliefs, which may make the results bias. Ahmed (2024) would dispute that as he explains thematic analysis explores human behaviour, experiences, views, and attitudes of a context resulting in trustworthiness and credible findings due to participants drawing on past experiences. 
Jason and Glenwich (2016) explains the use of thematic analysis is used to identify, analyse, and interpret themes within the data collected.  Castleberry and Nolen (2018) summaries the process of coding the data collected by clarifying that the researcher needs to organise and familiarise themselves with the data collected, identify any ‘codes’ of the results and then group the codes into themes to help identify any patterns in the data.  Braun and Clarke (2022) further this by explaining the importance of reviewing each theme and presenting findings from the data collected in an organised manner.  Holloway and Todres (2003) explain that thematic analysis is the foundation method for a flexible but consistent research.
Larkin and Thompson (2011) explain thematic analysis can be very time consuming on the researcher when they are identifying themes, however, Macguire and Delahunt (2013) explain this is an accessible approach for researchers with limited experience. Furthering this Jason and Glenwich portray thematic analysis as an opportunity to explore an issue in depth without the restriction of predetermined categories resulting in more flexibility and allowing the researcher to critically examine phenomena from different perceptions. Sherrill et al (2022) highlights the fact that this approach provides the researcher with different options to explore, and the themes and results can be interoperated in many ways.  This can lead to the researcher feeling there is little structure to the analysis of data and fear of misinterpretation. 
Therefore, the researcher needs to refer to the aim, what are the impacts of rewards motivates learners within the class and look for any common themes from observations and then group interview and observation results when presenting the findings. This can link from research about intrinsic and extrinsic motivation to see any correlations and themes from the group interview and observations. This will highlight common themes in pupils’ motivation when receiving rewards through frequent patterns of response.
Ethical Considerations 
When carrying out research it is the researchers responsibility to protect the participants and promote their rights to participations (BERA, 2018).  The University of London (2020) explain that all participants who take part in the research must volunteer, not influenced and their rights, autonomy and dignity should always be protected.  An Ethics form was completed by the researcher (See Appendix) which ensured any ethical issues were considered and eliminated and declaration was made by the researcher and university. To ensure the researcher carried out the highest ethical standards possible the researcher has read the BERA (2018) guidelines.
As the pupils within the research will be under the age of 18, they must provide parental consent and assent.  Therefore, the researcher must follow the process of consent from parents and assent throughout observations and group interview. The researcher must remain mindful that participants may wish to withdraw at any time thus withdrawing assent and adhere to their wants (BERA, 2018). Cocks (2006) explains the researcher needs to ensure there is trust between the participants and researcher, so they feel safe in their company and safe to withdraw at any time.  This was completed by getting consent from parents from a consent form (see appendix). Then the researcher explained to the participants they are part of a research inquiry about rewards in the classroom, they will ask them questions, but they can withdraw (change their mind) at any time. If pupils provided assent, they were handed a sticker and told they can remove when they wish to leave or stop taking part (Cotrim et al, 2021). They were also told when they were going to be observed and provided with a sticker, if they wished not to be observed they would simply take their sticker off and they would not be part of the observation or group interview.  This eliminates any worries for fears of learners upsetting the researcher in a non-verbal way so they feel more freely to withdraw Theobals et al (2015).
Anonymity is a form of confidentiality and Kaiser (2009) explains that all information in this research will be kept safe from everyone apart from the primary research team and participants.  Tolich (2004) also reminds that information that is said by participants and their identity is kept anonymous. Dougherty (2021) explains that the collection of observations and interviews must not include any identifiable details of participants to maximise their protection while maintaining the integrity of the data collected.  
Results/ analysis/ discussion 
Following the thematic analysis of data, the results from the observation and group interview have been coded and put into themes (Jason and Glenwich, 2016), which link to literature of intrinsic motivation, extrinsic motivation and how pupils are conditioned when receiving rewards. (See Appendix).
To identify research, observations took place when pupils received points, this was made aware as Child A (2024) said that they ‘we only perform times tables to get points’ this showed points as rewards are used to condition pupils using Skinners Operant conditioning theory. Spielam et al (2022) explains that using Skinners theory as a reinforcement over a punishment provided learners with an understanding of expectations of positive behaviour and teachers provide rewards when they catch them exhibiting behaviours. In the Group Interview (2024) pupils had a positive response to rewards, all the participants, six out of the six children, said they felt happy when receiving rewards indicating a strong emotional response.  
When leading the Group Interview (2024) it was clear pupils were extrinsically motivated from rewards in the classroom as they said they feel happy when receiving points and strive to be kind, engage in learning and be helpful in class to receive rewards when performing certain behaviours.  In the Group Interview (2024) learners highlighted the types of behaviours that receive rewards, this indicates pupils’ awareness of positive behaviour characteristics and how to act to receive rewards.  As pupils have this awareness this links to the concept of extrinsic motivation, as students are driven to conduct themselves in pursuit of external reinforcement.  This also links to Skinners Operant Conditioning (Leeder, 2022) as learners associate good behaviour with rewards.  
During the Observation (2024) pupils appeared to be motivated extrinsically to engage in classwork to earn points as rewards, resulting in pupils striving for positive performance.  Pupils were reminded that points were going to be handed out when tidying up, resulting in them checking if the teacher was watching them and only tidying when they thought they were being watched (Observation, 2024).  This demonstrated how the teacher can manipulate the classroom environment to encourage students to be extrinsically motivated throughout lessons (Rafi et al (2020).  This also links to the teaching standard: Managing the Learning Environment as rewards are a behaviour strategy used to manage learners in the classroom (WG, 2019).
Although, Dix (2017) explains rewards are a negative as it overrules intrinsic motivation, Pupil D (2024) mentioned that they would still work well even without the receival of points.  This suggests the rewards do not always motivate learners, as it is the power of their intrinsic motivation, wanting to do well in class that motivates learners.  Pupil C (2024) also noted, explaining that they are aware they have worked well from positive, verbal feedback from teachers.  This provides pupils with a sense of achievement, contributing to their intrinsic motivation.  This shows pupils want to aim high and be an Ambitious Capable Learners (Welsh Government, 2021) through praise and feedback.  
While observing (2024) pupils were given points without being reminded, this boosted their intrinsic motivation as they were not always made aware or reminded about points.  Thus pupils were working well through intrinsic motivation and the points were a reward for recognised good behaviour or work. This follows Ryan and Deci (2000) beliefs that when rewards are used correctly it can promote intrinsic motivation. However, on observation (2024) some pupils were showing their work in order for rewards which links to Skinners theory, working for the reward and being aware good work receives rewards (Leeder, 2022).
Although Apray (2018) explains rewards as a negative as it decreases self-esteem, through observations (2024) it was noticed that pupils’ sense of belonging is a highlight with rewards. It was seen to improve teamwork within the class and highlighted pupils’ motivation to work and the whole class to celebrate when learners received points (Observation, 2024). Galizio (2006) agrees that rewards can be used to recognise pupils’ efforts and achievements. 
To conclude ensuring to follow Yazan (2015) to ensure a conclusion is drawn from observations to ensure this was a purposeful case study, from the observations (2024) and group interview (2024) has shown rewards impact pupils motivation both intrinsic and extrinsic motivation. The rewards act as a powerful tool to reinforce desired behaviours and keeps learners on task (Rafi et al (2020). However, teachers need to remember the power praise has on pupils’ efforts through verbal feedback to encourage pupils to take pride in their work and continue to strive for personal growth (Dweck, 2016).  As the reward system proved to provide a sense of belonging within the class this instilled a community ethos within the classroom, developing learners sense of pride, safety, and security.  The WG (2023) would agree that rewards are a popular strategy within many schools to improve pupils’ sense of belonging. 
Conclusion and Recommendations
The methods used to collect data for this research were reliable as the observations allowed an insight into day to day running of the classroom when points were used as rewards, this kept the research authentic, a fair judgement, offering a holistic view of the situation (Chang, 2009). As the University of Oxford (2017) explain while observing the researcher needed to remain unbiased, leaving their assumptions and feelings aside so there was no influence in findings.   The group interview allowed pupils to share their opinions within a safe environment as the researcher developed relations and explained they could leave at any given time (Cotrim et al, 2021).  The researcher remained mindful that the group dynamic may have influences participants answers and input due to peer pressure so the answers may be a majority opinion (Hockey, 2006).  Both methods allowed the researcher to code and locate themes within research using the thematic analysis (Braun and Clarke, 2006).  
The findings of the research were generalised following the thematic analysis, however this enabled the researcher to make sense of the data in an informative way, although it was time consuming it allowed time for the researcher to explore the findings with criticality (Macguire and Delahunt, 2013).  This research has linked to the Professional Standards by Professional Learning: Wider research findings (WG, 2019) as the researcher has developed a better understanding of rewards in the classroom, how it influences learners motivation intrinsically and extrinsically. It has also provided insight to a classroom management technique to meet the Pedagogy: Managing the learning environment standard (WG, 2019)
To conclude if this research were to be conducted again, the consideration of a Likert Scale to measure learners’ attitudes towards rewards to collect numerical data.  This would provide a comparison and contrast between qualitative findings to enrich the analysis (Mcloed, 2023).  Utilising the Likert Scale would provide more reliable answers from the participants as it would be individualised, with no peer pressure or influence, they would answer questions about theire feelings towards rewards on a scale from 1 to 5. This would enhance the consistency of the data and a deeper analysis of findings (Sullivan and Artino, 2013). 
Moving forward this will impact the researcher’s teaching philosophy as there is a developed awareness of the effectiveness of managing the learning environment (WG, 2019), however as Dix (2017) explains rewards may be a short term motivational tool.  Therefore, more emphasis on verbal praise to create a supportive classroom culture and growth mindset within students should be considered alongside the use of rewards to motivate learners (Dweck, 2017).  It is noted that teachers must look at every child’s needs and observe what behaviour management strategy works for each pupil, to enable pupils reach their full potential in each lesson and be self-motivated to learn through intrinsic motivation.  (Payne, 2015)
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