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“I believe teaching revolves around the discussion of aesthetic perceptions.” 
(Feldman, 1977, p.106)
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Description

An element of the effective teaching, learning and assessment module involved planning a forty-five minute Micro-teach session to present to seven of my Level 6 colleagues and one assessor. Planning the session began by creating a lesson plan, highlighting suitable aims and objectives. The second stage involved outlining the appropriate professional standards I proposed to encompass within the session. Thirdly, noting the lesson content and planned framework for the micro-teach. Lastly, the configuration of contemporary pedagogies, linking with the assessment strategies, embedded cross cutting themes and classroom layout. (A1, A2)
	With the lesson plan designed, I could begin to add weight and substance with regards to the lesson content. Having previously discovered art in a general sense during  my introductory micro-teach of ‘What is Art?’ I felt it appropriate to expand upon this and introduce the group to an ‘Investigating Art’ session. Researching for the content involved careful selection of two artworks to investigate. Making use of books and online resources to aid and undertake further exploration into the works. This was followed by creating a PowerPoint presentation to highlight my findings. My exploration into the pieces continued to expand the lesson content, leading me to consider how I could assess the group and experiment with contemporary pedagogy teaching strategies. Here, I made a conscious effort to devise activities which would promote a more student led as opposed to teacher led experience. (A1, A3, K1, K2, K4, V1)
	On completion of the lesson and learning materials I presented the micro-teach as planned. Once the teaching had concluded I received feedback from the students and assessor. This assignment will apply Gibbs’ model of reflection in order to critically evaluate the micro-teach. My reflection is supported by Bloom’s learning theory (Bloom, 1956), Feldman’s views on art criticism in education (Feldman, 1973, p.50), Krathwohl’s ideas on discussion (Krathwohl et al., 1964, p.86) and research by Atwood and Stevens on effective questioning (Atwood & Stevens, 1976, p. 253) with extensions from Hamblen. (Hamblen, 1984, p.48) (A2, A5, K5, V3)
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I was feeling somewhat more confident in my teaching ability during the preparatory stages of the second micro-teach. Although, I still felt difficulty in planning a lesson to suit the whole group whom have experience in a range of different subject areas. I hoped to plan an engaging lesson which could be relatable to all participants whilst challenging their ideas of art a little more than the introductory session. Eventually I arrived at the decision to devise a lesson in which we could critique two selected artworks. My hope in doing so was to be able to involve all members of the group and aid them in discovering more about the artworks working both collectively and individually. With this in mind, I spent a great deal of time choosing suitable artworks which I felt held an interesting context and history for the group to discover. Whilst I undertook my research I began to consider how I could effectively present my findings to the group using a range of teaching strategies. Considering a more student led feel I felt it appropriate to present activities and pose questions in which would probe the class to unravel the findings. Thus my intention being to allow the group to think and participate without me necessarily giving them information in its entirety.  (A1, K1, K2, V1, V2, V3)
	Planning the lesson and the sheer amount of information available to me on the selected works was at first quite overwhelming. Initially, I struggled to condense and manage the knowledge in a way which could be beneficial and absorbable for a forty-five minute micro-teach. However, confidence in my familiarity of the chosen paintings which made me feel a little more at ease. I felt a little concerned and feared falling into an overly pedagogical style of teaching. Consequently, I made the decision to plan a concise opening to the session followed by andragogical developmental stages. Although concise, a clear delivery was vital, outlining the objectives and providing some guidance for the activities I would propose during the lesson. As the aim was critiquing works of art I felt it fitting to initially introduce the group to some basic principles we can make use of in order to investigate art. Taking the time to consider the introduction and open the lesson distinctly gave me some self-assurance that the student led tasks would be of success. (A1, K1, K2, K5, V3)
Creating the Power-point presentation took up a considerable amount of my time and on occasions felt a little tedious. Nevertheless, the time, effort and perseverance spent utilising PowerPoint helped enormously to efficiently express points of interest and analysis. I constructed the presentation and highlighted the works in a way which I feel followed a simple systematic step-by-step structure. This not only made me feel comfortable but prompted me during the session if I felt at all unsure or lost my train of thought. Planning the lesson still challenging but I found the balance and incorporating a transition from pedagogy to andragogy very interesting. (A1, K1, K2)
Timing the lesson and activities well was also an important factor for the session. I tried to be particular in timings where possible to allow room for the learners to effectively engage with both myself and the tasks within the timeframe. On occasions, I became anxious about covering such vast content and being able to keep as close to time as possible. Despite this, the lesson structure allowed for some leniency with timings and in fact prompted very stimulating and thought-provoking discussion which efficiently led on to the next stage of the lesson. This was exciting from my perspective and gave me a sense the we were all working together as a team. Encouraged by this managing the lesson became fun, I could adapt and be flexible with the content where suitable. (A1, K1, K2, K5, V2)
	Delivering the micro-teach I felt the timings of the session worked very well. As a result, I didn’t feel I was overly lecturing the group but rather we worked as a collective. Having an awareness of IT and PowerPoints occasional unreliability I opted not to solely depend on digital notes. In turn, this made me feel relaxed and less apprehensive with regards my delivery. I found using a predominantly andragogical style of teaching very appropriate for the age group and allowed for a far more enjoyable session all round. I was inspired by the remarks, questioning and responses that this approach brought to the session. This gave me a feeling of assurance but also the room for judgement I felt necessary in order to assess the lesson as it unfolded and recap any unclear points. The range of planned activities became more challenging as the session progressed. I feel this allowed inclusivity for all members of the class with differences in ability and confidence. The variety of teaching strategies and activities embedded in the development of the lesson helped break drown the subject matter into enjoyable, digestible but informative sections. I was delighted to have the opportunity to step back from teaching pedagogically and could physically note students verbal and recorded engagement. (A1, K1, K2, K4, K5, V2, V3)
Drawing the micro-teach to a close I felt a great sense of comfort from the class’ enthusiasm. I was truly relieved that we had covered such vast content without haste. The time researching and meticulously planning gave me confidence and satisfaction in my delivery. I was pleased that I made use of various teaching strategies throughout the session to emphasise the learners knowledge and examination of art. Assessing the lesson and receiving the groups feedback affirmed my feelings. I was certain that all members had gained a greater perception of how we view art, in particular considering its makeup and context. I believe investigating artworks within this framework urged the group to see art in a far more critical way. I truly felt that they were seeing as opposed to looking at the work. As a result, instilling that art has the potential to  be so much more than an aesthetically pleasing visual. Upon reflection, the discussion, sharing of ideas and examination of the lesson materials both during and after the micro-teach helped me considerably with a formative and summative assessment of learning. Contrary to these positives I was a little disappointed on my realisation that I had forgotten to share my final activity with the group. Although it would have been a nice addition to the closure of the session, the feedback I received proved that it was perhaps not overly essential. (A2, K2, K5)
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Preparing the microteach had some very conclusive points of refection. Firstly, the freedom to experiment and think about andragogical teaching was refreshing. Coinciding this style with appropriate strategies and tasks is certainly something with great potential in future lessons. Careful planning allowed me to comfortably manage my time in creating the lesson. This was apparent for me as the period of research and construction of the lesson did not feel laborious. In fact remained interesting, the structural transition from pedagogy to andragogy meant I could keep things fresh by working on a variety of things at once. For example, creating worksheets and PowerPoint slides which complimented one another. Although potentially a large content to cover making a clear-cut presentation and focusing on two works alone made it manageable. Utilising PowerPoint I could to potently stress aspects and qualities of the individual works efficiently. With no bombardment of changing slides there weren’t too many things going on visually at one time making it clear for the students to follow. Highlighting the artworks reiterated points of discussion and helped outline the narrative and composition of the paintings. However, achieving this using the available features on PowerPoints software was quite fiddly. Perhaps sampling modern software which enables a straightforward drawing on and editing of imagery is something to sample in future lesson planning. (A1, A2, K1, K2, K4, V2, V3)
	Delivering the lesson has given me some positive and negative elements to reflect upon. The decision to introduce the lesson pedagogically with some questioning for the whole group allowed for a casual atmosphere. This opening flowed nicely into the developmental aspects where we learnt making use of andragogy. The first group activity which combined drawing and describing grounded the subject matter. Students were split in two groups and set the task of describing the appearance of the artwork without naming the artist or title for the remaining half to draw. This was a great warm up activity and forced them in beginning to think and question their description and interpretation of what they were seeing or hearing. During the second task both groups used cross cutting themes such as teamwork and communication to complete the four elements of critiquing the artworks. Their description, analysis, interpretation and judgement of the pieces were noted on a worksheet which in turn supported my teaching and assessment. In addition to this each group was tasked with verbally presenting their finding to myself and the opposite group. Doing so, encouraged them to exchange and express their thoughts and feelings with no great pressure on any specific individual. To summarize, we adopted the use of PowerPoint to wholly discuss and examine the paintings. This was based around research but also gave additional coherence to the groups personal findings. Debating the artworks in this format I could identify and support specific points raised by the students. As we progressed in this way I could see that they were enthused and interested in the critical investigation and enjoyed the use of  highlighting to help visualise this. Transitioning between teaching styles and strategies gave me control yet the freedom to effectively gear the learning. Nonetheless, a useful consideration for upcoming lessons could be to keep handy a list of bullet points delineating the lessons content. As I forgot to present my closing game activity having a similar list nearby certainly would have prompted my memory in sharing the activity with the group. (A2, K1, K2, K4, K5, V1, V2, V3)
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Analysis

I believe the reason I am feeling content with the delivery of my micro-teach is due to my extensive research in both the context of the artworks and critiquing art. My findings linking Bloom’s taxonomy with Feldman’s ideas on art criticism helped greatly in preparing the lesson materials. Devising activities with both frameworks in mind gave me a clear structure to follow. Bloom’s taxonomy states that “learning occurs in a hierarchical fashion, starting with the simplest thinking process and proceeding in a step-by-step manner through succeeding, more complex processes.” (Hamblen, 1984, p.42) Therefore, the progression of activities were created considering this, from drawing and describing to an articulation of thoughts and ideas. (A1, A2, K5, V1, V2, V3)
	The transitioning from pedagogy to andragogy during the lesson was also linked with Blooms taxonomy in critiquing art. The lesson was “formulated on principles that learning proceeds from concrete knowledge to abstract values, from dependent to independent thinking, from taken-for-granted facts to increased consciousness, and from the denotative to the connotative.” (Hamblen, 1984, p.42) The remaining lesson activities were associated with Feldman’s model on art criticism. The model divides art critique into four stages of critical thinking: description, analysis, interpretation, and evaluation. The students worksheet adopted Feldman’s format and was followed by an “informed, and more or less organized, talk about art" (Feldman, 1973, p.50) (A2, K1, K2, K3, V1, V3)
	I made the decision to embed a large amount of discussion within the lesson. Krathwohl emphasises the importance of examining and discussing art, stating that  "It is not so much what is learned, but how it is learned.” (Krathwohl et al., 1964, p.86) The potentiality of this proposed dialogue used had a strong correlation with students problem solving and critical thinking. (A1, A2, K1, K2, K3, V1, V2, V3)
	The use of appropriate questioning was also extremely effective in investigating the artworks. It was equally as important to formulate questions in the correct way, utilising specific vocabulary to prompt lengthy responses. Atwood and Stevens describe this in depth, explaining that "asking questions at levels above memory is an effective method for getting students to operate at cognitive levels above memory" (Atwood & Stevens, 1976, p. 253). Continuing to research the subject I have found that Hamblen has made further connections with Blooms taxonomy and art criticism. Her list of sample critique questions can be used enhance art discussions. These would certainly be of use of in future lessons. (Hamblen, 1984, p.48) (A1, A2, A3, A4, K1, K2, V2, V3)
Designing a lesson art criticism has motivated me to think about new ways to approach art investigation. Subsequently, I am considering artworks with deeper provocative and effortful contextual meaning to divulge their critical potential in the classroom. Deliberating Feldman once more I am aware that interpreting works of art can be tremendously challenging with endless questioning. However, the potential and effect within the classroom surpasses this. I believe art criticism is significant nowadays and will remain an essential part of my toolkit. Analysing art “involves discovering its meanings and also stating the relevance of these meanings to our lives and to the human situation in general” (Feldman, 1982, p. 476). (A1, A2, A4, K1, K2, V2, V3)
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Thinking critically about my micro-teach will certainly help guide me in the future. I’m delighted that the subject matter delivered confidently with a positive free flowing feel, something I will attempt to sustain in my teaching.  
	Trialling andragogy within the micro-teach has been extremely rewarding for me. Considering the classroom layout and making use of contemporary strategies had great benefits on the lesson. The grouping of tables alone altered the regimented feel of a lesson. Not only did it encourage the effectiveness of teaching strategies but also promoted inclusivity. Supporting students and moving around the classroom was easier. Using this layout I also felt I had command over the lesson and could spot any difficulties. 
	Confidence in my ability to design quality lessons is something I hope to continue to work on. In time, I hope feelings of doubt with regards my efforts will subside. For I sincerely feel that this micro-teach and its use of Feldman’s method confirmed that art criticism is accessible for anybody. In truth, collectively we can reach decisions without being reliant on expert opinion. 
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Action Plan

This assignment has addressed numerous considerations I propose to adhere to within future teaching sessions. These include, utilising Hamblen’s list of art criticism questions to pose to students and assist in their dialogue of art investigation and criticism. 
I would also like to experiment with a different software to PowerPoint to highlight points of discussion regarding artworks. I hope to experiment with creative editing suite’s to make the designing of lesson material simpler for myself. 
Finally I would like to further trial andragogy as a strategy. I propose to continue creating engaging student led activities to present in lessons in order to promote response and dialogue. 
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