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Assessment for learning (AFL) can include several strategies that teachers enable to support learners’ progression in education. Ultimately, the decisions that enable that progression, lie in the hands of the learner, regardless of how effective the assessment strategy may be according to theory. Teachers must ensure understanding and encourage full engagement and determination from the learners’ towards their education, for them to succeed and continue to positively develop, thus including adapting their lessons, learning environment or resources (Berry, 2008). The main use of AFL is to evaluate learners’ knowledge prior to a topic, as well as assessing the effectiveness of teaching and learning after the introduction of the topic and assessing the needs, personalised to specific learners. Teachers can also use this strategy to reflect on their own teaching practices moving forward, analysing how it has positively, or negatively affected pupils learning (Coe et al. 2020, p. 57). Effective AFL is stated as “a vital ingredient to great teaching” (Ko and Sammons, 2013, p. 11), this statement emphasizes the importance of the use of effective AFL, suggesting that the involvement is essential to result in pupils succeeding.
	Within this assignment, I will be examining the use of AFL, discussing how it is, and can be used in schools to aid pupil progression, and implementing it within my own teaching and learning experiences. I will be including relevant research and discussing my decision and use of specific AFL strategies, furthermore, reflecting on my personal experience and contributing my opinion on the effectiveness of AFL in supporting pupils learning. I had the opportunity to implement some AFL strategies while on my most current personal teaching experience, therefore, the class I was teaching will be the focus of this assignment. I was set in a year 4 classroom at an English medium school, comprising 28 pupils of the ages eight and nine years old. The classroom consisted of a range of abilities, alongside the Welsh Curriculum, whole class abilities varied from ‘progression step 2’ to ‘progression step 3’ (Welsh Government, 2021). As a whole class, the focus was ‘progression step 3’, nonetheless, lessons were still adapted to meet all learners needs. Those of the lower ability were given extra support when needed, and simplified versions of tasks they were struggling with, although still ensuring the outcome was consistent throughout the class. 
Specifically, the class’s current focus theme was ‘Pirates’, alongside that terms theme of ‘Explorers’. Previously, the class had learnt about modern land explorers, such as explorers who would hike, climb, or drive on land. To begin the theme, the class were taken on a school trip to Cardiff Bay, immersing on a ‘pirate style’ boat trip, giving them an informative, enjoyable, and personal experience to enable their learning. Fortunately, the pupils experienced this trip prior to their focused pirate lessons, therefore, had the opportunity to recap and retrieve information of real-life context during their lessons back at school. As proposed by King and Markant (2022, p. 13), when given the experience of real-life contextual learning, pupils will have a baseline of knowledge, therefore, are far more likely to acknowledge, recall and memorise relevant information easier. 
	Throughout my personal teaching experience alongside this assignment, I created and taught three main lesson plans, working across three different areas of learning experience (AoLE). Each lesson incorporated different AFL strategies that I thought would be most effective and wanted to analyse in my own practice. The three relevant lessons taught, took place throughout two weeks, towards the end of the topic. During the time of my lesson, some other topic lessons were completed by the class teacher or as a shared lesson with myself. The aim of these three lessons were to over time enable pupil progression, by transpiring and effectively engaging with the strategies put forward to monitor, observe and enable progression. As a result of the class being a very lively classroom, their attention was very low and majority of them would find it difficult to focus and stay on task. From observing the class, I established that active lessons were more suitable for them. Pupils would focus better and present a higher standard of work when the learning was almost ‘disguised’ with lessons that consisted with a mix of practical work rather than solely writing. The first AoLE I focused on within lesson 1 was humanities, more specifically, history. Humanities is the ‘central to learners becoming ethical, informed citizens of Wales and the world’ (Welsh Government, 2020 B), thus working hand in hand with one of the four purposes within the Welsh curriculum. By focusing on this AoLE, the aim is for pupils to increase their depth of knowledge on the past through experience and research. Secondly, I focused on the Science and Technology AoLE. Within this AoLE, the focus will be the technological aspect, familiarising with the context of algorithms. According to Estyn (2017 A, P.1), technology supports pupils’ life-long learning through enabling them with skills, knowledge and understanding which can further support them across other AoLE’s, this shows that the different aspects can enable pupils to progress effectively across multiple subjects. Lastly, was Expressive Arts, incorporating disciplines such as drama and digital media. Expressive arts can enable many creative work skills for pupils’ and ‘engage learners physically, socially and emotionally, nurturing their well-being, self-esteem and resilience’ (Welsh Government, 2020 A). Personally, I believe this to be one of the most appropriate and positive AoLE’s to utilize with the relevant class, as I retained from the class teacher and observation, that many of the pupils suffered considerably with lack of self-confidence.
Overall, there are four elements of AFL, these include sharing the learning intention and success criteria, use and quality of feedback, quality of questioning and peer and self-assessment. These are only brief descriptions of what is expected to be implemented into Welsh schools, teachers should also be making a great effort to plan effectively understanding what influences learning, as well as supporting students through providing effective resources and encouragement (Donaldson, 2015, p. 76). The Northern Ireland Curriculum (2007, p. 6-7), also follow these AFL elements. It is explained that sharing the success criteria and learning intention with learners provides the opportunity for them to know what is expected, why and how to achieve it. Secondly, questioning is described as an element that creates an environment to discuss openly and share ideas. Questioning can occur between teachers and pupils, peers or even come into play when questioning their own ideas. Aswell as this, they discuss how the quality of feedback impacts learners, for example giving feedback to learners helps them establish what is needed to create a better standard of work. Receiving feedback can also give learners an insight to what positive or negative factors are needed to look for in their own work. This can work hand in hand the element of peer and self-assessing, they will begin to understand how to recognise successful work, enabling them to formulate their own positive changes to their work and support peers in doing the same. (Northen Ireland Curriculum, 2007, p-6-7). 
 As indicated by the Welsh Government (2022 A) within the Welsh curriculum assessment guidance, all parties involved in a learners learning must collectively establish where the learner is currently with their learning, where they need to develop to and how they can get there. Alongside this, a document by the Welsh Government (2013, p. 6), states that AFL can be used to gauge a better understanding to attain these establishments and determine what is best and most effective for the learners to succeed and progress. Previously, it has been expressed that there is a relative weakness within the practice of AFL across schools in Wales, stating that many schools were underdeveloped with the formality of using AFL in their teaching (Estyn, 2014, quoted in Estyn, 2022, p. 3). Arguably, this statement was made ahead of the current Welsh curriculum, which embraces a heavy emphasis on AFL and the use of active and positive assessment to support learners’ progression. Although, a similar reference was later made by Donaldson (2015, p. 73), where he declared that AFL approaches are ‘not well understood and embedded’, which raises a question of how and when schools are going to be frequently and effectively collaborating with AFL strategies. Personally, from my experience and observations at placement and bridging schools, I encountered multiple lessons where AFL strategies were used and reacted to effectively by the teachers, to me, this suggests a growth in the use and understanding of AFL over the past couple of years within Wales.
As explained by Wiliam and Black (1998, p. 2), AFL presents an opportunity to “provide information to be used as feedback to modify teaching and learning activities”. This demonstrates that teachers can respond to the information gathered through AFL to further adapt their teaching patterns and better support pupils, whether this be a whole class change, or for individuals who aren’t progressing as swiftly as others. We can see this pattern in Vygotsky’s Zone of Proximal Development, where it is considered that the teacher, as well as others involved in the pupils learning, have a duty to adapt learning to expand their knowledge through personalizing and making distinctive changes to tasks, based on what the learner already know and can do (Eun, 2019, p. 19-20). All in all, the theory of the ZPD and the intention of AFL, according to the Welsh Government (2013, p.6), correspond as a positive outlook on pupil progression. In order to use the ZPD theory within practice, teachers should observe all learners and assess their individual needs, as well as adapting their teaching to support and enable pupils effectively to get them where they need to be. Wiliam and Black (1998, p. 3-4) also voice that ‘strengthening the practice of formative assessment produce significant and often substantial learning gains’, this was their conclusion following studies of formative assessment. They believe that AFL can improve pupil progression, especially for lower achievers, and close the attainment gap for schools. It is suggested by Ellis and Todd (2018, p. 37-38), that a learners’ behaviour towards learning can be affected by social, emotional and cognitive factors. If a child feels they are of a lower ability to their peers, they may feel as though they are failing and not ‘good enough’. There is a high possibility of this affecting their self-esteem and attitude towards learning, therefore negatively impacting their educational achievement. With all of this considered, AFL’s importance is emphasized, as it can be used as a strategy to avoid setting learners up to fail. Teachers should focus on empowering pupils through adapting classroom environments to help all pupils succeed to their best ability and enable progression. Within my own practice, present and future I will use AFL as a formality within day-to-day lessons. I believe it gives teachers the opportunity to personalise lessons to suit the needs of their learners. As mentioned previously, elements of AFL can be used to positively to support the teacher in assessing their own practice, as well as the pupils when it comes to assessing, questioning and adapting. AFL can allow pupils to reflect on their work, constantly setting small challenges to help make beneficial changes and facilitate in making long-term improvements, which is a skill needed throughout life.
Moving onto my experience of implementing AFL into lessons to enable learners to progress, my first chosen AoLE was Humanities (See Appendix A). I believe Humanities was a strong focus of the class’s topic ‘pirates’, as they are a part of history from all around the world, therefore, this AoLE was essential to visit within lessons. The description of learning, and a statement of what matters relevant to this lesson fell under ‘Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future’ (Welsh Government, 2022 B). As discussed earlier, the class worked towards ‘progression step 3’, the aim of progression for this lesson was ‘I have actively engaged with a range of stimuli, and had opportunities to participate in enquiries, both collaboratively and independently’ (Welsh Government, 2020 E). The reasoning of choice for this AoLE, was not only to extend pupils knowledge and understanding of the world and human experiences, but to also assist in developing an appreciation for historical significance. The task set would allow pupils to reflect and evaluate on information they have perceived and present their knowledge and findings creatively. A cross-curricular skill this lesson aimed to progress in was literacy competency. The learners would be focusing on developing their descriptive vocabulary through naming, describing and explaining. The context of the lesson was to create a poster, presenting information regarding pirates, that they had learnt about on their recent informative class trip.
 An AFL strategy was used at the very beginning of this lesson, with the subject matter being on quality of questioning and talk. I started the lesson by giving each pupil a piece of paper and having them write their name on there before beginning. As a class, we revisited photos and videos from their class trip, this helped prompt their memory and remind them of the different factors they had learnt about. Working individually, the pupils then had ten minutes to recall and write down as many facts as they could remember about pirates, or related things they learnt on the trip. Following this, they then had a further ten minutes to work with a partner and share their facts with each other. I was able to oversee the pupils engagement by walking around the classroom, and monitored the discussions and detected who was actively engaging with prior knowledge. We then progressed into a whole class discussion, collectively sharing and contributing their points. This gave me the opportunity to ask some open-ended questions to pupils, to assess and extend their knowledge deeper and expose some misconceptions. The open-ended questioning resulted in more information being retold by the pupils, they just needed a small reminder within the questioning. ‘In a talking classroom, learners are actively involved and motivated to learn’ (Welsh Government, 2013, p. 29), this proves that the aspect of talk is important, it gives pupils the opportunity to openly discuss ideas and feel heard by both their peers and the teacher. The aspect of questioning is important when focusing on interpreting AFL in the classroom as it allows teachers to not only assess, but to promote discussion to extend further and deepen understanding for pupils. Something to be cautious with when asking questions is the wait time given to allow pupils to think before answering. On average, teachers give 0.9 seconds for pupils to answer after being asked a question, this is not efficient enough for them to comprehend, contemplate and then finally answer (Welsh Assembly Government, 2010, p. 25). Taking this into consideration, I was vigilant with my timing after asking a question, granting the pupil enough time to think before interrupting or moving onto a different pupil. In my opinion, this element was very effective within the lesson, it allowed me to cold call questions on pupils who would not usually answer, and I feel the quieter pupils were not as closed off as usual while answering, I believe this was a result of the class being open to discussion and everybody was engaged and contributing to the lesson. I was also able to keep the notes that each pupil had written at the start of the lesson for myself, giving me a clearer insight into their prior knowledge, and a document to refer to when assessing progression.
 ‘The importance of science and technology in our modern world cannot be overstated. Developments in these areas have always been drivers of change in society’ (Welsh Government, 2020 C). There is a heavy recognition on the impact and increase of technology today, so the use of it within schools is of all importance. It offers pupils a range of knowledge at their fingertips, allowing them to work at a faster pace, and contributing to a better standard and outcome of work (Centre for education in science and technology, n.d). This links to my second lesson to aid towards the pupils progression, this was a lesson based on the Science and Technology AoLE (See Appendix B). The what matters statement complying to this lesson is ‘computation is the foundation for our digital world’ (Welsh Government, 2020 D), with the description of learning and progression aims being ‘I can use conditional statements to add control and decision-making to algorithms’ this description was again taken from progression step 3. The pupils will be working on creating algorithms, by using distinctive language and questioning to research on the internet and investigating the correct wording to apply to receive accurate answers. The lesson aims were to enable pupils to become familiar with the approach of digital humanities, where they would effectively use technology to extend their knowledge, draw conclusions from online resources and support their answers with evidence. Aswell as this, the main lesson intention was to find conclusions to their questions and answer in full sentences. At the beginning of the lesson, pupils were writing questions about a pirates life that they were curious to know and finding the answers online, once they found the answers they were then writing them down using full sentences. Referring to the last lesson, I revised the pupils work and gave their posters back to them with a ‘feed forward’ included. This feedback included questions such as asking pupils to extend, find evidence to support or corrections to look up regarding the facts. Through providing a type of live feedback this way, I knew that pupils could react and act upon the feedback within the lesson. The Welsh Assembly Government (2010, p. 26) state that giving learners feedback in the form of a mark, or a certain attainment level could negatively affect their attitude towards learning, therefore masking the AFL and marking this way can look like positive advice to the pupil and make them feel more satisfied with their prior work. They also note that feedback comments rather than a grade allow the pupil to focus more on improving their work and focusing on the intention rather than feeling down about a low mark. According to Estyn (2017 B), live feedback has worked well within schools as it gives clear targets to the learners so that they understand what is needed to succeed. Live feedback allows an opportunity for the pupil to question further and have a deeper understanding of what is being asked of them. This again, provides prior evidence that this aspect of AFL works effectively for learners. On account of this lesson, I was impressed with the outcome that the AFL strategy aided towards, as every pupil reacted to the feedback, which resulted in a higher and more efficient level of work. As a result of their work, the pupils clearly progressively learnt more about pirates, while developing the understanding of methodology as they were researching effectively and answering correctly and in detail.
Lastly, I focused on the expressive arts AoLE to conclude the journey of progression (See Appendix C). Expressive arts is classified as an AoLE to ‘engage, motivate and encourage learners to develop their creative, artistic and performance skills to the full’ (Welsh Government, 2020 A). As mentioned previously, the class was very active and enthusiastic, and often struggled to focus on comprehensive tasks that entailed mostly written work, therefore I predicted that an innovative and creative lesson would be more suitable. The progression step relevant during this lesson was to ‘perform, produce, design, exhibit and share my creative work in formal and non-formal contexts, considering the impact of my creative work on the audience’ (Welsh Government, 2020 F), which falls under the statement of what matters stating that ‘creating combines skills and knowledge, drawing on the senses, inspiration and imagination’. The aim for development within this lesson, was again to develop the knowledge of pirates, but more specifically, progress in critiquing and thinking creatively when applying and presenting knowledge. An important element of humanities also strongly links to this lesson, as within the Welsh curriculum it is displayed that inquiring minds can lead to creative thinking, this links amazingly as creativity is what this lesson mainly aimed to progress. 
The lesson began with a video of a ‘pirates skit’, an example of what the pupils will be doing further in the lesson. Following this, the pupils then collaboratively assessed the video pointing out strengths within the video that made it interesting and informative. Unknown to them, they were creating their own success criteria for their upcoming task. I noticed this worked well with the Austins butterfly model (EL Education, 2016), where pupils were able to critique a piece of work and point out the changes needed to make it better, and slowly build a success criteria to make ‘the perfect butterfly’. This succeeded within my lesson and pupils created a success criteria for a successful informative video, this consisted of: Including a lot of facts, including props and costumes and include ‘realistic pirates’. Pupils will have a far better understanding of what to include in their own work to achieve best, through warranting what makes it successful in the first place (Teachers TV, 2005, 06:30). The main activity consisted of creating a one-minute role play scenario of an event that would take place within a pirates day, I created a more specific version of the class’s success criteria for them to follow during this task, attempting to keep is short, simple and easy to follow, to avoid overwhelming and confusing the pupils. The new success criteria specified of: The role play scenario must be at least 1 minute long, to use at least 5 props from within the classroom, to include at least 5 facts regarding pirates and lastly, to realistically mimic a pirate. The class were set into groups of four or five for this task and began their planning. Meanwhile, I was holding random objects from the class and prompting what they could be used as for a prop, as well as displaying pirate voices and phrases on the digital board. At the end of the lesson, all groups had the opportunity to produce their role play scene to the class, following this, their peers then gave each group two positives and a wish, something they could have improved. This would relate to the element of peer and self-assessment. I wanted to trial this element, as I hadn’t yet examined the use within a classroom within my own teaching experience, there were also many benefits highlighted within research which I thought would be beneficial within this classroom, as the pupils seemed to value their peers and share a mutual respect. Through introducing peer-assessment into learning, teachers are involving learners with an active role that not only contributes to their learning, but also their peers, making them feel more valued within the classroom (Babaii and Adeh, 2019, p. 62). However, prior to the lesson, I knew to be cautious when implementing this strategy as it could potentially cause negative feelings due to interpersonal variables due to the class having built a relationship. It is suggested that some pupils may fear the disapproval of their peers and take their critiques personally (Rotsaert, Panadero and Schellens, 2018, p. 76).  As a result of this statement, when using peer-assessment in the lesson, I was cautious that pupils were critically evaluating the actual outcome of the task, and not pointing out disadvantages of any specific pupil on a personal matter.
On a whole, I personally believe that AFL has a positive impact on learning, although there were some limitations along the way that I will be cautious when implementing the strategies within my future practice. I did not find it to be too time consuming, and once I had familiarised myself with the elements and some strategies it was easier to include within my routine of teaching. It helped me to enable pupil progression as it allowed me to assess which pupils understood, and which pupils needed more support during the following lessons. It made it clearer to pinpoint the pupils who kept quiet and avoided asking for support, even when they were struggling. During my first lesson, I found the pupils notes on paper useful to keep throughout the progression series, as I could follow their progress with more of an idea of their prior knowledge. However, I did receive some papers back that had no names on them. Moving on, in future practice, I could have the pupils hold their papers in the air when their name has been written and ensure everyone is ready before moving on with the lesson.
Within my second lesson, I did not pick up on any negatives or limitations, the lesson was successful, and the work was satisfactory. I liked that I could give the pupils their feedback face-to-face and observe their reaction, this helped me gauge whether they understood what was being asked of them, or if they needed an oral explanation to extend further on the feedback. It also gave me the opportunity to converse with them whether they agreed and could see where I was coming from, or if they disagreed and believed different to what I suggested, this gave pupils an element of independence with their learning.
Lastly, within the third lesson I did notice some negatives when allowing the pupils to peer-assess each other in groups. Although the aspect of peer-assessment is highlighted as positive and effective, I established that the feedback was not specific enough when pupils were reflecting on their peers’ work. For example, they were giving feedback on aspects such as where pupils where stood, or how one pupil spoke more than the other, rather than reflecting on the information shared or referring to the success criteria. Next time, I will remind pupils what was expected from them within the task, and prompt them to give efficient feedback that is specific to the success criteria.
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Meaningful links to Statement of what matters- Enquiry, exploration and investigation inspire curiosity about the world, its past, present
Curriculum and future.

Progression step 3- | have actively engaged with a range of stimuli, and had opportunities to participate in enquiries,
both collaboratively and independently.

Meaningful links across the racy competency- Developing all styles of writing, e.g. describing, explaining, discussing, evaluating and creative
curriculum writing, combined with the use of disciplinary-specific terminology and vocabulary.

Personal Targets
Implement effective AFL strategies

Learning Intention

Developing descriptive vocabulary.

Success Criteria

* I can describe a pirates’ appearance, p lity and lifestyle.
* I can use adjectives to describe each element of a pirate.

Planning for misconceptions:

Pupils will be revisiting prior learning from their school trip.
Some pupils may struggle to remember key information that was taught on the trip.

To avoid having any pupil being left with no information to retell, there is an opportunity to recap on information at the beginning of the lesson. Pupils
will also be working in pairs and sharing their ideas with each other before collaborating as a class.





image2.png
Centre fi

V] ’W les
uzié,”’fdkwms. support.

Pupils’ learning and activities:

Inclusive Strategies (including
different

Check what pupils know,
understand, and can do:

Use themed recall ‘Are you

Write their name on their paper.

Prior learning- pupils will have the

Aswell as the themed recall

5-10 ready? — ‘Ave Ayg capt The pupils wil take time to reflect on formation learnt on the school trip | use some Welsh language-
MINUES | G e pupils their paper to write | PriOT learning. to recap on. “Tri...Dau...Un".

thelr matne om. Think of key factors they learnt about or

regarding pirates on the school trip.

Recap on photos and videos

from their school trip to remind

them of the key information

learnt.
5 minutes | tart a short open discussion Discuss what they remember about the te questions for different | AFL- Quality of talk and

with puplls regarding the trip. | trip. abilities. questioning.

Ask open-ended questionsto | Share ideas and engage in class Challenge each leamer by wording | Assess pupils’ prior

promote discussion. questions differently. knowledge.

(Pedagogical principles- Listen and collaborate with peers. Blooms taxonomy- High end

- Employing assessment questions.
for learning principles).
- Encourages
collaboration.

Move onto 1% part of the task. | Individually- Writing all facts they recall | 1wl be supporting the lower ability | Live marking- Assess that all
10 Ask pupils to write all recalled | from the school trip. ~ How much during this task. Although [ will be | pupils are engaging correctly
minutes | facts from the trip onto their | knowledge can they remember? walking around the class, | will and on task.

paper.

dedicate a lot of attention to the
lower ability and support them in
g and helping prompt

Highlight and correct any
misconceptions seen or heard
asaclass.
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10 Introduce the 2+ half, ‘Working as a pair- Collectively discuss Live marking- Assess that all
minutes | Ask pupils to work as partners | and note any additional facts they have pupils are engaging and
and collaborate. learnt from their partner. discussing learning.
~Highlight and correct any
misconceptions seen or heard
as a class.
510 Class discussion- Ask more Sharing and contributing ideas as a class. | Blooms taxonomy- Live marking -Highlight and
minutes | open-ended questions Differentiate questions for different | correct any misconceptions
regarding the facts shared. Again, adding any additional facts they | abilities switching from low to high | seen or heard as a class.
Write some collective facts on | have learnt from their peers within the | end questioning.
the white board, class discussion. Challenge each learner by wording
(Pedagogical principle- questions differently.
Employing assessment for ‘Why do you think ..
learning principles). * Do you think pirates
enjoyed ... Why?'
* ‘What makes you
think...?"
5 minutes | Show WAGOLL of 2 poster. Highlight and begin to understand what | Differentiate questions for different | Take note of which pupils are
Ask pupils what makes it good- | makes a good poster. abilites. struggling with the concept of
Give prompts to help through | Contribute observations and ideas with the WAGOLL 5o | can asses
using more questioning- “How | the class. and support them during the
would you know what the task.
posters about?”
“What is used to make it
interesting?”
20 Continue viith class discussion | Pupils will create their own version of an | Sit with those of a lower abilityand | Assess the pupils work and
minutes | with any pupi's who wish to informative poster using al the facts they | lesser understanding to support them | stop for mini plenaries

continue or question anything as
they begin ther posters.

have recalled during the lesson.
They can be as creative as they like, as long.
they include some facts onto the poster.

throughout the task.
Still be present and observe other
pupils within the classroom.

throughout the lesson.
Ensure all learners understand
the context of the lesson.
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Check what pupils know,
understand, and can do:

Begin a class discussion and prompt

Initiating deep thinking, using both

Differentiate questioning when

“Iwonder what this would

15 pupils to think about what questions | their knowledge and imaginationto | questioning pupils of different | be used for, what do you
minutes | they may be curious to find out about | identify objects. abilities, Choose an appropriate ink?”

pirates. Pictures can aid in prompting their | amount of challenge for each “Iwonder if all prates

Present some pictures on a sideshow | Pror leaming. pupil. wore these?’

on the digtal board, containing several

pirate ships/objects/clothes and ask

pupils what they think it s

Continue to prompt questions

throughout this discussion, help pupils

to generate interesting and creative

questions.

Pupils can now begin writing their Reflect on feedback from last lesson | Assess whether the questions Tive feedback- Check each
10 questions- While they are doing so, | and prioritise reacting to this frst chose are appropriate and will be | pupil understands their
minutes | monitor the class and ensure their | Create alist of a least 5 questions to | easily accessible to find out online, | feedback.

questions are creative and based on
pirates.

Use their feed forward from last
lesson- Have them complete this
within this task.

research for answers online,

Pupils’ questions can extend on
knowledge they already know and
want to research deeper.

support pupils through putting 3
‘example questions on the white
board.

Resources- Word sheets for those
who are still progressing with
comprehension and letter
formation.

- pupils must be
aware of what is
being asked of
them to succeed.
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Student-teacher: Emmie Porter 2206236 Class / Year 4
Group:
AQ)E or Subject: Science and Technology Date: 27/11/2023
Meaningful links to Curriculum | Statement of what matters- Enquiry, exploration and investigation inspire curiosity about the world, its past,

present and future,
Progression step 3- | can use conditional statements to add control and decision-making to algorithms.

Meaningful links across the
curriculum

al competency- Learers' use of a range of digital technologies and software applications is also implicit
he descriptions of learning in this Area, which complement similar opportunities to develop
these skills in other Areas.

Literacy competency- Settings and schools can help learners to develop use of a range of specialist
vocabulary.

Personal Targets
Continue to use AFL strategies in the lesson to enable pupil progression.
Ensure constant pupil engagement during the lesson- Apply some behaviour management techniques (Praise, positive/ negative reinforcement).

Learning Intention

Using methodology to find information.

‘Success Criteria

« Ican answer in full sentences.
* Ican use my computational skils to research.
« _Iknow how to find specific answers.

Planning for misconceptions:

“The pupils may be confused when setting up their laptops and accessing the internet in preparation for their research.
To avoid any confusion and a wave of questioning from pupils | willintroduce a step-by-step guide for them- When laptops are handed out pupils
will be encouraged to keep them closed until my que. When all pupils have a laptop, | will demonstrate exactly what process they must follow to
log in.
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5 minutes

Laptops are to be handed out (One for
each pupil) along with their unique log
in codes.

Teacher demonstrates how to log in
step-by-step on the digital board.

Pay attention to the instructions and
follow along.

Begin to familiaise how to access the
internet to research.

‘Support and focus closely on
pupils' who are of lower ability
with spelling of key words.

Keep checking that all
pupils are following along
and are keeping up before
moving on.

20
minutes

Monitoring that pupils are on task.
Supporting pupils who are struggling
with their progression.

1f mini plenaries are needed to

ight pupils’ misconceptions
during the task- stop lesson for a
‘whole class discussion and go over
‘any mistakes or questions.

‘As pupils progress through the lesson,
they wil slowy familiarise more with
the vocabulary needed to find the
correct answers.

‘Support and focus closely on
pupils' who are of lower ability
with spelling of key words.

Plan for misconceptions-
Leave 5/10 minutes to
spare for mini plenaries if
needed.

510
minutes
are
spared
for mini
plenaries
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Student-teacher: Emmie Porter 2206236 Class / Year 4

Group:
AoLE or Subject: Expressive arts Date: 01/12/2023
Meaningful links to Curriculum | Statement of what matters- Creating combines skills and knowledge, drawing on the senses, inspiration and

imagination.
Progression step 3- | can perform, produce, design, exhibit and share my creative work in formal and non-formal
contexts, considering the impact of my creative work on the audience.

Meaningful links across the Humanities- An inquiring mind stimulates new and creative thinking.
curriculum Creativity and innovation- Leamers use their creative skills and imagination, discover p
to produce their own unique artistic work.

; and refine ideas

Personal Targets
Continue to effectively use AFL strategies to assess and enable learning.
Ensure constant pupil engagement during the lesson- Behaviour management strategies.

Learning Intention

Creatively present knowledge.

Success Criteria

I can think critically and effectively,
* I can use creative thinking.
I can produce and present my knowledge in a creative way.

Planning for misconceptions:

Pupils may lack in creativity- | will give prompts throughout the lesson to aid their creativity and thoughts towards their roleplay scenario.
Pupils may take offense to their peers critiquing their work- To avoid this | will be of what pupils are critiquing, and ensure no comments are personal
towards other pupils.
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Set these as bullet points s a success
criteria would look.

‘Ask pupils to identify 3 main points to
indluse into a success criteria.

Contribute to the success criteria,

Targe and clear on
the board soitis

clear for pupils’ to

see.

Intheir groups, pupils will be creatinga L

Differentiation is

Differentiation- Following on

5 minutes | set pupils into groups of mixed ability. | minute role play scenario of a pirates life. covered for within | from the AFL carried out, | will
Groups must consist of 4/5 pupils. ‘They must use their knowledge and the box to the set pupils equally and mixed with
Mixed with who has a clear innovation to collaborate expressive artsand | right- ‘who has a clear understanding of
understanding of the topic with some | their knowledge from humanities the topic with some pupils who
pupils who have struggled during Pupils are still encouraged to be thinking of have struggled during
progression. (MKO). ideas after being set into groups. progression. (MKO).
Explain the task to pupils and Begin collaborating ideas together and
emphasise what is expected asthe | forming a plan of action.
outcome.
Encourage pupils to begin thinking of
ideas once they're set in their groups.
20 ‘While pupils are beginning toform | Use their innovation to begin improvising and “Hmmm | wonder what | could use
minutes | ideas and practice their role play creating ideas using creative thinking, .. for... maybe'.

scenarios begin prompting ideas

Show pirate themed wording on the
board and playing pirate voices.

I want learners to be creative 5o the
use of improvised props is expected
within the lesson- 1 will begin to hold
up random objects within the
classroom for them to use as props and
hint at what they could essentially be
used for.

Try not to give answers away- Allow
the pupils to be innovative and create
ideas for props themselves.

“Iwonder what props you could
make with this paper, it can be
rolled, crumpled and folded"
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Timing: | Role of the teacher & support staff: Pupils’ learning and activities: Inclusive strategies Check what pupils know,
(including understand, and can do:
differentiation):
Introduce the pirate skit from Horrible | Begin noting down in their books identifying | Differentiate 'AFL- Use open-ended question
10 Histories: what makes good informative role play. questioning within | strategies to enable pupil
minutes | htt ftu.be/apMVVOzvefc Engage in classroom discussion, pickupon | the class. engagement.
During the video, pause and discuss | @1 New facts and discuss any questions they | Resources-Word | Prompt them to discuss what they
Some key points every 2 minutes. may have. and sound mats will | already know rather than give
be given to the them the answers.
Highlight any new facts from within the lower ability pupils | Themed recall-‘Are you
video that pupils may not yet know- who still need 1eadyn?- ‘Aye Aye Captain!
Discuss and question their thoughts. Support with etter
Pedagogical principle- Set tasks and and word
select resources that build on previous formation.
knowledge and experience and engage
interest.
Model whatis expected (MKO)- Begin to identify key aspects of the video that | Differentiate Use this questioning to evaluate
15 Identifying key aspects to show made it interesting and informative and share | questioning which learners understand and
minutes | leamers what made it good. their thoughts with the class regarding the video | have an idea of whatis successful
‘Ask pupils to identify these within the | Contribute to class discussion, for different need more support.
video, Following the ‘Austins butterfly technique, | abilites.

Begin noting down what the pupils
share on the whiteboard.

pupils will critique the video and evaluate
what made it good and what it could have
done to be better.

Ensure the success
criteria is written
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Reflecting- Did they think their feedback was
valid and fair?
What would they do differently next time?

‘What they have learnt
about feedback,

What they will take
forward with them from
this lesson.
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Break | As this lesson will be spread across the | Pupils will be encouraged to practice ready
length of 2 lesson periods the pupi's | for their final performance during their break.
will have their break during the task. | Once pupils are back in class, they wil
‘While the pupils are on break, | will set | continue where they finished and be set
a pirate ship scene on the digital straight back into their groups.
board with some pirate themed music
playing.
‘When pupils arrive back to class | will
ensure they are straight back into their
‘groups and finishing their role play
scenario.
Allow an extra 10 minutes to practice
and finish their role play
2 minutes | it pupils’ on the floor in 2 rows at the
back of the classroom,
3040 | picka random group from a name Pupils will now begin producing their final | Sit with some lower | @ like how they did ..”
minutes | generator to decide the order of their | products to the class ability pupils “What could they have done
performances The groups who are watching will be prompting them | differently there to improve?
encouraged to watch carefully and begin. with ideas for
1 will be giving short positive feedback positives or AFL- Peer assessing.
also to help pupils feel accomplished | After each performance is complete, pupils | negatives. Pupils will be giving 2 stars and 1
and happy with their performance, will give and receive Peer feedback straight wish to the performing groups.
Positives to be shared more than away. (2 stars 1 wish) More positives to be shared than
negatives to avoid lowering any self- negatives to avoid lowering any
esteem. selfesteem.
510 Sit with class and begin a whole class | Pupils will reflect on their feedback and ‘Ask pupils what they have
minutes | reflection. discuss what they have learnt within the learnt,

Encourage pupils to be honest and
reflect on their feedback.

lesson.

* What they have leart
about pirates.





