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Research Project: Case Study based on an Electives Experience 
An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

In what ways does the teaching of identity and culture impact on Foundation Learning students?

Research context. 
[bookmark: _Hlk182554275]The purpose of this research project is to explore the learning of identity and culture in Foundation Learning in Wales. It has been highlighted within the Curriculum for Wales (Welsh Government, 2020) the role of cultural identity in education. It emphasises the need for personalised, community-oriented curriculum that encourages schools to explore and integrate Welsh heritage and culture into their classrooms. This allows learners to connect with their cultural roots which is promoted through the sense of ‘Cynefin’ which means a place where you feel belonging (Welsh Government, 2020), allowing students to explore their national heritage while connecting with a range of cultures. However, I would like to explore if a sense of cultural identity is being promoted within the classroom. I am particularly interested in the topic as I aim to make my classroom inclusive which integrates a variety of cultures through further exploring how practitioners include culture and identity in their classrooms. This research is linked to my professional development as I am focusing on looking at wider reading and research findings through my own research in a small-scale. The research will take place with Foundation Learning teachers as well as with Year 2 learners to explore how Welsh culture and identity is integrated into the classroom. The school is situated on the outskirts of the city centre and has around six hundred students within the school from a range of diverse backgrounds and cultures. The question that will be guiding this research is ‘In what ways does the teaching of identity and culture impact on Foundation Learning students?’

Literature review 
The 2020 Welsh Curriculum (Welsh Government, 2020) introduced forming knowledge and deepening the understanding of cultural identity, placing Welsh language, history, and values at the heart of learning. At the heart of the curriculum is the concept of “Cynefin,” which means a place of belonging which allows the students to feel a sense of connection and pride to Wales (Welsh Government, 2020). The Welsh Government (2020) has structured the curriculum around four purposes that focus on creating “ambitious, capable learners,” “healthy, confident individuals,” “ethical, informed citizens,” and “enterprising, creative contributors”. The emphasis on Welsh identity aligns closely with the curriculum’s goal of fostering ethical, informed citizens who have a deepened understanding of their cultural background. Estyn (2021) emphasises that giving opportunities to learn about diverse cultures can allow students to develop a sense of individual identity and feel belonging within the classroom. However, implementing such a culturally inclusive curriculum brings challenges and diverse viewpoints, particularly about inclusivity and diverse classrooms as well as the readiness of educators to prepare and teach such lessons.
It can be shown that integrating local culture and language into the school curriculum can improve student engagement and belonging within their community and the school environment. For example, some literature have shown that culturally relevant education helps students connect emotionally with education and the classroom environment which has an impact on their motivation to learn and a sense of self and identity within the class (Gay, 2018 and Yuval-Davis, 2006). Olsen (2020) discusses that including all identities and cultures into the classroom can be complex to support all diverse backgrounds. This could lead to the psychological and social needs of the child not being met as well as there sense of belonging being impacted which could lead to failure to support the child. It could be argued that these issues may arise due to teachers finding it difficult to find supporting resources that facilitate the culture and the identity of their students which could lead to lack of identity within the classroom (Brown and Stephens, 1996). On the other hand, recognising diversity and celebrating culture and identity within the classroom can allow teachers to build stronger relationships with their students which can allow the classroom environment to become more welcoming for all (Genao, 2021 and Johnson, Uline and Perez, 2019). 
Within a study by Chapman et al (2023), it was found that students did not always link belonging to a particular place and would include family members and monuments within their area which they felt were particularly important to them. Antonsich (2010) describes belonging to a place is just as important as belonging to a group of people such as friends and family. Antonsic (2010) focuses on the emotional and psychological belonging and discusses that if in a classroom where cultural diversity is respected and celebrated, students are more likely to engage and participate within lessons. It is also important that Foundation Learning teachers create an inclusive environment that allows students to explore their identities so they can boost their confidence (Antonsich, 2010). In contrast, Yuval-Davis (2006) discusses that the concept of belonging is complex and its essential that students understand the social aspect of identity development. When students see their identities represented, they feel more secure with their culture allowing them to feel more comfortable and valued in the classroom.
Despite the benefits of implementing culture and identity into the classroom it can be difficult and challenging to present in a structured learning environment. Sleeter (2011) argues that curriculums often limit the depth of cultural experiences and sometimes overlook the needs of the students in the classroom. This shows that sometimes education does not always prioritise individual cultural identities, which can impact learners by not feeling belonging within their classroom. In addition, Ladson-Billings (1995) also discusses that teachers are not culturally aware of different identities and are unable to integrate cultural lessons effectively into the classroom. On the other hand, Welsh Government (2020) focuses on integrating various cultures within the curriculum to allow students to understand their culture and identity and to improve their learning experience. Additionally, by nurturing students to become ‘ethical, informed citizens’ it supports the approach of a culturally rich curriculum enabling learning to not just be about academic skills but also to be socially aware of others.
The teaching of identity and culture can have an impact of students engagement, self-esteem, and sense of belonging within the school and classroom environment. As seen, if schools create an inclusive environment for all, it can allow students to connect with their culture and identity on a deeper level and begin to understand and promote belonging around them. However, it has been shown that challenges remain, including ensuring teachers are well equipped to deliver lessons effectively about culture. As the Welsh Curriculum continues to develop, culture and identity may become more of a focus and more professional learning opportunities may become available to ensure learners feel belonging within the classroom.

Explanation of Case Study 
This research is going to follow a case study methodology. A case study is an in-depth research method that focuses on a specific phenomenon within a real-life context (Simons, 2009, p.21). It is commonly used in research to explore unique contexts and individual cases to offer a deepened understanding about a topic (Yin, 2018). According to Stake (1995), case study approaches are particularly effective to explore why certain processes or practices occur which makes it effective in looking at how cultural aspects such as identity are integrated into the classroom. By focusing on a small number of cases, this approach allows for a deep exploration of the phenomenon that is under study (Creswell, 2013). Some of the strengths of a case study include the ability to capture detailed specific data which provides thorough descriptions that are not always achieved through other research methods (Yin, 2018). Yin (2018) also elaborated, that case studies allow for flexibility as it allows for a range of data collection techniques to be used, such as interviews and observations. On the other hand, Creswell (2013), described that case studies also have some limitations, which include the potential for researcher bias as the researcher becomes deeply involved in the interpretation of the data. Additionally, case studies can be seen as not so easy to be generalised to other contexts since case studies will typically focus on a small amount of cases at a time (Creswell, 2013). For my research, the participants will include Foundation Learning teachers to allow for an understanding of how they integrate identity and culture into their teaching. I will also be conducting semi-structured group interviews with Year 2 pupils to get an understanding of their point of view to whether they feel they are being represented in the classroom environment. This will ensure that I understand both the teachers’ point of view as well as the students. To ensure I get a range of opinions, I will take into consideration diversity and culture that are already present in the classrooms when interviewing to allow for a comprehensive understanding of how identity is integrated into their classroom to allow the case study to be represented by a range of opinions and points of view. 

Research Methods 
For this research, I chose to use questionnaires and semi-structured interviews to capture both teacher and student perspectives on cultural identity and belonging in the Foundation Learning classroom. These methods allowed for qualitative and quantitative data to be collected to get an understanding of participants views and opinions on identity and culture which can not always be observed in a classroom setting.
Questionnaires are a popular method in research, as it allows to collect data quickly and efficiently (Cohen, Manion and Morrison, 2018). Questionnaires allow researchers to collect a range of responses that can be analysed by response and are less intensive compared to interviews and observations (Bell and Waters, 2018). An advantage of using questionnaires as a research method is the ability to gather information and data efficiently to be able to compare responses (O’Leary, 2014). Questionnaires allow for the use of closed and open questions to gather a range of responses. Closed questions offer simple responses that can show similarities in data with other responses while open questions allow for more in-depth insights about participants thoughts about the topic, which can allow for a broad range of views to answer a particular research question (Hadler, 2023). However, questionnaires can produce a low response rate and can be bias when analysing data, so it is important to consider other methods of data collection to avoid this (Dewaele, 2018). For this research project, the questionnaire (Appendix 1), was designed with a mixture of multi-choice closed questions and open questions, which allowed for a variety of quantitative and qualitative data on the teacher’s views of identity and culture in the classroom. The multi-choice questions allowed for an insight of the level of culture and identity present within the classroom and how it is usually seen while the open questions allowed for an understanding of how teachers implement identity and culture in the classroom. 
Within my research I also used semi-structured group interviews. Semi-structured interviews are flexible for investigating a variety of topics including identity and culture in the classroom (Denscombe, 2017). Semi-structured interviews allow researchers to receive in-depth answers through probing answers which allows for deeper data compared to fully structured interviews (Kvale, 2009). Hennink (2014) discusses that group interviews allow participants to build on each other’s answers allowing for deeper discussions about topics including identity and culture. However, Hennink (2014) explains that groups have a variety of different personalities, and some may dominate the discussion while others may sit quietly. In addition, interviews allow for flexible questions to ask about answers and learn more about the topic but on the other hand, interviews take a considerable amount of time to scribe which is time consuming (Walliman, 2006). When designing my questions for the group interviews (Appendix 2), open ended questions were used throughout to encourage Year 2 students to discuss cultural identity in their own words. It was ensured that questions were simplified to a language that participants could understand which encourages engagement with younger children and allows for valuable data to be collected (Greig, Taylor and MacKay, 2013). 
Initially, it was considered of using observations as part of my research. Observations would allow an understanding of behaviours and social interactions that happen within a classroom environment (Cohen, Manion and Morrison, 2018). However, it was evaluated that observations would not provide me the data needed to explore the feelings and attitudes about the integration of identity and culture in the classroom which would be difficult to observe (Walliman, 2006). In addition, it would take multiple observational sessions to assess behavioural trends in the classroom so would not have adequate data to use within the research (Bell and Waters, 2018). It has also been seen in research that observations can not always be accurate due to students being aware of being observed and altering their behaviour which may not reflect how they usually are in the classroom (Denscombe, 2017). I chose not to use observations as a research method as it would not be able to effectively answer my research question and not give a clear picture of how children feel culture and identity is included within their classroom and school environment.
The questionnaire sent to teachers as well as the interview with students show different insights into culture and identity. The children were asked simple questions that were broader and allowed for a more of an overview of the impact that learning culture has on them. While the questionnaire contains more structured questions that explore the ways identity and culture are integrated into the classroom.

Data Presentation and Analysis Methods 
To present and analyse the data collected in the research, a thematic analysis approach was embraced. The method, outlined by Braun and Clarke (2006), involves identifying, analysing, and reporting themes and pattern within data. This method is flexible and can provide rich data from qualitative research such as interviews and allows for an understanding of the impact of teaching culture and identity on Foundation Learning students.
Following a thematic analysis approach, allowed for easy identification of recurring ideas and concepts. To ensure the trustworthiness of the findings, various strategies were used as described by Madondo (2021) and Bloomberg and Volpe (2019). Credibility was addressed through the questionnaires and interviews as it allowed participants time to review their contributions and answers to ensure what they have provided is accurate as well as allowing the data to speak for itself (Bloomberg and Volpe, 2019). In addition to this, Madondo (2021) states that credibility can be enhanced through the data collection methods that are used and that these methods gather the data that is appropriate for the research question. As well as this, it was important to take into consideration the transferability of the data. Bloomberg and Volpe (2019) discuss transferability as whether the reader can transfer the data collected into their own research if it is of a significance to their own context to develop further understanding. Transferability was upheld through this research by providing rich data and descriptions from my own research additionally to the literature to enable others to assess their own context against the research carried out. Dependability was also considered during the research. It was considered during my research whether my research was dependable or reliable as this can be affected by the timing and situation when collecting data according to Madondo (2021). This was upheld in my research as it was taken into consideration the timings of interviews for the students as after lunch, they may not be able to concentrate as well as interviews that are too long can cause inaccurate data to be collected as the student is no longer listening. Finally, it was also important to reflect on the bias as the researcher through confirmability (Bloomberg and Volpe, 2019). Madondo (2021) puts emphasis on the researcher to not allow their own feelings and emotions affect with the research undertaken. It was important to avoid this during the research and take the opinions and data that was collected as the answers for the research and not let beliefs and opinions intertwine within data collection.
This analysis allows for research that is both relevant and focused to the research question about culture and identity. In addition, it allows for data collection to be effectively analysed through data patterns as discussed by Braun and Clarke (2006). This method allows for a valuable insight of the ways teaching identity and culture in the classroom impacts Foundation Learning learners which is credible and aligned with the topic.

Ethical Considerations 
Throughout this research project, it was important to follow ethical considerations when working with teachers as well as students. Anonymity and confidentiality were upheld throughout the research process following the guidelines of British Educational Research Association (BERA) which puts emphasis on privacy in research especially with children (BERA, 2024). It was important that data was anonymised so participants could not be identified and remain confidential as seen in ‘Guideline 39’ (BERA, 2024). As a researcher it was also important to recognise any risks while completing the research as discussed in ‘Guideline 34’ of BERA (2024). Before conducting any research, an ethics form (Appendix 3) was completed to recognise any risks that could potentially arise as well how data will be collected. As data was going to be collected from students of an early age it was important that parental/guardian consent was obtained prior to interviews. This was obtained by sending a consent form (Appendix 4) home to families discussing the aim of my research and what research method was used. It was also important to discuss this concept with the students themselves. Before conducting the interviews, students were told about what the research was about and that they can choose whether to take part or not. They were also told that they can go back to class at any point during the interview and their data will not be used in my research as highlighted in BERA (2024) as “the right to withdraw”. Also, it was important that safeguarding was acknowledged during student interviews, so to protect myself as the researcher as well as the students I completed the interviews in an open space within the school where other staff members could see me as well as the students. In addition, staff also were told that their data will be completely confidential when submitting the questionnaire and I would not know who submitted the forms. After collecting the data, it is important that it was stored securely as discussed in ‘Guideline 46’. The raw data was stored within the university OneDrive which has multi-authentication and a login to be able to access the files. After the data was analysed, all raw data was deleted from the files to protect the participants confidentiality. All these precautions ensured that ethical precautions to protect participants’ privacy and well-being were adhered to throughout the research.

Discussion 
This research explored the impact of teaching culture and identity on Foundation Learning students, focusing on three themes: belonging and pride through cultural identity, challenges to inclusivity, and teacher preparedness. 
Theme 1 – Belonging and Pride through Cultural Identity
The theme of belonging revealed a mixed understanding of identity and culture among students. When asked, "What does identity mean to you?" responses ranged from Student C associating identity with “where I live,” and Student D linked it to “family,” while students expressed uncertainty, this agrees with the views of Chapman et al (2023). Teachers, in contrast, reported incorporating cultural identity into lessons through “storytelling, discussions, pictures, and resources,” indicating they did so “occasionally” or “frequently.” Conversely, student responses painted a different picture. For example, Student A noted, “I haven’t seen much about my family in school,” and others recalled lessons focusing on Wales and the UK, with little exposure to other cultures. This suggests a disconnection between teacher intentions and student experiences, raising questions about the visibility and inclusivity of cultural teaching practices. 
Teachers also discussed within the questionnaire that they cover “major religious and cultural festivals” within their classroom to foster inclusivity. Gay (2018) supports this as he argues that culturally responsive teaching allows students to become more aware of themselves and appreciate diversity. Interestingly, students expressed enthusiasm for learning diverse cultures, particularly languages. Student B, Student D and Student F emphasised their interest in “learning new languages.” Additionally, students noticed the social benefits of cultural education. Student C commented that learning about others “make them a better friend” and Student E highlighted that discussing cultural backgrounds “makes my friends happy.” These findings suggest that cultural teaching strengthens peer relationships and promoting empathy, echoing Sleeter (2011) who discussed that inclusive teaching should celebrate diversity. However, the disconnect between teacher practices and student experiences indicates a need for more consistent and visible integration of cultural identity into lessons.
Theme 2 – Challenges to Inclusivity 
Although creating an inclusive environment is a priority in most schools, challenges remain in integrating culture and identity into the classroom. While students displayed enthusiasm learning about other cultures, some expressed negative associations with their own cultural backgrounds. When asked “What’s something you’ve learned about your family or where you come from in school?” Student B responded, “I don’t like learning about my country.” When prompted further with, “What makes you proud about your family or culture?” the same student explained that they avoid discussing their country because they “didn’t have any food or blankets.” This response highlights the impact of trauma and displacement on students’ relationships with their cultural identities, presenting a challenge for fostering inclusivity. This indicates the need for teachers to navigate sensitivities carefully to ensure that cultural education is both supportive and respectful. 
Teachers were asked to provide examples of where they focused on cultural awareness in their classroom. One teacher mentioned reading the book “My Hair” some students identified similarities between themselves and the characters with students saying “the girl’s hair was similar” to their own. This shows the need for students to see themselves within the classroom context as it could make them feel a sense of belonging. Gay (2018) supports this as he puts emphasis on how culturally responsive teaching can boost engagement and self-esteem in students. In addition, when teachers were asked if they have identified any changes in students’ self-esteem when they learn about culture and identity, it was shown that both responses have seen “some improvement.” 
Students in the interview agreed with these as when they were asked “When you learn about other people, how do you feel?” majority of students expressed positive attitudes with “happy” with responses including Student A saying “I love learning about other families” and Student C discussed how they “like learning about other places.” This suggests that inclusive teaching can not only promote emotional well-being but also promote positive engagement. Sleeter (2011) reinforces this idea by stating that inclusive teaching should celebrate diversity and culture to support social and emotional development of all learners.
However, the findings also show that trauma and past experiences can cause some strain on creating an inclusive classroom. For example, students like Student B may need additional support when engaging with culture and identity to ensure they feel safe and supported through discussions and ensuring lessons are formed around their individual needs. Despite this, students appreciate learning about other cultures, and this can create a positive and meaningful learning environment and experience for all students.
Theme 3 – Teacher Preparedness
To create an inclusive environment, it is important that teachers are prepared to deliver inclusivity and culture confidently. Within the questionnaire teachers “were asked to provide an example of a lesson or activity” where culture and identity was focused. One response discussed a scheme called “Think Equal” which celebrates diversity within the school. However, the students did not recognise these sessions during the interviews as when asked “does your teacher talk about where you come from?” majority of students responded with “no.” On the other hand, Student F responded with “no, but one of the teachers here teaches Italian to the classes upstairs.” Although students did not mention or recall the “Think Equal” sessions, they did however recognise other students within the school learning different languages. This disconnection suggests that while the school may have activities taking place about cultural identity, the students may not see its impact and visibility.
Teachers within the survey expressed some challenges to teaching inclusivity. When asked “what are some of the challenges you face when teaching about culture and identity in your classroom?” The main challenge was “time constraints” followed by “lack of resources” as significant barriers which agrees with the literature of Brown and Stephens (1996). In addition to this, when further asked “what resources would help you improve the way you teach identity and culture” the responses in the questionnaire were focused on “further resources.” In particular, “books and toys that represent the wide range of cultures in my class” stated one response. This highlights the need for inclusive resources that represent and support students’ sense of belonging and positive attitudes. For example, when students were asked “do you feel happy and proud of who you are because of what you learn in school?” majority of students responded positively, with Student A explaining, “it makes me happy as it gives other people a smile.” This shows that inclusive resources could enhance students’ emotional engagement and foster a sense of belonging in the classroom.
Teachers also offered recommendations for fostering inclusivity in the Foundation Learning classroom. Suggestions included “don’t be afraid of having the discussions” showing the importance of addressing culture and identity confidently with both students and families. Additionally, it was recommended to “engage in ‘Think Equal’ training” to further develop skills and ideas to include inclusivity effectively within the classroom. This highlights the importance of completing professional development to create a culturally inclusive classroom as supported by Gay (2018).

Conclusion
In conclusion, this research has highlighted the challenges and strengths of exploring culture and identity in Foundation Learning classrooms. The semi-structured group interviews with students provided in-depth insights of students’ perspectives however, the reliability could be affected as they may be influenced by their peers answers as well as the understanding of identity and culture may vary for each student. Teacher questionnaires were also effective at gathering detailed data about their own educational perspectives however each participant may have interpreted the questions differently.
These methods strengthened the validity of the research by including both student and teacher perspectives, however due to the small sample size and only focusing on one school limits the generalisability of the research. Further research on this topic should include broader participants including headteachers and further schools and could incorporate observations to enhance the reliability of the findings and data as well as capture how culture and identity are integrated into teaching practices.
The research that was carried out aligns with the Professional Teaching Standards of promoting inclusivity and diversity through the strand “real life, authentic contexts” (Welsh Government, 2019). It supported my professional growth in “Professional networks and communities” gaining valuable insight that will improve my future teaching practice and contribute to ongoing “professional learning” as outlined by the Welsh Government (2019).

Recommendations 
Following this research, several recommendations can be made to improve the integration of culture and identity in Foundation Learning classrooms. Firstly, as highlighted in the results of this research where a lack of resources was a barrier to teaching cultural identity, it is essential that teachers have the resources such as toys, books, and displays that are diverse and support the cultures and identities within the classroom. Also, as recommended in the results, schools could also join training programmes such as “Think Equal” to improve teacher preparedness and confidence in creating a culturally inclusive classroom environment for students. This could include creating opportunities for students to share their own cultural stories and experiences such as religion which can enhance peer learning and foster a sense of belonging or ‘Cynefin.’ Additionally, including opportunities to learn languages to all students which was shown as an interest by Year 2 students could allow students to celebrate more cultures within the classroom.
Further research on this topic could continue to explore the long-term impact culture and identity by introducing languages into the classroom through larger sample of schools. This could provide a deeper understanding of how inclusive teaching can affect students’ self-esteem, peer relationships and cultural understanding over time.
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