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Critical Reflection
[bookmark: _Int_26KdXW8o]According to Brookfield (2017), critical reflection in teaching is important to pedagogic and emotional clarity. It is a permanent mindset, leading to informed actions for good professional work. It is also one of the professional standards for Further Education (Welsh Government, 2023). With this in mind I will be reflecting on my recent microteach session for which I planned and delivered a thirty-minute lesson. I will be using Driscoll’s model for critical reflection (Driscoll, 2007) as its simplicity will allow for deeper reflection in this instance.
What? The Plan
When deciding what topic to teach I considered my peers (who were to be my cohort) and what might benefit them all despite different interests and backgrounds. Ergas (2015) argues that mindfulness is part of a hidden curriculum within education and “has a substantial effect on both cognitive and affective aspects undergirding teaching, learning, and school life” (Ergas, 2015, p. 206). I therefore chose Mindfulness as I believe it to be useful for both teachers and students – in their personal and professional lives. 
I used Bloom’s Taxonomy (Bloom, 1956) to structure my lesson plan as it helps set measurable and specific learning outcomes. Petty (2009) states that “SMART” learning outcomes allow for better planning and identification of evaluation devices – emphasising real learning. Being able to easily assess learning was especially important to me for ensuring accurate reflection. 
Following this, I implemented several teaching strategies that I felt were appropriate to the group size and level of study: a presentation, buzz groups, a demonstration and digital quizzes. All of these appear in the top ten strategies suggested by Reece & Walker (2007) with quizzes and demonstrations being second and third respectively. For my demonstration activity I decided to do bracelets as they are simple - requiring few resources and allowing students time to reflect. A study by Yang and Lin (2023) on retention rates highlights the importance of the psychomotor domain to student engagement and knowledge retention. By getting the students to actively experience mindfulness, I hoped they would have a deeper knowledge to be able to develop the skill independently. 
Recent developments emphasise self-regulation as a way for students to become active participants in their learning, This involves better feedback through short-term informal assessment and rapid feedback to motivate the student (Cano, 2017). To assess my success in this I used formative methods such as Q&A and digital quizzes. The purpose of this was to allow flexibility in my teaching and to account for the students’ existing knowledge. As Christodoulou (2014) says, teachers are to be thermostats and not thermometers - leading to assessment for learning rather than of learning. The importance of self-regulation is also recognised in the FE professional standards (Welsh Government, 2023).
So What? The Outcome
By establishing students’ entry behaviour at the beginning of the session, I was able to adjust my plan – for example, I led a discussion rather than an independent buzz group as they needed more guidance. According to Petty (2009), interactive dialogue requires a high level of participation and feedback which can be effectively achieved when using assertive questioning and the ‘pose, pause, pounce’ strategy - thus allowing me to interact with less vocal students. In my feedback, this was specifically noted and described as effective and engaging which was the desired goal. 
[bookmark: _Int_0xyd0rjl]As with the above, I had anticipated several potential issues as seen in my lesson plan. Where practicable I thought of contingency plans such as pen and paper as digital alternatives, having handouts ready to be shown on screen as well as printed, using different teaching strategies and alternatives to tasks depending on time. Despite not needing to use these it helped my confidence to know they were there. Haynes (2010) says contingency plans help minimise risk, with attention to detail in planning increasing success and doing “wonders for one’s self confidence when entering the classroom” (Haynes, 2010, p. 76) which is how I felt too. This is supported in my feedback where it’s said my planning had excellent detail, sound awareness and careful consideration. 
I was initially concerned that choosing to do an activity would put me at risk of a “Swiss Roll Incident” (Barton, 2018) where students would remember the activity and not the learning. My feedback shows the students were actively engaged and supports my delivery of the task in which I directed them to reflect. Avis et al. (2019) suggest that formative assessment can be used at the end of a lesson to establish the learning that has taken place and for the learners to assess their own understanding of the topic. The anonymous answers in the quiz afterwards showed they felt relaxed and had been able to achieve a state of contemplation.
Now What? The Next Steps
Being able to adapt is seen by Everitt (2017) as a pillar of constructivist pedagogy and as a practice best developed through trial and error. As I am early in my teaching career, I have not yet got the experience he believes is necessary for this and while it improved my confidence to know I had contingency plans I want to develop my ability to do this instinctively and in the moment rather than by planning to such detail.
I used 2 digital quizzes. The first was intended for student self-reflection and the second was to more formally assess learning. I chose a digital quiz in alignment with FE professional standards for online assessment (Welsh Government, 2023). As per my feedback for development, I rushed through these and didn’t effectively consolidate learning. I felt conscious of the time so only went through a few points. In future, it is good practice to make best use of all my assessment materials for accurate feedback and learning.
Again, referring to FE professional standards, I should demonstrate my commitment to learners, their learning, safety and well-being by ensuring safe and inclusive learning environments (Welsh Government, 2023). In my feedback, I can see I achieved this in part through my planning and by actively creating a safe atmosphere but to further develop this I need to consider the font size in my presentations so that it is readable for all students. 
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