The aim of this essay is to examine approaches to developing and delivering an innovative and learner focused curriculum. It is an exploration of national and international countries who are leading the way in curriculum design. It will view ways forward whilst acknowledging challenges and opportunities of the implementation for Curriculum for Wales. Please see Appendix A Brief history of education.

What is a curriculum?
The term curriculum in the dictionary refers (yourdictionary.com) to the lessons and academic content taught in a school or in a specific course or program. Depending on how broadly educators define or employ the term, curriculum typically refers to the knowledge and skills students are expected to learn, which includes the learning standards or learning objectives they are expected to meet; the units and lessons that teachers teach. 

William (2013) describes a curriculum whereby it has seven key principles which operate in tension with each other. It should involve relevance, focused and manageable teaching with the most important knowledge, appropriate, progression, coherent with explicit connections and links with different subjects, rigorous and a broad and balanced approach. Donaldson (2015 p.29) clearly defines a curriculum which has four core purposes whereby all children and young people will be;
1. ambitious capable, learner who are ready to learn throughout their lives, 
2. enterprising, create contributors who are ready to play a full part in life and work,
3.  Ethical, informed citizens who are ready to be citizens of Wales and the world,
4.  Healthy confident individuals who are ready to lead fulfilling lives as valued members of society. 

Waters  (2013) suggests that a school curriculum is what the children need to learn. Children should learn to ensure entitlement and quality. Children should be given learning experiences within school and beyond school. The experiences beyond the classroom allow the beginnings of aspects of networking which become vital in the working world of adulthood. The pupils should be given real life learning experiences as these are fundamental for memories later in life. Ofsted (2012) state that an outstanding curriculum is one that provides highly positive, memorable and rich opportunities for high quality learning and has a positive impact on pupils wellbeing.

Priestley (2019) defines curriculum as the “multi layered social practices, including infrastructure, pedagogy and assessment, through which education is structured, enacted and evaluated”. He believes there should be a clear focus on what and who the curriculum is for, the importance of the context and how teachers should be curriculum makers and has high priority of professional learning for all those in education. 

Kelly (2009) organizes the curriculum “into planned, hidden and formal/ informal curriculum.” The planning models have a fundamental purpose of knowledge and pedagogy. The planned curriculum focuses on the content as a starting point. It is driven through knowledge. Young and Muller (2010), suggest that there is a clear division between disciplinary knowledge and everyday knowledge. They feel that the former should form the basis for the school curriculum. A hidden curriculum refers to the life lessons that students learn at school that are not part of traditional study subjects and lesson plans. Part of a hidden curriculum includes learning how to pick up on social clues, interact with peers and establish values. This is very difficult to measure but just as important and we as professional are responsible across the whole school. 

The informal and formal curriculum is between the formal activities for which the timetable of the school allocates specific periods of teaching time and those many informal activities that go on, usually on a voluntary basis. However, Kliebard (1989) identifies that there are real difficulties such as: who, how and what is taught? In attempting to operate with a definition of curriculum which excludes from consideration the unplanned effects of teacher activity, as the notions of the ‘hidden’ and the ‘actual’ or ‘received’ curriculums indicate.

What a curriculum is can be described as very complicated with regards to policies and the work at cross phases e.g. the foundation approach to the accountability of moderation and evidence towards the end of key stage two. Biesta (2006) states the job of the curriculum is to unlock potential, to enable human beings to come into presence. The curriculum needs to have a clear purpose and vision to allow pupils to be given a wide range of experiences to which can enhance their knowledge through a localized curriculum. Curriculum needs to be inspiring lifelong learners.

Birth to Three Matters
Birth to Three Matters was a non-statutory framework for learning written by experienced practitioners.  It could be adapted to suit individual childcare workers’ needs.  The document had two strands, Macleod-Brudenell (2004 p.366) pointed out the aim was “to raise professional esteem of practitioners in this area, closely linked to encouraging the recognition of the developmental needs of the individual child.”  There are 4 stages of development within the framework see Abbott & Langston  (2005).  These areas were linked to theorists such as Vygotsky and Bruner who point out the significance of communication and learning from each other.  The framework endeavoured to ensure a child’s readiness for school.  The immediate family was viewed as important to the child’s wellbeing, practitioners using the framework worked closely with parents/carers.  The primary aim was to give children a chance to develop independently to be confident and secure.  A strong emphasis was placed on play and hands on learning.  This relates to several theorists which include: Piaget’s theory who ‘viewed play as a process in which children learn’ as cited in O’Hagan M & Smith (1999 p.69).

Montessori, a strong believer in the benefits of play viewed it as “very important to the young child as it helps him to learn new ideas and put them into practice, to adapt socially and to overcome emotional problems” as cited in Britton (1994 p.19)
“Vygotsky emphasised the ingenuity of children, as active participants in their own learning and creative users of play from whatever was available.  He felt that play led children’s development.  In their play activity, children could step outside the restrictions of their real lives and explore meaning free from the constraints of what was possible as a child” as cited in Lindon J (2001 p. 31).

Foundation Phase
The Foundation Phase curriculum replaced the Early Years curriculum in 2008 and is for children aged three - seven years.  It is a statutory framework and includes seven areas of learning see Framework for Learning three – seven yrs Welsh Assemble Government (WAG) (2008).  Like Birth to Three Matters it takes a holistic child centred approach to learning and views play as important.  The difference being as stated in the Framework for Children’s Learning WAG (2008 p. 6) ‘there must be a balance between structured learning through child initiated activities and those directed by practitioners’.

There is a strong emphasis on outdoor learning, which relates to Froebel’s theory, he believed in child centred learning and also worked with children aged three – seven yrs.  Two of Froebel’s main ideas as stated by Tassoni & Hucker (2000 p.16) are ‘children learn outdoors with other children as well as indoors and outdoor activities should be used to encourage an interest in natural science’.
 
The Foundation Phase builds on knowledge already gained and encourages the development of progress.  It gives opportunities for hands on learning enabling children to discover things for themselves.  This feature relates to Piaget’s theory (vam.ac.uk)
 “he believed that children store and process facts in order to build a model of the world in their minds.  For this reason Piaget recommended first hand experimentation in the classroom.”

Although hands on learning in the Foundation Phase can be aligned to Piaget’s work there is a significant difference.  Unlike the Foundation Phase “Piaget underestimated the importance of previous knowledge” Macleod-Brudenell (2004 p.146).
 
The Foundation Phase provides differentiated learning and realises the importance of repetitive learning.  Montessori’s method was child centred; she believed children learn through active participation.  Montessori recognised that children have sensitive periods for as Britton (1994 p 13) states “Montessori noticed that they seem to pass through phases when they keep repeating an activity time and time again.”  She believed this repetition stopped when the child had gained all possible knowledge from the activity.  In practise children need encouragement to expand their use of the equipment as if left alone their progress maybe limited.  O’Hagan M & Smith  (1999 p.71) states  “Adults should intervene sensitively not to dominate nor necessarily change its direction, but to extend it and offer resources and support which enable the child to develop and elaborate their play experience.”
 
In Montessori’s Method as stated in Macleod-Brudenell (2004 p.8) “There is a particular emphasis on the need for good observational skills, in order to inform planning and support and guide children’s learning.”  The Foundation Phase relies heavily on observations for assessment and these can take several forms including checklists, participant and non-participant.  The knowledge gained from observations is incorporated into planning and helps move the child on.   Nutbrown (2006 p.131) states “watching children at their work of interacting with their environment will tell educators some of what they need to know about children’s needs and development.”  Also stated in O’Hagan M & Smith (1999 p.48)  “Bruner and Vygotsky both indicate that careful observation of children is needed to enable adults to know when and how to intervene and to provide for children’s learning and development.”  In practise observations should be planned in advance, this will help ascertain that staff timetables are viable.

The Foundation Phase focuses on play.  Outdoor play is a regular occurrence, some children could be disadvantaged as schools rely on clothing being provided by their parents/guardians and these are not always appropriate.  A supply of appropriate clothing could be available in schools funding permitting.  It would be a good idea if these items have the school logo embellished on them for safety reasons.  
 
Assessment within the Foundation Phase relates in forms of outcomes.  There are six possible outcomes for each area of learning cited in Framework for Learning three - seven yr. olds Welsh Assembly Government (2008).  When children reach the end of the Foundation Phase the class teacher assesses their attainment and matches it to the outcome which best describes the child’s performance.  The aim is to achieve a holistic view of the child’s development and progress.  For as Devereux & Miller (2003 p.192) state “collecting evidence of competence, creativity, persistence, imagination and socialisation gives us insight into the child’s growing intellect and personality and enables professionals to provide the best supportive learning environment for each individual.”  The Foundation Phase concentrates on the stage of the child and not the age.  A prominent disadvantage to assessment within the Foundation Phase is; Local Education Authorities expect children to achieve results as previously gained in the Early Years curriculum.  In practise results may be significantly different as teaching is more relaxed and children are allowed to learn at their own pace. 

National Curriculum for Primary Children
For children aged seven years the Foundation Phase finishes and the National Curriculum begins.  The Government initially introduced the National Curriculum in 1988 for England and Wales. In 2008 it was revised and updated to accommodate The Foundation Phase, bringing learning into the twenty first century.   Wales’ version incorporates Curriculum Cymreig to enable children to have a sense of their own nationality, to discover what it means to be welsh and to learn the welsh language. 
 
The revised version focuses on the learner providing continuity through each key stage.  Like Birth to Three Matters and The Foundation Phase it gives hands on learning significance.  Piaget as stated in Macleod-Brudenell (2004 p.140) “proposed that humans construct their own knowledge through their experience of the world and that they learn by doing this rather than being told or given information.”   It was designed to be flexible and free from time constraints within reason.  All subject areas must be covered promoting the use of a range of skills throughout.  Like the Foundation Phase it encouraged differentiation to suit individual children’s needs.  Both curriculums aim to develop thinking, communication, information computer technology and number.
 
The National Curriculum aimed to give responsibility and control back to school.  Schools are free to organize and deliver the curriculum to best suit the children they work with.  The focus being on the range of skills taught this can be done through topics and themes.  Special attention is to be paid to transition periods e.g. from Foundation Phase to Key Stage two in the National Curriculum.  This is to ensure continuity and consistency between each stage and to ensure skills can be built upon and enhanced rather than repeated.  Empirical evidence suggests that not enough time is given for transition between The Foundation Phase and Key stage two. It is vital that good communication exists and that information is passed on to the relevant people.  “A whole school approach is crucial” as stated in the document Making the Most of Learning (2008 p.10).
 
Assessments are on-going in The National Curriculum and completed on a daily basis whether by the practitioner or pupils themselves.  Learners are given feedback and participate in setting their own targets. This enables children to take responsibility for their own learning. Close monitoring is required in target setting as less able child may have low aspirations for themselves.  Targets are used for planning rather than reporting.  As with the Foundation Phase the National Curriculum has set outcomes.  The teacher involved makes a judgement and places the outcome for a child on a best-fit basis.  They are expected to improve by one level every two years.  At the end of Key stage two children should be working within National Curriculum Levels two-  five the average learner should achieve a level four.

Comparison of the Three Stages
Birth to Three matters has four areas, which have then been split into four components, looking at each part in more detail.  Although these divisions are in place as cited in Johnson & Nahmad Williams (2009 p. 268) “it is acknowledged that there is considerable overlap and that development cannot be compartmentalised.”   This could lead the document open for misinterpretation.   Birth to Three matters proposes to better prepare children for school.  A disadvantage of this could be pushing a child to do something they may not be ready for and putting them off learning.  Children develop at different rates and could be more content if allowed to do so.  Bruce (1996) acknowledges if you provide children with what they need as children it will support their preparation for adult life.
 
Disadvantage of The Foundation Phase is play is not suitable for every child; a more able child may become bored and disinterested.  I feel a more balanced approach between work and play would be beneficial.
 
The National Curriculum is very much work based, the transition from The Foundation Phase could be a difficult one.  Children will be expected to sit at tables and complete written activities to a fair standard.  Some children may find this difficult to cope with and may take some time to adjust to their new environment.
 
Within the Foundation Phase and Birth to Three Matters there is a strong emphasis on observations.  Observations are very important because they support the practitioner in identifying the learner’s strengths and weaknesses which will allow improved planning for appropriate learning activities. However, exceptions must be made if a child is unwell or not their usual self I think the best way to get around this would be to observe one particular activity more than once before filling in assessment and recording sheets.  The National Curriculum has less emphasis on observations and in practise relies heavily on end of year test results.  Test environments can make a child anxious and stressed this can affect their performance.  To gain a full picture of a child I think that the work/activities the child has undertaken throughout the year should be taken into account.
 
In summary Birth to Three Matters, The Foundation Phase and The National Curriculum strive to provide continuity.  Each follows on from the other ensuring a fair holistic approach to education.  Provision has been in all areas to ensure equal opportunities for all children regardless of ability, disability, gender, race or culture.  In fact all three embrace diversity.   Birth to Three Matters is the only one in this report to be non-statutory.  It places importance on the practitioner and the child.  Birth to Three Matters and The Foundation Phase place significant importance on parents and home to school links.  For as Macleod-Brudenell (2004 p52) states “A practitioner in an early years setting works in a people centred service, the service users comprise parents, children and their families.  The quality of this service is based upon effective relationships”. 

However, Wales is currently underachieving with some significance in all areas.  Programme for International Student Assessment (PISA) data highlight this. PISA is an international assessment for 15 year old students and takes place every 3 years.

International curricula
See Programme for International Student Assessment (PISA) Appendix B

There are many countries achieving highly in the PISA however for the purpose of this assignment I have concentrated on Singapore.  Singapore is at the top of the table therefore it is worthy of researching the curriculum they use and making comparisons to the New Curriculum for Wales. However we should be careful to consider culture, environmental and needs differentiation.

Singapore education offers preschool learning for children aged three. Primary schooling starts at aged seven and secondary is for learners aged twelve to sixteen.  After this period, the learner may choose to go to university however if they wish to attend university they must take a preliminary two year course in preparation for these is a post-secondary option of technical or polytechnic school.  Learner takes one exam at aged sixteen. Singaporean curricula are purpose driven. The purposes are very similar to that of the New Curriculum for Wales. Confident - strong sense of right and wrong, effective communication and resilient. Self-directed responsible for own learning, questioning, reflect and perseverance. Active contributor- team work, using initiative, take risks and innovate. Concerned citizen- active role in bettering the lives of others, rooted in Singapore.  The syllabus of Singapore consists of: arts education, character & citizenship, humanities, English literature & language, mother tongue languages, physical & sports educations and sciences. There is no separate area of learning for mathematics or information computer technology.  Which brings forth the question is this curriculum conducive for twenty first century learning? According to the article from the ministry of education presented by Wan Yee (2010), Singapore emerging twenty first century competencies have three main heading: civic literacy, global awareness, cross-cultural skills, critical and innovative thinking and finally information and communication skills therefore, ensuring full coverage for twenty first century and future learning. The aim of the Singaporean curriculum is to develop civic competencies which will empower learners to be informed, concerned and participative citizens which is one of the four purposes in the new curriculum for Wales. It takes a thematic approach and there is an emphasis on inquiry based learning to provide a meaningful and experiential education.  The Singaporean ministry of education illustrates the role of the learner and teacher see diagram 1 below.
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Assessment in Singapore is summative-it takes place over a range of activities where teachers collate and assess against end of key stage outcomes.  There is a strong effort to maintain national values and traditions similar to that in Wales’ new curriculum. However the Singaporeans don’t seem to have considered socio-political, economic, inequality, ethnicity, underachievement or inclusiveness.  How does the Singaporean curriculum cater for those learners with additional learner needs?  According to the article written online by Fann Sim (2018) SkillsFuture courses cater for those learners with additional learning needs as well as specialised primary schools that can be autonomous and design their own curriculum. 

National Curricula
For the purpose of this assignment I focussed on Scotland because like Wales Donaldson carried out a report for Scotland. Looking at a national perspective Scotland underwent a curriculum overhaul, as a result of Donaldson (2015). Scotland’s curriculum for excellence was launched in 2004 it has similarities to the draft ‘New curriculum for Wales’ one of which it has four capacities; successful learners, confident individuals, responsible citizens and effect contributors whereas Wales has four purposes; ambitious capable learners, healthy confident individuals, ethically informed citizens and enterprising creative contributors. Scotland aimed to provide clear statements of outcomes which pupils would aspire to achieve and that subjects would continue to be the base of the curriculum.  

Young and Muller (2010) claimed “the weakening of traditional subject boundaries is problematic”.  They predicted a danger in the lack of specification of content.  Less experienced teachers may fall behind without knowing it and miss vital steps.  This in turn could hinder the learners’ holistic development. Scotland’s curriculum is a broad framework, further documentation provided more direction entitled ‘A curriculum for excellence’: progress and proposals. This document added sustenance of the original and it felt teacher’s lacked guidance.  There were six levels; health & well-being, languages, science, social studies, expressive arts, technologies, religious and moral education after this further guidance which built upon curricula one and two.  These further, documents have constrained the original curriculum document and therefore have had a detrimental effect on the initial purpose where the focus was being creative and flexible. There seems to be many inconsistencies in the Scottish curriculum and the interpretation of what the purpose of it is. 

Another challenge facing the implementation of the new curriculum is practitioners in Wales willing to adapt to change.  Professor Graham Donaldson helped create the new ‘Curriculum for Excellence’ for Scotland in 2004.  The Scottish Government (2016) insists that a more “flexible and child-focused curriculum gives teachers more professional autonomy over how they teach.”  This alludes to the fact that teachers are entrusted at making the decisions that they need to make in order to teach.  However, Priestley and Minty (2016) states that the Scottish government did “not address the structural and cultural issues that might constrain or enable teacher agency.” Due to the Scottish government not providing the profession with the issues that would restrict teachers from changing, they didn’t.  What actually happened in Scotland was that teachers adapted their current planning and teaching to ‘fit in’ with the new curriculum. Due to the lack of funding and insight from Scottish government, teachers were not motivated to make the necessary reforms.  Meaning that, no actual change took place.  

The new curriculum presents very exciting opportunities for teaching and learning.  The hope is that schools are able to create a curriculum that is creative and exciting, yet looks different from schools across Wales due to it meeting the needs to logistical area. A creative curriculum will allow learners to, as Donaldson (2015) highlights in Successful Futures, to “develop as ambitious, capable learners, ready to learn throughout their lives.”  A teacher will be able to embed a ‘growth mind-set’ within the classroom which will allow pupils to “develop as enterprising, creative contributors, ready to play a full part in life and work.”  As Deweck (2015) highlights that’s rewarding effort over knowledge empowers children to develop into citizens of Wales.  It is essential that pioneer schools share their knowledge and expertise with those schools that have yet to engage in the draft curriculum maybe this will help us to avoid the pitfalls that Scotland has unfortunately fallen into.

However, we need to look at international countries for successful examples of curricula. For instance, Finland like Singapore is scores highly on the PISA scale. Halinen (2016) indicates that there are “no inspections” or “national examinations.”  School children in Finland only sit formal testing at the age of sixteen.  This is in stark contrast to Wales where children are expected to complete reading and numeracy tests at the age of six, and continue each year until they are sixteen.    The current assessment tool of reading and numeracy tests somewhat restrict teachers ability to be creative in a new curriculum.  Teachers in Wales are provided with the opportunity to teach enriched activities but are also aware that test scores in May of each year are analysed for school performance. To have a fully flexible and creative curriculum we must follow those countries leading with PISA results.  Research by Black and William (1998) has demonstrated that substantial learning gains are possible when formative assessment is used. William et al (2004) collaboratively carried out research within two local authorities in an attempt to develop formative assessment.  Teachers were required to carry out interventions focussing on “rich questioning, comment-only marking, sharing criteria with learners, student and peer assessment” Teachers were requested to produce an action plan specifying aspects of formative assessment.  William et al (2004) concluded that formative assessments produce ‘tangible benefits in terms of mandatory assessments’ showing results raised by half a general certificate of secondary education (GCSE).  However, a small cohort of teachers were involved, twenty four with some leaving their positions mid-way through the interventions.  William et al state the data at the very least suggests that teachers do not as it is sometimes reported, have to choose between teaching well and getting good results”

Introduction to my current role
I am currently a primary school teacher and have been teaching for five years before this I was a higher level teaching assistant for four years and previous to this a classroom assistant.  As well as teaching I am the well-being lead, history co-ordinator and school council co-ordinator in my setting.



Successful futures critique 
The objective of Successful Futures is to answer universal questions and it aims to explain the need and benefits of changing the curriculum.  It argues a case for change summarising the history of the curriculum and highlights the fact that young people in Wales are not achieving the level of qualifications that we should. It highlights how it is not a curriculum for life but a curriculum for Wales.
The table 1 shown below compares the 2008 curriculum to that of Successful futures.
	2008 curriculum
	Successful futures

	Specific subject driven
Key skills
Unacceptable inconsistencies
Established a common education
Specified knowledge and skills
Unsatisfactory PISA results
Assessment (unsatisfactory)
Lacks continuity between phases
Prescriptive 
Can inhibit creativity of both teachers and pupils.
No longer meets needs
Cross curricula
Curriculum overload
Accountability
Complex/overloaded
	Areas of learning
Four Core Purposes
Critical thinking
Creativity
Problem solving
Needs of future employers/specialisms.
STEM (science, technology, engineering and math)
Digital competency
Aims to engage pupil’s interest
Aims to promote high expectations
Aims to promote creativity
Well-being is a priority
Aims to provide skills and enable children to adapt for future changes
Freedom and flexibility
Key values


Chapter three of Successful Futures highlights two dimensions of the curriculum; the breadth (broad based curriculum) and Progression- Progress and pace.
The main characteristics of progression in the document includes: Engaging with ideas and issues in depth, success in tackling more complex problems, become more accomplished in performance and basic solid foundation in grammar, spelling and secure grasp of number bonds.  It is missing: reading, social and emotional progression, wider skills and responsibility for their own learning.
It focuses on the fact that there is a clear shift from the curriculum specifications to key competencies: - key skills, life skills, capabilities and developing a curriculum. There will be six principles and values to build on Wales. The learners will be at the heart where we will build a nurturing, bilingual, personalised learning and develop a self-improving system. It highlights how if we all work together this will underpin the success of all children.

The chapter highlights the focus of the ‘four purposes’ and how young people should be leaving school having experienced a broad education that equips them to thrive in an increasingly complex and rapidly changing world, where they develop a strong sense of identity.  This strongly relates to the Singaporean curriculum.

It identifies that schools’ who are excellent within the Foundation Phase will not see any major changes as areas of learning are already established and children experience ‘hands on’ learning. Successful Futures explains that key stage two will become more creative and flexible within the areas of learning with the purpose to relieve pressure on ensuring subject skills coverage.  There will be fewer restraints. Learning is to include topics, projects, research, themes and questions.  Pupils will enjoy learning in a holistic manner making connections across all areas; supporting them to become confident and competent individuals.  The paper gives one example in a study based initially in the area of humanities.  It states that good practise had occurred despite the limitations of the 2008 curriculum and that Successful Future will enhance the learning experience. It keeps emphasising that it allows school to develop the curriculum to a local level for it to be effective for their learners. This will allow the improvement of outcomes and standards. It is felt that more examples of activities/themes/lessons would be more beneficial. 

For secondary schools a structured timetable is not recommended by Successful Futures.  It indicates a smoother transition from primary to secondary will be obtained.  The Welsh Baccalaureate is mentioned but is already embedded and has been for some time therefore this is nothing new.  Numeracy and literacy will be embedded in planning and will not need to be separate.  

Additional Learning Needs is deemed as already being in harmony with successful futures. The new curriculum allows teachers to adapt and be flexible in their approach of the delivery for special educational needs (SEN) pupils. Multi-agency support will need to be incorporated into planning and staff will require ‘Bespoke’ training.

Chapter seven outlines the expectations for each area of learning expertise giving clear guidelines i.e. rationale, what matters, progression, achievement outcomes, cross curricular and how assessment should contribute to learning and how evidence should be gathered. Overall assessment will be used to guide future learning and should be moderated by teachers and peers.  Levels will be eradicated and progression steps implemented which aim to provide clear mile-stones.  Chapter seven also states there will be greater opportunities for team teaching and that planning is grouped.  Also pupils should shape their own learning and feel/share proud of their work.

Learning Visits-School contexts
School G has 448 pupils, of which 40% are FSM (free school meals) and 36% are ALN (additional learning needs) It is a Maths and Numeracy area of learning expertise (AOLE) pioneer school and has recently passed for an innovation school.
The maths co-ordinator in School G was a part of the process of writing the AOLE for Maths and Numeracy and they feel very proud to be an innovation school.  School G differs in opinion to school P in that the new curriculum is very much seen as making key stage two more like foundation phase.  It is recognised that changing the curriculum is daunting it for staff, again both schools showing the same concerns. 

School P has 413 pupils, of which are 3% FSM and 9% ALN.  It is a pioneer school for language, literacy and communication area of learning expertise.
During my learning visit the Deputy Head teacher of  School P Primary  was firm in his belief that it should not been seen as “Foundation phase for Key stage two”.
School P feeling excited and rejuvenated with it. Senior management fear that nothing much will change and that the teaching profession may not be ready for such a big change as of yet.  The deputy head of this school emphasised the need for small steady changes to be implemented and that all staff need to be part of the same action research projects but able to take an independent path with it. Therefore bringing all the knowledge gained at the end of the year and make decisions as to what should be rolled out to the rest of the school.  School P felt that pedagogy and professional learning “is as important as the curriculum”.  They state that on the surface not much has changed as of yet “even as a pioneer school we are still going through the process”.  I feel that this shows as a profession we need more time as pioneer schools have been on board for the last two years and are still getting to grips with it; what about those schools that haven’t engaged with it at all yet? Other schools need to receive the same information/training as the pioneer schools to ensure consistency and success.    

School W (my setting) 220 pupils, of which 31% are FSM and 22.8% are ALN.  It is a regional professional learning pioneer school.  

Comparison of learning visits
Two visits, two differing opinions highlight how Successful Futures is already open to misinterpretation! Both schools felt that Successful Futures is heavy reading with a lot of information to read and digest. The schools felt that more time, resources and funding needs to be made available if the new curriculum is to reach its full potential. 
Both schools found it difficult to change the mind-set of staff which is also a fear of school P.
Both schools use the four purposes and what matters statements throughout their schools.  I particularly like how they have been put into child speak; I feel that this would also be beneficial for those staff yet to engage as using laymen’s terms may make the new curriculum easier to digest, more accessible and less overwhelming.

Perhaps the use of Dweck’s (2015) learning pit which is a useful tool for be used during staff meetings.  “A teacher will be able to embed a ‘growth mindset’ within the classroom which will allow pupils to ‘develop as enterprising, creative contributors, ready to play a full part in life and work.’  As Dweck (2015) highlights, rewarding ‘effort over knowledge’ will empower children to develop into citizens of Wales. Nottingham  (2016) states that the learning pit will ‘promote and enhance challenge and inquiry.’ This will hopefully develop pupils’ as well as staffs’ emotional skills by ensuring they are on the correct path to become, as Donaldson (2015) suggests, to becoming ‘ethical, informed citizens of Wales and the world.’  

There are many challenges facing teachers to ensure that Successful Futures is implemented successfully.  It will range from the amount of funding available to schools, resources, and commitment from staff, transition and assessment of children.  But also, how will improvements be monitored and how will pioneer schools measure impact? It’s apparent to me that concerns are similar across the board therefore it is imperative that teacher’s take the opportunity of feeding back on the draft curriculum to allow the author’s to make the necessary changes therefore promoting the successful implementation of the new curriculum.

Change affects practise, organisations, individuals and teams.  One disadvantage of change is that staff may feel insecure or unsure of their own roles and responsibilities.  Prevention of negative reactions could easily be solved by a sequence of meetings and a step by step plan drawn up by all members of the team.  This in turn will give staff some ownership of the change and therefore a sense of control and security.  

Staff in Wales must be empowered and trusted to make the necessary changes to the curriculum that will make a real difference and reflect Successful Futures.   It does however explain the importance that content is not heavily prescribed and should be flexible and adaptable according to the decisions of teachers. It is evident that we have lessons to learn from the mistakes of Scotland.  

During a focus group activity we were asked to complete a diamond nine using the statements: historical inertia, assessment, knowledge problem, emerging international curricula, teacher motivation, workforce expertise, political pressure, new interdisciplinary curriculum integration and professional trust.  As a group we put them into the following order first- professional trust- we put this first as we felt that as professionals it is important that trust is put into us and that we trust each other’s professionalism and capabilities to deliver on the new curriculum design numbers two and three we placed teacher motivation and workforce expertise- we felt that if staff feel valued, listened to and had an active voice this in turn would motivate staff this would lead to a successful implementation fourth   we placed historical inertia-learning from past experiences to benefit the present and future fifth assessment- we felt that assessment is important for teacher planning and moving learner’s forward however this should be moderated in house according to the setting’s priorities and needs.  Sixth we placed knowledge problem there is a need to ensure this is balanced and basic skills do not slide.  Seventh -emerging international curricula- analysing the success of other countries such as Finland and Singapore will help us learn and improve our own practise.  Eighth new interdisciplinary curriculum integration and ninth political pressure we feel as teachers we do what we are told and deliver curricula how it is recommended usually from politicians who have a very different outlook on life and are often from privileged backgrounds which is in vast contrast of ‘normal’ everyday life for our learners.

Force field analysis 
Within our focus group we created a force field analysis of opportunities and challenges facing our schools in implementing the Curriculum for Wales successfully.  Force field analysis is shown in diagram 2 below:
	School development plan                           4
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	Time 
5

	PISA/21st century
                                   5
	
	Parents 
3

	Cluster support 
                                    3
	
	Workload 
5

	Well-being
                                    3
	
	Media
5

	New curriculum/research                      
                                     5
	
	Reluctant staff
4



A second focus group shared their force field analysis shown in diagram 3 below:
	Necessary for 21st century
                                          5
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	Lack of teacher skill
  5

	Disengaged un-ambitious learners                             4
	
	Time scale   
   5

	Teacher agency                 4
	
	Workload   
   5

	Research                          3
	
	Reluctant staff 
 4

	PISA/OECD                     5
	
	Parents  
 3

	Political agenda                  5
	
	If it’s not broke don’t fix it        4  

	Accountability                  5
	
	Resources    
 3

	Well-being pupils/staff     3
	
	

	Workload                        3
	
	

	Collaboration                  3
	
	



The common themes from both groups for change include necessary for twenty first century, assessment results, well-being of staff and pupils as well as collaboration.  Against change both groups felt time scales were inadequate, workload would be increased and some staff would be reluctant to change either through mindset, lack of skills or for a ‘if it’s not broken don’t fix it’ approach.  Nevertheless if change is managed well then barriers can be significantly reduced.

Managing change
Diagram 4
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Changing the curriculum is a massive undertaking and responsibility for ensuring a smooth and successful change is need at the different levels as shown in the diagram above.  Schools will be working within the Meso, Micro and Nano levels.  It is essential that staff using the draft curriculum provide constructive feedback to support the tailoring of the curriculum and to identify any misconceptions, gaps as well as highlighting good aspects.

The key to a successful outcome is good change management this will limit any possible negative outcomes.   When change is introduced it should be defined, considered and approved properly before being implemented.  For good management to occur four key points should be considered: proposal, summary of impact, decision and implementation.

To ensure a smooth transition, good communication and valid teamwork is essential.  Communication must be expressed and received by all stakeholders. Communication should be maintained throughout the transition from one state to another to ensure everyone is aware and understands the whole process.  Empirical evidence suggests a disadvantage could be time management, gathering all involved at a mutually convenient time.  Differing schedules could hinder this and drag the process of change on longer than necessary.  It is important to use appropriate language and terms habitually to ensure a clear understanding.

Teamwork is an essential part during the initiation and implementation of change. The ultimate goal is the same for each team member; to provide the best possible outcome for the child.  Every team member has different skills and experiences each of these individual talents can enhance the proposed change.  The Donaldson report has instigated the biggest change in the curriculum for a generation.

Lewin’s change management model has three stages: unfreeze, make changes and refreeze. See appendix C Advantage-good for drastic changes, good for in-depth analysis, uncovers hidden mistakes, good for when a business needs ‘shake up’. Disadvantage-unfreezing phase can be time consuming, team’s emotional well-being maybe affected, and risk of alienating staff if not involved in refreezing phase.

On the other hand Kotter’s theory has eight steps. See appendix D. Advantages include initial stages set foundation and sense of urgency therefore providing workforce with a drive to change, check list, it’s a step by step process.   However disadvantages include it takes a top/down approach therefore running the risk of alienating staff and could instigate a resistance to change management may not take on board feedback.

For the remodelling of the curriculum and school structure I would recommend the use of Lewin’s management model due to: Unfreeze- evaluating experiences, knowledge, potential and interests in the view to reassign roles and responsibilities within the school will ensure we are utilising staff in the best way.  This is turn will maximise the learning experience and allow our pupils to achieve their full potential. Make the changes-staff have an input. Good communication established and maintained means staff is more likely to adapt and accept change quickly. Refreeze-reviewing implemented changes, supporting staff by being open to feedback ensure the changed will be embedded therefore providing consistency and continuity.
I would not recommend Kotter’s eight steps for change on this occasion because the model is quite mechanical and a school is a community also whilst I feel the initial steps are strong for initiating change the step for embedding and maintaining the change seems a little weak. (www.process.st/change-management-models) 

Report for Governors

New Curriculum- The Reason for Change
The draft of the new curriculum for Wales was released in April of this year.  The need for changed was highlighted by Graham Donaldson in his report Successful Futures in 2015  Welsh Assembly Government are moving from a content driven curriculum to a process curriculum to bring education into the twenty first century with the aim of supporting learners to become ambitious capable learners, enterprising, creative contributors, ethically informed citizens and healthy, confident individuals.  National priorities are to reduce the attainment gap and to ensure all learners regardless of background receive an inclusive education.  Education in Wales document displays a three tier system, Welsh Government-policy making, four regional consortia- research/support/collaboration and finally school –collaboration to enhance pupil well-being and learning. There are five teaching strands which work around the four purposes these are, pedagogy, professional learning, innovation, collaboration and leadership
.
Two members of staff carried out learning visits to two pioneer schools one of which was mathematics and numeracy and the other languages, literacy and communication both schools were part of writing the new area of learning experiences.  The purpose was to view how they are developing the new curriculum and to discuss steps they have taken to create a bespoke curriculum. Both schools took a different view point. 

Learning Visits
School G prioritised pupil voice; incorporating pupils views in all stages of planning with regards to themes, lessons and activities.  The pupils were a part of areas of learning experiences teams and would work together to assess what is done and what they would like to see.  This school’s vision is that the ‘Key stage two will be very similar to that of the Foundation Phase.  They are currently focussing on one of the four purposes each term with health and well-being being run throughout.  Struggles incurred include staff not engaging and time to read process and understand the requirements of the new curriculum.  It is felt that the wording of the purposes is difficult and therefore they have translated them along with the ‘What matters’ statements into child speak.
School P prioritise professional learning as they view this as being just as important as the curriculum.  They have spent two years on action research and how this looks in the classroom and match pedagogy to practice.  Pupils are able to explain the area of learning expertise of literacy, language and communication and this has been written in child friendly terms.  School P feel there is a risk of either not evolving or jumping in too quickly therefore their proposed change are incremental such as changing the term staff meeting to professional learning meetings.  They question whether the teaching profession is ready for change and propose more action research to be undertaken by all staff and that this should be of the same content but carried out in individual styles, meeting at the end of academic year and then discussing what best suits the schools needs and priorities.  This school doesn’t foresee huge changes in the future.

Challenges and Risks
The key points from both schools was that for the implementation of the new curriculum to be successful then the following should be considered: ensuring stakeholders are on board, teaching assistants included in staff meetings, wording of four purposes, ‘What Matters’ statements  and progression steps are difficult to understand and open to misinterpretation, time, training, planning, mindset of stakeholders, funding of new resources, funding for staffing and maintaining parent confidence and trust in the delivery of their child’s education.
The main risk featured is engaging all stakeholders with the proposed changes; if not engaged there’s a risk of remaining in the ‘status quo’ and or a lack of consistency in the delivery of the new curriculum.

Recommendations and Justifications
Following my learning visits which included in-depth conversations with senior management of said schools I make the following recommendations.
To reduce the challenge of ensuring stakeholders on board I recommend that they are invited to staff meetings where they will be free to ask questions and voice their opinions and or concerns.  We will also be able to utilise the varying experience and knowledge of stakeholders to best support our school.  If stakeholders are unable to attend due to other commitments I recommend send them the minutes of all meetings. 

To ensure teaching assistants are aware of proposed changes I recommend that they are invited to at least one staff meeting per month and that meeting minutes are made readily available for them i.e. copies of minutes on notice board in the staff room.  

To ensure wording of the four purposes, what matters statements and progression steps I recommend that staff attend training provided by Education Authority Services (EAS) and that this is feedback to all stakeholders. 

 I feel that as a school we should also translate the terms used to make them user friendly as well as explaining and discussing the four purposes with our learners.    Engaging stakeholders from the outset and taking small incremental step will improve mindset, understanding and collaboration.  

With regards for funding of resources we could increase community links and utilise the amenities and resources we have.  As yet no news has been issued regarding extra funding from the government therefore I recommend that we look at current budget and priorities in the view of releasing some funds. 

Professional learning should continue to develop and action research teams maintained therefore ensuring in-house collaboration with the view to share within the cluster when deemed appropriate.

Staff need to be given time and support to train, observe and opportunities to visit other schools to view ‘what it looks like’ with regards to changes and implementations made to uptake the new curriculum.

Well-being for pupils and staff should continue to be a priority.  Pupil voice (input into termly planning), children’s rights and staff shout out board to continue and be prominent within school.

Finally to ensure the maintenance of parent confidence and trust I recommend that newsletters are sent, website is updated regularly and parent meetings are arranged to keep them updated with the process.
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