ECAD5008 – Leading the Learning: What, how and why am I teaching? 

       Assessment for Learning (AFL) is a vital component regarding learning and teaching. It is evident that AFL can help motivate students to achieve great successes, however, assessment does not only benefit pupils, it aims to benefit teachers additionally. Black and Wiliam (1998) suggest it is vital in the classroom as it permits teachers to know what to adapt in order to meet their pupils’ needs. This demonstrates that teachers need to use AFL strategies in their classroom in order to adapt their teaching to meet their learners needs. Donaldson (2015) would agree with Black and Wiliam as he suggests that assessment should be at the forefront of teaching as it leads to successful teaching. AFL should be engrained throughout all learning experiences as it is a great way to monitor pupil’s progression and is a fantastic tool for teachers as it allows teachers to cater for each pupil individually. Donaldson (2015) would agree with this statement as he implies that assessment should not just be dependent on tests, it should be used in every lesson. It is evident that pupils need to be involved in constant AFL strategies in order to get the best results for themselves and they need to be involved in the process. 
            In this assignment I will be discussing the key ideas and concepts associated with AFL by examining government documents and key statements. I will also discuss how assessment can support pupil progression in schools and I will be examining my planning and examining them in the light of AFL. I will be focusing my planning including my assessment for learning strategies on a year six class, pupils aged ten/eleven as I have been involved in a year six class, so I will draw from my prior knowledge. The class that I will focus on has a range of different abilities, therefore, I will tailor to all the pupils needs. The pupils are separated into three different ability groups, which will be coch, oren and gwyrdd, which I have based on my experience on placement. The pupils that I will focus on specifically have been focusing on a theme throughout their scheme of work. The theme is Harry Potter as the pupils are extremely interested in the books, the films and even the characters, so this is a perfect anchor for all the pupils. The lessons that I have planned will fit into the scheme of work for the class and will require prior knowledge from pupils before each lesson that I have planned. Each lesson will focus on a specific area of learning experience (AOLE) which will aim to develop pupil’s knowledge and skills in each area. Each area of learning will aim to encourage progression in each pupil’s learning and encourage stimulating activities (Donaldson, 2015) which is imbedded within the new and upcoming curriculum. Furthermore, I will be focusing specifically on three different AOLE’s which I believe will improve pupil’s skills and promote progression. The first AOLE that I will be focusing on is Language, Literacy and Communication. The lesson will focus on pupils using their prior knowledge from the previous lesson to practice using key vocabulary which will develop their writing skills. Additionally, the next AOLE that I have planned for is Science and Technology, and the pupils will be involved in an exciting and interesting lesson which will involve experimenting and making chemical reactions with a range of materials. Lastly, the third lesson that I have planned will focus on Language, Literacy and Communication and Expressive Arts. This AOLE will focus on creating a book trailer regarding a Harry Potter book that the pupils are familiar with and this lesson will focus on developing speaking and writing and developing confidence regarding adopting a role. Each lesson focusing on a specific AOLE will provide multiple opportunities to assess learning with a range of AFL strategies including thumbs up and thumbs down, think-pair-share and sticky notes. Each AFL strategy that I will practice in my lessons will encourage learning and they will each promote motivation for learners so pupils will want to achieve rather than fail. 

               Assessment should be a key aspect in every classroom as it promotes motivation and allows teachers and pupils to see what stage their learning is at. AFL should be prominent within the classroom as it is an essential part of teaching and learning and it is a great way to involve pupils by allowing them to recognise their next steps and recognise the standards that they are aiming for. Black and Wiliam (1998) would agree with this statement as they recognise that AFL should be prominent as teachers need to know the difficulties and progression that each of their pupils are making in order to adapt their teaching and planning to each pupil. The research that Black and Wiliam have conducted is reliable and their research is vast. However, Black and Wiliam’s work is criticised as Didau (2014) suggests that it is hard to measure the progression of learning at the end of a lesson as research shows that you can only measure learning from performance, therefore, you should measure pupils on their performance as then we might be able to infer what has been learnt. However, Black and Wiliam understand that AFL needs to be improved in order to achieve the best outcome for each pupil. They suggest that there is a “poverty of practice” (Black and Wiliam, 1998, pg. 141) which implies that there should be more emphasis on every day AFL strategies instead of the conventional tests. The Department for Children’s Schools and Families (2008) would agree with Black and Wiliam as they suggest that AFL strategies should be used day-to-day as it is a central component to effective learning and teaching. Furthermore, they recognise and suggest that schools need to improve their AFL as it is not a separate activity, it should be embedded in every lesson. Additionally, Donaldson (2015) would agree that AFL strategies are an aspect to be improved on. He suggests that there are currently weaknesses regarding AFL and it needs to be adjusted in order to improve the reliability of teachers assessments in Wales. AFL is central to the education policy in Wales, however, there is a great push to improve the standards of AFL as it is recognised that it supports the process of learning for our learners. The push to raise the standards of AFL is discussed within the Assessment proposals to inform the development of statutory guidance (2019) and it suggests that assessment should be given priority to help learning. It also suggests that the curriculum, assessment and pedagogy work together to produce effective teaching. Additionally, Care and Vista (2017) suggests that traditional perceptions of assessment regarding it’s uses needs to change and the assessment tools that teachers use need to be relevant to all children. This implies that in order to improve the use of AFL in schools and commit to the push to improve AFL, teachers need to be creative with AFL strategies that they will use and contemplate if the strategy will suit all learners. 
              
             AFL is part of the three pillars of education, teaming with curriculum and pedagogy and assessment is vital as it works together with the curriculum. You can not plan to teach pupils certain aspects of the curriculum if you do not know which direction their learning is heading. AFL is a prominent area of discussion. Research suggests that formative assessment/assessment for learning can produce eight extra months of learning (Wiliam, 2009).  This clearly demonstrates that the use of AFL strategies in the classroom has a significant impact on the learning of pupils and it would be unwise to not use AFL within the classroom. Furthermore, research suggests that there are multiple principles of assessment for learning (The Ministry of Education, No Date). For example, they suggest that engagement and motivation is one of many of the principles. They suggest that assessment needs to encourage motivation, promoting achievement rather than failure. Additionally, the Ministry of Education also suggests that planning and communication is a part of their principles of assessment. They imply that assessment should be embedded in teachers every day planning. The Assessment Reform Group (2002) would agree that planning is one of the key principles as they suggest that teachers planning should include assessment in order to ensure that all pupils know what they should achieve, what they need to assess and what they need to do next to ensure progression. The Assessment Reform Group (2002) provides a clear graph which demonstrates the key principles of assessment. The graph provides ten principles based on research that presents the reasons why AFL should be used within the classroom and what benefits it has on pupils and teachers. The leading principles of AFL include pupils being integrated within the learning process. This is a key aspect in assessment for learning as Donaldson (2015) suggests that pupils need to engage in their own assessment for themselves to understand what steps to take next and each assessment will foster pupil involvement. Furthermore, another key principle is that the assessment that teachers foster, is relevant to students needs and it enables them to develop their knowledge and skills for the future. Lastly, another key principle regarding AFL strategies is feedback. The feedback that is given which is produced from assessment is critical to the progression of each pupils learning and will be a tool to recognise what each pupil needs to improve on. Hattie (2008) would agree that feedback is an important aspect to use as he suggests that it is a powerful intervention that teachers should use. Additionally, Welsh Government (2010) would agree that feedback needs to be a part of every lesson as they suggest that there should be valuable time given to presenting feedback to support pupils learning and improving their self and peer assessment. 
            Within Donaldson’s pedogeological principles, he states that if you want to achieve good teaching, you need to implement assessment for learning principles. Additionally, regarding successful futures (2015), Donaldson suggests that teachers should give priority to assessment arrangements in their role in learning and teaching. Donaldson believes that assessment is an important aspect within the curriculum and should be implemented in the present and in the future. Regarding the future of the curriculum, the Welsh Government also regards assessment principles in high regard. The Welsh Government (2019) states that the new curriculum will be supported by a robust assessment arrangement which will raise standards across schools. Additionally, they imply that assessment is an ongoing process which should be used every day in schools. The progression steps that are included within each area of learning will allow learners, teachers and parents to see what progress each pupil is making. AFL should lead to teachers comparing their findings to the progression steps which will aid with planning to see where the learning needs to go. Each area of learning within the new, upcoming curriculum will focus on constant assessment and the Welsh Government (2018) suggest that the curriculum will involve assessment, progression and pedagogy which implies that assessment does have a positive effect on pupils as the government regards it high. Black and Wiliam (1998) recognise that AFL needs to be improved in order to improve learning, but they suggest that there is no quick way to improve AFL, therefore, teachers need to keep incorporating AFL strategies lessons and ideas.
        
           AFL strategies need to be incorporated within every lesson that is taught in schools in order to monitor progression. Assessment for Learning (2003) would agree that is it essential that AFL strategies must be implemented in lessons. They also suggest that it is the teacher’s job is to implement innovative AFL strategies and evaluate these strategies in order to comprehend each pupil’s progression and where to go next. 
        I have created three different lessons plans which include a range of AFL strategies to measure the progression of each of my pupils. I have based all three of my lessons on a theme which I believe the pupils will be interested in and will want to learn. Additionally, I have based my lessons on the four purposes (Donaldson 2015) which will aim to improve pupil’s knowledge and skills. I have chosen three different areas of learning (AOLE’s), one lesson will focus on language literacy and communication (LLC), Science and Technology and the last one will focus on LLC and Expressive Arts. 
       
          The first lesson plan that I have produced will focus on the AOLE of LLC (Welsh Government, 2019). The lesson will focus on developing all pupil’s vocabulary skills and will follow along the theme of ‘Harry Potter’ which the pupils have been focusing on all term. The lesson will involve pupils reading and analysing a ‘secret letter’ that will be used as a Wagoll by which the pupils will use as a part of the success criteria to compare their progression and compare the Wagoll to what they have created (Appendix 2). The pupils will use the Wagoll and the success criteria to create their own secret letter by which they will use adventurous vocabulary. The lesson will also focus on the pupils being able to adapt their style of writing to the reader. The pupils will have to use their decision-making skills to decide who the reader will be, for example, it could be one of the other Harry Potter characters within the book that they are familiar with. Additionally, the lesson encourages pupils to use their skills to develop their proof-reading abilities and editing abilities in order to produce improved work. Prior to this specific lesson, the pupils will have completed a lesson which focused on editing their work by using different vocabulary within their work, so all pupils will be familiar with using adventurous vocabulary and how to find them. I have planned for my lesson by using a range of AFL strategies in the previous session to see what each pupil has achieved. All pupils were confident regarding finding substitutes to a range of words even if they were placed in different ability groups. As all pupils were able to write a secret letter of their choice, all abilities will be able to carry out the same activity, although, I will have to assist the lower ability more as I will ask them a range of questions such as ‘Could you use a synonym for this word?’ to enable the lower ability pupils to attain their finest work. Furthermore, within this specific lesson, AFL principles will be embedded throughout the lesson. One of the AFL principles that is focused on is on-going assessment in lessons and one of the tools that I have used is traffic lights. Traffic lights are used by pupils and teachers to provide quick feedback. Spiral. Ac (2016) suggests that traffic lighting is a great tool to communicate with the class while they are completing a certain activity. I will use traffic lighting for pupils to see how they have progressed from the beginning of the lesson to the end of the lesson. I have used this specific tool as I believe that it will not just be useful to myself as I can recognise if any pupils are struggling with using vocabulary and recognise the pupils that have improved in this area of learning, it will also aid the pupils as they can recognise how their learning has progressed and give them confidence in what they have achieved. Meador (2017) would agree as he implies that pupils find ongoing assessment valuable as they know where their learning is at. Ongoing assessment is recognised to be a useful tool within a classroom as Meador (2017) suggests that the teachers that use ongoing formative assessment strategies increases student engagement and the learning develops. With the information that teachers gather from ongoing assessment, it drives changes for the class and individual instruction. Additionally, another ongoing assessment tool that I have used is think, pair, share. Think, pair, share is a strategy that focuses on cooperative learning and encourages participation. Teacher Vision (2019) suggests that think, pair, share is important as it produces opportunities for pupils to discuss findings and talk in a linguistic environment. Pimm (1987) would also agree that this tool needs to be present in schools as he suggests that the strategy strengthens personal communication which he suggests is useful for pupils to retain and organize ideas. I have used this tool as I believe that pupils will be able to develop their communication skills, they will be able to learn off their peers and they will be ambitious, capable learners also. 
   
[bookmark: _GoBack]      The second lesson that I have planned will involve the pupils writing and composing a book trailer on the Harry Potter book that all the pupils are familiar with. The pupils will be challenged to create an exciting book trailer which will involve them using their drama skills to embrace a role to complete the activity (Appendix 3). The pupils will be focusing on developing two AOLE’s; Expressive Arts and Language, Literacy and Communication (LLC) (Welsh Government, 2019). The specific aspect of the LLC AOLE that I will be focusing on is oracy, and speaking and writing (Welsh Government, 2019). Additionally, pupils will be focusing on Expressive Arts. Pupils will develop their skills regarding Expressive Arts as they will be focusing on developing their creative work using their imagination, inspiration and senses (Welsh Government, 2019). 
       Throughout this session, pupils will work in groups, which I will set them in, involving pupils from all different ability groups, so pupils will be able to assist each other and use their strengths. Group work will be prominent throughout this session and I have used this approach as I believe that pupils will be able to easily resolve any problems that occur, and pupils can contribute with their strengths. Group work supports pupils as it enables pupils to use work together, applying their strengths as working together is better than working alone (Burke, 2011).  However, in some situations, group work can hinder the pupils as the work might not interest them, but Welham (2014) suggests that if you are using group work, you need to make sure that the activity is suited to all pupils, and all pupils will want to join in. I believe that all pupils will be interested in the activity as pupils and will want to participate as pupils are interested in the book that they will be using, and they will be able to use their creativity skills also. Furthermore, a technique that I have included within this session is self and peer assessment, which focuses on the AFL principle of immediacy of feedback. The pupils will use self and peer assessment to discuss the aspects that were difficult, what they could have done better and what they have done well. This will offer pupils quick feedback and Grigg (2010) and Hattie (2011) suggests that pupils should be encouraged to explain how they got to their findings, so therefore, it will offer pupils the opportunity to see where their learning is at and it will allow them their errors to be spoken about and will therefore leads to higher performance. Self-assessment is portrayed to be a tool that all teachers should use to their advantage. Black and Wiliam (1998) imply that self-assessment by pupils is essential regarding assessment and should be used every day. Chan (2010) would agree as he suggests that peer assessment provides teachers and pupils with a range of advantages, for example, it allows pupils to be active in the assessment process. However, research suggests that self-assessment has problems with reliability as pupils need to know exactly what they are comparing themselves to. Black and Wiliam (1998) and Brown and Harris (2014) would agree that there is a problem with trustworthiness as pupils are unsure on what they should be achieving. Therefore, this evidence suggests that teachers should be aware that pupils need to be made aware of what they are should be working towards and achieving, possibly by providing a Wagoll. This session will provide a range of opportunities to use AFL strategies and will allow pupils the opportunities to develop their skills within a range of areas.

           Lastly, the third lesson that I have planned for my year six class which involves extending pupils knowledge and skills focuses on the AOLE of Science and Technology (Welsh Government, 2019). I have chosen this AOLE to focus on as pupils will be intrigued and interested in the lesson that follows. The lesson will focus on the aspect of developing pupils’ inquiry, fair testing, exploring skills. They will also be focusing on making predictions and using a range of appropriate equipment (Appendix 1). I believe that this lesson will benefit the pupils as they will develop a range of scientific skills. Furthermore, the lesson be a part of the scheme of work that is Harry Potter. For the lesson, I will ask pupils to work in pairs to complete a few chemical experiments. The pupils will produce Harry Potter potions and prior to the experiment, the pupils will have to think, pair, share regarding discussing their predictions for each of the experiments that they will be completing. Specifically, I have decided to use the AFL principle of peer discussion, think, pair, share as pupils will be given the opportunity to discuss idea’s and assist each other in making decisions. The strategy can be used in science to allow pupils to discuss their propositions and Teacher Vision (2019) harmonizes their views as the suggest that think, pair, share can be used for a range of subject areas. Think, pair, share has been extensively studied and has been shown to have multiple benefits. Rowe (1972, quoted in Sampsel, 2013, pg.9) and Reinhart (2000, quoted in Sampsel, 2013, pg.10) agree and suggest that if this strategy is used within the classroom, it will improve class discussion and the number of pupils contributing also. Not only is the think, pair, share strategy supported by extensive research, the strategy is supported by an educational theory. The strategy is supported by Bandura’s social cognitive theory. The theory is embedded in the idea that there is a triarchic shared causality between behaviours, environmental factors and personal factors (Bandura, 1989). This implies that this strategy will allow pupils to be more able to contribute and succeed in their learning. From the extensive research that has been carried out, I have chosen to use this specific strategy as it is proven to development students’ skills and aid myself to see where each pupils learning is at, for myself therefore adapt my planning to work for each of the pupils in my class. 
            Throughout all three of the lessons that I have planned, I have included multiple AFL strategies which I have discussed previously to measure the amount of progress that each pupil has made. AFL should be used as teachers need to know about their pupils’ progress and even their difficulties, so the planning can be adapted to meet each pupils’ need (Black and Wiliam, 1998). Donaldson (2015) would agree that it is essential for teachers to use AFL in the classroom as he suggests that assessment enables teachers to determine next steps.

         In order to plan all three of my learning experiences, I had to complete a wide range of research regarding AFL principles and strategies. I not only had to think of certain AFL principles to use, I had to cater them to the needs of the pupils within my class. The needs of the pupils were vital in the process of planning as each pupil needs to thrive and improve their knowledge and skills with the lesson that I teach them. Donaldson (2015) would agree as he suggests that assessments should support learning for all pupils as assessment is in place to help students learn and helps motivate students. Assessment had not only been vital within this planning process; the learning experience played a vital part also. The lesson is critical as pupils need to be engaged and motivated throughout the whole lesson. All three lessons needed to be exciting for pupils to want to learn and want to be involved throughout the learning experience. Creative lessons are proven to improve pupil motivation and allow pupils to enjoy the lesson and Grigg (2010) would agree as he implies that being a creative teacher creates multiple benefits such as enthusiasm, enjoyment and pupil motivation. Another clear aspect of the planning process that was thought of was the benefits that the pupils will have from each three of the lessons. The lessons that I have planned have multiple benefits for all pupils including developing their knowledge and skills in three different learning experiences; Language, Literacy and Communication, Expressive Arts and Science and Technology and by implementing a range of AFL strategies, it allows me, as the teacher to assess their progression throughout the lesson. Additionally, another benefit of these lessons is the progression of specific skills such as the pupils peer and self-assessing skills; which they will focus on in the lessons, and their communication skills. The pupils’ communication skills will be developed through AFL strategies, such as think-pair-share. However, there are some limitations to these lessons specifically the AFL strategies that have been presented. One of the questions that I have contemplated is the truthfulness of the pupils regarding assess their work and giving feedback of their understanding. For example, the AFL strategy of thumbs down, thumbs up is questioned as pupils can easily be untrue with their feedback. From the questioning and the research that has been conducted, it is clear that AFL needs to be thought through and takes great planning, therefore, teachers need to be sure that the AFL that they are using within their classrooms will work for the pupils that they are teaching and they need to ensure that the strategies that they are using will develop pupils skills and help them learn and like Wiliam (2011) suggests, assessment connects teaching and learning. 
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Appendix. 
Appendix 1 – Science and Technology Lesson. 
Lesson Plan Phase 1
Lucy Badham 1800114 

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Lucy Badham
	Class:
	Year 6

	AoLE or Subject
	Science and Technology
	Date:
	12/10/2019

	Lesson Focus:
	Experiments. 

	Meaningful links to Curriculum 
	Science and Technology Programme of Study – In Science and Technology, understanding matter and its properties enables us to recognise the role that chemistry plays in the world around us.
 

	Meaningful links to:
Cross Curricular Responsibilities
	LNF Draft Document - Contribute to group discussion, taking some responsibility for completing the task well, e.g. introducing relevant ideas, summing up. 
Contribute to group discussion and help everyone take part




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Different types of inquiry, including out-of-classroom learning, fair testing, pattern seeking, classifying and identifying, exploring, making things and investigating models. (Pg. 23). 
Make predictions when appropriate. (Pg. 24). 
Use a range of appropriate equipment and digital technology to observe,measureand record.(Pg. 24)

Chemical Reactions - I can use everyday chemicals to demonstrate chemical reactions and can identify some of the signs of a chemical reaction. (Pg. 53). 












	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I will use everyday chemicals to create chemical reactions. 
I will predict what will happen in all three of the experiments. 
I will use scientific equipment appropriately. 




	Think, pair, share – This will allow pupils to discuss their idea’s and it will allow pupils who are unsure to ask their partners to help them.
Increased waiting time – This will allow myself to receive higher level answers as pupils will have more time to contemplate answers.
Poker Face – I will use a poker face when I am reading out some of the pupils’ answers and ask “Do you think this is a fair prediction?” and “Can anyone give another prediction ?”. This will allow pupils to discuss their predictions and create debate.
Lolly Pop Sticks – This will produce a range of answers from a range of pupils from different ability groups.
Thumbs up, Thumbs down – Fast pace response method. This will allow me to recognise if some pupils need any extra help. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	I will use an excited tone to ask ‘Can you put your hand up if anyone has ever made a potion before?’ – I will give pupils a few seconds to answer and i will choose 2-3 pupils at random to see what ‘potions’ they have made before. 
Once answered, ask pupils ‘Who would like to make some postions?’ – This should excite and intrigue pupils.
Explain to pupils that for today’s learning experience we will be making potions like the characters in Harry Potter do. 
Ask pupils to get into pairs/three’s and ask them to sit together for the first activity. 
I will then ask pupils to get a mini whiteboard between the group and ask them to look at the interactive whiteboard where i will display the 3 different potion recipes and I will ask pupils to predict what they think the potion will look like and what they think it will do. 


	Pupils will have to get into their pairs/three’s and share a whiteboard between them. They will have to think, pair and share to decide what they think each potion will look like and what it will turn out like.
They will have to use their communication skills and their prior knowledge skills to predict the outcome. 





	White Board.
Interactive White Board.
Lolly Pop Sticks.
Instructions for each potion.
Scientific Equipment e.g. cylinder and measuring tube.



	

Teaching & Core Learning
	Once all pupils are in their groups, i will display on the interactive whiteboard the names of the potions that the pupils will make and their ingredients. Display each potion at a time so it gives pupils the chance to think about the prediction.
Present the first potion – Burn Heal Potion and present the ingredients. Ask pupils to predict what they think the potion would look like. For example, if it would be bubbly or frothy. Ask pupils to think, pair and share and write their answers on the whiteboard. 
Give pupils around 1 minute to think and then get them to present their answers – i have increased the waiting time so pupils will have more time to think about their answers and discuss.  I will then use lollypop sticks to choose random pupils to present their idea’s. I will use a poker face and ask pupils ‘Do you agree with their prediction?’ – This will allow discussion and will challenge the pupils. 
I will present slides which present the names of the potions and their ingredients for the potions ‘Secret Snitching Potion’ and ‘Helious Potion’ and ask pupils to complete the same process to see what they think will happen.
Once the pupils have completed their predictions, I will then ask them ‘So, who is ready to make some magical potions?’.
Explain to pupils that they will work in groups to complete these experiments and to see if their predictions are correct. I will give pupils a sheet of paper that will include column’s for ‘Prediction and Result’ – Explain that they will have to complete these in order to see if they were correct. I will ask pupils to use describing words in order to describe what they see.
Give each pupil a recipe and their ingredients to get started.
I will ask pupils ‘Can you use thumbs up or thumbs down’ to see if they understand what they are doing. If pupils do not understand make sure that you work with them so they know exactly what they are doing. 
Once pupils know what they are doing, pupils will be able to begin their potion making activity.
Give pupils around 20/25 minutes to make their potions. 
Go around all groups and ask them questions like ‘How did what you predict compare to what happened?’, ‘Did you expect this outcome?’ and ‘Can you have ask another group what their results were and compare your findings?’. 



	
Pupils will be working in groups to discuss what they think will happen to each potion. They will be using prior knowlede to logically think what will happen. 
Pupils will be analysing each potion’s ingredients to come up with a prediction. They will be communicating with peers to dicsuss the outcomes duirng think, pair and share. 
Pupils will be randomly asked their predictions and will be challenged by other peers to develop communicaton skills. 
Once predictions have been made for each potion, pupils can begin their potion making actvity.
Pupils will have to follow a recipe in order to make each potion using ingredients such as ‘Dragons Blood’ (Food Colouring and Water) and ‘Flobberworm Mucus’ (Vegetable Oil). 
While the pupils are making the potions, the pupils will have to complete a worksheet which will clearly present their predictions and the outcome. They will have to use adjectivies to describe what they can see. 
They will be asked what the result was by myself and asked to discuss with other groups what their outcomes were. 




	Ingredients for Potions.
Burn Heal 
Dragons Blood = Red food colouring and water.
Flobberworm Mucus = Vegetable Oil.
Octopus Powwder = Table Salt.

Helious Potion.
Powdered Bicon Horn = Baking soda.
Trancula Acid = Vinegar.

Snitcher Potion.
Troll Blood = Red cabbage and vinegar (Blended).
Bug Juice = Dish Soap.
Powdered Root = Flour.
Ground Horn = Baking soda.


	

Plenary
	Once all groups have made their potions, i will ask all pupils to put away all of the ingredients where they found them and i will ask them to tidy up the area that they worked in (I will give 2 minutes for this).
Once all workstations are tidy, i will use lollypop sticks to ask pupils at random ‘How did your experinement go?’ and ‘How did your prediction compare to the outcome?’ – This will allow their peers to see how their specific experiments compared to those in their class. 


	
Pupils will have a few minutes to tidy up their work stations and return supplies to where they are meant to do.
Pupils will return to their pairs and will be asked questions such as ‘How did your experinement go?’ and ‘How did your prediction compare to the outcome?’ – This will encoruage communication skills and will allow myself to see what progress the pupils have made. 



	


























Appendix 2 – Languages, Literacy and Communication Lesson. 

Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Lucy Badham
	Class:
	Year 6

	AoLE or Subject
	Languages, Literacy and Communication
	Date:
	11/10/2019

	Lesson Focus:
	Vocabulary. 

	Meaningful links to Curriculum 
	Languages, Literacy and Communication Programme of study – Writing - I can use a wide range of suitable vocabulary, including idiomatic language, subject-specific and context-specific words. (Pg. 49). 
I can use a range of strategies and tools to proofread, draft and edit my writing. (Pg. 50). 

	Meaningful links to:
Cross Curricular Responsibilities
	LNF – Orgainising idea’s and information - Adapt what they write to the purpose and reader, choosing words appropriately, e.g. descriptive and persuasive language.
Write with a clear purpose, showing consideration for the reader, e.g. by choosing appropriate vocabulary and presentational devices
Adapt writing style to suit the reader and purpose, e.g. formal style for unknown reader, simple style for younger readers.
Write a comprehensive account of a topic or theme.
Writing Accurately - use language appropriate to writing, including standard forms of English. 
Use subject-specific vocabulary independently.



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Language, Literacy and Communication - I can adapt my writing style to suit purpose and audience.
I can use a wide range of suitable vocabulary, including idiomatic language, subject-specific and context-specific words.
I can use a range of strategies and tools to proofread, draft and edit my writing.
I can explain where and why I made any changes or corrections.










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I will analyse two ‘secret letters’ and apply findings to write their own secret letter. 
I will use adventurous vocabulary to devise a ‘secret letter’ which will interest readers. 
I will assess my work and make any changes that is necessary. 




	Traffic Light System – I will use this to assess pupils progress from the beginning of the lesson to the end of the lesson. It will also allow pupils to monitor their progress.
LollyPop Sticks – This will allow me to receive a range of answers from a range of ability groups. This will assess a range of ability groups.
Self Assessment – This will allow pupils to be active in their assessment and will allow them to recognise their next steps. 
Mini Plenary – Asking pupils to read out what they have done already. It will allow myself to see where each pupils learning is at and will allow me to see what the next steps are. 
Two Stars and a Wish – Will allow pupils to see what they have done well to boost confidence and they will see what they need to do next to improve their work. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Ask the pupils to recall what we were focusing on in the previous session (using adventuruous vocabulary by looking on the ipad or in the theasurus) – I will use lollypop sticks to ask pupils at random to name one word that they found to be adventurous in the previous session. 
· I will give pupils a sticky note and ask them to write their name on it. I will then ask pupils to place their sticky notes on the board (the board will present 3 columns which will be coloured red, amber and green to represent a traffic light system). The pupils will put their sticky notes where they think their learning is. E.g. Green for confident with using adventurous vocabulary.  
· Once pupils are settled, i will ask pupils would they like to write a ‘secret letter’ about a situation that happened in Hogwarts? 
· Explain to the pupils that over the next few sessions we will be writing a secret letter to a character in Hogwarts about a situation that needs to be kept secret. I will explain to the pupils that they willl need to use adventurous vocabulary and their imagination to write a secret letter. 
· Show pupils the Waggols that I have created, which presents examples of a secret letter from Dumbledore to Harry (telling Harry that he is the Horcrux) and another from Hermione to Ron (confessing her love for Ron). These examples will show the pupils what they will aim towards.
· Once the Waggols have been presented, I will ask pupils to read over them for them to understand what they are going to do.
· Once pupils have read over the Waggol’s. ask pupils to think, pair and state one thing that they think make this a good Waggol. 
· Ask pupils ‘Do you all know what you should achieve?’ (Pupils will be given a sheet with a success criterion on which will specify what they should include in the letter). I will ask them using lolly pop sticks. 

	· Pupils will be answering questions regarding knowledge that they have learned from the previous session. 
· Pupils will be analysing Waggol’s to see what they should be achieving by the end of the lesson – They can use this to compare their work to and aspire to something. 
· Pupils will have to think, pair, share and come up with an answer regarding why they think that they Waggol is good. 
· Pupils will have to state if they know what they should achieve by the end of the learning experience – They will be asked using lollypop sticks. 




	LollyPop sticks. 
Sticky Notes. 
Interactive Whiteboard.
Waggol’s. 
Success Criteria (so all pupils can see). 

	

Teaching & Core Learning
	· Once all pupils know what they should be doing, ask them to start to write their ‘secret letter’. 
· Give the pupils around half an hour to write their letters. 
· Go around all pupils while they are writing and encourage them to use adventurous vocabulary and make sure that they are on task. Encourage pupils to use the Ipad’s to use the thesauruses to devise an improved paragraph. 
· Stop the pupils around 10 minutes into the session, get all of their attention and ask them to stop writing for 2 minutes; I will ask around 2 pupils at random to read out to the group what they have done already; this will allow pupils to magpie what their peers have done (AFL Strategy). 
· I will go around and read all pupils’ paragraphs to make sure that they are suitable for the activity and to use in the following activity. 
· Once all pupils believe that they have finished writing their first draft of their secret letters, I will then ask them ‘Can you now read through your secret letters, and go through the success criteria step-by-step and see if you have achieved all of the points?’. 
· The success criteria will allow pupils to improve their secret letters to the best of their ability and allow pupils to get their work read by a peer, so they could then suggest any improvements that need to be made. 
· I will go around each pupil and make sure that they have met the point on the success criteria before they are finished writing their secret letters. 
· This will allow all of the pupils to evaluate on their work.




	
· Pupils will be using adventurous vocabulary and looking for better synonyms to use in their letters. 
· Pupils will be asked to stop writing their secret letters in and some pupils will be asked to read out what they have already done so pupils will feel inspired and pupils can magpie what their peers have done. 
· Pupils will be able to improve their work from the work that has been read out. 
· Once pupils have finished writing their short ‘secret letters’, they will be asked to read through their secret letters and compare it to the success criteria to see if they have achieved all that they should have – this will allow pupils to self evaluate their work to see what they need to improve on. 




	Ipad’s. 
Theasuruses. 
Success Criteria’s.
 

	

Plenary
	
· Once pupils have self evaulated their work and they can clearly see what they need to improve, i will go around each pupil and ask them again ‘How do you feel using advenurous vocabulary to suit the style of writing?’. I will ask pupils to move their names from the board to see if they have progressed or to see if they need some extra help on the learning experience. 
· I will then ask one pupil from each column to share with the pupils one thing that they thought they did well and one thing that they think that they could improve – This will allow myself to know what stage the pupils are at. 

· Once the activity is finished, i will collect all of the pupils’ secret letters. I will mark each of them and provide feedback by using two stars and a wish, so pupils will be able to improve their work in the following session. The session will focus on improving their vocablary and correcting work as they will be writing their secret letters in Harry Potter ‘Invisible ink’. 
	
· Pupils will have to move their names from the board to the column that suits where they think their learning is at. 
· Random pupils will have to answer one thing that they have done well and one thing that they think they can improve on in order for myself to see what needs to be focused on next. 



	
Interactive Whiteboard.
Sticky Notes. 










Appendix 3.
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Lucy Badham
	Class:
	Year 6

	AoLE or Subject
	Languages, Literacy and Communication and Expressive Arts.
	Date:
	09/10/2019

	Lesson Focus:
	Creating an exciting and persuasive book trailer. 

	Meaningful links to Curriculum 
	Language, Literacy and Communication – 
Languages and literacy are fundamental to human communication. They enable us to make sense of what is heard, read and seen, and thus to develop understanding, empathy and the ability to respond effectively. 
In the Languages, Literacy and Communication Area of Learning and Experience, learners will be given opportunities to speak and write in order to be effective as they interact, explore ideas, express viewpoints, knowledge and understanding and build relationships.
Expressive Arts – 
Learners will respond to and reflect on the work of others, including that of their peers as well as established creative practitioners from Wales and beyond. By doing this they use and extend their own knowledge, skills and understanding of the Expressive Arts - Creating in the Expressive Arts embraces a range of activities including planning, drafting, devising, making, choreographing, shaping, composing and editing as well as performing, presenting, sharing, exhibiting and producing.
Through creating, learners will work independently and collaboratively as co-creators within and across disciplines.

	Meaningful links to:
Cross Curricular Responsibilities
	DCF Draft Framework – Understanding that copying the work of others and presenting it as their own is called ‘plagiarism’ 
Collaboration – Work with others to create an online collaborative project for a specific purpose, sharing and appropriately setting permissions for other group members. 










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Language, Literacy and Communication - I can read aloud with fluency and confidence.
I can engage the listener appropriately, as required.
Independently and collaboratively question and respond to texts, orally and in writing, focusing on the meaning of images, sound, print, presentation and movement. 
Speak and Write - I can vary expression, tone and volume to keep listeners interested.
I can speak effectively in a variety of situations and with different audiences for different purposes and contexts. I can make ambitious vocabulary and syntax choices, including subject-specific and context‑specific vocabulary.
I can adapt my writing style to suit purpose and audience.
I can use a wide range of suitable vocabulary, including idiomatic language, subject-specific and context-specific words.

Expressive Arts - I can act upon constructive feedback about my creative work from my peers and others and can use this to make improvements where necessary. 
I can create and make for a purpose and consider the impact of my work on the audience.
I can collaborate to create work that demonstrates increasing control in a range of skills across the Expressive Arts disciplines.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To produce a short book trailer to promote Harry Potter and the Half-Blood Prince to other potential readers.
Pupils will embody a role and use their skills regarding expressive arts.




	Lolly Pop Sticks – I will use these so I will see where multiple learners are at, from all different ability groups.
Think, pair, share – this will give pupils the opportunity to discuss idea’s and if they need any assistance then their partner could help. It will also help engage students in the activity.
Sticky Notes – This will allow myself to assess what evidence each pupil has gathered and what they understand.
No Hands up – This will allow myself to choose pupils from a range of ability groups. I will assess a range of pupils.
Self and Peer Assessment – Allows students to be active in their assessment as it will allow them to see their next steps. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Ask pupils ‘Have any of you seen a trailer for either a movie or a book trailer?’ – Use lollypop sticks and ask pupils what trailers they have seen and what were they like. 
Once a range of pupils have answered, I will ask pupils to work in pairs and i will give each pair a sticky note. I will ask them to watch 2 different book trailers that have been produced for books in the past and analyse what they see in the trailer. Explain that i want them to see what a good book trailer looks like and i want them to describe what is good about it. E.g. the music, is it persuasive and has it got a hook?. 
I will go onto ‘Worldbookday.com’ and show 2 trailers of one of the latest books and once shown, i will ask each of the the pairs to come and bring their sticky notes up to the board.
I will read out the sticky notes to the class and i will ask pupils to agree or disagree on the points. I will read out a statement and then ask pupils to put their hands on their heads if they agree that it makes a good book trailer or don’t put their hands on their head if they don’t agree. I will encourage a discussion and ask pupils with their hands on their head and those without to state their point. 
Once i have read through most of the sticky notes and got the class to have a discusssion, i will ask pupils as a class to help me create a success criteria regarding making a good book trailer.
Use lollypop sticks to ask pupils at random to state 1 thing that they think should be included in the success criteria to produce a great trailer – I will keep poker face and ask other pupils if they agree, if they do, then it will be added to the success criteria. 

	Pupils will have to use their prior knowledge to see if they can remember any trailers that they have previously seen and to recall specific aspects of it.
Pupils will be analysing 2 book trailers (suited to their age group) and working in pairs to come up with apsects that make a good book trailer. 
Pupils wil be asked to bring sticky notes up to the board so all pupils thoughts are heard – I will ask peers to see if they agree with the aspects that they have written. 
Once sticky notes have been read and discussion has been present, pupils will be asked to help me create a success criteria by which they will be able to follow in order to make a successful book trailer. 




	Interactive White Board.
LollyPop Sticks.
Sticky Notes.
Paper.
Ipad’s. 

	

Teaching & Core Learning
	Once a success criteria has been produced, pupils will have an understanding of what needs to be included. 
I will then explain that in groups, pupils will be using their scriptwriting skills and producing skills to make their own book trailer on the book that we have been focusing on previously; ‘Harry Potter and the Half-Blood Prince (Pupils already know the plot and the characters of the book). 
Sepearte pupils into groups and state that the pupils should use the app ‘Imovie’ to film their trailers as they are familiar with this app. 
Explain to the pupils that they should first work out what they would like to say about the book and make sure they include basic information. E.g. title, author. Beyond that, they need to explain what the book is about without giving too much away.
Ask pupils ‘How long do you think a book trailer should be?’ – Ask pupils with their hands up and pupils with their hands down. Reveal to the pupils that the trailer is expected to be around 2 minutes long.
Explain that pupils should include pictures that they can either take on the ipad’s or use suitable images from copyright-free sites. 
Gather as many ipad’s as possible and give them out to each group. 
Pupils should be given around 1 hour / 1 and a half hours to write script and produce their trailer. 
Throughout the task, i will go around and ask pupils constant questions to see how they are getting on. 



	Pupils will work in groups to write a short script and produce a book trailer. They will use their persuasive writing skills and their DCF skills to produce this task. They will follow the success criteria that was devised previously to complete the task.
Pupils will work out what they would like to say about the book, including information about the title and the author. 
They will plan a script that will include information about the book, but not give too much away. They will have to use their communication skills and teamwork skills to work collaboratively with their team. 
Pupils will have to gather images suitable to the book to include in their trailer. 
The pupils will put their narration, images and music into imovie to create the book trailer. 
The pupils will look through the trailer and edit it as a group to make sure the flow is right. 
The pupils will be asked questions throughout by myself such as ‘How do you think you are working as a group?’, ‘Do you think that there could be more infomation added in this part?’ and ‘Do you think more persuasive language could be used here?’. 





	

	

Plenary
	Once all of the pupils have finished producing the trailers, i will ask each group to airdrop their trailers to myself and i will then screen them on the interactive whiteboard. I will screen them on by one and ask each group to self assess their work. I will ask each group what they think they have done well and one thing that they think that they could improve on and discuss the process amd what was challenging. Once they answer, i will ask their peers to assess the trailer of the group and state aspects that they like and what they think the group could have done better. 



	Pupils will share their work with myself and their work will be presented to the class. The groups will have to explain their process, what they found challenging and what they could have done better – This will allow self evaluation. 
Peers will also evaulate each groups work, they will suggest what each group did well and what each group could have improved on – This will allow peer evaluation. 




	














