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Critically analyse the strategies for promoting inclusivity in a given UK curriculum.  

[bookmark: _GoBack]The Foundation Phase is the sanctioned curriculum for all students in Wales ages three to Seven. Ensuring that no child is disadvantaged due to protected characteristics is set out within the aims of The Foundation Phase curriculum (Department of Education and Skills, 2015). When creating a Curriculum there are several things in which have to be considered including inclusivity. Inclusion is ensuring that every pupil has the ability to have access to the same opportunities as well as fitting around their individual needs (Welsh Government, 2016).  The curriculum also has to make sure it is in line with certain legislation and ensures that it is following guidelines. When looking at an inclusive curriculum the (Equality Act, 2010) should be followed to ensure there is no unlawful discrimination within schooling. In this essay strategies within the Foundation Phase Curriculum which aim to promote inclusivity will be investigated. 
Within the UK there are around 4.2 million children living in poverty which is set to rise in the next few years (Social Mobility Commission, 2020). This highlights the fact that there are a lot of children whose education has the potential to be hindered by their seriocomic status. In order to try and avoid this The Welsh Government has strategies in place for children to ensure that children are not disadvantaged due to being from a low-income family. A strategy which is widely used by many students across wales in order to prevent inequality for children in poverty accessing food is free school meals. Free school meals are essential to create a thriving education system, (Kellogg’s, 2016) conducted research to demonstrate the impact a child going hungry can have upon their learning. The study found that if a hungry child could lose up to 8.4 weeks of teaching time by the time, they left primary school if they arrived hungry just once a week to school. Furthermore (StatsWales, 2020) highlights that in the school year of 2019-2020 66,012 children received free school meals. Clearly, both the sheer number of children receiving, and the potential affects a child going hungry can have upon learning shows the need and importance of this government strategy. 
A young person in Wales has to meet set criteria in order to receive free school meals and the parent/primary caregiver is the person who has to apply (Department for Education and Skills, 2013). This is included within the foundation phase therefore any child who is eligible from ages three to seven can receive free school meals. Although free school meals are crucial to many families as stated previously it is the parents or carers who have to apply on behalf of the children. Therefore, if the parent or carer does not apply for their child who needs the free school meals and the child would miss out. Research into the uptake of free school meals by (Chamberlin and Storey, 2001) found that a significant proportion of parents whose children were entitled to free school meals were not taking up on them due to feeling ashamed for needing to use free school meals. Upon a deeper investigation it was found many of the participants who felt this way did so due to their own experiences of when they were at school. Many recalled the children who received free school meals were seen as being different. This report suggests the fact that a strategy which is trying to promote inclusivity is putting parents in the difficult decision of worrying that a choice that they could make to try, and help could put their child at risk of bullying. 
Moreover the (Department of Education and Skills, 2013) also goes on to suggest that is not only the parents who are fearful over the people’s perception of them taking school meals, but also highlights that many children do not want to take the free school meals because of the stigma attached. (Child Poverty Action Group and the British Youth Council,2020) highlights the fact that many children are concerned in regard to the confidentiality behind receiving free school meals and wanted to be able to access their free meals without their fellow students knowing as they felt embarrassment. (James, 2012) notes that 33% of pupils did not want to take the offer of free school meals which only highlights that fact that there is a huge problem with peer embarrassment in regard to free school meals. Undoubtedly the fact that both pupils and parents fear the stigma that may be attached to them due to receiving free school meals shows that the free school meals scheme is not perfect and may be causing some parents and children to feel different rather than the same as others. 
Something to note is that there is discussion as to whether the criteria for free school meals should be extended in order to make it more inclusive. The current criteria only allow children of homes with who are either on income support, support under the immigration and Asylum act or earn under a certain threshold (Welsh Government, 2018).  However, the income of a parent does not determine how much money a parent many be willing to spend on their child or what circumstances they may be experiencing which means they cannot afford to feed their children. The current coronavirus pandemic has only highlighted this with more people needed access to food banks and government help than ever. Research has shown that a third of pupils who are living below the poverty line are not able to access to free school meals due to parents not being in the right circumstances to qualify as highlighted by (Child Poverty Action Group and the British Youth Council, 2020). This clearly shows that there are areas within the strategy which need to be improved upon. Moreover, it raises the question as to whether the eligibility criteria are too set and may be hindering access to children who need free school meals. In light of the coronavirus pandemic
(The Welsh Government, 2020) has brought in plans to ensure that child have free school means during the school holidays, but only until Easter 2021. This shows a much-needed change to ensure that the free school meals run not only in term time, but also in the school holidays. However, this is only in response to the coronavirus pandemic and is not certainly running past Easter 2021. The fact that children are out of school does not change the fact that they are going hungry which can have a detrimental effect upon them and their development. Furthermore, with the (Department for Education and Skills, 2015) highlighting within their aims of the foundation phase that no child in Wales should be disadvantaged by poverty surely by previously not providing school meals in the school holidays has been working against this aim. (Campbell et al, 2018) note that the school holidays are often a time of food uncertainty for many children who come from low income families. Not only do families have to supplement the meals in which the children would usually receive at school, but the parents also have to supply engaging activities for the children which can often have a cost. This can often lead to children who are in poverty missing out on things which their more affluent classmates may be able to afford and this in conjunction with missing out for meals, leaves them at a huge disadvantage. Accordingly, the need for school meals to be rolled out permanently during the school holidays is a necessity in order for the free school meals scheme to be truly inclusive. 
Another way that the Foundation Phase Curriculum aims to be inclusive is by ensuring that children have the access to the Welsh language within the educational setting. (The Welsh Government, 2020) reported that since 2007 the number of people who speak welsh are on the rise and around 28.6% of people in Wales speak Welsh and it has to be noted that some a proportion of these people will be Welsh first language speakers. This highlights the importance of the Welsh language to many people within wales and with numbers on the rise it also solidifies the importance of Welsh within education in Wales. In order to support these figures, the Welsh Government have to ensure that the Welsh language is addressed within the curriculum. (The Department of Education and Skills, 2015) clearly sets out the value of the Welsh Language within the curriculum document suggesting that children should use Welsh in their everyday activities within schooling. On top of this (Welsh Assembly Government, 2003) within their national action plan to create a bilingual Wales suggests that each child in the Foundation Phase should receive enough exposure to Welsh in order to move into either a bilingual school or a Welsh medium school. 
Although the Welsh Assembly is aiming to create a bilingual Wales there are still some inequalities when it comes to Welsh Language being taught within English Medium and Welsh Medium schools. A study into the how the Welsh language is implemented within the Foundation Phase was conducted by the (Welsh Government, 2014) and highlighted inconsistencies in how it is being rolled out. The study found that in Welsh medium Schools the Welsh language was being used in a cross curricula manor therefore not just in certain subjects, but across the day in a variety of activities. On the contrary in English medium schools the use of Welsh language was often used in specific set sessions and not typically conversationally. This emphasizes the disparity between the two types of schooling and shows that children in English medium schools may be at a disadvantage when it comes to learning the Welsh language. Therefore, after the Foundation Phase if a child who has attended an English medium school would like to go on to a Welsh Medium school they may already be starting with a disadvantage to the other children. Similarly, if the Welsh they have learnt is inadequate it goes on to disadvantage them in later life. 
Furthermore, with the Welsh Government aiming to have A million Welsh speakers by 2050 there is even more of a reason to ensure that the teaching of the Welsh language is implemented fairly (Welsh Government, 2017). It is also noted that Welsh language use in school varies in reflection to Welsh language use in the wider community. Therefore, this suggests that the opportunity to be a fluent Welsh speaker can be affected by where you live within Wales. Under the guidelines of the Foundation Phase Curriculum every child regardless of location has the right to an adequate access to the Welsh language (Department of Education and Skills 2015). However, this study suggests that it may not be the case for ever learner within the foundation phase.  
In a similar way a part of the curriculum which also promotes inclusivity within the Foundation Phase Curriculum is the needs of the learners whom English or Welsh is an additional language. (Welsh Government, 2015) remarks ‘ten percent of school pupils in Wales are from an ethnic minority group with over 100 languages’ this highlights the huge need for EAL provisions for learners within Wales. The Foundation Phase Curriculum comments that when a child’s first language is not Welsh or English then the school must take steps to allow the child to learn both languages. As well as using their home language incorporated within their learning which allows children to still feel a sense of identity with the native country (Department of Education and Skills, 2015). Additionally, a strategy that is in place not only for the Foundation Phase curriculum, but for all EAL learners is funding from the government. Formally known as Minority Ethnic Achievement Grant Administration (MEAG) it allows local authorities to give support to ethnic minorities (Welsh Government, 2015). This funding allows for the provisions and specialisms needed in order to support EAL learners within Wales. 
(Brentnall et a, 2009) elicits that within the early years children whom have English as a second language have a lower attainment level than those whose first language is English. Although this study is conducted looking at EAL learners within England it shows an inequality which extends to Wales. The fact that children who are non-native speakers have a lower attainment within the early years is not surprising as not only are the children having to learn the set curriculum, but they are also having to learn two new languages. Not only this, but they are having to experience a whole new culture and way of life. Moreover (Welsh Government, 2015) highlights that many children for who English or Welsh is an additional language the language spoken at home is their native language. When this is the case the attainment levels of that child are lower, therefore highlighting that if a child speaks their native language at home, they may be at a disadvantage to other learner’s minorities. 
Moreover, it is noted in research looking into Welsh as an additional language is that there is not set provisions or framework across local authorities when it comes to Welsh as an additional language (Welsh Government 2014). This suggests that the Welsh government is more heavily focused on English as an additional language instead of Welsh; this would mean that children whose language is not Welsh, or English may have better previsions made for them if they entered an English medium school. Furthermore, this is not promoting inclusivity for EAL and WAL learners as the correct provisions are not being made for WAL learners across all local authorities. The children and families should be able to receive the same standard of education whether that may be taking up a place in an English medium school or a Welsh medium school. 
When looking into inclusive strategies in The Foundation Phase Curriculum Additional learning needs is something which needs to be addressed. The (Welsh Government, 2018) introduced the Additional learning needs transformational programme which aimed to ensure that all learners would be able to overcome any barriers that they may face in the school setting in order to have access to the full curriculum regardless of specific needs. One of the first strategies with the new programme was changing the term ‘special educational needs – SEN’ to additional learning needs. This was something that seemed to be long overdue as the term ‘special’ has held a stigma of a negative connotation. 
Although moving away from the outdated terms in relation to ALN helped to move away from a stigma, there still seems to be problems with not so much the term, but the label itself. Regardless of what term you may use it is still separating the students by terminology (Jones, 1972) suggested that labelling a child can have negative impacts and can hold disadvantages not only academically, but socially. Therefore, even if the label itself is not one which is negative it can still have complications with the child’s education. If a child is found to have ALN when in The Foundation Phase that means that the label will be with them all throughout their school carer which seemingly could have a negative effect which may then manifest in later life. (West, 2015) highlights that if you are constantly labelled and stigmatized by others due to your additional learning needs in some cases this then becomes internalized. Therefore, the labels may then end up defining how some students see themselves which is not the aim of helping a student with ALN overcome barriers to education. 


Furthermore, not only may the students define themselves by the labels they have been given, but teachers may also be victim of this. (Arluke et al, 1982) suggested that teachers’ expectations of a student can adversely change when then have attached a label to a student. This tells us that whether it may be subconsciously or conscious that teachers may treat children different or have expectations higher/lower depending on the label that child has been given. In addition to this (Sowards, 2015) goes on to highlight that a variety of studies show that children who have been labelled with ALN have higher rates of low self-esteem and depression than those children who have not been labelled. This shows that even with changing of the terms for children with additional learning needs it does not go far enough as the process alone of being labelled can have an effect on not only the attainment and social skills of the child, but also on how they view themselves. Consequently, that the children who have not been labelled will not experience any of these difficulties due to labelling shows a disadvantage to those students labelled which is not promoting inclusivity. 

Throughout the strategies explored there is no denying that there is a definitive aim of having an inclusive curriculum within the Foundation Phase in Wales. While there are parts of the strategies which are on the right track to creating a fair and inclusive curriculum, there also some are drawbacks which could be improved upon. When looking closely at the strategies it is clear that some areas may unintentionally hinder learners and may be causing children to feel not included with the set curriculum. This tells us that while Wales strives for an inclusive education system there are still steps to be taken so that this can be achieved. 
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