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Section one:
[bookmark: _Hlk60489495]When defining play there is a lack of an agreed definition, therefore, different definitions of play have been proposed (Piaget, 1952). The reason for its difficulty lies perhaps in the fact that play tends to be from an adult’s perspective as it is not easy to get a child’s perspective on play (Piaget,1952). However, it was suggested that focusing on a child’s perspective is more beneficial (Howard 2002). To illustrate this point further McInnes, Crowley, Howard and Miles (2013) did some research into a child’s view of play, of what they thought it should feel like and what they thought of play “The best word that describes a child perception of play is ‘playfulness’ the attitude of mind, the way a child approaches an activity.” It was said that McInnes, Crowley, Howard and Miles (2013) play makes them feel enthusiastic about play as they gain high levels of engagement in what they are doing. It is generally considered today that children have an attitude of playfulness which is essential for their development and learning. (Mclnnes et al., 2013). 

Play is a vital component for a child’s development recognised by the United Nations Convention on the Rights of the Child (Ipaworld, 2012) as it contributes to their holistic development. They base that convention on all aspects of their work with children. So, any new law or new activity that the Welsh Government undertakes they have to go back and look over the documents so that no rights are ignored, as every individual is unique and is entitled to have their needs met through this legislation and the careful design of planning by practitioners. Froebel (quoted in Bruce, 2004, p.132) believes that play will promote many opportunities in order for children to exploit their new knowledge in different situations which encourages them to adopt flexible attitudes and ways of thinking. Elkind (2008) highlighted the importance of play as it enhances a child’s communication as they engage in many roles, depending on their environment. Through this children have the ability to make friends and be part of a group enabling them to connect with their own environment, imagination, family, and friends (Foundationsyears,2012). Play will provide opportunities to learn how to resolve conflict and negotiate with others through the use of having to think, be creative, and problem solving which will allow them to gain knowledge (Foundationyears,2011). 



In addition to this, children’s foundations skills provide successful interaction as they experience how to manage their emotions and abilities (DCSF, 2009). 
Play is an opportunity for children to develop a sense of well-being which children are able to learn about themselves, and how to act properly in society giving them the chance to test their views about the world recognised by the Welsh Government (2014, p.14) in saying that:
Play has a positive outcome on a child’s behaviour which is freely chosen, personally directed and intrinsically motivated. It is performed for no reward and is therefore an essential part of a healthy development not just for children, but the society in which they live.
 							(Welsh Government, 2014, p.14) 
Wales became the first country in the world to legislate children’s play and because of this the Welsh Government (2012) are advising the public to think about the society that they live in, the future ahead and how the public want their society to look. It is critical that practitioners recognise the importance of play and that it is not some form of break from the curriculum, but an opportunity for children to develop their physical and cognitive abilities (Moyles, 2010). Role play can be just as effective as not only does it develop a child’s holistically, but it enhances their movement skills and supports their cognitive skills, their fine and gross motor skills and their coordination and stamina Millwoodeducation,2016). 
A child’s physical development is improved through the use of a certain action that a character may do which also fuels their imaginations and increases their confidence alongside a child knowing how to learn attitudes such as tolerance empathy; by taking on the role of the character and understand different perspectives and cultures. As every child takes upon a role play, they develop a sense of awareness of their peers alongside knowing how to succeed as team. Their communication and language skills will develop alongside a child’s collaboration and persuasion through the use of this interactive play. Vygotsky (1978) recognised the importance of role play as it brings a lot of skill in helping the child, the skills that help children develop are planning for the future, self-regulation, creativity and by setting out roles and rules as they begin to be determined by ideas rather than by objects. 
Self-direct play is the best opportunity for children to develop their own sense of independence (Berkshiremontessori, 2020). They have created it, they lead it, they play at their pace, they make up their own rules and they come up with their own imaginative ideas as it reflects on their own interests (Kozkidz,2018). It is a platform for children to develop a sense of freedom making them feel more confident and independent as they tackle their own problems. Therefore, children are more than likely to keep trying without the fear of failure making them resilient as they realise, they have stickability. Resulting in their levels of attention to be much higher when playing and they will most certainly show their full potential without the involvement of adults (Crowley, Howard and Miles (2013). Adults can often get involved however its important they take that step back as it will allow a child to have fun on their own and won’t become dependent on them for their happiness (Verywellfamily, 2021). 

Self-directed play can be both child and adult initiated which must be presented in a positive way when interacting. Piaget (1951), Vygotsky (1951) and Bruner (1974) have demonstrated crucial roles in shaping the educational practices (cited in Maynard and Thomas, 2004). It is a key element for adults to encounter a range of activities to enable children to represent what they have seen, heard and learnt. Bottrill (2018) believed giving children a play-based curriculum surrounded by creativity, risks, abandonment, and collaboration, with the adult acting as a facilitator and knowing when to help in order for the child to reach the next stage. This links to Vygotsky’s theory of Scaffolding learning (Bottril,2018 p.26). Bilton and Crook (2016) articulates this well, stating that adults observe children at play and use what they find out about each child to plan a playful, but learning environment, taking into account what stage children are at in their learning and understanding. They can then scaffold children’s learning and development, in which Vygotsky and Bruner refer to the importance of adults helping to scaffold children’s learning, allowing adults to plan for the resources they like to play with (Simplypsychology,2019). 




Section Two: 
Risk could be a negative or a positive outcome as it is unknown (Rigby,2019). Children take risks possibly everyday but practitioners assess the potential benefits or the negative outcomes before this is applied. Therefore, this does not mean that safety is taken for granted. In fact, practitioners and parents are more than aware of the dangers as they carry out all the risk assessments to ensure the environment is secure in order for them to succeed at life and develop various of skills supervised by a practitioner (Mitchell et al. 2006). Practitioners tend to be over protective meaning they control what children are allowed to play with and where they are permitted to go (Gill 2007). This could suggest that adults will simply remove equipment instead of sharing their concerns or teaching children how to use them safely (Rigby,2017). This is then considered to be adults influencing the safety of children, adults provide less of an opportunity for children to seek challenges and risk play (Gill, 2007) cited in (Somerset, No date). Headtogether (2016) articulates this well, there’s a danger that early years practitioner’s protect danger too much not enabling a child to experience failure, as failure is far greater because they become resilient and lean that is it acceptable to lose. Adult’s should understand that it is child-initiated play as they will do what they want and what they see as a challenging activity as they have urge to learn and want to be deeply involved explained by (Ephgrave, 2018). 

Vygotsky and Bruner (1976) are advocates for the social nature of learning, quoting that other individuals should help a child develop skills through the process of scaffolding (Simplepsychology,2019). Children will receive help from the adult through the support they provide them however, once adults have scaffolded them adults need to allow the children the time to reduce the amount of support, we give the children so that they develop more skill and acknowledgements. (Simplepsychology,2019).  Frobel (1782-1852) was a firm believer that children should experience challenges within their play than those who argue that increasing challenges are far safer than those who have been protected from them Tovey (2013) cited in (Rigby,2013). Practitioners must consider their boundaries and carefully plan with the resources that are suitable to their age (Earlyyearsresources, 2018). This will enable a child to become skilled at sound judgement, developing stickability, confidence, resilience, attributes and taking responsibility which are all fundamental for their later independence (Ball, 2002). Whereas, if adults don’t provide new opportunities then children are not ready for their next stage of development as without challenges children will find play areas uninterested and children will therefore use play areas in an inappropriate way, which becomes dangerous (Bilton,2002). As a result of them being uninterested, children will do what interests them and what will challenge them because they have the urge to learn and want to be deeply involved. By encouraging their urge to learn it important that a practitioner has a positive attitude and a ‘can do’ mindset (Rigby,2017). Similarly, children should be encouraged and supported in order for them to develop into an ambitious capable learner who seek and enjoy challenges (Donaldson,2015).

Therefore, taking sensible risks are necessary for children as it contributes to a child holistically and does in fact reduce the risk of injury as a result of a child learning awareness of height, motion, spinning, rolling, swinging, hanging, balancing, and co-ordination that was discovered through Brussoni’s Injury prevention research (Cbc,2019). Risk taking is considered to have further benefits, such as children having the opportunity to take control of their own body and actions through the use of their own play and learning as they learn how to pick themselves up as they realise making mistakes are normal and they start over (Teachersearlyyears,2021). 

Play Scotland (2008) discovered three main commons reasons of why risk play for important, the first being, it develops their abilities such as movements and their fine and gross motor skills. The second being, they develop skills for the use in the wider world such as it prepares children to cope with risky situations and do those mental assessments as adults and the third being, a basic human need. The law in Wales states that “All risks must be assessed and managed in order for the benefits to out way the risks” quoted by (The Health and Safety Code of Practice, 2017). Bottril (2018) as he believes gross motor skills are not just about achieving physical outcomes but other outcomes such as them developing self-worth, self-esteem body strength and their brain development. 

In the final analysis adults are able to manage exposing children to risk whilst keeping them safe from home by ensuring they have an element of risk whilst ensuring there not in a situation where likely to be at risk (Cypnow,2019). The use of open-ended question allows children to talk through their decision-making process that there going through as there encountering this risk, as it is another way of being them safe as they have already risk assessed. (childcarenetwork,2015). But most importantly, it abouts adults knowing each child abilities as some may not be ready to be exposed to risk play and some are more prone to risk play (Journalssagepub, 2011).

Section Three: 
The Foundation Phase Profile is a statutory curriculum for all three to seven years olds in Wales which must provide assessments ensuring that all standards for learning, development and care are met (Earlyyearswales,2020) The profile is to provide a baseline assessment that is continuously consistent which will match up to the end-of-the-phase outcome (Welsh Government,2018). It has been designed to support a child holistic meaning that each area of development is given attention. Through the use of this children will be given opportunities to develop their skills in literacy, mathematics, exploring the world around them (Department of Education) quoted in (Ukessays,2017). Children are given encourage to share ideas, be creative, be imaginative and to explore concepts (Earlyyearswales,2020). 

The Foundation Phase Profile has both benefits and limitations. The benefit being that it evidently shows a child’s performance and can highlight when a child isn’t hitting their norms in one particular area which practitioners can put into place through the use of consistent measuring of the child’s skills and achievements (Welsh Government, 2011). Not only does it provide benefits towards the child but it also supports practitioners when providing an appropriate holistic curriculum alongside getting to know each child (Earlyyearswales,2020). Children have the opportunity to learn through practical, enjoyable and full of hands-on activities as the Foundation Phase Profile takes place both indoors and outdoors resulting in a positive attitude towards learning from children (Flintshire,2019). 

The limitations of the Foundation Phase Profile has to be done within the first six weeks, children who have additional needs and poor attendance may feel uncomfortable and not secure which contradicts Maslow’s Hierarchy of Needs. Maslow (1943) states that if children needs are not met it could lead to posttraumatic stress (Goodtherapy,2015). Maslow’s (1943) theory reminds practitioners that there is a possibility of young children not performing their full potential if their basic needs are unmet (Changekidslives,2021) as a child’s safety needs dominate their behaviour. (Study, 2014).

Section Four: 
Ramsey (1998) states that playing is “A social vehicle for exploring differences and developing common themes”. This is suggesting that if play is a social vehicle then this is something done with other children. However, according to (healthline,2019) children like solitary play as it is healthy to keep a balance between playing with other children and by themselves. It is through adult’s observations that they begin to understand the ways in which children play by themselves or with others which will show how they use and develop their language to enable them to communicate with others to think (Foundationyears, 2011). It will also teach practitioners how children develop and maintain relationships and develop emotionally and morally.

It will also illustrate a child’s needs, interests, skills, and their knowledge, allowing a practitioner to see what children are coping with, finding easy, enjoying, or where they are experiencing difficulty and where they may need more support which is evident through the use of play and interaction. A child can demonstrate high levels of engagement, stability, and resilience to keep trying at an activity even through self-directed play. As a result of this, adults will know how they can meet a child’s development milestones (Kidsmatteraustralia, 2015), Practitioners observe children when they are at play because they are in a much better place for example, they are happy, comfortable and focused, allowing practitioners to see them at their best which allows a practitioner to see them at their best. 

Children will give us more of an accurate reflection of their development in play because they show positive behaviours, meaning practitioners get an accurate picture of where each child is in their development because the skills become evident when they are playing if they believe the play is a genuine opportunity within their environment. Findings have shown that children use a range of cues to differentiate between play and learning that are either seen as play and those that are not (Wing 1995, Keating et al; Howard, Bellin, and Rees 2003) cited in McInnes, Crowley, Howard and Miles (2013). In order to determine this the child will recognise three aspects, the first cue being emotional, such as what choices are provided and they are being given. If they are not given this choice, then the child will automatically know they are being directed, meaning it is no longer play. The second cue is the environment, that is, where does the activity take place. The final cue is targeted at adult involvement, such as, is the child being told where to play or can hey choose freely. Practitioners can see a child’s ability more evidently, if the child thinks of an activity as play rather than something is a lesson. They more likely to be focused, engaged, attentive, and motivated, and their determination to problem solve in that activity is far greater than if they think of it in terms of it being something that is not play.

The conclusion aims to set out the scene, by outlining how adult’s interactions are important. Mclnnes (2013) mentions that sustained interaction is important between adults and children. This is also known as share thinking which focuses on the adult facilitating and problem solving.  There is one indicator to know whether or not an adult and a child are play partners which is shown by the use of open questions by the adult for example, if an adult is using open question techniques a child is more likely to see the adult as a play partner.  
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