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MODULE CODE: SHSS6078
Assessment in Physical Education
aSSESSMENT TYPE: aSSIGNMENT 
Assessment/Component: 1
COMPONENT WEIGHTING: 50%
WORD COUNT: 3000 WORDS 
MODULE TUTOR: Dylan Blain

Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 11th of April 2020, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: Rhydian Jones 1701731	
                                               Module: Assessment in Physical education 
                                     Module Code: SHSS6078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The rubric that I have created 

	Which aspects do you consider could have been improved in this piece of work?
	More references could have been used 

	What have you found most satisfying whilst undertaking this submission?
	[bookmark: _GoBack]Having the opportunity to assess a pupil

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single .pdf file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing as described in UWTSD Harvard Referencing Handbook on the Library website https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/harvard-eng.PDF
· Correct spelling and punctuation, using UK English
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Rubric rationale 

Assessment within physical education is a very debated subject, with many people supporting the use of assessment whilst there are many who do not. Assessment for teachers has been defined by Ofsted (2016) as having the opportunity to make “consistent judgements about pupils’ progress and attainment, within a subject, across year groups and between year groups. Assessment in physical education is often done in front of the whole group, which is why there is such strong debates as the ability of the child is on show for everyone to see unlike in other subjects. Physical education uses 2 different methods of assessment, these methods are formative assessment and summative assessment. Formative assessment which can also be named as assessment for learning, is used to provide information, feedback and allows teachers to check pupil’s abilities against a criteria during the year or terms. It was suggested by McManus (2008) that formative assessment is used by both teachers and students during the year or term which can provide feedback on how to improve themselves working towards the final goal or increase the level at which the pupil is currently working at. The second form of assessment used in physical education is summative assessment. This is where a level or grade is given to the pupils at the end of the year following their performances throughout the term. Summative assessment is also pronounced as assessment of learning. It was decided that a summative assessment would be used for this rubric as the child would be given a level at which they are working at and would not have the opportunity to improve (Lund and Veal, 2013).
Bailey et al (2009) stated in his work that in order for children to be educated holistically in physical education there are four domains that the pupils must have the opportunity to develop within lessons. These four domains are Physical, Social, Cognitive and affective domains of learning. It was stated by Bertelsen (2002) that “implementation of appropriate teaching practices in physical education can contribute to increasing the quality and value of physical education outcomes”. This suggests that it is important that providing the pupils with a lesson that is of high quality for all to ensure that the teacher will gain the best possible results from the pupils. Supporting the inclusion of cognitive within the four domains within in Bailey’s (2009) work, Capel and Whitehead suggest that physical education most important role within the curriculum is to develop the child physically and also allow the development of the pupils cognitive domain. 
In work carried out by Welk (1999) it has been suggested that in physical education lessons pupils should have the opportunity to gain and develop basic fundamental movement skills that provide them with the opportunity to carry on taking part in physical activity for the rest of their lives. Without having the key fundamental movement skills, it has been researched that pupils would not carry on participating in physical activity in life outside of school (Seefeldt, 1979). The rubric that I have created has a section of ‘doing’ which supports the physical domain. Bailey et al (2009) states that without the basic physical fundamental skills “children will find it difficult to pass through the ‘proficiency barrier’ from the simple activities of the early years to the more complex activities of later childhood and beyond”. This shows the importance of having this domain within the curriculum and in the rubric that has been set. Trost (2006) also found that by giving the pupils lessons which took a physical approach produced better results in regard to long term participation in physical activity. By providing the pupils with the opportunity to progress physically it works with the national curriculum (2008) as it states that pupils should be given the opportunity to develop skills and techniques that are needed when taking part within competitive activities.
Communication or social skills are also vital areas in which physical education can help to develop. Bailey (2005a) suggests that developing the social aspect of a chid is a value that physical education can develop as they are placed in a variety of different situations with different people. By developing these social skills within physical education lessons, it can help the child in later life. Social/communication skills are being developed in the current traditional physical education lessons as traditional team sports provide pupils with the opportunity to work alongside others, however there are many new models in which these skills can be developed further. Models such as Siedentops (1994) sports education model provides the pupils to work co-operatively within small teams however they may be required to undertake different roles which have different responsibilities. These responsibilities are responsibilities that these pupils will face later on in life (Penny and Chandler, 2000). Social was included in the rubric as the levels of which pupils perform at in school for communication must be measured to ensure that they are prepared for later life. It is also stated in the national curriculum that pupils should communicate with each other using key words that are specific to the tasks that they are undergoing to improve their and others performances. Physical education provides the pupils with the opportunity to develop skills that are needed to be able to evaluate their own and others performances. It has also been found that the better the levels of the pupil’s social development the more likely they are to take part in sports outside of the school environments (Long and Sanderson 2001).

Developing a child’s cognitive domain is one of the key focuses of the curriculum within schools. This can be seen in the national curriculum for PE (2008) as it states that numeracy and literacy must be involved within lessons. A taxonomy was created by Anderson et al (2001) on the cognitive domain was had six categories “comprehension, analysis, application, knowledge, synthesis and evaluation”. Providing pupils with the opportunity to develop these ‘categories’ is essential within physical education as pupil will be understand why they will be doing specific activities within lessons. Providing pupils with the opportunity to make decisions and think of what they need to do with in situations where the environment is always changing is what makes physical education unique. Hill (2015) stated in his work that it is important for the body to be developed equally by also developing the mind. In the national curriculum (2008) it is stated that the opportunity to make decisions and understand the what and why’s of physical education should be given to pupils within PE lessons. It has also been researched (Malina and Bouchard 1994) that the participation of physical activity leads to benefits of a person’s mental health whether that be a walk or taking part within sports. Knowing the benefits that physical activity provides may lead to an increase of participation of physical activity outside of the school environment.

The affective domain can often be overlooked and seen as less important than the development of the other domains, which is not the case. Developing the affective domain provides the opportunity to learn how to express emotions, respect others and show valuable leadership skills. Affective learning is a vital learning tool for pupils as it provides them with the skills that will be needed when handling situations in life for example success and failure. It also allows the pupils to engage in relationships with others during their time in school and provides skills to maintain or engage in new ones in later life. Having positive relations with others is a positive effect on a person’s mental health. Supporting this is Bertelsen (2002) when it is suggested that if pupils have a positive relation with others there is a higher chance of them participating in physical activity in their futures. The importance of the affective domain should not be ignored when planning lessons as if a pupil enjoys the lessons the more that the teacher will get out of the lesson. Physical education lessons should be enjoyable to ensure that the highest chance of pupils carrying out participation outside of school is achieved (National curriculum 2008)

Following on from this literature it was decided when creating the rubric for assessment that Bailey et al’s (2009) domains of learning would be the key attributes as it provided the opportunity to assess the holistic development of the child. To ensure that there was a clear pattern of progress it will be divided in to four levels, these levels are League 2, League 1, Championship and Premier league. It was decided that heading would be used as it is related to physical activity as it is also the hierarchy of the English football leagues. Having the football leagues as progression can engage the pupils as it is something that they are interested in and majority would want to make it to the premier league. Using this method it provides the teacher with the opportunity to clearly see where the child is and what they need to improve to be ‘promoted’ to the next league.
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	League 2 
	League 1
	Championship
	Premier League

	Doing 
	· I rarely am able to carry out tasks that I have been given

· When carrying out tasks my techniques are not correct, and I am unable to offer correct demonstrations to my peers
	· I am sometimes able to carry out the tasks successfully

· When carrying out tasks my techniques are sometimes correct, and I am unable to demonstrate correct techniques to my peers
	· I am able to carry out the tasks successfully with some consistency 

· When carrying out my tasks I often produce good techniques and am sometimes able to demonstrate good techniques to my peers
	· I successfully carry out tasks given to me consistently 

· When carrying out tasks I consistently produce good techniques and can demonstrate correct techniques to my peers

	Thinking 
	· I don’t know much about the benefits of physical activity and education 

· I do not know when to perform specific skills in certain areas and rely on input from others 

· I have no knowledge of when I have performed a skill wrong and how to improve 

	· I have limited knowledge about the benefits of physical activity and education 

· I have limited understanding of when to perform specific skills in certain areas and sometimes rely on input of others 

· I have limited knowledge of when I have performed a skill wrong and how to improve 
	· I have a good level of knowledge about the benefits of physical activity and education 

· I have a good understanding of when to perform specific skills in certain areas and rarely rely on the input of others 

· I have good knowledge of when I have performed a skill wrong and how to improve 
	· I have very good knowledge of the benefits of physical activity and education 

· I have a very good understanding of when to perform specific skills in certain areas and never rely on the input of others

· I have very good knowledge of when I have performed a skill wrong and know how to improve 

	Feeling 
	· I never want to take part in physical education or activities outside of school

· I never show empathy to others in my class

· I never demonstrate good leadership skills  
	· I rarely take part in physical education or activities outside of school

· I rarely show empathy to others in my class 

· I rarely demonstrate good leadership skills 
	· I mostly take part in physical education and activities outside of school 

· I show empathy to others in my class most of the time 

· I demonstrate good leadership skills most of the time 
	· I always take part in physical education and activities outside of school

· I always show empathy to others in my class

· I always demonstrate good leadership skills

	Communicating
	· I never have any input during my lessons 

· I never use the correct terms when communicating with others

· I never ask questions during my lessons to better my understanding 

	· I rarely have any input during my lessons

· I rarely use the correct terms when communicating with others

· I rarely ask questions during my lessons to better my understanding 
	· I have input in my lessons most of the time 

· I use correct terminology when communicating with others most of the time 

· I ask questions to better my understanding most of the time  
	· I always have an input in my lessons

· I always use the correct terminology when communicating with others

· I always ask questions to better my understanding 






















Report of Pupil

The following report has been made on Rhydian Jones. Rhydian was assessed during a one-off lesson that I was able to observe. The assessment carried out was conducted using a rubric, this is a set criterion that a pupil must reach in order for the teacher or observer to give a level in which the pupil is working at. Within the rubric there are four levels in which the pupils may obtain, these are League 2, League 1, Championship and Premier league. These levels were labelled in this way as it relates to interests of most pupils. The criteria focuses on the four learning domains which are cognitive, physical, social and affective. These domains were selected as it provides a view of the holistic development of the child.

For the physical domain from the observation Rhydian is working within the league 1 area of the rubric. Rhydian has showed that he can do some of the tasks that is asked of him however there are no consistencies in his performances throughout the lesson. For Rhydian to successfully be promoted to the next league up it is important that he shows some sort of consistency within his performances. This can be achieved by improving his skills and techniques within the remainder of his physical education lessons. By improving these areas Rhydian would be more competent in the physical department which will provide him with the ability to demonstrate more consistent performances. Rhydian could also observe peers who demonstrate a higher level of skill in order to improve performance. 

In regard to Rhydian’s level within the social aspect of the rubric, he has been placed within the championship level. This is due to Rhydian showing a large amount of input vocally during the lessons. Rhydian is placed in the championship as he sometimes uses vocabulary that is related and specific to the tasks in hand however due to some lack of knowledge does not consistently use correct terms. Rhydian shows good communication skills when demonstrating tasks when asked to do so. The level of Rhydian’s communication is also shown when he asks questions to the teacher to ensure that he understands what the teacher wants him to do. In order for Rhydian to reach the premier league it is important that he increases his knowledge to demonstrate constancy when using to correct vocabulary and terms. Although Rhydian demonstrates good verbal skills sometimes, he sometimes does not listen properly meaning that he is required to ask questions further down line. This sometimes disrupts the lesson which can hinder the development of others. Ensure that he listens appropriately is also and area that he must improve in order to reach the premier league.

Even though Rhydian demonstrates a high level of verbal communication he falls into the championship section in the affective domain. This is due to Rhydian not being able to demonstrate the correct techniques consistently to his peers when developing leadership skills. If Rhydian developed his physical skills further, it would push him into the premier league. During this observation it was easy to see that Rhydian showed great enthusiasm during the lesson and was keen to carry out a variety of tasks. During the lesson Rhydian showed empathy to his peers when taking part within competitive tasks which shows that he has good morale’s and respects others. From the observation Rhydian seemed a delight to have in the class and is someone who puts 100% effort into everything he does. The observation showed that this was his strongest domain.

The cognitive domain is also an area in which Rhydian will need to improve in order to improve his over all ability. Rhydian scored in league 1 for the cognitive domain which was the same level as his level in the physical domain. Rhydian does not have a good understanding of the benefits of physical activity and physical education. In order for Rhydian to be promoted to the championship it is essential that he improves his decision making. From the observation it was visible that Rhydian relied on input from peers and the teacher in order to decide what he was doing. It is also important that Rhydian improves his knowledge of when to use specific skills related to the task to be able to make the promotion to the premier league. Rhydian demonstrated the ability know when he has performed badly however did not demonstrate the ability to always be able to correct himself. In regard to Rhydian’s knowledge of the importance of physical education it is important that the teacher provides this valuable information to ensure that he has the opportunity to progress to the next level.

Overall, from this observation Rhydian showed that he has the basic levels of competency within physical education, however there are many areas in which he needs to improve on. Rhydian is an enthusiastic pupil who loves to take part in physical education, and it is vital that he is given the opportunity to take part in enjoyable physical education lessons to make sure that he wants to take part in physical activity in later life. As an assessor I wish Rhydian the best in the rest of his physical education lessons throughout his school life and hope that he does decide to carry on participating in activity once he has left school.

Reflection


When creating the rubric, I felt it was important that I made the assessment criteria around the research carried out by Bailey et al (2009). This paper was the main focus when creating this rubric as it allowed me to assess the child as a whole as it covered the 4 learning domains. I feel that this was the correct method as these levels could then be showed to argue that physical education as a subject does not only develop the pupils physically but develops them holistically.
When assessing I believe that the task that I was carrying out was successful as I successfully assessed a child and scored him against a set criterion. Although I feel that I covered most areas I believe that the cognitive domain could have been assessed further by assessing the pupil’s tactical awareness and abilities. Assessing this area could’ve provided the pupil with the opportunity to be promoted to the next level of the criteria. Due to the pupils not knowing that they were being assessed, I was unable to gain feedback from either the pupil or the teacher. It was found by Hill et al (2015) that younger children may be more motivated to take part in activities or sessions if they have seen any improvement in their own or others performances due to productive feedback from the teacher. Due to being unable to speak to the pupils I was unable to see whether they were more motivated due to feedback from the teacher. Hill (2015) also suggested that feedback has a major role in developing a pupil’s competence. As the teachers who were carrying out the sessions were also being assessed on their teaching, I was unable to sit in a position to maximise my ability to assess. Due to my positioning I was unable to hear all of the feedback that was given to the pupils. This again thwarted my ability to assess whether the feedback that was being given was improving the pupil’s competence. I provided a high mark to the pupil in regard to the affective domain, however I believe that if I had the opportunity to speak to the pupil his level may have improved as I could have heard the pupils thoughts and feeling on the session and subject. 
Although I believe my position could have been improved, I believe that I did have a clear view of the pupils carrying out the activities, this provided me with the opportunity to provide the pupil with a fair level of their abilities. It was found by O’Leary (2011) that as an observer or assessor that placing yourself in a position that you are able to see and hear everything being done by both teacher and pupil allows the assessor to achieve the best assessment of the pupil. This suggests that even though I believe that a fair level was given that my judgment as an assessor may have been improved had my position been better. Due to assessing only one child I was sometimes struggling to assess them in certain domains as the task they were carrying out may have been further away than others. 
As the assessment required me to sit and assess a child for a long period of time the process became boring at times. This may have affected my attention when assessing the pupils, which may have led to inaccurate judgement of the pupil or may have led to me missing things that have happened.
A negative of the assessment that was carried out was that I was unable to view the child in more than one session. This meant I was unable to see if there had been an improvement from the child in the sessions. It also meant that the child had no opportunity to further progress their levels into higher levels after the assessment had taken place. If I was able to assess the child on more than one occasion, I believe that the assessment would have more validity and reliability.
In conclusion I believe that there is a need for assessment within physical education, however I believe that it must move and from the tradition fitness test and use a more holistic approach. This approach can help physical educators to demonstrate the importance of the subject and how it develops the child as a whole.  From taking this approach I believe that more children would enjoy taking part in physical education as they would not be singled out in tests such as the multi stage fitness test, leading to an increase in lifelong participation which (Kirk, 2002) believes is one of the key role of physical education within the school curriculum.

Word count: 3178
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