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The school whose curriculum is the subject of this portfolio (School X) is a small independent secondary school in rural Pembrokeshire, established within the last five years. This relative infancy offers an opportunity for development of the curriculum, with many elements still evolving as the school grows. Its independent status also enables the creation of more bespoke provision as it is only bound by the broad parameters of the Independent schools registration and operation guidance (Welsh Government, 2014) curriculum requirements.
This freedom is naturally tempered by the inevitable budgetary constraints that accompany a new enterprise, and a school which is also a business requires a fine balance to ensure both educational and commercial success. Whilst it could be argued that all schools, regardless of sector, are also businesses to some extent, a parent selecting an independent school will be conscious of the explicit cost and may be more inclined to change school if value for money is not evident. The need to provide an education that is attractive to the ‘paying customer’ is therefore omnipresent, to ensure revenue is maintained. 
Whilst these points are significant, the location and size of the school have been most influential in consideration of the most beneficial areas for reform. These proposed changes are driven by a desire to open up a wider real-life world for students beyond the somewhat protected environment of a small rural school. Some students have scant experience beyond the county, whilst others are immersed in an agricultural way of life but have little knowledge of any alternatives. The geographical location of the county at the furthest South West of Wales lends itself to a more insular outlook, but the proposals outlined in this portfolio aim to promote a more outward–looking experience for students. The themes of Welsh, design and technology, enterprise, a local curriculum and real-life contexts are united in this aim.


[bookmark: _Toc74152708]Element 1: Promotion of Welsh language and culture

[bookmark: _Toc74152709]Why does this matter?

The school’s current curriculum only offers Welsh at Year 7, with further study being at parents request and with a fee attached to enable provision of a teacher. It should be noted that both French and Spanish are offered throughout Key Stage 3 as part of the regular timetable. This was a conscious decision made by the directors and headteacher at opening of the school, as many of the parents who were considering enrolling their child specifically stated they wished to avoid the compulsory Welsh of the state sector. This attitude may have its historical roots in the “linguistic divide” (John, 1972, p.27) of the Landsker border which resolutely maintains the predominance of Anglophilia in a large part of the county – resulting in the colloquial identification of the county as “Little England beyond Wales,”(Trudgill, 2019). However, this viewpoint could also be considered to be very much current and alive in the statistical analysis of the Welsh Government’s National Survey for Wales in 2018 where only 25% of respondents in the county strongly agreed they felt “the Welsh language was something to be proud of ” (Welsh Government, 2018). Whilst the offering of Spanish and French throughout Key Stage 3 and Welsh in Year 7 only may be viewed as catering to local preference, it could also reinforce the perception of Welsh as somehow lesser than its European counterparts and help to perpetuate the concept of Pembrokeshire as ‘non-Welsh.’
Encountering varying attitudes to Welsh within an area is not unusual, but the almost conscious resistance to the language and the concept of ‘Welshness’ is almost unique to Pembrokeshire. With the Welsh Government striving for one million Welsh speakers by 2050 (Welsh Government, 2017a) and the many initiatives in place to support this, it is eminently possible that this aim will be achieved and that the future of working in Wales will require some proficiency in Welsh language. Therefore, by not including this as a standard offering within the school, at least until options are selected for GCSE, it could be argued that this is effectively disadvantaging the future employment prospects of our students. Even if students ultimately elect not to pursue their Welsh studies to GCSE and beyond, provision throughout Key Stage 3 will at least provide them with a valuable opportunity to glean some skills, knowledge and confidence in using the language.
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(Figure 1:’Seven Well-being Goals’ from Future Generations Commissioner for Wales website 2021)

One of the visions of the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2015) is for both the language and culture of Wales to flourish (see Figure 1), and the potential benefits of possessing “cultural capital” (Bourdieu, 1984, p.80)  have become ever more recognised since Bourdieu coined the term in 1984. Bennett et al (2009) propose that this may be interpreted in a national context and suggest that “to lack it acts as a handicap” (2009, p.258) to a sense of integration.  A recent St David’s day event highlighted that the majority of our students were not familiar with cultural or historical landmarks of Wales, the work of Welsh people in the arts or with traditional folklore like the Mabinogion. Viewed through the lens of Bennett et al’s assertion, a Welsh curriculum that addresses this capital deficit is clearly necessary.
 The current Welsh Second Language GCSE examined by the Welsh Joint Education Council (WJEC) assumes a degree of knowledge about the geography, culture and traditions of Wales and if this is not being amassed through the non-school environment, it is even more of a priority for this “cultural transmission” (Wiliam, 2013, p.5) to occur in school.
The Welsh in Education Action Plan 2017-2021 (Welsh Government, 2017b) acknowledges that the study of Welsh in the classroom is more of a stimulus for everyday usage rather than a guarantee this will happen, but also that the enthusiasm to opt to do so can be sparked in the school environment. Accordingly, a Key Stage 3 Welsh curriculum that is grounded in language that can be used in everyday life, emphasises oral skills and utilises content that expands knowledge of Welsh culture, could both encourage students to choose to attempt some simple Welsh in social settings and also connect with their cultural heritage. 

[bookmark: _Toc74152710]How could this be addressed?

To build confidence, it could be possible to create opportunities to use Welsh more around the school. For example, if students were learning some useful everyday language such as phrases typically used when shopping or ordering food in a café, they could ‘take-over’ the school tuck shop at breaktime where toast and fruit is sold through the week and chocolate on a Friday and operate this through the medium of Welsh. This would be a fun and more real-life experience (the importance of which will be discussed under element 5) that could bolster confidence to try using this language outside school. The students could be challenged to do so and then share their success.
Building cultural awareness could start with some relatively small inclusions to the Welsh lessons, such as ‘landmark of the week’ where students are introduced to a well known location in Wales and the significance of it could be researched and discussed. Students could have a map of Wales that they add to over the school year, building geographical and topographical knowledge alongside historical and cultural. The same focus could be applied to traditions, customs, writers etc but also brought up to date with an appreciation of current Welsh culture including subjects such as current Welsh musicians, the role of the Senedd and the creative industry that is booming in Wales. A session that touched on some of the latter formed part of this year’s St David’s day events and many students were surprised by the global reach of Wales and the Welsh in this context. Feedback from this day showed that the students had found this interesting and engagement was high in each of the activities offered. This suggests that it is possible to ignite a spark of enthusiasm for Welsh and the wider study of Wales.
The offering of Welsh as a subject throughout Key Stage 3 would be a significant change for the school, but there is a teacher available to teach it and the potential to incorporate it into the timetable. There are several options to facilitate this change, depending on director agreement.  
· Firstly, Year 7 already have an allocated lesson so this would just continue, but for Years 8 and 9 who have historically only taken French and Spanish, all three languages could be offered with the students opting for two out of three. This is the simplest option for timetabling but does not guarantee any increased exposure to Welsh as students may not choose the subject. 
· Secondly, in order to offer all three languages it would be possible to remove a single lesson each from Maths and English and replace these with a double lesson of one of the languages. The students in Year 8 and 9 currently have three double lessons of each of these per week, which is significantly more than the double lessons allocated to every other subject. Whilst Maths and English are indisputably important core subjects, it should be possible to cut a single lesson of each without a significant detriment to student progress in these subjects. Also, as the school now has a Sixth Form for the first time and the Maths and English teachers are now also teaching A Level lessons, they may welcome a single lesson less each per week as the workload demand increases. Initial discussions with the headteacher suggest he agrees with this view and would be prepared to reduce the Maths and English time to enable provision of a further subject and therefore a broader curriculum and range of experiences.
· As a third option, it could be possible to offer a term of each language utilising both of the double lessons currently allocated to French and Spanish for Years 8 and 9. This would mean more intensive focus on each language in its term but obviously also a longer break between studying each. 
The preferred option would be the second as it provides access to all three languages throughout Key Stage 3, ensuring parity between them and maximum opportunity to learn and engage. From an internal point of view, the headteacher has indicated support for option two and there would be benefits for Maths and English colleagues too, but it is possible the school would encounter some resistance from parents who are not in favour of Welsh as outlined above. If this is the case, it would be hoped that these could be overcome by explanation of the envisaged development of Welsh in everyday usage proposed by Cymraeg 2050 (Welsh Government, 2017a), the possible impact on future employment and the desire for students to not be disadvantaged compared to their state school peers. Parents selecting an independent school are aiming to harness as many opportunities for their child as possible and offering them further exposure to one of the official languages of Wales should be seen as such. 
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[bookmark: _Toc74152712]Why does this matter?

“Design and technology is a phenomenally important subject,” (DATA, 2020) is the claim of the inventor James Dyson in his role as patron of the Design and Technology Association (DATA). Dyson goes on to justify this assertion by highlighting the importance of the subject as a facilitator for applying mathematical and scientific knowledge, and the ultimate economic gain to the United Kingdom from an increase in citizens skilled in this field. We live in a world that is “changing, perhaps more quickly than at any time in living memory,” (Jones, 2019, p.3) and as such it is almost impossible to anticipate the knowledge and skills current students might need in the future. In recognition of this, more and more importance is being placed on the need for creativity in both thinking and application and the ability to problem-solve, highlighted by Donaldson’s vision of “enterprising, creative contributors” (2015, p.29). There is already a shortage of product designers and engineers of the future in the UK, as indicated by The James Dyson Foundation (2021) and Spielman (2019) to name but a few, with the latter also acknowledging a decline in the number of students pursuing design and technology in school. It would seem more important than ever that our students are equipped with the skills and experiences to create the problem solutions the world they will inhabit as adults will require. Hardy (2014) and Holdsworth and Conway (1999) also indicate the personal system of values that students can develop through choices made in design and technology, which is particularly important for teenagers who are at the stage of life where they are forming their own ethos and sense of self. 
In addition to the generic need for the subject as outlined above, its possible place within School X’s environment has been illustrated by a recent series of lessons undertaken as part of the PSHE curriculum. Year 9 students were challenged to create a product or service that would be of interest either to their age group or to a member of their family. The principal learning in these lessons was intended to be the development of enterprise skills, the importance of which will be examined under element 3 of this portfolio, but the sessions also showcased the creative thinking of the students. Each group opted for a product rather than a service, and whilst they created some impressive design drawings and plans to support their presentations, every group expressed frustration at not being able to attempt the creation of a prototype to test their designs, due to lack of facilities. It is credible that had this been possible, it may have revealed talents and skills to accompany the interest shown. The more practical skills that can be developed through design and technology could provide another path to achievement for students who might find this more difficult in ‘traditional academic’ subjects. This achievement could be both in an increased self confidence and future employment prospects where these skills are highly prized, a point which Hardy’s (2014) research also recognises.
Design and technology is currently not offered at School X in either Key Stage 3 or 4, with the associated costs of equipment and materials cited as the main reason for this. There is no available space on the site to construct further classrooms to provide cooking facilities for food technology or space for the construction of design projects, although it would be possible to add Computer Aided Design software to the existing ICT facilities. There is also the additional consideration that due to the size of the school, even if facilities existed, if this were being studied from Year 7 through to Year 11 this would only represent 0.35 full time equivalent teaching time. It may therefore be difficult to attract a specialist teacher for a relatively short time per week. However, should these barriers be prohibitive to the development of the creativity clearly shown by the students above, particularly when one considers the recognised demand for these skills in present day and future employment?
When considered in the context of Krathwohl’s (2002) revision of Bloom’s Taxonomy (see Figure 2), design and technology clearly prompts students to develop the more advanced cognitive skills in order to bring their concepts into being. School X’s ethos is one of encouraging students to challenge themselves, which would make a subject that develops these higher reasoning skills a natural fit for the school’s curriculum.
Figure 2: Revised Bloom’s Taxonomy in context of design and technology (adapted from Krathwohl, 2002)
[bookmark: _Toc74152713]How could this be addressed?

Financial constraints are the most significant barrier to providing design and technology in School X as outlined above. To overcome this, there is a need to think creatively about how to provide access to this valuable learning for our students without a heavy price tag – and the answer might be provided from external sources. This portfolio will examine further the importance of community engagement and a local curriculum under element 4, but community links also have a part to play in the potential to deliver design and technology.
 Pembrokeshire is a county which has many artisans and craftspeople, many of whom are known to either staff or families of students at the school. These experts could possibly provide access to their workshops and equipment or be able to bring the same to school for use. They may also be willing to donate any equipment they no longer require. The starting point for this would be a communication to all parents, sharing the benefits of design and technology as part of the curriculum and asking them to approach any contacts they may have across the broad fields that the subject encompasses about collaborating with the school. 
Any offers can then be considered against the experiences we would be trying to provide to find a best fit partner or partners to work with. I have personally contacted a graphic designer friend, living close to the school, who specialises in logo and advertising design, who is willing to share both his workshop and his expertise with the students and I am sure he will not be alone in this. Obviously, extensive risk and health and safety assessment would need to be undertaken but it is possible that these experienced creators may also be able to provide some teaching to give our students some exposure to this subject. There would also be merit in exploring possible partnerships with local businesses, using the case cited by Myatt (2018, p.161) as inspiration, as they may be able to share valuable professional expertise with the school as well as provide real-life problems for students to explore and potentially solve. Harnessing the assistance of local business is proposed as good practice by DATA (2020), and the James Dyson Foundation (2021) has taken this even further through the outreach programme they provide to schools in the Wiltshire area local to their headquarters. The Foundation also provides school workshops at their facililty which again may be a good opportunity for the school to explore, in addition to charitable funding which is offered to support engineering education. 
Whilst not every company has the resources or expertise of the James Dyson Foundation, there are many successful businesses in Pembrokeshire who may be able to assist with helping to develop the designers and engineers of the future. In return students may be able to propose solutions that will help to solve real-life challenges. The school would also be happy to publicise this connection via its advertising and social media platforms, giving further exposure to the companies or craftspeople involved.
The headteacher of School X has previously made enquiries with the local college to examine the possibility of outsourcing design and technology lessons to their campus and using their facilities and teachers. The cost of nearly £20,000 to do so was prohibitive, but it may also be possible to explore the possibility of some collaboration with maintained secondary schools in the area. There may be costs incurred in utilising the expertise and equipment of local craftspeople or businesses who respond to our invitation, but it is hard to envisage that these would be in the region quoted by the college. Additionally, working with individuals or companies rather than the college may also provide the opportunity to create a more bespoke programme tailored to give a variety of learning and experiences to our students.
In terms of creating space in the curriculum for design and technology, the double lesson could be accomodated by utilising one of the three double lessons currently allocated to science. Students in Key Stage 3 currently study all three sciences as separate entities with a double lesson for each, it would be possible to reduce this to two and spread the three disciplines across these. The justification being that there is a crossover between science and design and technology and these lessons would give students the opportunity to practically apply some of the learning gained in science. Discussions with the science lead teachers at the school indicate that they felt this was reasonable and would be beneficial to the students.
Spielman (2019) posed the rhetorical question “where are the designers and innovators of the future going to come from?” and whilst a small scale step into design and technology education for one small school may not provide the answer, it would at least be progress in the right direction. For the students of School X this subject could help equip them for the currently unknown demands of the future, links with experts could inspire future careers and both could provide the opportunity to think beyond their current experience. 
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It is likely that many children in primary school today will work in jobs that either do not exist today, or at least have constituent tasks that are very different from those of today. (Bell, Bristow and Martin, 2017, p.2)
This prognosis for the future of today’s students would appear realistic both against the backdrop of a quickly evolving world and the current global Covid-19 pandemic. The latter has forced individuals and businesses to rethink how they work, be flexible, creative and overcome many obstacles in order to survive and thrive, and find their version of the much over-used term ‘new normal.’ It is difficult to imagine that this will change in the near future and will probably hold true for the world of work for many years to come. Self-employment is growing in the UK, standing at 4.56 million people as at August 2020 (Office for National Statistics, 2020), and a large percentage of the students at School X come from families where the main source of income is self-employment. This self-employment is mainly in the agricultural sector, representing family farms that have passed from generation to generation. As such, the students are very familiar with the day-to-day requirements of running a farm, but are not necessarily so aware of the business elements that form part of this, or indeed of some of the other jobs and careers open to them. 
Year 9 students have experienced a series of lessons as part of School X’s PSHE curriculum which explored routes into employment such as traineeships and apprenticeships, in addition to university, and many were unaware of the variety of options available and their entry requirements. They have also researched jobs and careers as part of this programme which provided further exposure to possibilities many students did not realise existed, and gave food for thought about the future. The enterprise project referred to in element 2 of this portfolio was also part of this scheme of work, using resources provided by Barclays LifeSkills (2021). The steps of planning an enterprise were illustrated (see Figure 3) and discussed and a challenge set to create a product or service of interest to their own age group or a member of their family. 
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(Figure 3: Ingredients of enterprise from Barclays LifeSkills, 2021)
As already discussed, the students created a wide range of product ideas which were well researched, planned and designed. They then each presented their ideas to their peers and were questioned on costs, marketability etc before each student voted for the enterprise they would invest in with the £500 in specimen notes they had been given. Feedback from these sessions showed that students had not previously considered the ‘hidden costs’ that may apply to running a business and particularly in the setting up of a new one, or the many ways to reach an audience and offer something different to existing products. With self-employment rising and many students already coming from self-employed backgrounds, it is not inconceivable that many of them will end up being self-employed themselves in the future, therefore developing skills in enterprise and the mindset that accompanies this could be considered to be vital. Young (2014) recognises the importance of this positivity of mind as part of an enterprising approach and emphasises that enterprise is not simply entrepreneurship but part of a wider skillset.
Whilst it is possible for teachers to teach students about the world of work as indicated above, the benefits of this information coming directly from employers through collaborations with schools have long been recognised. Young (2014), Kashefpakdel, Rehill and Mann (2017) and Mann and Percy (2013) all underline the potential gains for students including more informed careers choices and access to relevant work experience, and advantages for employers including attracting a future workforce. Kashefpakdel, Rehill and Mann (2017) and Mann and Percy (2013) also suggest there may be an increase in academic achievement following meaningful contact and activities with employers as students were more able to see the relevance of their learning; the latter research also found that students who had engaged with employers while at school were often more highly paid than those who had not had this opportunity. 
All nations of the UK recognise the importance of students being prepared for the world of work. The new curriculum for Wales is explicit in aspiring to develop “enterprising, creative contributors, ready to play a full part in life and work,” (Welsh Government, 2020a, p.11), but this has been a focus for some time. There are clear parallels in the aims of the Youth Entrepreneurship Strategy (Welsh Assembly Government, 2010), Enterprise for All (Young, 2014) and Developing the Young Workforce (Scottish Government, 2015) in Wales, England and Scotland respectively, with all being intent on equipping students for their future working lives. 
With so many students of School X coming from agricultural backgrounds but knowing little of other careers, a real possibility many of them will contribute to these businesses in some way in the future and to harness the aptitude for enterprise demonstrated in their PSHE lessons, students at School X have potentially much to gain from establishing partnerships with local and regional businesses.

[bookmark: _Toc74152716]How could this be addressed?

Again, as for element 2, there is the possibility of tapping into the network of contacts that may exist within the parent and staff bodies of School X and asking for introductions to local employers who are willing to connect with the school. Estyn (2020) recognises that schools do not always capitalise on the expertise of parents or their networks and this would be a logical place to start as a relationship with the school already exists. However, it would also be possible to approach larger employers directly to investigate whether they would be willing to help. Many businesses have policies in place about engagement with the local community so our approach may also help them in this. As already indicated, employers recognise the potential benefits to them of interaction with schools in terms of inspiring young people into their industries, gaining younger insight into their established practices etc so many may be willing to participate even if an explicit policy does not exist. 
Careers Wales operates the Education Business Partnership (Careers Wales, 2021) which connects schools with companies in their area who have expressed a willingness to work with local schools. The companies specify the type of activities they would be willing to provide, for example some offer work experience placements, others attend schools for information days or offer projects, so it would be possible to select activities that would really benefit our students and give them exposure to new settings and spheres of work.
Once School X has established a directory of employers willing to partner in this programme, there are many ways for students to benefit. These could include:
· The directory should be shared with all staff to consider where visits to these partners may augment or “cement” (Myatt, 2018) the curriculum within their subject. 
· A careers fair to be held at school attended by a range of the employers providing short talks, information material etc which could be attended by all year groups
· A new perspective on delivery of the World of Work area of PSHE – where CVs, interview skills sessions etc have previously been led by teachers, representatives of the employers could be invited into school to lead/support these with an employer’s viewpoint
· A work experience programme for year 9, ideally in the summer term when their Key Stage 3 courses are ending before they start their GCSE courses – but flexible in timing as this is a recognised barrier to employers being able to accommodate this (UK Commission for Employment and Skills, 2012)
· Individual information sessions introducing students to various industries with appropriate activities set by the employers
· Collaborative projects offering students the chance to gain some hands on experience with expert help or to problem solve an authentic issue

Students would gain a great insight into the world of work through this programme and potentially discover a future career they had previously not considered. It may also help direct their thinking about pathways they are definitely not interested in too, which can be equally valuable. In a mutually beneficial outcome, the employers would attract students who might otherwise have selected a different field and students would have access to and experience of the career they desired, making them a preferred candidate. However, it is possible that neither of these may happen. If that is the case there is still a great deal of value in this programme in that students would still gain from input into creating CVs, interview skills, gaining transferrable skills, employer expectations etc which would be applicable whichever field they ultimately choose and the employers would have raised their profile in the local area through interaction with the school. Parents, staff and students are all consumers in the school’s locality and awareness of the employer’s involvement could result in reaching a new client base and additional advertising. Employers would also have the knowledge they have ‘given back’ to the local community through offering support to these young people. 
As a by-product of forging relationships with local businesses, particularly those who are thriving, it is possible this could open up the potential of sponsorship or donations from these companies which would then enable the school to expand its resources and offerings across the curriculum.
					
[bookmark: _Toc74152717]Element 4: Engaging the community in a local curriculum
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As an independent school, School X does not have a designated catchment area and pupils come from across the county, with a few also travelling in from neighbouring Carmarthenshire. Due to this breadth there is no one local identity shared by all students other than the immediate locality of the school, or the common factor of living in Wales. The new Curriculum for Wales emphasises the importance of students’ understanding of their “cynefin” (Welsh Government, 2020a, p. 30), which is used in this context beyond its literal translation of habitat, to mean a place where one feels they belong, that is familiar;  this understanding is indeed key to our own sense of identity. A grasp of the history, landscape,  traditions, industry and socio-economic conditions that have shaped our own environment can also be vital to developing empathy for the circumstances of others in very different situations to our own and making wider world connections. A wealth of knowledge that is key to understanding any local area is held by the people who live there and the organisations that  serve the community; harnessing this information has the potential to enrich School X’s curriculum and engender a greater understanding of local identity for its students. There may be many in the local commuities with specialist knowledge or resources which can bring the area to life for those in the school community.
Whilst an independent school is not obliged to adopt the new Curriculum for Wales, there would seem to be a benefit for its students to build a sense of cynefin in order to counteract the possible feeling of existing in a vacuum which can sometimes accompany attending an independent school.  It is important for these students to feel connected to the wider world beyond the school gates and the immediate county as we become more and more a global society, but connection to one’s roots  and local identity also has a key part to play. Also, as indicated in elements two and three of this portfolio, the local area may be a good source of support to achieve other curriculum goals so engagement would be important for this reason, without consideration of the many other benefits for both school and community that a curriculum with a local flavour can bring.
Pembrokeshire is (jointly with Powys) the least ethnicly diverse county in Wales with just 1.3% of its population from Black, Asian and minority ethnic backgrounds as at December 2020 (Welsh Government, 2020b), and Carmarthenshire is only slightly more diverse at 4%. The lower figure is broadly represented in the school population at School X, but although this percentage is small, for our curriculum to be truly inclusive and representative this heritage should also be reflected. It is also important to consider that although the school population and the surrounding communities are predominently white British, both are inhabited by people from a range of backgrounds, some of whom have a long history rooted in the local area and others who have settled locally more recently and bring with them a perspective from outside the immediate vicinity. All have the potential to add to a more locally orientated curriculum. 
The Royal Society for the encouragement of Arts, Manufactures and Commerce (RSA) has been involved in creating and supporting projects for “Area-based curriculum” (RSA, 2010) for over a decade and advocates for collaboration between schools and their communities to devise a curriculum that values and reflects local resources (both human and physical) and offers benefits to both schools and communities. The report also recognises that whilst locally focused curricula can often be implemented as an attempt to support communities with high levels of diversity or deprivation, it is equally important for children in more affluent areas “to be given as much opportunity to think about why those areas are the way they are,” (RSA, 2010, p.12) through a range of experiences and interactions with the local community. This approach could lead to students from School X having a greater appreciation for the advantages their location provides. 
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(Figure 4, adaptation of Bronfenbrenner’s (1979) ecological systems theory taken from Harkonen, 2007)
This adapted diagram of Bronfenbrenner’s theory indicates the interaction between neighbourhood, local industry, parents and child at numerous points which encapsulates how significant local communities can be in a child’s life. It is particularly interesting that the inner-most neighbourhood circle differentiates adult and peer contact as this emphasises again the range of experiences and knowledge this may give access to within the context of community, resonant of Myatt’s “richness of local voices and views” (2018, p.100) and RSA’s “multiplicity of knowledges,”(2010, p.16).
Advocating for the forging of links with the local communities to imbue the curriculum with a sense of place is not to suggest this should be to the exclusion of the global dimension (Leat & Thomas, 2019) but that a deeper understanding of one’s own environment can lead to not only a greater sense of personal identity but a greater potential to comprehend the factors that have shaped the lives, identities and communities of others. 
In simple terms, students may be able to gain valuable insight into their communities, develop their sense of identity and place and benefit from the higher attainment levels that Craig (2005, cited in RSA, 2010) and RSA (2010) amongst others suggest stem from increased community and parental involvement with their learning. The school may gain access to local specialists who can extend the reach of the curriculum and its relevance. This may also include the ability to utilise local facilities which can lead to enhanced learning experiences. There may also be CPD opportunities for staff through these interactions. For our local communities, participation in the life of the school and input into the knowledge that is communicated and valued could increase social cohesion, something that is particularly relevant in this setting as the concept of an independent school can be divisive. A well-developed relationship could also assist our communities as the school may be able to offer support for local priorities, attend and promote local events, contribute to local “social capital” (Welsh Government, 2016, p.25) and share any relevant expertise.
[bookmark: _Toc74152719]How could this be addressed?

Pembrokeshire as a county is quite isolated due to its location in the extreme South West of Wales, and as discussed in element one of this portfolio, inhabitants of a large part of the county may consider themselves more English than Welsh – which as a phenomenon in itself could form the basis for an interesting and vibrant debate across many areas of the curriculum. Whilst the pupils share the commonality of being inhabitants of Wales, a deeper acquaintance with wider Wales is proposed to be addressed as per element one of this portfolio, therefore in consideration of strategies to develop a more local curriculum, it is proposed to include the whole of Pembrokeshire and Carmarthenshire as the cynefin to be explored in this instance. It is important that the “lived worlds” (RSA, 2010, p.3) of all students are reflected in a local curriculum to promote maximum engagement and the consideration of this area as cynefin should embrace the experiences of all.
It would be naïve to suggest that a move towards a more locally reflective curriculum could be achieved easily and quickly. A wholesale shift in focus to the “area-based curriculum” proposed by RSA (2010) where community stakeholders help design the curriculum and help decide which knowledge should be prioritised, could take several years to establish, as enough willing contributors to make this truly representative would need to be found. It would be worthwhile taking the time to implement to ensure that any changes are not tokenistic and genuinely seek to add to learners’ experience. Director agreement would also be needed as all current decisions around the curriculum are only implemented with their consent, the headteacher cannot act alone. 
It would be wise therefore, to look at this element of the portfolio as a long term, ‘slow-burn’ aim, to take small steps and evaluate progress regularly to determine ongoing value.  There are a few options to explore.
1. The headteacher could include all staff in a review of the current curriculum with the aim of identifying areas that may be augmented by the inclusion or increase of a local viewpoint. Many of School X’s staff live within the county and would have an insight into this. A database of sites, groups and resources within the area could be compiled alongside this, cross referenced and possible initial approaches identified and made. Individual meetings could then be held to explore the possibility of collaboration. 
2. An “open day” for the community rather than prospective parents could be held with local community groups invited. This could be advertised on local radio and on social media explaining the school would like to explore working with the community and inviting any interested parties to attend. This will enable the local population to familiarise themselves with the school and staff and could open discussions into collaborative working.
3. Topics and themes of learning across the curriculum could be published to parents and colleagues before they are taught, inviting relevant input and the extension of this to contacts within their local networks. Input could be resources shared with the school, suggestions for inclusions in the programme of work, shared contacts in local organisations or visits into school from ‘experts’ with information to share. 
4. It may be more effective to consider a specific individual project as a starting point rather than potential liaison across the whole curriculum. Again, a review of the whole curriculum could be undertaken to establish where the opportunity for this could most naturally fit with the learning. Leat and Thomas (2016) are passionate advocates for the place of project based learning as part of their proposed “community curriculum making” (2016, p.4) and cite a particularly successful example in Newcastle that brought young and old from one community together to their mutual benefit. They are also however, realistic about the potential pitfalls of this approach, such as a lack of legacy once the project is complete and the difficulties in sustaining the longer term relationships needed for this type of collaboration to have long term benefits, due to conflicting agendas and demands on time.
5. The school employs several recent graduates from University of Wales Trinity St David’s in Carmarthen, which is within the area proposed as cynefin. These staff members are still in contact with university staff and may be able to approach them to liaise with various departments to explore possible stimuli for suitable projects. The university has considerable reach in the area and diverse departments on its campuses, both factors which could help identify a suitable focus and prospective partners. 
All of these options have the potential to begin School X’s journey towards a more locally orientated curriculum for the enrichment of all stakeholders. It would be important for this to intially be led by the Headteacher as it would represent a shift in thinking and some staff may need reassurance that they are not being replaced as experts in their fields (RSA, 2010) which he would be best placed to provide. Cynefin is the sense of belonging and it is vital that this element is implemented in a way that promotes this rather than detracts from it. In conclusion, RSA emphasises that “place will deeply affect what children bring to school, and how they interpret what they find there,” (2010, p.13) and if we recognise that as a truth, to welcome that place into the school environment should be a priority.
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The elements of this portfolio already proposed for consideration and reform are united in a desire to “bring the world into range” (Waters, 2013, p.148) for students, which is of particular importance for School X given its size, sector and setting. Many of the parents of the pupils of School X are cash-rich but time poor, or are restricted by their farming commitments, meaning that they are often unable to provide exposure to travel or cultural activities for their children. For example, School X took 23 students to the trenches of the Somme in 2018 in a visit to mark the centenary of the end of World War I and for over half of them this was the first time they had left the UK. The same was true on a trip to Shakespeare’s Globe theatre which represented a first visit to a theatre for 75% of the students attending. The importance of relevant real-life experiences and learning as proposed in relation to design and technology, enterprise and the wider community has already been illustrated, but there is also a strong argument for adopting this approach across the whole curriculum. 
Donaldson (2015) lauds the advantages of “authentic contexts for learning” (p.67) and is explicit that “visits and visitors can help to bring abstract learning to life” (2015, p.67). This sentiment is echoed by the playwright Alan Bennett quoted in Myatt (2018) who cites these as the most memorable elements of his school life. Few would disagree; for example, the added interpretation that attending a performance of the Shakespeare play a class is studying could bring, compared with just reading the words on the page in a classroom would seem to be obvious, similarly where better to explore the effects of coastal erosion for a geography lesson than the nearby beach and cliff face? Even against the backdrop of the Covid-19 pandemic, versions of these enriching experiences have been accessible via programmes such as the televising of Royal Shakespeare Company (RSC) productions for school children, or drone led tours of historic landmarks online. These may not be quite as memorable an experience for learners but still add to their learning overall.
In some subject disciplines the topic or process being studied naturally lends itself to this type of real-life learning context. A visit is automatically built into the scheme of work as it is a logical extension of learning being undertaken in the classroom. However, as Vos (2011) points out, in subjects such as mathematics this can be more difficult, and the definition of authenticity in an educational context plays a role in this. Vos (2011) illustrates that the use of authentic real-life items to demonstrate a mathematical problem does not necessarily guarantee valuable learning, and that greater authenticity can be found in the creation of a task where the situation is not necessarily authentic in itself, but requires a response that is more relevant to how this learning will be applied in real-life.
With the aim of ensuring the curriculum is relevant, and providing students with learning and experiences that are valuable both now and in the future, it would seem sensible to review all schemes of work to consider where both types of authentic learning might organically occur.
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One of the obvious challenges to providing a programme of school visits, no matter how valuable all stakeholders may agree they are, is funding. Transport alone can be costly, and independent schools are unable to benefit from the free entry to certain venues that is offered to maintained schools. Extensive risk assessments can also be off-putting, and appropriate chaperones have to be arranged, but finance remains the largest stumbling block. 
Although School X’s parents may have above average financial resources, they are also already paying regular fees for their child’s education and to constantly approach them for extra funds for visits is not sustainable. Several possible solutions to this have already been outlined in the previous sections of this portfolio such as sponsorship from any partnerships established or access to various sites/organisations from the same. 
Once possible locations/experiences are identified from scheme of work reviews, each subject team could consider any charitable organisations working in this field as often it is possible to access events, speakers and sites for a very low charge in this sector. Project funding is also available via many organisations such as Arts Council of Wales and there may be elements of real-life experiences or visits included within these. 
With funds being a limitation, it is imperative that any outlay in this area is focused and will genuinely add value to the students’ experience rather than just being “a jolly add-on.” (Myatt, 2018, p.100). All staff should be consulted about the value of any visits, again this should probably be led by the headteacher or deputy head given the financial implications. If all agree this should be a priority augmentation to the curriculum, it may be possible to approach the directors and request a budget review to identify any possible savings elsewhere that may be directed towards this area.
It is usually less costly to invite an individual or organisation to attend the school and whilst this removes the opportunity for students to experience learning elsewhere, it is still possible to bring the outside world into the classroom. For example, art students in the school have recently been studying the work of local artist Dorian Spencer-Davies and creating their own pieces in his style. It wasn’t possible to arrange a trip to some of the places that inspire him, although they are close to the school, due to current Covid restrictions around school travel, however it may have been possible to invite the artist into school (ideally with some examples of his work). This would still provide valuable access but reduce the cost.
Finally, if one takes Vos’ (2011) examples of creating authenticity through resources and tasks as inspiration, this could be one of the most cost effective ways to provide the relevant and worthwhile learning all of our students deserve.  
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