Visual timetables are widely used within schools to help support learners. Visual timetables are used to show activities and tasks that need to be done over the day, they can use real pictures, symbols along with the words of the symbol. There is no specific way to create or use visual timetables as each need to be tailored to the practitioners and student’s needs. However, when they are being made, the students’ needs need to be taken into account, whether it’s the symbols that need to be customised or if the whole timetables need to be customised to the student’s interest or what material it needs to be made out of (Bilson, no date). 
Students with Autism find visual timetables helpful in many different aspects. Visual timetables can help ease anxiety during their school day as students with ASD rely on routine to stay regulated, visual timetables helps them understand what is happening through the day. It helps students with transitions through the day, as transitions can be incredibly stressful so changing from activities or areas can increase the anxiety they feel through the day. By using visual timetable as a prompt, they can easily prepare for the next step. Visual timetables can also help students process and understand changes of routine that day, telling them verbally beforehand can be done but having a visual reminder can reinforce the change and can help them have a deeper understanding and give them more time to process the change. Many students with ASD find that visual aids help them process information and they can feel more at ease the more aid and prompts they have through the day (Hewitt, 2005, p.65).
Visual timetables can also be used to help promote independence for students with ASD as they have full knowledge about what is happening over the course of the day, and they know what they need to prepare for next. Visual timetables can help limit the need of other externals prompts from practitioners such as verbal prompts and communication. They lessen the need for practitioners to intervene in between activities and tasks. The child will also learn what each symbol means, and they will start to create links between what equipment they will need next or what area they need to be and the picture that represents it (Turner, 2011). Visual timetables also help with behaviour management and decrease the number of challenging behaviours seen throughout the day. Transitions to unfamiliar places, activities and tasks can be particularly challenging for people with ASD so giving them as much time to prepare and process changes and transitions can help manage the frustration and anxiety they can feel. It can limit confusion that they face about what is happening next and ease their anxiety about being confused. Many children with ASD become dysregulated when they are confused and can often show challenging and aggressive behaviour when in the state of stress so giving them time to process and limit stressful transitions is essential and can be easily managed. Using visual aids, prompts and timetables is an easy but effective way to help regulate students with ASD and help them follow routines (Mesibov, Shea and Schopler, 2004, p.41).

Another way to use visual timetables is by using digital timetables, they are used the same as paper copy timetables. There are many reasons as to why a practitioner chose to use digital visual timetables instead of paper copies, many children are very engaged with technology and concentrate very well on it, so using digital timetables can encourage them to use it as its much more interactive and can be very stimulating. Much like paper copy visual timetables, it can promote independence and help minimise challenging behaviours as they help students with ASD understand what is happening next and what they need to prepare for. Digital timetables are very easily accessible in education settings and at home and can be interchangeable depending on the situation meaning that the digital timetables can be shared with parents and the technique of using visual timetables can be consistent and be used in all aspects of their life. Digital timetables are also very easily edited and adapted to the students’ needs and can be changed extremely fast and only has limited waiting time, especially if there is a change to the student’s normal everyday routine. Paper based visual timetables can be very easily lost or damaged, whether the symbols get lost or the timetable is miss placed or if they get damaged by the student however digital copies can always be saved and copies can be easily made however if the equipment that the students are using is damaged or lost, especially if it’s an individualised device then It can be become very expensive to replace the device they use. However, using digital visual timetables also has its limitations such as it can take time to make and develop it to the students’ practical needs and some programs to make the timetables need specific training and can be difficult for parents or practitioners to use and it can become very time consuming compared to paper copies. Technology to some students can be very distracting and can cause disruption to not only their learning but others around them, especially if the device is misused by the students (Murray, 2007).
Vygotsky’s theory was that children learn through scaffolding and that at first, they need a lot of support and as they learn how it works, they can do it independently. This can be applied to the use of visual timetables. At first, they may still need verbal prompts and reminders to use the visual timetables as well as needing help understanding it and constructing it. Eventually they will learn how to use it independently. This means this will become less reliant on external prompts from practitioners (McLeod, 2025). This is Vygotsky’s theory of the Zone of Proximal Development, he believed this is the difference between what the child can do independently and what they need support for. Vygotsky also believed that children learn best through pictures and symbols as it helps them internalise and process information and knowledge. Also meaning they become less reliant on prompts ((Vygotskiĭ and Cole, 1978).
Skinner believed in operant conditioning and that visual timetables aided practitioners set boundaries and expectations for the students. By using skinners theory, it means that when the child follows the timetable and can use it independently, they receive a reward whether it be praise or choice time where the child decides what activity they do for a while. Skinner also believed that the use of visual prompts and timetables helped reduce the challenges behaviours seen, as visual timetables and visual prompts can help limit frustration and confusion. Visual timetables also helped with a consistent environment for students and helped with a manageable and consistent routine (McLeod, 2025).
The Equality Act 2010 was brought in to ensure that schools are required to make reasonable adjustments for pupils with disabilities, this could include many things such as lifts, ramps, coloured overlays, braille and anything else that can be done to make the students life in school more accessible. This also includes the use of visual timetables. Visual timetables are widely used in all school ages and is seen as a reasonable adjustment as it helps reduce the disadvantages that some students can face. As visual timetables can be very easily produced by practitioners through online resources or being handmade it is seen as a reasonable adjustment as it helps many students with ASD feel safer due to the structure and routine it can provide (The United Kingdom Government, 2010). 
The UN Convention on the Rights of the Child also supports the use of visual timetables and children helping plan and create them. Article 12 of the UNCRC is children have the right to express their views in matters that affect them, so listening to what the students wants and what they needs while creating the visual timetables or updating them helps promotes pupil voice as well as individualising their learning and ensure their needs are met in the classroom (UNICEF, no date).
Instructions-
1. Get board for the timetable. It is a laminated piece of paper with two strips of Velcro going vertically (See Appendix one).

2. Along the left-hand side of the board add the numbers of tasks that need to be completed for the morning session (Start of the day to lunch time). (See Appendix two).

Example:
	1 one
	

	2 two
	

	3 three 
	

	4 four
	

	5 five
	

	6 six 
	

	7 seven 
	

	8 eight
	




3. Select symbols for morning session (Start of the day to lunch time) and add them to the right section of the timetable. If you are unable to find the symbol you need, grab a blank rectangle, and use a whiteboard pen to write what you need. (See Appendix Three).

Example:
	1 one
	Work

	2 two
	Sensory Room

	3 three
	Slush

	4 four
	Snack

	5 five
	Work

	6 six
	Slush

	7 seven
	Soft Play

	8 eight
	Lunch



4. Show the student their timetable and give them time to process it.

5. As you do each task remove it from the timetable, so after completing “work” remove it and put it away, the student can remove it themselves if they wish. Remember to follow their hole punch token card for work tasks while following the timetable as this can be used as another visual timetable.

6. After lunchtime redo the timetable for the afternoon session (Lunch time to end of day).

7. Along the left-hand side of the board add the numbers of tasks that need to be completed for the afternoon session (Lunch time to end of day). (See Appendix Two).

Example: 
	1one
	

	2 two
	

	3 three 
	

	4 four
	

	5 five
	

	6 six 
	

	7 seven 
	



1 Select symbols for morning session (Lunch time to end of day) and add them to the right section of the timetable. If you are unable to find the symbol you need, grab a blank rectangle, and use a whiteboard pen to write what you need. (See Appendix Four)

Example:
	1 one
	Work

	2 two
	Tiptop

	3 three
	Work

	4 four
	Tiptop

	5 five
	Toilet

	6 six
	Ball

	7 seven
	Home



2 Show the student their timetable and give them time to process it.

3 As you do each task remove it from the timetable, so after completing “work” remove it and put it away, the student can remove it themselves if they wish. Remember to follow their hole punch token card for work tasks while following the timetable as this can be used as another visual timetable.

4 At the end of the day- Ensure all symbols and number cards are tidied away in the correct place and are ready for next use. 
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Appendix One-
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Appendix Two-
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Appendix Three-
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Appendix Four-
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