Abstract

Students require motivation to succeed academically. (Allahqoli et al., 2019). Without adequate motivation, student performance declines, learning is unrewarding (Green & Kelso, 2006) and failure, anxiety and pessimism can result. (Allahqoli et al., 2019; Ryan & Deci, 2020).
Research has moved from deficit-based to phenomenological in nature (Svinicki & Vogler, 2012) and theories most helpful for understanding motivation include attribution theory and Self-Determination Theory (SDT). Identifying factors that increase or decrease motivation in students is important, the aim of this research is to interpret using thematic analysis, the factors influencing students’ motivation to apply for and maintain engagement with a university degree program. Interpretations led to specific themes being found important to students’ motivation. These were Self-determination, Attributions, Relatedness, Goal orientation and Teaching.
	

Introduction

Motivation is an internal process that brings about goal directed behaviours that can be consistently maintained, subject to outside influences. (Svinicki & Vogler, 2012; Allahqoli et al., 2019; Green & Kelso, 2006)
	Two types of motivation are described across all theories. 
Intrinsic motivation is internal; activities are undertaken for personal satisfaction, enjoyment, interest or curiosity (Lepper, 1988; Dev, 1997). Intrinsic motivation has been consistently shown to correlate with better academic performance. (Ryan & Deci, 2020; Taylor et al., 2014; Froiland and Worrel, 2016).
[image: ]Extrinsic motivation involves behaviours undertaken in order to obtain rewards or avoid punishments (Lepper. 1988; Dev, 1997; Ryan & Deci, 2020). Four sub-types of extrinsic motivation are described by Ryan and Deci (2000) in their SDT Taxonomy of Motivation, as per the table below.

SDT assumes an inbuilt propensity for growth and integration leading to learning, competence and integration along with relatedness to others (Svinicki & Vogler, 2012; Ryan & Deci, 2020; Eccles & Wigfield, 2002; Hebb, 1955; White, 1959; deCharms, 1968) and recognises these as motivational influencers. However, this propensity is not automatic, but requires three fundamental basic psychological needs (across all cultures) to be met, namely autonomy, competence and relatedness.

Autonomy is feeling in control of what we do and our achievements (Ryan & Deci, 2020). Interesting and valuable experiences support autonomy whereas it is undermined by external factors such as positive or negative consequences (Ryan & Deci, 2020; Guay, 2021).  Competence relates to a sense of self-efficacy and confidence in growth and skills. Relatedness involves connections with others. Caring and respect support relatedness. If these needs are not met, then levels of motivation can be damaged (Ryan & Deci, 2020). Cameron and Pierce (1994) support this idea with their research showing that external controls and negative feedback hinder intrinsic motivation. The more autonomy that students have the more their motivation is internalised (Eccles & Wigfield, 2002). The above table describes the process of external to internal regulation.

 A meta-analysis (Howard et al., 2021) showed intrinsic motivation correlates highly to student success. Wentzel notes that student goals are important to understand motivations, personal goals can be autonomous or controlled. Autonomous goals increase wellness whilst controlled goals decrease wellness (Wentzel, 2000). 

	Attribution theory (Weiner, 1992) notes that people explain the past through allocating causes for past events and those attributions then affect motivation in the future. Attributions are phenomenological and will settle within three dimensions: Locus (Is the cause internal or external for the individual?), Stability (Does the cause change over time?), Controllability (Can the cause be changed by internal or external sources?) (Perry & Hamm, 2017). Weiner (2015) identified skill, effort, difficulty of the task and luck were the most important attributions in achievement. 

	Teacher support increases motivation (Eccles & Wigfield, 2002; Allahqoli et al, 2019; Green & Kelso, 2006). The passion, skills and ability of teachers increase student motivation.  Research by Afzal et al., (2010) shows six important sources for motivation in students; “Rejection of alternative options (extrinsic), Self-exploration (intrinsic), Career and qualifications (extrinsic), Social enjoyment (extrinsic), Social pressure (extrinsic), altruism (extrinsic).” In his study the first, third and fifth sources enhanced academic achievement. The second and the sixth source enhanced intrinsic motivation. Sheehy, (1977) also noted that “marker experiences” can increase motivation in older students.

Research question
	
What factors have an influence on university students’ motivation to apply for, and maintain engagement with a university degree program?

Method
Participants

	There were four participants. 
· Sarah, female, 32 years old, BSc Psychology student.
· Alex, male, 20 years old, BA Applied Computing student.
· Mark, male, 45 years old, BA Construction and the Built Environment student.
· Emily, female, 22 years old, BSc Psychology student.
Participants were chosen by their designation of being willing to take part in research during their university applications within the last 2 years. Emails were sent including an outline of the purpose of the study and the focus group was set up. Those who provided responses and could attend on the specific day and time at the provided location became part of the focus group.


Data Collection

A researcher created a semi-structured interview to explore motivation in the focus group. Ten open-ended questions with additional prompts were used to obtain specific examples from the focus group over the course of 60 minutes. This was audio recorded and after completion the researcher transcribed the information verbatim for data analysis. Pseudonyms were used for anonymity purposes and identifying factors were removed from the final transcript. The transcript was provided to students to analyse for the purpose of this report.

Data Analysis

	Thematic analysis using a six-phase framework (Braun & Clarke, 2006) was used to analyse the transcript to interpret themes and patterns within the data. The transcript was repeatedly read in order to ensure familiarity with the data. In the margin of the table both comments and codes were used to condense the size of the data into more meaningful codes. These codes were then looked through to interpret themes and patterns in the data. Statements made by the participants were reviewed to ensure their relevance as an individual or shared opinion. The data was then reviews, themes modified and cutting and pasting of data to support the themes being developed.  Data was then considered to ensure that it supported the themes. The themes were then defined, and a list of themes and sub-themes was created.


Results

What factors have an influence on university students’ motivation to apply for, and maintain engagement with a university degree program? A thematic analysis (Braun & Clarke, 2006) was conducted on a focus group transcript. 5 major themes were interpreted as per the table below. 

	Themes
	Sub-themes
	Supporting quotes

	
Self-Determination (SDT)

	
Positive Intrinsic Motivation


Positive Extrinsic Motivation







Autonomy




Negative Intrinsic Motivation


Negative Extrinsic Motivation






Self-efficacy.

	
Line 72 “I like the idea of learning more” – Alex
Line 106 “I want to do something for me” – Sarah

Line 118 “I just want a better life for me and for the girls” – Sarah

Line 474 “For me it’s literally just my kids.” – Sarah

Line 74 “I got to choose the course” – Alex

Line 237 “The parts of my studies I enjoy the most are when I get to sit in a room for hours on end just me and my computer” – Alex

Line 505 “So I thought I wouldn’ be clever enough to get on to the course” – Mark

Line 590 “I’ve had to work a bit harder on other things.” – Emily

Line 528 – 529 “worked at a variety of different places different retail shops and that just wasn’t me” – Emily

Line 715 – 717 “it was quite difficult for me to engage in lots of social activities and then also feel up for going to university” – Alex

Line 133 – 134 “I thought pursuing a psychology degree would allow me to understand what I am “like”” – Emily

Line 324 – 327 “the motivation to carry on just came from me understanding and making peace with the fact that I didn’ know it all at that point.” – Mark



	
Attribution
	
Controllability










Internal Locus






Marker Experiences.

	
Line 54 – 57 “I feel like studying computing can help me get a better job” – Alex

Line 568 – 569 “he saw the enjoyment I got from ICT when I was in school, and sort of let me do that. He let me choose my own course.” – Alex


Line 119 – 121 “I didn’t have much growing up and I’m not moaning about it or nothing, but like I want to show them that their mam is determined to provide them with things that I didn’t have when I was young.” – Sarah

Line 56 - 57 “studying computing can help me get a better job” – Alex

Line 99 – 100 “I never would have thought about uni if I hadn’ na done this” – Mark

Line 33 “force you” – Mark

	
Relatedness
	
Peer support




Relatedness to others

	
Line 195 “sounds so interesting!” – Sarah

Line 88 “what happened, if you don’t mind me asking?” – Sarah
 
Line 224 “I really enjoy interacting with people.” – Sarah

Line 260 – 261 “it’s just nice – really nice – to see other people” – Mark

	
   Goal Orientation
	
Short-term goals



Long-term goals




Work/life balance.

	
Line 178 “I guess finish the course and do well” – Alex

Line 163 “get to the end of the month” – Mark

Line 167 “Be the boss,” – Mark

Line 179 “have my own game development studio” – Alex

Line 734 “I’ve got me kids and my wife an’ we try an’ do as much as we can in the evenings, so I don’t give all my time up for uni” – Mark

Line 737 “it is quite literally just routine.” - Sarah

	Teaching
	Positive Teacher





Negative Teacher
	Line 341 – 342 “He just loved talking about personality and it made it so so interesting.” – Emily

Line 423 “I enjoyed because the lecturer was alright” – Alex

Line 435-436 “had some lecturers that have been really monotone, you know, and its hard to sit there for 2 or 3 hours” – Alex

Line 211-212 “I’ve been allocated to a supervisor who specialises in, like, health psych and I’m not very sure about how into that I am.” – Sarah




Discussion

Theme 1: Self-Determination
 
Through applying thematic analysis to the data a prominent theme is Self-Determination, this theme was further divided into the sub-themes of Positive Intrinsic Motivation, Positive Extrinsic Motivation, Autonomy, Negative Intrinsic Motivation, Negative Extrinsic Motivation and Self-efficacy. See quotes in table.


Theme 1.1 Positive Intrinsic Motivation.

	Multiple participants were interpreted as enjoying learning and wanting to do something for themselves.

Theme 1.2 Positive Extrinsic Motivation.
	
	Sarah expressed a want to complete the course to give her children a better life and Alex wanted to increase his income. 

Theme 1.3 Autonomy.
	
	Autonomy increases motivation and Alex was able to choose his own course and his enjoyment was when he was able to do things by himself.

Theme 1.4 Negative Intrinsic motivation.

	This was interpreted through Mark’s thought about his inadequacy and Emily found she had to work harder in subjects she did not enjoy.

Theme 1.5 Negative Extrinsic Motivation.

	Emily discovered retail work did not suit her and Alex found social activities negatively impacted his ability to go to university.

Theme 1.6 Self-Efficacy

	Emily wanted to increase her self-efficacy by understand her self better and Mark increased his self-efficacy by understanding that he didn’t know it all and made peace with that.

Theme 2 Attribution
 
	Attributions were interpreted as causative for increasing motivation.

Theme 2.1 Controllability 

	Alex knew that studying computing could assist him in getting a better job and his father let him choose his course, Alex had motivation from the control the choice gave him.

Theme 2.2 Internal Locus

	Sarah’s locus of control was internal and she was determined to provide her children with things that she did not have when she was young. Alex’s internal locus was his belief in studying enabling him to get a better job.

Theme 2.3 Marker experiences

	Marker experiences increase motivation, Marks attributions regarding his accident show that he was motivated to make the change. 

Theme 3 Relatedness

	Relatedness can increase motivation through peer or other interaction.

Theme 3.1 Peer Support

	In interpreting the data it seemed that all participants were supporting each other and this may have increased their motivation to participate.

Theme 3.2 Relatedness to others

	This was interpreted from participants enjoying interacting with others.



Theme 4 Goal Orientation

	Short and long-term goals can increase motivation provided that the work/life balance is maintained.

Theme 4.1 Short-term goals
	
	All participants showed motivation for short-term goals.

Theme 4.2 Long-term goals

	Mark and Alex had clear long-term goals whilst Sarah and Emily were still unsure about their futures.

Theme 4.3 Work/life Balance

	Routine and family interaction were the most important interpretations regarding work/life balance.

Theme 5 Teaching

	Teacher attributes can have positive or negative impacts on motivation, 2 participants noted positive impact and 2 noted negative.

Theme 5.1 Positive Teacher

	The skills and passion of teachers increased motivation via making the subject more interesting.

Theme 5.2 Negative Teacher

	Lecturers without positive energy or whose knowledge the student was uncertain about decreased motivation.


Conclusion

	The thematic analysis interpretations show that as per the introduction the main themes correspond to current research regarding motivation. Intrinsic and Extrinsic motivation, the need for autonomy, the attributions interpreted and the relatedness to peers and others, goal orientations and teaching were all factors that impacted the participants motivations.
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| certainly isn't looking after children (laughs) or working professionally

That's bri

nt. Ok, Emily, Sarah, what motivated you to go to university?
Sarah: um, 1 think like for me it was .. like.. | dunno how to word it. | had my kids quite
young so, like, I didn’t have the option really to do anything. | don't think | would have
been in the place to even without having the girls anyway but, like, ...yeah | wantta.
do something for me now and to show my girls that, like, | can do it. I didn’t really
know what | was interested in before but having kids has made me realise that it

ith kids. The

psychology degree interested me because, like, | think it's fascinating how people

think and behave, and | feel like with psychology you can make a difference... | want

to make a difference. I
Pt o i

just not sure in what area yet.

It's nice to feel enthused by something that you feel can make a difference, |
guess, isn't it?

Sarah: yeah, | mean, it really is. Yeah I'm enjoying so far and just keep motivated

because | just want a better life for me and for the girls, you know? | want to set an
S eE o e e —_—
example for them and do better for them and their futures. | didn’t have much growin

cm and I'm not moaning about it or nothing, but like | want to show them that their
N

mam is determined to provide them with things that I didn’t have when | was young.
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degree?
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social situations and that. So

:um, | prefer quiet places and I'm a bit awkward

like reading has always been

@ a refuge to me and | suppose | started being
y. The
pressure of social interactions sometimes just feels too much and | wanted to know

interested in psychology at a-level when we did some stuff on person

“why I'm like that...? — ’'m not into parties and socialising with people | have nothing in
common with, and | thought pursuing a psychology degree would allow me to
understand what I'm

e’ maybe? And to connect with people who had similar
interests as me. =

Mark: ah what's your favourite book then?
e Sl L e

Emi
love how Charlotte Bronte writes an

: (Jaughs) I'm quite predictable | think — my favourite book is Jane Eyre. | just

| could write half as good as her my life would
just be made.

Mark: yeah | dunno who that is, kid, sorry (laughs)
e e

E

{laughs) that’s ok.

Thanks everyone. So quite a few similar things coming up there — you ail have
or had your interests pique:
and develop those into something you can make a career out of — would you

‘some way and more or less wanted to carry on

say that’s accurate?

Mark: yeah | think so.

| Emily: Yeah definitely.
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Alex: yep, basi

Sarah: yeah pretty much. And | want to make some money (laughs).

| (laughs). Ok, so now P'd like to explore what your short- or longer-term goals
are in terms of your education? Mark, would you like to start?

Mark: sure, yeah. Ok so short-term | always say | want to get to the end of the month
(laughs) I'm a year in and this uni stuff still baffles me like ’'m managing to keep up
with the kids and do the computer stuff now, but like who knows how the next year
will go! | just want to see if | can do it. Long-term then I'd love to get back on the

ing sites, but the other side of it you know. Be the boss, be the one who knows

the shit and tells people what to do (laughs).

Sarah: nothing wrong with wanting to be the boss.
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Mai

know, right? There are things I'm studying now that | never thought was

related to construction either, you know and it's like a new thing but it's really exciting
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at ame time.
Alex, how about you?

Alex: umm... | dno short-term 1| guess finish the course and do well (laughs). Long-

term my literal dream would be to have my own game development studio or
company or something. | don’t really want to work for someone else — aim high, right?
(laughs)
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have my dissertation this year

Sarah: same (Jaughs) — get to the end of the degree.
—_—
now and I've been allocated to a supervisor who specialises in, ike, health psych and

I'm not really sure how into that | am. We haven’t had a lot of teaching on anything

ke health psych so far so .. | dunno. We'll see how it goes. | still dunno what 'm
really interested in (laughs). | want to carry on in psychology, | just can't put my finger
on what that's going to look like just yet.

Okay, fab. Okay, so the next ques
find most enjoyable, and | suppose on the end of that, what is the reason that

n then what part of your studies do you

you find it most enjoyable? So, Sarah do you want to start?

Sarah: Yeah, yeah. Okay, so | don't know.. there's bits and bobs that I've reall

enjoyed this the last couple of years like | just said, 1, you know, my dissertation this
year is going to be in the area of health Psych. And that's not really my thing | don't
think, but I don't know. I've not studied it yet. So maybe | will like it. | really enjoy
interacting with people. And | think some, or almost all of my degree, | should say,
has like made me get involved with a ot more people than | thought | would have. |
mean, you think doing a psychology degree you'd be leaming about people, but you
wouldn't necessarily be interacting with people a lot and | really have enjoyed that.
And | feel like the modules that I've had that have like, meant I've needed to interact
with people more have made me want to go more if that makes sense. | don't know
it's just, it's like yeah, so the modules I've enjoyed the most are the bits that I've had
to interact with people basically.

Alex: See I'm a little bit of the opposite. | really don't like the interaction at all. | mean,
Ilike to really get involved with coding and I like my gaming and really, | want to do
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that on my own you know. So [ think I'm very much the opposite. The parts of my

in a room for hours on end just me and

studies | enjoy the most are E:m:\EmZ/o
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my computer and | get to sit there and just be my own and not have to answer to

anybody or have to deal with anybody. Do you know what | mean?

Emily: Yeah, | mean, I'm very much the same. There have been a couple of things
that we've had to do in groups this year and I'm not really the person that
at al

into that

just kind of fike to do my own thing. Not sure how | feel about there being more
ik gl Sl Ao UL
interaction in the second year [laughs]. It is wha

and

| get on
But it wouldn't be something I'd look forward to going into uni for.

it, | guess.

Ma
the kids. I'm gef

don't know. You know,

've enjoyed it all so far. Like | said, I'm keeping up with

g up in the morning. I'm getting up an about and I'm outta the

house and honestly, | think that coming to uni has saved me a little bit - | could have
e e e TR o cqtioha

really fallen down and let myself get down with my condition. And | don't feel like
anything would have got me out of bed quite like university does. | didn't think | would

s ity it it wistacb g

enjoy my course as much as | did. It's like it feels a bit of an honour to go to uni to be

honest [laughs]. | worked in construction .. the construction industry for such a long
time, I didn’ feel like | needed to know much more and .. ah.

e |'ve already said
there's loads of stuff that didn’ even re:

e was related to construction and it it
fascinates me.. | really am enjoying myself. | s’pose it's not just the modules though. |
mean, you've said interacting with people in the class, but it's nice to just — just be
around other people, not just on the course. | mean, the campus I'm at is really new
and it's all modem. And theres loads of places you can go to and hang out if you want
to. And there's like a bar and you've got the cafe of course and it's just nice — really
nice - to see other people and not just youngsters either, you know, it - it's not just
the youngsters being around you. It's other people getting involved.
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Alex: | find that my campus is a bit drab. | tend to just go there and leave so I'l go in

for class and hén TTMTeave | dont really fee

e it's the type of place you can sit

around and just kick back to chill. It's quite difficult to do that where | am, 1 think, and |

do struggle with that, actually. | mean, the motivation to get up in the morning is

basically to go and aroom on my own, not to go and sit with anybody and even

if I wanted to do that | don't feel like | could not where | am.

Seeing as this is a question | wanted to ask anyway, Sarah do you feel like that
atall? In terms of there being anything about the physical place you're actualiy
studying at - the building etc — that helps your motivation to attend?

Sarah: Um, | don't know, | like my campus. The one I'm at it's nice, you know? And |
feel like I've got some decent friends on the course now - not that that's what I'm
there for. But like yeah, | don't spend a lot..| mean, I've got kids so | don't really feel
like | have the time to be able to sit around and have fun when I'm studying and I'm
mothering all at the same time. yeah, its alright but that’s about it [laughs]

Yeah | get that. Okay, is there anything anybody else wants to add about that?
Emily?

Emily: | quite like my campus. it is a bit old and some parts are well overdue a bit of
attention, but | fike to think of it as rustic. And it's very green — like there’s grass and
trees and plants absolutely everywhere. Outside every building there are trees and

there’s a huge farm behind one of the teaching buildings and it's really nice to see the
cows over there on a clear day. Don’t know why I'm talking about cows [laughs] but

for some reason they’re calming.
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The feeling of being outdoors with nature is nice, isn’t it?

yeah that's it. We spend a fair bit of time indoors leaming so it's a nice break

from the white walls and whiteboards.

Okay. Fab. So, can you each share an example with me of a time when you felt
genuinely excited and motivated to work on a particular assignment or project?

Mark, do you mind if you start?

Mark: Yeah aright. Wel
And, you know, 1 thought | knew concrete. |'ve been working with concrete for bloody

last year, we did this thing where we had to test concrete.

years, and | thought that it would be a bitta fun you know, something a little bit
different, but also something that | knew and | remember getting up on the morning
and just feeling a bit more excited than | ever have to go into uni and | went in, and |
think everybody was buzzing like oh, you know, we're going to test concrete and I'll
g like

be smashing some concrete. Actually, we didn't do that. We didn't do anythi
that.

Sarah: What

you do then?

Mark: Well, we went in and we had to like mix concrete basically. So again, knew how
to mix concrete. So | started mixing this concrete and lecturer was like what you doin’
with this concrete. And then he was like, what's the ratios and what have you put in
there and bla bla bla bla bla and | just got so lost! Completely out me arse lost. Didn’

know what a ratio was, didn’ know what he wanted from me really. The idea | loved
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but really it was a bit mathsy and we did eventually learn all about weights and ratios
and all tha’ — just wasn’t what | thought it would be.

How did you find the motivation to continue with that? Was that a longer-term
project?

Mark: yeah it was, yeah. The end goal was to physically make something up and
THEN we got to try and smash

[laughs]. | think the motivation to carry on just came

from me understanding and making peace with the fact that | didn’ know it all at that
—_— —

point. That was a big thing and | was leaming and, actually, the leaming was the

enjoyment from that point on.

So the excitement you got from learning something new — or at least in a new
way — was the motivating factor for you in that situation — would you say that'’s
accurate?

Mark: definitely, yeah! | really enjoyed leaming it.

Emily, how about you? Has there been a time when you felt genuinely excited
and motivated to work on a particular assignment or project?

Emily: actu:

, yeah. So we had to do this video for a module early on in the year and

it was on personality. And it made me look into different traits properly, look at some
of the research on personality and behaviours and stuff. And the lecturer was, just,

really .. he loved it, you know? He just loved talking about personality and it made it
s0 so interesting. That probably sounds naff [laugh], but his passion for it made me

250 Inferestng,

really excited to go in each week and learn about more stuff so 1 could put it in my
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video... so | ended up doing it on how work places use personality questionnaires to
try and, like, recruit people. So | used myseif as an example of a person applying for
a job and pretending to complete a questionnaire and then talking about what my
‘test’ said .. And it was just really interesting.

—————
Alex: ah, I've seen a couple of things where personality quizzes can tell you what
your favourite colour is [laughs].

Emily: [laughs] yeah thankfully those things are rubbish and don't relate to personality
at all. I did one before and it said my favourite colour was yellow. I'm like the least
yellow person | know!

Alex: [laughs] - so do you know what job you'd be good at now, then?
Emily: [laughs] um, based on me being an absolute loner you mean? [laughs] nah, |

d
consistent. | think it was something random like pharmacist

it a few times and | ended up with the same thing every time so | suppose it was
7 1 don't even know how

you can predict what a pharmacist is like as a person to be honest [laughs]

Sarah: | definitely didn't do anything that exciting last year! | feel a bit robbed [laughs].

That really does sound fascinating! It sounds like you had fun with it, too.

Emily: 100% yeah.

Sarah, whilst we’re on the subject of psychology do you want to share
anything?
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Sarah: Yeah of course. Sorry what was the question again [laughs].

[laughs] - has there been a time when you felt excited to work on an
topic?

assessment or a spet

Sarah: Ah yeah that was it. Umm.... Ok... my first year was a bit shit, to be honest.
Shit, sorry.

It's fine [laughs] - talk as you normally would!

Sarah: yeah it was shit then. | didn't really know what to expect and | ended up in a
friend group, | suppose you'd called it, with a bunch of women who weren't really that
great to be friends with. So first year | didn’t have a lot of motivation for much. It's
been better this year, though, and one thing | suppose that may be relevant is that we
did this session on CV writing — that's not an assessment though.. ummm...

No that's fine. Doesn’t have to be an assessment — just something that you got
excited about doing.

Sarah: ok yeah the CV thing then. A woman came in from the careers department
be a bit rubbish
blah biah, but it was so good. It was only a couple of hours — maybe three over the

and | felt a bit like oh this is another tickbox thing we have to do,

aftemoon — but it was really interactive and there was this tool called a CV builder and
the woman went through some of the best and worst things that have been put on
CV's and .. | don't even know why this was so interesting because this story sounds
shit [laughs] but honestly it was. Right so basically I've never had to write a CV for
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anything. | had a few jobs when | was younger but then | had my first and my second
pretty soon after, so | wasn’t quite in the market for working for a while. So | didn’t
know what a CV was meant to look like and that. And because it was all psychology
she started to go through ways that the skills we learn can be talked about on a CV.

Emily: this doesn’t sound rubbish at all - this sounds great!

Sarah: it was honestly [laughs]. So, like for example, we do a bit of stats and she s:

like don’t put ‘I do a bit of stats’, package it as ‘| have excellent numerical skills and

am proficient in the use of statistical programmes’ and | was like PFFF — mind blown.

Like just changing the words you use can basis

ly be a decider on whether you look
good for a job — or a course or whatever — or not. And | spent a good few days after

that thinking about what | want to do after the degree, what else | can do to enhance
my CV a bit more so that | can get a decent job and eam a decent amount of money.

That sounds so helpful! And, yeah, the words you use can really make a
difference | suppose. So, would | be right in saying that having that session
motivated you to spend some time considering your future?

Sarah: Absolutely yeah.

Fab, thank you. Ok Alex, did you have anything to share about something that
you've done that was really exciting for you?

Alex: | think mine is sort of similar to yours, Em, in that the only thing | can really think
of now is something that | enjoyed because the lecturer was alright, you know?
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That’s absolutely fine — what was it that you had to do?

Alex: ok — so the thing was to use the green screen and make a mock up, | suppose,
of a character and then go and build the character and code what they could do in
this game. And yeah that sounds interesting but honestly its really boring, it takes a
long time. But the lecturer was just ... | dunno — cool? [laughs]. Yeah just cool and
really.... | dunno what the word is but just easy to get on with...

Emily: Relatable?

Alex: Yes! Relatable! It was like I've had some lecturers that have been really
monotone, you know, and its hard to sit there for 2 or 3 hours and listen to a load of

long words, complex things, but he was wicked. He explained things really well and

just had a bit of personality about him. And that just made the task much easier.

Mark: was he young or?

Alex: Nah not re

, like mid 40’s maybe? | dunno his age [laughs] - younger than
my dad but older than me [laughs].

Was this a short-term project Alex or something that contributed to a longer term
goal?

Alex: that part was a short thing but
assignment, which was to actually create the game in full. The final thing was good

d contribute then to our end of module

but that one part will always stand out as being

teresting and it was only that week
and one other week that we had this particular lecturer and then our ‘normal’ lecturer
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came back — it wasn't as fun from then unfortunately [laughs]. | hope he doesn't read
this [laughs].

[laughs] he would never know it was him you were referring to even if he did, |
promise!

Alex: [laughs — awkwardly] that's ok then.

Ok - does anyone want to add anything before | move on?

Sarah: nope all good.

Emily: nope I'm fine.

Mark: nah carry on.

Alex: yep all good.

Ok, so next can you explain whether there are any external factors - outside of
your enjoyment in the subject - that influence your motivation to perform well at
university?

Sarah: *oﬁ me it's literally just my kids. They're the reason | applied, they’re the main
reason _ tum up every day even when | really don’t want to. They're just, just it for me.

1. everything | want to do in university and what | want to do later on. It's all to try and
give them a better life and to show them that they can do whatever it is they want.
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Emily: but you did get on - you're being far too hard on yourself.

Mark: | think they took me by accident [laughs] - or because | mentioned 30 years in

the industry. But the accident made me d

ly... not straight — not straight away
because | got a bit lost, bit dark for a a bit, but we got there. It wasn't my choice to get

injured [laughs] But what

is. Is that a motivator? Like | physically can't do what |
want to do anymore so I've sort of been pushed to do something else?

Yeah of course. Itisn’t always the case that things the motivate us are things
that we actively choose - motivation is related to why we do things, so that's
certainly a big ‘why’ for you.

Mark: yeah, | like that. It is the why, that's good.

Thanks for sharing that, Mark. Emily, how about you?

Emily: Well, | came | only came to university when | was 21. So just turned 22 now
and I've just finished my first year. | decided to take some time away from education

after I'd finished my A-levels because | didn't really know what | wanted to do, and |
wasn't - wasn't quite in the place where [ felt that | had anything to give, or | had

anything to give myself in particular, when it came to just doing more education. So
took a few years out, did a few jobs or worked at a variety of different places different
retail shops. And that just wasn't me [laughs] at all. | am not a retail person. That's
not my sort of personality and | genuinely do not know why they hired me in the first

place. Because | don't even | don't even like people.
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Alex: no one would ever guess that [laughs]

Emily: [laughs] yeah it was a bit random but yeah it did a few, few different jobs like
that. Started as a Christmas temp you know, and then carried on for a little bit. But I 1

just decided that 1 couldn't do it anymore. And you know, | needed something more

than but it genuinely did take me that time to realise that | wanted to do something
more. And | just started to think you know, what, what type of thing would it be
interested in? I've never even considered working with young offenders before. |

= ———

never really understood that there was work that you could do with young offenders.

But | think considering what _ would want to do in the future, definitely something in

relation to the forensic side or ﬁ:mﬁ: even the criminology side.
I.lll\l(}\\l\

— o i

Mark: tha’ sounds wicked. Offenders being like criminals yeah?

laughs] yeah mostly. Working with offenders or worki ithin the polic:
: [laughs] yeah mostly. m_om:/\/W._H_MlsPs_l\v e

o | think the degree is a really good way to,

number one learn a lot of different new skills that can transfer to whatever | end up
deciding to apply for and number two — to sort of act as a stepping stone, | guess. |
mean, it's useful to have a degree if you go into try and do something, but it may be
by the end of my third year, | really want to pursue forensics, and then at that point, |
can potentially go on and do the masters and forensics up in Cardiff, which would be
really good. So | suppose the external motivation for me would be that | just couldn't
carry on with what | was doing. And | had my mum just on my case, ‘why are you
always moaning? Why don't you go and do something else then’ and eventually | kind
of just did.

Sarah: forensics sound really interesting and | think it would suit you really well.
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Emily: Thanks.

Alex, last but not least?

in the

first place. He was always quite insistent that | do something that or something at

Alex: Yeah, | guess my dad is probably the main reason | went to univers;

university that | could get a job from. It wouldn't have been his first choice for me to
do computing in in any way. But | think that he saw the enjoyment | got from ICT
when | was in school, and sort of let me do that. He let me choose my own course - |
mean, he he really wanted me to go to university and do something for myself to
better myself, so | don't know. Yeah, he my dad is definitely my main motivation, |
think. | mean, he's pushed me to do the best that | can do.

Thanks everyone. So, next question. How do you each manage your motivation when
subjects or modules don't fully align with the things you're interested in?

Alex: um, | do find it quite hard to motivate myself to turn up to university sometimes
If I'm, if | know I'm going to be doing something that | don't really enjoy. | don't
particularly like getting up early and turning up for nine o'clock. That means me
leaving my house at about eight, eight-ish. And | don't really love that. If I'm doing
something particularly with a computer that | find boring, or | find a bit monotonous, |
do sort of zone out. And | find it quite difficult then to bring myself back to get
involved, particularly if the class isn't really going so well either. There are
assignments as well that I've not really fully enjoyed and | | feel like there's not really
a strong a strong push for me to do something | don't really enjoy.

55} axtinsic ~dad

7L

R77 =270 - regaliwy
mbraste - Totuag





image24.jpeg
586
587
588
589
590
591
592
593
594
595
596
597
598
599
600
601
602
603
604
605
606
607
608
609
610
611
612

Emily: |think you're never going to study everything that interests you. I've not come
across that | haven't been interested in, per se, ... yet. I've just gone with the flow this
year. | feel ..
feel like overall, I've been quite good at some things-that I've been really interested in
and you know, I've had to work a bit harder on other things. So it's not necessarily

naturally people are better at some things and worse at others. And |

related to my motivation to do it. It's just | know | have to do it to get good grades. So
Bl Bl
it does make me work a little bit harder on the things that don’t fire me up - | need to

work a bit harder than | would when something really does interest me.

Sarah: <mm: | feel the same. There really are some modules that | really just haven’t
enjoyed at all, though - it is just turning up and xqbﬁﬁ@?ghnhbbmﬁcmm
| really have to do well. =\m!:m~|m»mmﬁyﬁm&_r\ to do well -itis | have to do well
if | want to get to the position E:mﬂm | feel comfortable and | can give my girls a

[ \EB_HmEWumm And that's basicatly it |

not light any fire in me [laughs), shall we say. Biological and cognitive are two that |

ve definitely sat in classes this year that do

really have struggled with. This year in particular, they're just, just so .. very heavy,

very sort of... | didn't like biology when | was in school. And now I sort of understand

why | didn't like biology — its reinforced that for me. 100 - 100% But again, it was just

a case of if | don't leam this, I'm not going to get the marks that | need. And I'm not

bbbt s . e

going to get them the degree classification that | really need to go further in in my life.

Mark: 1 just turn up, 1 do [laughs]. Anything is better than being sitting in the house so
| don’ really see things as | like them or | don't like them. Anything that keeps the old
box ticking I'm into it.

Okay, so can you explain how you think interactions with other people on your
course can impact your motivation to learn?
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Sarah: yeah, um so I've already said that like | didn’t really come to university to make
friends. | sort of got burned a little bit in my first year when | got involved with a group
of people who didn't necessarily - their values didn’t align with mine in terms of what |
wanted to do, and | don't know maybe it was a bit stupid to, to follow that crowd.
When | knew that | have to be working harder, but it's very difficult to to, | don't know,
I'm not calling it peer pressure, but | spent sort of a lot of time pretending that | wasn't
doing as much work as | was, because | didn't want them to think | was being nerdy
or whatever. But yeah, that sort of held me back so in the second year | sort of
dropped back a little bit. | stayed on my own. So | don't really know if I'm answering
your question, really?

No, no, that's fine. You know, your interactions can be good, they can be bad,
they can be positive, they can be negative, and it's all about what your story is.

Sarah: Yeah, cool. Okay. So yeah, it's not it's not | mean, it's not negative, not
positive, really. In the first year, my interactions didn't - they had an impact - a
negative impact on on my motivation to be there. And there was, there were times
that | used to dread going into class because | used to think | just don't belong with
these people. And then I'm struggling then to integrate into the rest of the group
because | don't know maybe | felt like | didn’t deserve to be with any other groups of
people. | just sort of clung to these these girls at the beginning. But this year, I've
defi
have people in the class that | can talk to and bounce things off if | need to.

ely realised that | don’t necessarily need close friendships. It's just | just need to

Mark: | do think that’s really important yano. To have those people there when, if you
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need them to have a chat with and just be like look what have you been doing for

this? Doesn’ mean you have to be pally and go drinking with ‘em - just civil init.

Sarah: Yeah that's exactly it —
making friends that | then feel | have to be with all the time. And I've got to be honest,

ike having friendly interactions but not necessarily

the lecturers have been really good. | think we can all agree that some lecturers are
just better than others [laughs]. And | think we get on with different lecturers, but
they're all great at what they do and they really do help in that motivation for me to

turn up as well. Because it's, it's quite easy to, to be in a class where you fee

are getting what you need to be getting from your lecturers.

Alex: Yeah | agree with that. When | mentioned the lecturers as well — and the one
lecturer we only had for, for a few weeks that it was really easy to get along with that
that module. Unfortunately thought — it’s a male dominated subject - | think they're
amazing at computing. Maybe not so amazing at teaching [laughs]. I've made a
really good group of friends on on the Applied Computing course though. And | feel
like they are pretty much on par with me in terms of my personality in terms of my

values in terms of how I, how | am. It's it's quite a male dominated industry overall, it's

a male dominated course. | think there's only about maybe two females on our
course. But there are just this core group of boys that I've become really friendly with
and honestly, you know, the WhatsApp group is pinging all the time, where we just
have fun with each other and it's, you know, it's quite interesting to just to talk to them
and if one of us will say in the morning, you know, are you going in today. All four of
us then will sort of be like, Oh, | don't know - it is sort of like you get all of us or you
get none of us situation. So they definitely, if they are there, | will go because | know
what that | can get through even things | don't particularly enjoy when they're there
because it just makes it a bit more fun.
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- the thought of a WhatsApp group — | cannot.. [laughs]... | try to be as friendly
as | can. But realistically I'm here for me and I'm here to learn and I'm not a party
goer. I'm not - I'm pretty boring. And | don't need big friendship groups. | just need to
know that I'm doing the best that | can do for me. So | don't really think other people,
as in, people on my course have an impact. But | mean, I've already mentioned that,
that one module that | did with the lecture that | just found really fascinating every
single week, and maybe that has an impact, | guess.

Alex: maybe you should send this to our lecturers [laughs] we all love them, clearly.

Emily: some of them [laughs]. But yeah, so you know, it's easy to - and | know Alex,
you've already said this as well. It's easy to be interested in something when the
person teaching you is interesting as well. And when you can relate to them and can
understand what they're saying and they don't just use the really big terms and they
they try and break down things a little bit more. And | don't even think that people like
that do that because they think other people are stupid. They do it because they
understand that actually their students want to know, and and perhaps that's how
they would have preferred to be taught. | don't know | mean, I'm just guessing but it
certainly helps me anyway.

Sarah: yeah | always really appreciate it if someone breaks something down to the
simple explanation. | know we have to use the words sometimes ourselves but there

are so bloody many words to remember!

Emily: especially with research methods!
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Sarah: yes oh my god.

Mark, how about you?

Mark: um, for me I'm just there for me, you know. I'm a bit old to be making new
friends — all my pals are fat, old and love a beer and tha’s what works for me [laughs].
| like chattin’ to people — I'd talk a glass eye to sleep if it gave me ‘alf a chance — and
it does make life a bit easier when people are easy to get along with | suppose, yeah.

Great, thanks everyone. Ok, so one of the main things reported by students all
across the UK, is balance between academic commitments and their personal
life - or what we would call work life balance. How do you maintain a positive
work life balance? Alex, can we start with you?

Alex:
moaning about how little time | have, you know, | don't have children, | don’t have a —

| mean, I've not got anything else going on. So realistically, | shouldn't be

a job. I don't have responsibilities. | live at home with my parents. So | think the
management of my work life balance is non existent because | don't have a work life
[laughs]. I just have university but | do find that | feel better this year. | did find sort of
last year that | found it quite difficult to manage my social life with university, and I'm
not sure whether that's a common thing but for freshers particularly, but | certainly
know that it was quite difficult for me to engage in lots of social activities and then
also feel up for going to university three or four times a week. Yeah, | find that quite
difficult. So, yeah.

feel that same | guess - | don't really have a work life so | don't need to

balance that much. | wouldn't say I'm regimented - but | have a quite a, a general
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routine that I'll get up do a few bits around my parents house, come to university then
go home or go to the gym or walk the dog. And I'll spend some time in the evening
reading and then you know, I'm trying to read new books all the time. | think that's,
some sort of routine really works for me. | know that if | set pockets of time that | want
to complete an assignment for example, I'm quite good in the sense that | will sit

down for that time and do

'm not saying | always get something from that time.
Sometimes | genuinely can't put any, you know, words to paper, but | at least try and
motivate myself to try and sit there for the one or the two hours that | do have.

Mark, how about you?

Mark: yeah I've always had a routine so keeping a routine is really important for me, n
all. I don’ have work now but I've got me kids and my wife an’ we try an’ do as much
as we can in the evenings, so | don't give all my time up for uni work, you know.

Sarah: yeah I'm the same - For me it is quite literally just routine. You know, a typical
day for me looks like getting up at about 6:30, girls ready for school, me into
university then for lectures or for doing work if that's what | need to do. You know, if
my lecture didn't start till 12 I'd still try and find somewhere quite quiet to do some
work because if | go home, you know, there's no chance of me doing anything if I'm in
the house. There’s washing and cleaning and pottering and Netflix — no chance
[laughs]. So | go in every day and then when | finish my lectures, it would be back to
the school run, get the girls, switch to mam mode, deal with them food, bath, bed, and
then depending on what assessments I've got, what part - what time of the year it is,
then it's work until, you know x time in the evening.

Emily: now that is really regimented! | wish | had the willpower for that!
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Sarah: [laughs] look, do | think my work life balance is healthy? I'm not sure but at the
moment, it's working for me, and | genuinely believe that routine is one of the main
things that can help with you know, having a structure to your day just, just helps,
really.

And how do you feel that your work life balance affects your motivation then?

Sarah: I'm not too sure it really affects my motivation. It certainly helps. When you
know, if the girls are being particularly feral one evening, and they don't go to bed
until nine then you know, I'm not starting my own work, university work till about half
9/10 o'clock. So that's quite hard then to motivate yourself at that time of the night
when, you know, I'm... | like an early night, and | want to go into bed at a decent time.
But, you know, short term pain for long term gain, | suppose. It's very much a case of
| need to do this right now. To get where | want to be.

Finally then, if you had to choose just one thing you would say has been the
most influential in making you motivated to carry on with your course - What
would it be?

Emily: Just thinking about what | want to do as | get older. Thinking about what I really
want, what types of people | want to work with and what | want to gain from this
course as well. So the main thing that makes me get up to go to university is the
understanding that there are going to be more paths that | can go down with the
degree that | don't currently have. And I'm hoping that once | start doing some some

of the modules in forensics in level six, that that ither sway my de
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or the other that I'm really interested in that or not. And then it's sort of back to the
drawing board, and that’s a bridge I'll cross if and when | have to.

Alex: | think | just, you know, for me, | want to get to the end. Of course, | want to do
well, because | really want to for my dad to be proud of me. | really want to prove to
him that you know, this course wasn't just for nothing and doing well will hopefully get

me to a place that | want to be that | get some enjoyment from. And yeah, | really

want to show him that. He can be proud of me for doing what | chose to do.

Sarah: Just the girls, just trying to get a good job, a good degree to get them what
they need or what they want in life, really, | don't want them to have to have a
childhood that that | had or | didn't really have a lot growing up. | would love to be
able to be you know the provider for them. The main provider, and | am the main
provider for them and | would love for there to be you know, to go into a job that
excites me as well. | don't want to be stuck just at home for forever. And the point of
me being at university is to you know, it is that stepping stone to get into a career that
| feel that | would really enjoy.

Mark: I'm the same as the rest of you — | want to finish and the main thing tha’ makes
me want to carry on is just the want to be back on site. | know | can’t do what I've
always done and what I’'m comfortable with no more, but | feel like | need to be back
there doing something. Yeah, that's it.

Thank you all so much for your time today, you’ve all been so great. Before we
finish, are there any questions that you’d like to ask me?
*end*
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Focus group: Exploring factors affecting motivation in undergraduate students.
Participants:

o Sarah, female, 32 years old. BSc Psychology student

* Alex, male, 20 years old. BA Applied Computing student

e Mark, male. 45 years old. BA Construction and the Built Environment student
e Emily, female. 22 years old. BSc Psychology student

Key: Interviewer in bold, participants in plain font.

Ok, so welcome everyone and thanks again for agreeing to take part in this
focus group today. For the purpose of the recording and so that | can recognise
voices when typing this up for transcription, could you please state your name,
age and the course that you are enrolled on?

Sarah: Yep — sorry I'll start (laughs). 'm Sarah and I'm 32 years old. I'm just about to
finish my second year of the BSc Psychology course at [university].

® N O g AW N =

9 Alex: yeah I'm Alex and I'm 20. I'm at the end of my second year of my Applied
10 | Computing degree.

1"
12 | Mark: Hello everyone, I'm Mark and I'm 45 years old. | worked in construction for a
13 | long time but, as you can see, can’ really get up those ladders anymore (laughs —

14 | points to wheelchair). | applied to study construction and the built environment and I'll
15 | be hopefully finishing my first year now in a few weeks.

16
17 | Great, thank you. And finally....?
18
19 | Emily: um yeah I'm Emily and I'm 22. I've just finished my first year in psychology.
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Lovely, thanks everyone. Ok so the purpose of this focus group, then, is to explore
your motivations as an undergraduate student. As a starting point, could you please
tell me what you think is meant by the term ‘motivation’?

Sarah: um, motivation? Like define it?

If you can provide a definition that's fab, but generally just what you think

motivation is, or what it can refer to or mean.

Sarah: ok, yeah, um.. motivation is, like, your reasons for doing something isn’t
Like the things that drive you to do something.

Mark: yeah | think motivation is the things that force you to do things like set goals
and make changes in your life and stuff.

Great. Do you have anything else to add to this Alex or Emily?

Emily: um 1 think motivation is, like, [pause].. | dunno, yeah it's the reasons you have
for doing something. Like do you feel excited doing something because you're gonna

get paid or because you just enjoy doing it, you know.

Alex: Yeah same as you | think it's all about why you choose to do something. Like
the reasons | chose to go to uni and study computing rather than just go and do an

apprenticeship and that.
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That's fab, thanks o.«oQo:m. So, yeah, motivation is related to the reasons
people have for doing things, and largely relates to things like why we set the
goals we set, what pushes us to feel like we want to achieve something, etc. So
next question, what motivated each of you to apply for the courses you are
currently studying?

Alex: umm, | think because like my dad wanted m

always been into, like, gaming, playing video games and stuff and I'm alright with
computers. | did ICT at a-level and | enjoyed that - | find it interesting the things we
can do with computers and what we can make them do, and | feel like studying
computing can help me get a better job than | could have got if | just went into work
somewhere now that | wouldn’t have enjoyed.

Mark: I'd love to be able to work a computer (laughs), you'll have to show me some

tricks, kid. They want me to submit all these essays online and | ain't got a bloody
clue half the time.

Alex: (laughs) yeah I've had to teach my dad a few things. He's useless and he's just
not interested in phones or nothing so I'm always the one who they ask to sort out
their phones and if the internet has gone off and stuff (laughs).

Sarah: I'll be expecting my kids to be able to do that when they grow up tool (laughs).

It’s a great choice, by the way. | think the way the world is going you can't go far
wrong with knowing how computers work!

Alex: yeah, exactly. | like the idea of learning more and leaming it properly so that |

ike to do for fun into a career. So it was like a push

can hopefully turn, like, the thing
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[from my dad, dad, but | got to choose the course..

he did | 5_:x

he just wanted me to go to uni because

Mark: yeah | get that he wants you to do wcimﬂ:_zm good ya’ know. When [ was
g.000C YA KNow

young | didn’ really even consider uni as an option. Me dad wasn't the brightest and

me mum wasn’t around, so it was very much a given that I'd go into work as soon as |

could. | started with my dads mate when | was

e, 15 on a construction site and
from there | just carried on til now. | enjoyed it, don’ get me wrong like, but I've not
known anything else. | dunno if my reason for choosing to go to uni now is really a
reason but | got injured at work — quite badly, obviously (laughs) so that's sorta out of
the %ﬂ:m_ labour work now. I've always taken orders and
done the duties and that, so | thought it might be _:me

already know but, like, on the other side, ya'know?

Sarah: what happened, if you don't mind me asking?

Mark: (laughs) course not — | fell off a ladder | did, a few years ago. Damaged some
part of my back that's basically left me unable to walk, so yeah, got this bad boy on
the go now. Waiting for a new power pack to get me electrified (laughs).

Sarah: god. It's good that you can laugh about it though. Fair play to you.

Thanks for sharing that, Mark. Please don’t feel like you have to share anything
personal if you don’t want to though.

| Mark: nah it's fine, | made my peace with it you know. Every cloud and all tha’. | never
e L C LR AR A b

io:_a have thought about uni if | hadn’'na done this so _ have to see the :vm_am init.
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