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Appendix 4: Final Reports
PRACTICUM SUPERVISORS FINAL REPORT 
When considering the level of competence of a student in supervision please refer to the marking criteria outlined below:
	Percentage marks towards HE qualification
	Description

	70% and above
	An exceptional trainee Youth worker who is a reflective practitioner; shows initiative and an ability to work independently for a sustained period; demonstrates thoroughness and commitment to all aspects of professional practice.

	60 – 69%
	An effective trainee youth worker who displays a degree of independence and commitment to further professional development.

	50 – 59%
	A satisfactory trainee youth worker who has met the requirements appropriate for a professionally qualified Youth Worker and with further experience should develop into an effective youth worker.	

	40 – 49%
	A rather weak trainee youth worker with a basic level of knowledge or skill.  May be very poorly organised with very limited understanding of important concepts

	Under 40% (Fail)
	A weak trainee youth worker who has been unable or unwilling to meet the required standard, may demonstrate inappropriate values or lack understanding or attention to detail.




This section of the report should be completed by the fieldwork supervisor.  To complete the report we would like you to use the headings below giving specific examples to support your observations.
	How did the student use supervision and respond to feedback?

	Jamie has used supervision exceptionally well throughout placement, approaching each session as a reflective, developmental space where we were able to have an open and honest professional discussion on both practice and wellbeing. He was consistently prepared, presenting his supervision notes within the time frame, with observations, questions, and examples from practice, demonstrating clear growth in self-awareness and critical thinking. Jamie engages openly in discussions, actively seeking constructive feedback and applying it purposefully in subsequent sessions.
His supervision notes show thoughtful consideration of leadership style, behavioural management strategies, digital boundaries, and project planning. He demonstrated strong professional maturity by reflecting on managing challenging behaviour within the youth committee, using restorative practice and encouraging personal responsibility within the whole group. Feedback relating to delegation, managing group WhatsApp dynamics, and facilitating reflective opportunities for young people was taken on board and embedded into his day‑to‑day leadership.
Evidence:
· Jamie explored restorative practice, boundary‑setting, collaborative leadership and digital communication challenges during supervision, demonstrating reflective depth and willingness to refine practice.


	To what extent did the student seek challenging situations, and how were these worked with?

	Jamie consistently sought appropriate challenges and handled them with professionalism and confidence beyond his level of training as always. He proactively stepped into a leadership role within the youth committee, often facilitating sessions involving sensitive issues such as conflict within peer groups, group disengagement, and managing emotionally overwhelmed young people. He demonstrated strong safeguarding instincts, particularly when working in intergenerational settings at Peniel Green. For example, minutes show Jamie identifying that some young people found it overwhelming seeing vulnerable older residents, and supporting them to take breaks and regulate, creating a safe and emotionally aware environment for all involved. Throughout the placement Jamie has also responded to multiple safeguarding concerns with professionalism, always following organisational procedures accurately, promptly and appropriately to ensure the wellbeing of young people, residents and staff. Jamie approached each challenge reflectively, using supervision to analyse what happened, why challenges arose, and how practice could be strengthened  a clear indicator of growing professional competence.
Evidence:
· When young people became overwhelmed during Peniel Green sessions, Jamie supported them to regulate and re‑engage, demonstrating exceptional emotional awareness, safeguarding sensitivity and adaptive leadership.


	To what extent did the student show enthusiasm and commitment?

	Jamie demonstrated exceptional levels of enthusiasm, ownership, leadership and commitment throughout his placement. His leadership of the Peniel Green intergenerational project stands out as a highlight: he co‑ordinated session planning, supported young people to contribute ideas, managed resources, and maintained momentum even when engagement was initially low. Committee minutes show Jamie leading discussions, supporting young people to design games, draft consultation forms, and adapt project plans including pivoting from low engagement to developing a Christmas grotto that inspired both residents and young people. Young people later fed back that the project “made people happy… we were proud of the work we did… it felt like we were doing something for and with them.” His dedication was also evident in his consistency, reliability, and ability to maintain motivation across a long-term community project. This piece of work was an exceptionally brilliant example of high‑quality youth work, and Jamie’s commitment, enthusiasm and ability to inspire young people were central to its success.
Evidence:
· Young people reflected that they were “really pleased we changed focus to the Grotto” and that they “saw so many people happy because of something we had done,” evidencing the positive environment Jamie helped create and sustain.


	How well was the student able to relate theory to practice and reflect on their own practice and that of others?

	Jamie demonstrated strong capability in linking theory to practice, especially in applying reflective models, experiential learning, empowerment theory, and restorative approaches. His supervision record shows deep reflection on leadership approaches, digital boundaries, empowerment, accountability, and decision‑making. He drew on Kolb’s Experiential Learning Cycle when reviewing how activities landed with young people and how adjustments improved engagement, and he applied Gibbs’ Reflective Cycle and Schön’s reflection‑in‑action to analyse situations in real time. His approach to relationship‑building and communication reflects Carl Rogers’ person‑centred theory, particularly in showing empathy, unconditional positive regard and congruence when supporting both young people and residents. Jamie also demonstrated understanding of restorative practice theory (McCold & Wachtel), using restorative principles to help young people resolve group conflict and re-engage meaningfully with the committee’s goals. Committee minutes evidenced his ability to review what worked and what didn’t, adjust timing, adapt activities, and discuss better engagement strategies for vulnerable residents. Such analytical and theory‑informed reflective thinking is a strong indicator of Level 5 competence.
Evidence:
· In supervision Jamie reflected explicitly on restorative practice, empowerment, collaborative leadership, and behaviour management, showing clear theoretical application and deep understanding of youth work principles.


	How did the student articulate their own beliefs and values and relate them to the work?

	Jamie’s practice strongly reflects core youth work values including empowerment, respect, participation, safeguarding, and anti-oppressive practice. He consistently promotes young people’s voices, ensuring they meaningfully shape project direction for example, encouraging committees to vote on decisions, draft their own consultation tools, and reflect on what type of intergenerational engagement felt right for them. He models compassion and inclusivity, guiding young people through emotionally challenging situations at the care home, validating their feelings, and supporting them to re-engage at their own pace. His values-driven approach was reflected in resident feedback such as “They remind me of my friends at that age… they make people feel included” and expressions of gratitude for the care shown by young people he supported to lead the sessions.
Evidence:
· Residents fed back that the young people Jamie supported made people feel included and “worked so hard to make people smile,” demonstrating how his values‑driven leadership shaped the culture of the project.


	How pro-active was the student in demonstrating anti oppressive beliefs, language, and behaviour?

	Jamie demonstrated strong anti-oppressive practice throughout his placement. He challenged discriminatory behaviour appropriately, supported young people to navigate conflicts constructively, and ensured that all participants felt included. His use of restorative practice supports an anti-oppressive ethos, focusing on repair, voice, and fairness rather than blame. Committee minutes also show him setting boundaries within digital communication spaces for example, resetting WhatsApp group norms when personal messages began to undermine group cohesion. This intervention reinforced expectations of respect, accountability, and inclusion. His leadership style  collaborative, reflective, and empowering embodies anti-oppressive principles and models positive behaviour for young people throughout the project.
Evidence:
· When personal messages disrupted the committee WhatsApp group, Jamie facilitated a reflective conversation that led young people to create a new group with clear expectations and boundaries, demonstrating strong anti‑oppressive leadership.


	In your professional opinion has the student achieved the necessary standards to progress to Level 6?

	In my professional opinion, Jamie has clearly exceeded the standards required to progress to Level 6. What is particularly notable is the significant and observable growth in his practice since his Placement 1 last year. Jamie now demonstrates far greater confidence, leadership ability, emotional intelligence and professionalism across all aspects of his role. This progression is not confined to structured placement tasks — it is evident daily in his wider practice, including his interactions with young people, his approach to planning, and his instinctive use of reflective, values‑based youth work.
Jamie has taken on substantial leadership responsibilities during this placement and has excelled in them. For example, his facilitation of the Peniel Green intergenerational project showed mature project leadership, from planning and consultation to managing group dynamics and supporting young people who became emotionally overwhelmed. Minutes record that Jamie supported young people to regulate and re-engage after becoming upset during the initial sessions, demonstrating compassion, safeguarding awareness and professional judgement beyond the expectations of a Level 5 trainee. 
His supervision notes also provide explicit evidence of advanced reflective practice. Jamie explores restorative approaches, accountability, boundary setting in digital spaces, and collaborative leadership with depth and insight demonstrating a sophisticated understanding of youth work theory in action. For example, he critically discussed how restorative practice and reflection supported young people to manage conflict and reintegrate into the committee, showing strong analytical skill and an emerging practitioner identity. 
Feedback from young people and residents further evidences Jamie’s impact. Residents described the youth workers and committee members he supported as helping them feel included, cared for, and more connected to the community outcomes that reflect Jamie’s strengths in relationship‑building, empathy and values‑driven practice. Jamie’s growth has been exceptional, his confidence, professionalism, reflective insight and leadership have developed considerably since his first‑year placement, and he now demonstrates the qualities of a thoughtful, ethical and highly capable emerging youth worker. He is more than ready to progress to Level 6 and continue developing as a youth work professional.


	Student’s Provisional Grade – please give a numerical grade out of 100
(Please refer to the grading criteria above)
	82%


	Signed Supervisor 
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	Date
	23.03.2026
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