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[bookmark: _GoBack]There are many definitions of youth work but the National Youth Agency (2014) definition is well rounded and detailed enough to give a good idea of youth work and what it entails:
Youth work helps young people learn about themselves, others and society, through informal educational activities which combine enjoyment, challenge and learning. Youth workers work primarily with young people aged between 13 and 19 but may in some cases extend this to younger age groups and those aged up to 24. Their work seeks to promote young people’s personal and social development and enable them to have a voice, influence and place in their communities and society.

Youth work historically was first introduced by religious organisations with an intent of purpose to spread religious faith. Many workers at the time were of middle-class background and saw this work to express religious faith, but also as a means of instilling middle-class values in working class youths (NYA, 2014).  Some of these voluntary religious youth work organisations still exist and function today. The Boys Brigade set up in 1883 by Sir William Alexander Smith still functions today with 750’000 members in 60 countries (The Boys Brigade, 2019). The YMCA similarly was set up in 1844 by George Williams to provide refuge and religious study for youths on the streets of London, currently serving 158million people in 119 countries (YMCA, 2019).

Youth work was only fully recognised in 1939 and since then has grown into a multidisciplinary field working at various levels within society (NYA, 2014). The changes that have occurred since make it the responsibility of local authorities to provide youth services and they are now subject to an obligation to secure the support of youngsters. Youth Matters (2005) proposed a reshaping of services for youths, with support targeted to young people who need it most (H.M. Government, 2005), they proposed to target youths who were falling through gaps in support systems and how these young people could be targeted with efficient integrated support systems (Smith, 2005).

Club based youth work tends to be on an individual basis and is also based on the voluntary engagement of the young person, choosing whether to engage in the activities that are laid on for the benefit of the young people. I.E the purpose of a youth club is for the young person to have a base that they can attend if they wish, they have the option to partake in the activities should they wish to. Youth clubs are a place where young people can gather to meet others and friends and to talk with their peers and play games or just relax with friends, (Lewis, 2019). Whilst often youth clubs are considered as social gathering places, the workers within this setting utilise the different social aspects that are provided to build strong relationships with the young people, effectively the activities are tools in building and maintaining good relationships. With these strong relationships in place it becomes easier to work towards the enabling of these young people, promoting personal and social development (NYA, 2014).

Often the youth work that happens in youth clubs is as a result of being approached by young people with problems, this seeking of guidance highlights the importance of building strong relationships, and how youth workers lay the foundations of being able to support young people when necessary.  Information panels and leaflets on current youth issues and topics, are another way in which areas of concern are highlighted in many young people.  Whilst often youth clubs are a provision to keep young people off the streets there is a real capacity for these provisions to provide a safe area and appropriate support when required, for many young people in society (Lewis 2019). 

These youth clubs can be recognised as informal youth work settings because of the nature in which they operate, usually attendance is optional, and the support provided could also be considered as informal education. Informal education is the primary pedagogical approach for youth workers (Nash, 2009). The approach of many youth workers in a youth club setting, building meaningful relationships is key to helping topics emerge from the young people who use this service. Without this strong relationship building there would likely be mistrust of workers, an awkward dynamic and these topics would not be raised, and therefore support could not be provided (Batsleer, 2008; Nash, 2009). Jeffs and Smith (2005) point out the importance of informal education and describe how these youth work settings allow for the identification of issues and the subsequent flow of learning that arises from activities and conversations that happen within these settings. Spence (2007) looks further into the importance of these young people and youth worker relationships and shows that engagement or ‘being with’ these young people can be more effective than ‘doing things’ with them. 

Guidelines are in place governing this informal youth work practice and go some way towards ensuring professional relationships are upheld within these youth work settings (NYA, 2014).  The National Occupational Standards (NOS, 2012) for youth workers show that the building and maintenance of relationships is an important aspect of youth work and when successful can create meaningful dialogue, facilitating the learning and development and young people. The three core principles of youth work apply to this informal type of youth work in a club setting. The first, ‘voluntary attendance’ means that these young people have made a choice to be involved and as a result will be far more likely to utilise services and advice that are on offer. The second ‘partnership’ states that youth work should be centred around the young person’s needs and this close working allows practitioners to understand the individual, and plan development around them. The third accessibility applies to the youth club not just geographically, but also in terms of the service provided by practitioners and the culture of acceptance that should be a part of all youth services (Burton, 2019). With these core principles in place and young people attending a youth club setting working towards the five pillars of youth work becomes realistic and rewarding for both practitioners and young people (CWYVS, 2018)

Youth work has a value base which is grounded in respect for young people and in the principles of inclusion and equal opportunity. Through its voluntary relationship with young people it offers opportunities for learning that are: Educative, Expressive, Participatory, Inclusive and Empowering
(CWYVS, 2018)

School based settings for youth work are essentially non-formal youth work provided in a formal setting. Young people’s education is not only curriculum based but incorporates many experience-based facets. With the knowledge that disengaged students benefit from the presence of non-formal youth work in a school setting (Hopkins, 2011), the provision of youth services is becoming more widespread (CWYVS, 2003). The idea of youth workers in schools is to be a structured support to the young people and would include things such as providing pastoral support, supporting vulnerable pupils through the progression of schooling Rogers, 2016). 
The role of school-based youth worker is very similar to that of a normal youth worker and they are subject to the same guidelines and principles as agreed on in NOS (2012) and CWYVS (2018). The purpose of them being a presence in a school setting is to incorporate other areas of learning apart from curriculum-based learning and allows for workers to be involved with people who are struggling in a school environment (CWYVS, 2003). All schools have some pupils who have issues functioning in a school setting and making sure these pupils achieve and that the education system does not fail them should be paramount. Youth work in school can help with these issues, having an independent person to turn to can be very beneficial for pupils, no matter what issues are stopping their schooling, a youth worker can negotiate with family and other outside agencies to help these pupils through their education (Cunnick, 2019; CWYVS, 2003).

Other areas in which a youth worker can provide support is through the organisation of outside activities and talks on current topics, e.g., employment skills and building C.V.’s or more serious topics like drug abuse (Cunnick, 2019).  A key area where youth work has a positive effect is the transition periods in pupils lives that are commonly associated with stress and disengagement (. With youth work in place there is an opportunity to take time pressure and distraction off teachers and out of the classroom leaving others to learn, whilst lessening the chances off outbursts leading to expulsion (CWYVS, 2003). Youth workers are a form of educator, as they are there to help and guide the journey of the young people that they have the privilege of working with. (Rogers, 2016).

Education settings need to provide curriculum-based learning but have begun recognising the importance of social learning, starting to incorporate less obvious aspects of people’s lives, areas such as personal and social development. Youth work in schools makes provisions to incorporate these other issues through youth work practice. This youth work may come under different guises such as support staff, LTA’s, youth tutors, and outside sources. This means that family and societal issues and youth issues that may be detrimental to the education being provided by the formal setting, can be approached. 

 It has been recommended youth work should play a role in the future of education (Morgan, Morgan & O’Kelly, 2008).   When working with these individuals, youth workers have set guidelines to follow with regards to the young person having choice and input into their development. The youth worker should develop a relationship in order to know the individual and be able to help them identify areas where they can improve. The benefit a youth worker has in this setting is that they can approach the individual in a more progressive way, identifying areas that formal teachers have no time to ascertain, but also work to broaden the range of experiences that are available to all pupils (CWYVS,2003). 

Schooling systems prepare people for active participation within society, working, voting, and playing a part in the community, disengagement however often leads to a lack of participation in society, through shortcomings to education and ability in individuals that often lead to reliance on state benefits (Morgan, Morgan & O’Kelly, 2008). This disengagement with society is costly and can lead to poor outcomes for many young people. Youth workers through the provision can help to re-engage some of these young people (Hopkins, 2011). Rogers (2016) point out the issue of budgets for this type of work however and state that pupils may become vulnerable to disengagement as a result. The author also recognises the outstanding relationship building abilities of many youth workers in schools in Wales. 

The transition from Primary to secondary school complicated, and students need to cope and adapt to their new environment (Coffey, 2013). Throughout this transition period many other pressures are on every individual, with physical changes occurring emotional and developmental needs are increased, at the same time a massive change to the schooling process and organisation can complicate transitions (Waters, Lester & Cross, 2014). Most students manage to formulate coping mechanisms for these transitions, but some do not, these students often end up with a decline in grades and learning and are at risk of disengaging from education (Coffey, 2013). This is where youth work practice in schools could be very beneficial.  Many pressures on the individual become apparent at these transition periods, but young people attribute much of this stress to maintaining or forming new relationships with peers (Coffey, 2013). Transition programs aim to smooth these transition periods out and put skills or coping mechanisms in place to allow the student to transition without negative effects (Ashton, 2008; Sutherland et al, 2010). These programs can make the difference between successful schooling and disengagement for some pupils.

The changes to education that occur at this pivotal time also influence pupil’s engagement with education. Most teachers work less closely with pupils in secondary schools, opposite to what many pupils become accustomed to in primary school, this can influence help-seeking behaviour and make the identification of not coping more problematic (Sutherland et al, 2010). The relationship between parents and schools is another area where problems with transition may be identified (Coffey, 2013). Sutherland et al (2010) point to the importance of maintaining good working relationships and how these can support transition periods for pupils. They suggest building strong working partnerships between primary and secondary educational settings, strong parental involvement and the importance of multi-agency working and how this can improve the identification of transition problems. 
Youth work could facilitate this maintenance of working relationships between all parties, focussing on the outcomes for the pupil, and identifying needs in order to provide appropriate support when required (Sutherland et al, 2010; Coffey, 2013). There is also a benefit in school parent relationships, staff relationships, and how the school is perceived in the community (Rogers, 2016). Youth workers could also improve self-concept of individual pupils, giving them the tools and necessary skills to cope with transitions in an effective positive way (Tonkin & Watt, 2003). With another transition between school and into employment also being recognised as stressful and often leading to negative outcomes for many people there is a definite place for youth work in providing some sort of buffer to disengagement throughout education (Anderson et al, 2000).

Club based youth work can provide support to individuals who need it in an individualised way, and help young people develop into rounded individuals. However, this provision is voluntary and only certain young people will approach to use this service, missing out on reaching certain ‘disengaged’ groups within society. Education settings however pose an opportunity to approach people at risk of disengagement and work with them to better their future. These schools have an obligation to teach the curriculum to pupils, often leaving non-curriculum-based learning out to the detriment of some pupils who would benefit. 

Pressures of targets and poor disengagement records have necessitated an acknowledgement of the need to support disengaged and at-risk pupils. Non-formal school-based youth work has provided an option that can begin to address disengagement, changing attitudes to education, re-engaging pupils, and improving life outcomes for many individuals. This youth practice can formulate plans for realistic development, helping these pupils through school and beyond into the world of employment, with the skills and abilities to function as part of society.
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