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Practical assessments.
The College of Policing has recently changed the professional standards for trainers to ensure all are trained to a level 4 in Education and Training. They developed a bespoke 3 week course for Police and staff Trainers that covered all of the required theory, skills and practice for training adults with a summative practical presentation at the end of the course.		
I was tested on my knowledge, skills and operational experience prior to being authorised to deliver the training package and co-delivered the first course for Gwent Police.
The third week of the course included summative practical assessments that required each learner to deliver a 50 minute presentation to the rest of the group. The learners were able to chose their own subject which could either be work related or otherwise and were given a pre-work activity during the previous week to decide on the subject and provide a brief description of their chosen subject.  ‘autonomous learning refers to the learners taking responsibility for their learning and exercising some measure  of independence’ (Gregson and Duncan, 2020)  which is important for those in the adult education sector to have a say in their learning experience.
Assessment is essential at the end of this course to ensure the learning has taken place to retain the high standards of training required in the Policing sector.
It is important for the learners to know how and when they will be assessed and were given a scheme of work and timetable at the start of the course.
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The learners were then given the assessment criteria at the beginning of the third week and time was set aside in the timetable for the learners to prepare for their presentations. I also provided a flipchart with specified times of the assessments for the learners to be able to chose which timeslot would suit them and provides inclusivity for those who may have additional learning needs. One learner had a hospital appointment due to an ongoing condition and for them, being able to chose assessment times enabled the learner to control the situation without being anxious about time off for the appointment and rushing through their assessment.
On the first day of the practical assessments, I set out the running order as they had decided and checked that the learners were still in agreement with the order and if anyone had any issues or concerns that I could help with prior to the start of the assessments in accordance with Maslow’s hierarchy of needs. I conducted risk assessments to consider equipment and props used and discussed health and safety requirements under the Health and Safety Act 1974, this included fire alarms, exits and in addition to that I provided sensitivity warnings to prepare the learners for some of the content due to be delivered. I provided the learners with wellbeing information and advised them that if they needed to leave the classroom at anytime then a member of staff would check on them.  
The learners were also given instructions regarding how the assessments would run, i.e. the next assessed person would sit out of the classroom to prepare and would be called in when the previous person had completed their assessment. They would be given 5 minutes to set up and the assessment would be timed with a warning given when they had 5 minutes left etc.
The group were all given peer assessment sheets to make notes on what went well and what could be improved on in a constructive way.  They were informed that time for the feedback process would be 10 minutes and after 2 presentations there would be a break.                                   
Assessment processes must follow 2 key principles, (VARCS) Valid, Authentic, Reliable, Current and Sufficient and (SMART) Specific, Measurable, Achieveable, Relevant and Timebound, but must also be ethical safe and fair. Ann Gravells also suggests that the use of technology should be part of assessments and that they should be standardised in some way. The following link provides further information on the comprehensive assessment process. 
Assessment 
The majority of the learners on this course were experienced trainers who had previously completed a level 3 qualification in Education and Training however, one learner was new to the role and had no previous experience as a trainer but had extensive experience as a Tutor for which he was able to use examples during the course. 
I ensured that the feedback process was structured and for peer feedback to be given initially before giving my own.  I made detailed notes where necessary to back up my evidence and gave developmental points in a constructive way.  ‘Feedback should motivate the learner and help to develop the ability to self-assess in the future’ (Avis, Fisher, and Thompson, 2019, p.189).
In the most part the learners were professional and only minor developmental points were given, however the learner that was not previously a Trainer was given more constructive developmental feedback as some skills were not up to the required standard. I spoke to the learner and explained the feedback during a one-to-one meeting afterwards and re-assessed the learner again at a later stage.  The learner embraced the feedback and provided a more professional delivery, incorporating more of the assessment criteria and therefore successfully passed the course.
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The feedback from the group was positive overall, particularly with having all the assessment information beforehand and most of the learners felt confident, however some felt quite nervous which is a development point for me as an assessor to explain that all is not lost if they don’t achieve the standard straight away and that they can be given another opportunity if things go wrong.
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