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My first aim for my micro teach was to develop the students’ knowledge of a coach’s roles, responsibilities and actions. The students’ were learning how to correctly give constructive feedback in a positive manner providing an example of the pedagogy context based learning (A1,A2,A4,K1). This will then motivate the individual to do well and be positive towards their own performance. The second aim was to learn   the differences between a good and a bad coach. Understanding how your actions as a coach can impact on a participant’s performance and their outlook on sport for the rest of their life. This connects to the crosscutting theme for the micro teach of employability. 
 Being a positive coach means that you can be a good teacher having the attributes of being a good listener, understanding, patience and enthusiasm towards your delivery of sport and good communication skills. However, to be a good coach it is essential to have the ability to personalise learning.  This means that both a teacher and a coach need the ability to adapt to the personal and physical needs of the individual learners (V1). This means that the educator is providing opportunity for all learners to reach the best of their own ability. Being a coach has the same attributes to being a teacher within a classroom (Denby, 2012). These skills were explored by students in the lesson activities for the micro teach and connect to the cross cutting themes of employability and equal opportunity (A1,A2,A3,A4,K1,K4,K5,V1). As the educator in this situation I was also able to reflect on own ability to use these skills 
Within in classroom a teacher’s role is more formal and creates a certain amount of distance between them and the learners, who are children.  The teacher is implementing aspects of pedagogy and this influences their approach to the classroom (K1).  In contrast the coach is in a role where the learner is involved in tasks that are more practical and need coach to facilitate rather than simply provide the theory as a teacher might (K1,K2,K3).  The coach generally uses andragogy to present the content of their lessons because the learners are often adults or in a position of autonomy (V1).  This is different to the circumstances of a teacher where that learner autonomy is not possible to the same level.  There is a fine line between a coach and a teacher both roles enable you to teach a skill, motivate, lead, role model, act as a positive influence and be a good listener. In the micro teach this was reflected in the activity where the students worked as a coach and an employer and respond appropriately (A1,A2,A3,A4,K2).  This is an example of the contemporary pedagogy, learning by doing and context –based learning. 

The students within the micro teach class worked in groups and discussed the two defences ‘a good coach and a bad coach’ (A1,A2,A3,A4,K1,K2,K4,K5). They debated their thoughts and gave personal experiences of the two types of coaching. It was important for the students to have to engage with different opinions through debate.  This is because an individual student may have a particular opinion but they need to be exposed to the opinions of other students/people so that they could be challenged and understand the topic from different points of view. This exchange of ideas is also an assessment strategy where the lecturer can assess understanding and learning (K5).  The experience will encourage the student to develop wider knowledge and understanding of the topic than they had with their individual, initial opinion.  In some cases it also means that the student develops an entirely new opinion that helps them to progress. This is an example of using the contemporary pedagogy, learning through argumentation (Dale, Holland, Matthews, 2006)
The students identified the right and wrong ways to address learners when coaching in sport.  They pin pointed the effect of the coach on a specific individual or group.  The students gave examples of how a coach who is positive and supportive in their coaching is more likely to have engaged learners. This is an example of the contemporary pedagogy, context based learning.  This style of learning is useful because it gives the students time to think and reflect on their personal experience.  This is important because it connects their learning with their lived experience, making the learning have a greater impact (A2,A3,A4,K5,V1).   There is an important role for the educator in this learning situation, which is to check that the contexts that the students choose are appropriate and relevant.  This means that the educator has to engage and challenge the students in their selection of examples (Mubuuke, Louw and Van Schalkwyk, 2017).  According to Doak,(2014)  “learning is not just an event in a classroom… learning is part formal, part informal and part social." In the micro teach the discussions created opportunity for formative assessment that occurred naturally within the lesson.  

On reflection, I was really impressed with my second micro teach learning from my previous lecture. I completed a detailed lesson plan (A1), (see appendix 2) as before, however, this time I also made reference to the UK Professional Standards Framework.  This developed my teaching because I was better able to see which standards I had covered and was able to set myself targets afterwards by reflecting on which standards I had not used. Building on my experience from the last micro teach I continued to use PowerPoint, including videos from YouTube (K5) demonstrating a good and bad coach. This is because it provided the learners with a visual example of the situation that they could then engage with and discuss (A1,A4,K1,K4).  This creates learners who are more engaged because they have to test and apply their knowledge rather than just accept what the lecturer has said.  This teaching method develops independent learners who are able to think for themselves (Ma, 2009) (V1).  

In the micro teach the learning experience enabled the students to use computational thinking. This allows students to problem solve and can be used within the classroom or on the field within any sport. A student will have to think about the breakdown of a skill to make the situation more manageable, being able to look at a situation and focus on the relevant parts. Identifying any obstructions that they may face and planning a step by step situation (BBC.co.uk, 2017). (A1,A2,A3,A4,K1,K2,K3,K5,V1)

I used discussion, group work and self-directed learning as my teaching strategies and learning styles within my micro teach (Reece and Walker, 2007).  The benefits of using discussion as learning style when lecturing is that students can talk about their ideas within a smaller group (A2,A3,V1). After showing the video (K4)  it then reinforces learning, every individual within the group will have their own opinion and discussion can develop their views (Petty, 2014). Having discussion within a class allows students to become articulate and it provides interesting feedback, also an understanding of the topic (A2,A3,V1). I chose to use small groups for the discussion as this worked well in my previous micro teach and it is manageable within a large class.  The only disadvantage with discussion is everyone has their own opinion and it is risky as it could become argumentative. However, as a teacher I had to have control and good management skills to keep the discussion on track and ask questions along the way, prompting the learning and looking for understanding (Reece and Walker, 2007) (K2,K5). 
I could evaluate if the class were on task when working within their groups by questioning what they had come up with (A2,A3). This questioning is an assessment strategy that has the advantage of finding out their response and giving the students the opportunity to contribute to the learning, they can build their thoughts from simple to complex ideas. I could evaluate and reflect on the quality of my teaching by monitoring the understanding and the feedback from their personal ideas (Costa, 2017) (A2,A3,K2,K5,V1). 

The reason I used YouTube to show a video of an example of a good and bad coach was then for the students to role play themselves what the impact of a coach’s attitude can have on the participants involved (K4). It was a fun activity and individual personalities come out within the task, making it engaging. Role playing a situation is a form of pedagogy that physically involves the learner by bringing learning to life and giving a realistic view (A1,A2,A3,A4,V1). The only disadvantage with role play and demonstration is some students could refuse to participate.  They could feel shy or not willing to join in but my lecture went well, all students were happy to get involved and take part and they enjoyed the practical side of teaching sport. After reflection of my micro teach, it was successful because I made a specific effort to ask the students whether or not they wanted to participate in the activities (V1).  I made it clear to the students that they had a choice about participating and I think that this made it less threatening and more encouraging and, therefore, meant that they were more likely to participate. This is an example of how I have used Kolb’s model of learning which acknowledges that the learners are adults and have independence and motivation in their learning in contrast to some children (V1).

There are cyclical models that explain how people learn from experience, a hands on approach Kolb’s model features these points. Each stage is 1. Concrete experience, 2. Reflective observation, 3. Abstract conceptualisation, 4. Active experimentation this is Kolb's Experiential Learning Theory after placing them in this order this then becomes the experiential learning cycle. I used this cycle in my lecture to learn by doing as sport is not only theoretical but physical and mental (Gdn.glos.ac.uk, 2017). 

Self-directed learning gives students the time brainstorm, problem solve and think for themselves about how they would adapt or reflect on a time within their own personal life when they have come across the topic or situation and how they would deal or have dealt with a problem (Armitage et al, 2007) (A2,A3,A4,V1). This learning experience connects to the cross cutting theme of employability where within sport there are many different times when coaches have planned a session but then had to adapt it quickly because there has been a change in the group of participants.  This reflects the fact that a lot of coaching takes place in settings where the participants or learners are adults and have free choice about whether or not to attend the class, for example, a coach working in a sports centre delivering drop in dodge ball sessions (V1). The session would need to be adapted if a person with a physical disability participated, requiring the coach to have a good understanding of diversity, physical disability and inclusion (Bassot, 2016) (V1). 

The cross cutting themes I looked at within my lecture where equal opportunities, diversity within sport, teaching skills, communication and employability skills.  The benefit of a coach with good communication skills is vital as the participants understanding of the topic or game needs to be discussed and explained correctly. A coach’s approach to teaching a skill or activity has to be appropriate and as a coach you manage a class or team and have to be professional. This highlights qualities in a coach such as clear communication, patience, understanding and perception.  These qualities are in turn what an employer would look for when aiming to employ a good coach. A bad coach with the wrong attitude towards a team and with a negative approach will not be employable or effective to teaching or coaching sport. 

When coaching or teaching making sure there is an equal opportunity to all students is a major factor. Promoting gender equality, supporting one another, providing the same opportunities and support for people with disabilities, learning difficulties and mental health is important and a coach/teacher must understand how to adapt and listen to students and guide them. Everyone has the right to be treated without discrimination, particularly, race, age, nationality, ethnic origin, religion or gender. Everyone should be given the same opportunities towards taking part in a sport, or being employed in a job of their choice.  Within any job or sport today there are rules, acts and regulations that should be abided by such as the requirements of the Race Relations Act 1976, Sex Discrimination Act 1986 and Disability Discrimination Act 1995 (Kickitfootballcoaching.co.uk, 2017). 

In conclusion, the feedback from the class for my micro teach was positive, as was the formal lesson assessment. I am happy with my lesson plan and delivery of the lecture. I had positive comments on my choice of activities, and organisation, and a positive approach to my teaching and knowledge of the subject. The only comments to improve on would be to build on my confidence within the lecture. Reflecting on the UK professional standards I used a wide range of activities with teaching support and feedback to the learners within the micro teach (A1,A2,A3,A4). I used appropriate methods to teach and evaluate my own teaching performance (K1,K2,K3,K4,K5). I made good use of subject material and balanced the timings of the lecture. I provided opportunity for the learners to be involved in the practical tasks, respected the adult learners and took in to consideration the diversity within the class (A1,A4,V1). For the future with my lessons I will use this micro teach as a guideline. The lesson planning was detailed and the lesson activities were effective and worked well. I will take on board my confidence towards delivery and hopefully improve as the weeks go on, and increase on the HEA Professional standards I use as I have completed the following elements within my  micro teach please see appendix. 
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Appendix (1) 

A1 Design and plan learning activities and/or programmes of study 
A2 Teach and/or support learning 
A3 Assess and give feedback to learners 
A4 Develop effective learning environments and approaches to student support and guidance 
A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices

[bookmark: _GoBack]K1 The subject material 
K2 Appropriate methods for teaching and learning in the subject area and at the level of the programme 
K3 How students learn, both generally and within their subject/discipline area(s)  
K4 The use and the value of appropriate learning technologies 
K5 Methods for evaluating the effectiveness of teaching 
V1 Respect individual learners and diverse learning communities 












