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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Engagement with literature: Although you have used a range of sources, the use of these is questionable and sometimes indiscriminate.  Referencing is inconsistent.
	I used a range of sources and ensured to make them more consistent within my work. 

	Targed/Target 2
	Transferable skills: Your work was presented to an appropriate standard although the use of sub-headings would have supported the reader. 
	I have used sub-headings within this assignment in order to support the reader.

	Targed/Target 3
	Inconsistent misuse/incorrect use of the possessive apostrophe. 
	I have proofread my work to ensure the use of the apostrophe is correct.



Learners, Schools and Communities: where am I teaching?
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base
Introduction 
For the purpose of this assignment, an aspect of a school’s development plan (SDP) will be critically reflected upon. The school being discussed is a community primary school in a town in Wales. There are 212 pupils (October 2019) between 3 and 11 years of age currently on roll who come from the town and nearby villages, with 54% of the school made up of boys, compared to 46% girls. 35% of pupils receive free school meals, compared to around 30.4% in 2017/18. This is significantly higher than local and national averages (SDP, 2019). The aspect which will be discussed is literacy, which has been recognised as one of the six priorities within the SDP and is also one of the Welsh Government’s national priorities (Welsh Government, 2013). The SDP will be analysed in order to critically reflect on how the school develops the aspect based on impact and evidence base. 
Literature Review  
The purpose of the school development plan is to set out actions in order to improve learner outcomes, based on evidence-based interaction with rigorous self-evaluation methods and by the measure of a variety of factors. Welsh Government (2014) defines a school development plan as a strategic plan for improvement, which contain the school’s improvement priorities. All schools must have a vision in order to plan where they would like to go, and what they would like to achieve and how they are going to do this, in collaboration with a variety of stakeholders. By implementing this, the school plan should aim to lead the whole school community in the improvement of teaching and learning. The head of the school and the board of governors play a vital role in leading the improvement; it is therefore essential that governors and the head of the school, the leadership team and all staff demonstrate commitment, engagement and involvement in the development planning process. The group leading the preparation of the SDP will involve teaching staff and management; they will also involve pupils, parents and the local community. This will ensure that they are able to respond to the needs of the school, as Kaufman et al (2012) has said that individuals working at all levels recognise the value of working in an environment where collaboration is encouraged. Collaboration is an invaluable aspect of school improvement, ensuring that the planning process is flexible and ongoing, but still remains relevant to the school setting and the learners that is targeting. The school will determine the most appropriate arrangements for consultation, which is a crucial part of the process as they will be motivated to contribute to the discussions which usually focus on the strengths and weaknesses of the targets implemented and will promote a sense of ownership and collaborative working towards improvement (www.education-ni.gov.uk), while keeping the focus for improvement specific to the unique setting of their school and it’s learners. In order to design a model to improve the characteristics of the school, it is important for the school to review the impact of their SDP from the previous year, taking into account the strengths and weaknesses of any recent alterations to practice and their impact on learners standards and progress. The school’s last Estyn inspection targets reported that the school needed to improve literacy, specifically focusing on reading (www.estyn.gov.uk). They reviewed the impact from the previous target and had a clear plan in order to move forward with the target. Planning and management of any change needs to be considered and carefully planned, to ensure that it has a positive impact on pupils’ standards, while still allowing the freedom to change the current status quo and implement fresh strategies and ideas.
The school development process is a planning cycle, which compromises four key operations; these include, review, design, implementation and evaluation. The planning cycle revolves around a central core, which consists of the school’s vision, mission and fundamental aims (www.sdpi.ie/guidelines.gov). In order for the planning cycle to be accomplished, the process needs to be ongoing, flexible and collaborative. The ongoing process involves evaluating and revising policies and plans that are continuously being developed and implemented according to the school’s aims and the changes which take place in the community; this is done by reflecting on impact that current and previous practice has had on children’s outcomes. It is also flexible as it offers a framework for collaborative creativity, ‘collaboration as a means of supporting professional learning and therefore enhancing the development of practice’ (Hopkins, 1995). Experience has shown that collaborative working is a way to share expertise and can encourage an environment of learning from each other and thus improve the outcome for the learner. The school is then free to adopt the framework to suit its own particular needs. Hopkins (1995) states that the planning should strive for collaboration, flexibility and communication in order for sustained development. The school have recognised that they must produce priorities in order to for the progress to be systematic and progressive; what more do they want to achieve? These must always reflect how they are addressing the national priorities of raising the standards of education in relation to literacy, (Welsh Government) raising the standards of education in relation to numeracy and reducing the impact of poverty on educational attainment (SDP, 2019).
The school have recognised and evaluated the progress made on the previous year’s target from the following year and have developed children’s oracy and reading skills. This has been achieved by evaluating the schools Foundation Phase Indicator and Core Subject Indicator across several years and recording data, which has enabled, the school to recognise the impact that the targets have had on standards and provision. If the targets have not been met the reasons for this has been addressed and measures have been put in place; ‘next steps’ in order to address the situation. Gaunt and Stott (2018) state that ‘reading and writing float on a sea of talk’ which brings this relationship together clearly, therefore, allowing pupils to be more prepared to channel this through the current target, to raise standards and progress in writing for all children by engaging in a range of genres of writing including poetry. Kelly (2005) has said that by teaching poetry, it enables scaffolding potential which means that children’s writing will be powered by the materials, providing important models of writing skills. 
Developing an action point 
 In order to complete the current target, the school have devised targets to raise the standards and progress in writing which contains inherent success criteria, to enable staff to track the progress against the steps they implement. One of these targets is to include whole school projects which will continue to provide opportunities to teach genres of writing such as explanation, persuasive, formal letter, report and debate (SDP, 2019). In order for the school to be successful with this target, it is important to consider how they plan on providing the opportunities to teach genres of writing. Within the Foundation Phase, this could prove difficult as the style of writing focuses on technicalities of texts and not enough on how to write coherently or for enjoyment. Philippakos (2019) suggests that teachers address genres during reading instruction and to create a plan before writing. As previously stated, the school have recognised the benefits of reading and oracy; although they need to complete further interrogation of their current standards and the effect that recent practice changes have had on learner outcomes to confirm the relationship between oracy, reading and writing and how their policy supports each of these areas of literacy. Anderson et al (2018) suggests that a continued focus on mastery of word-level skills in reading and writing in primary schooling is beneficial for the whole school, which is something that is being taken into account of in the school’s plan, although may be diluted if their focus on genre becomes absolute, with the important word-level skill building being neglected. 
 In order to take on a holistic approach to teaching genres of writing, the school are using the ‘Talk for Writing’ strategy (Corbett, 2011). This approach can make literacy more exciting for the children, especially within the Foundation Phase. He suggests that teachers can introduce non-fiction genre into a topic that the children really enjoy; this will give plenty of opportunities to teach literacy across the curriculum and build on prior knowledge and imagination, as Tunks (2010) speaks about the importance of ensuring that learners have a positive attitude to writing being as important as their proficiency, which is a key aspect that must be kept in mind when implementing changes. Within the school, the children are given the opportunity to engage actively and collaboratively in their learning, which Talib and Cheung (2017) have found can be a key aspect of writing, aiding learner’s academic achievement, and critical thinking skills; something that needs to be strived for in all ages of primary education. The skills and processes are modelled, shared and guided before they are practised independently; this can be seen throughout the school on display as a ‘writing toolkit’.  The writing toolkit encourages children to integrate literacy in their work across the curriculum, which is a key aspect of literacy progression, so as not to see literacy as a standalone skill that is developed in isolated lessons. This is evident as Donaldson (2015) agrees that literacy should be developed and strengthened across the whole curriculum, rather than the more traditional view of ‘English lessons.’ As well as the writing toolkit, which is on display in classrooms throughout the school, the whole school project involves giving the children freedom of choice with their reading, to ensure their reading experience is pleasurable and to keep them engaged. This project encourages learners to use their oracy skills to make persuasive arguments for reading their choice of book; the continued use of oracy encourages learners to use a higher level of vocabulary, which is key to all areas of literacy. The school aim is to have evidence and skills which will be developed from a passion for reading and absorption of more complex sentence structure, which can then be transferrable into their oracy and written work. Nicholson (2006) researched how primary school teachers can help children to become effective writers; she researched a similar approach to the school where children are involved in choosing the books they wanted to read. Nicholson (2006) concluded that the project created a meaningful context for learning, that teachers need to build children’s enthusiasm for writing, their sense of ownership and their conﬁdence. By building on children’s enthusiasm for reading, the school believes that improved reading will lead to improved writing, which is evidently a natural progression, as the child builds up the internalised process of how a variety of texts are structured. In order to ensure that the school are making the improvements towards the target, they need to develop an action plan which will involve members of staff chosen by the leader of the SDP. They also need to do review impact and monitor progress against pre-set milestones. This will include, pupil progress meetings, data tracking, staff conferencing, book scrutiny, learning walks and pupil conferencing. The tangible signs of progress against milestones will ensure that the staff involved can review what is going well and whether further work is required. 
Reflection and Evaluation  
Within the school they have recognised the need to raise standards and progress in writing for all children. The approach they have taken aims to strengthen the use of literacy throughout the school and curriculum. Learning walks have shown the importance of reading and writing as they are visually clear, shown throughout the school on displays, posters and reading corners. The displays aim to be inspirational, to encourage the children to want to access them and to maintain interest and engagement. Clark and Rumbold (2006), have identified the benefits of reading for pleasure, including reading attainment and writing ability (DfE, 2012). By working on these national priorities and putting the strategies in place, the school aim to advance literacy attainment in children.  Estyn (2017) has suggested that learners have limited opportunities to practise their literacy skills independently and are over reliant on adult intervention. By encouraging the learners to engage actively and collaboratively in their learning and promoting reading for pleasure, the school are aiming to give the children more opportunities to practise their literacy skills independently. Pumfrey and Elliott (1990) have stated that “Learning to read, write and spell are among the most critically important and empowering skills that children will learn at school” (p.23). It has become clear that literacy skills are critically important for children’s education and future life, however, many children experience literacy difficulties. Within the school they have identified 48% of its pupils as having additional learning needs and pupils’ particular needs most often link to difficulties with language and communication difficulties (SDP, 2019). With this in mind, it is important for the school to identify the needs early in order to support the child’s individual needs. Browne (2009) has identified that teachers are concerned about children who fail to make progress in reading and writing. There are many possible causes of children’s literacy difficulties, this could include, language delay, visual impairment, absence of books at home and general learning difficulties (Browne, 2009). Therefore, it is essential for teachers within the school to assess the pupil’s difficulties and identify underlying causes in order to provide support that is tailored towards their individual needs; which is an area which could be developed further within the current SDP priority. The actions the school have set aim to assist the learners with writing specifically focusing on genre; in order to meet the needs of the learners with additional learning needs (ALN), the school could develop a plan where they Increase the use of assistive technology to support the learners in becoming increasingly independent in writing. They could also give more opportunities for those identified as more able and talented (MAT) to develop higher-level literacy skills with purposeful audiences.
Conclusion 
To conclude, the school have recognised that literacy is a target and priority within the SDP, by engaging with a variety of self-evaluation measures. They have developed a whole school approach in order to achieve this target. The research has shown that it is important to be reflective and that change needs to be monitored. By reviewing the targets, the staff involved in the SDP are able to gather evidence and data to ensure that they are on track with improvements. The literacy research has shown that in order to raise standards in literacy, oracy must be at the forefront. Browne (2009) suggests that oral language is crucial to learning. The school have acknowledged the need to develop oracy in the school, which has helped to improve other aspects of literacy, which is their current target as previously discussed. In order to be successful with the target, learners need to learn how to write different kinds of texts for different purposes. Knowing the variety of genres will increase the likelihood of children being successful with their literacy skills. As previously discussed, the whole school project must reflect the child holistically. Therefore, putting measures in place in order to meet the needs of the ALN and MAT learners to ensure success. The research has influenced the researcher professionally as it has shown the importance of the planning process, and that it needs to be ongoing, flexible and collaborative. By reviewing and monitoring the data, the process will have a greater chance of being a success. 
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