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Parkland Primary School is a dual form entry school situated in Swansea, South Wales. Parkland Primary School currently has 615 children on role. ‘Parkland Primary School is a happy, vibrant school where pupils thrive. The school is highly inclusive ensuring that all pupils including those with additional learning needs (ALN) feel safe, happy and ready to learn’ (Estyn, 2023, p4). I currently work in the year three and four phase with approximately 150 children across the phase, aging between seven to nine. I have worked in the phase for the last four years. (https://mylocalschool.gov.wales/School/6702086?lang=en#0) Warnwright et al., (2018) reviews the benefits of the a play-based philosophy for advocating physical literacy and embedding key principles. However, the age groups I teach are more traditional and structured, complying with the older ‘key stage 2’ ethos, which can impact implementation of the teaching and learning of physical literacy if this hasn’t been concentrated upon previously. This early exposure not only can develop Whitehead (2019) outlined ‘motivation’ but Clark and Metcalfe (2002) ideals of "The mountain of motor development". 

During the course on the reflective journal, I will focus on the concept of physical literacy, through implementation in my setting with reflections linked to key literature. Physical literacy is the ability to move with confidence and competence in a wide range of physical activities (Gardner, 2017). Whitehead (2019) acknowledges the question of the whether the oxymoron phrase ‘physical literacy’ is appropriate for describing one’s capability within their physical competence, rather than ‘being good at sport’ (Whitehead, 2010, p5). Physical literacy covers the development of fundamental movement skills but also the understanding of the importance of physical activity in our daily lives (Stodden et al., 2008). Diamond (2000) and Iverson (2010) campaigns regarding the benefits of movement in childhood to essential developmental milestones; emotional, social and cognitive development, which complies with Whitehead’s (2019) acknowledgement that ‘literacy’ links to improved ‘interaction’ in a variety of different examples. 

This complies with Donaldson (2015) ideals of advocating ‘Healthy, confident individuals’ with the four purposes in the Curriculum for Wales 2022. Implying that these ideals should be integrated into all teaching and learning in an incidental, purposeful manner. Conversely, it could be argued that Donaldson (2015) did not highlight the importance or practical expectation of the employment of ‘physical literacy’, over ‘physical education’ (Dauncey, 2015). Dauncey (2015) also criticises the decision to not outline physical literacy as equal weighting the mandatory cross-curricular responsibilities. 

Reflective cycles 
From the imperial research, I will aim to reflect upon the teaching and learning of short sessions of physical literacy focusing on overarm throwing and catching. Goodway and Branta (2003) promote directing teaching and learning of fundamental or motor skills (FMS) rather than only expecting these basics being developed through play. Acknowledging Donaldson’s (2015) ideals for becoming a ‘reflective practitioner’, it is important for developing practice. 

Reflective Cycle 1 - catching
The first lesson focused on catching. For context, there were 12 children taking part, who were 7 and 8 years old. The activity was planned for 15 minutes in our school hall and the game used was ‘me to you’. This activity focused on children standing in front of a partner, using different equipment such as soft balls, scarves and pom poms. The aim of the session was for student to develop catching skills. To encourage success of the objective, the success criteria I shared with the learners included hands together in the correct position, tracking the ball, move hands towards the ball and throwing to the target. Sharing this success criteria positively supported the teaching and learning, complying with Black and William (2001) recommendations and Donaldson’s (2015) pedagogical principles for ‘Assessment for Learning’. Differentiation was imperative for the different attainment within the group and my teacher assessment was vital for supporting the learners. Therefore, to make it easier for those who needed more support to achieve the objective, I advised these learners move closer to their partner whilst using a bigger ball/scarf, linking to Haywood and Getchell (2019). Changing condition was imperative for allowing children to feel a sense of accomplishment which mirrors Clark and Metcalfe (2002) ideals of building upon foundations towards mastery. This also complies with Seefeldt (1980) model; outlining that children must embed proficiency in simple skills to engage in other physical activities. Children who showed aptitude towards catching were challenged to move further apart and changing equipment to smaller balls or pom poms. Again using Goodway et al., (2019) ‘Developmental Stages of Five Object Control Skills’ the children were assessed at stage 4 and 5 in catching. 

On reflection, the children understood the main concept and were mainly able to achieve the objective while the having lots of mini successes. The children showed that they were able to take on board the feedback given during session. However, reflectively I believe that integrating both self and peer assessment would have enriched their reflection of the objective (Black and William, 2001). Positively, the majority of the equipment was appropriate, especially for differentiation and changing the levels of constraints for the learners. It was interesting at the start of the session, the children had freedom of choice of the equipment which supported my teacher assessment to see who need scaffolding to use smaller or bigger apparatus to aid their success. Reflectively, I believe my warm up lacked questioning regarding movement to support their achievement. These would have been transitional skills; for example, moving outside their ‘x zone’. Again, reflectively, thanks to the work of Clark & Metcalfe (2003), Haywood & Getchell (2005) and Ayres (2005) I believe I could have preadapted the constraints of the game to make it more fun and engaging for the learners. For example, move back 2 steps after 10 successful catches, move in a step if you drop it 3 times or, only being able to catch outside the ‘x zone’ for the more proficient catchers. I feel this would have allowed the children to be more engaged a provide more a more suitable level of challenge for all learners. 

Reflective Cycle 2 - throwing
For the second session, the attention was throwing, specifically overarm. For this I used the activity power throw. To contextualise, 10 children took part who were 7 and 8 years old. The activity was in total approximately 15 minutes long, within the hall. For the activity, the children had a variety of different sized targets on the wall, with different size balls to ‘hit the target’. The differences of the targets and balls were used as differentiation or to change the constraints for the learners, which again is using the Newells constraints model (Haywood & Gatchell, 2005).  Sharing our success criteria was imperative: side on to the target, arm behind in an arch, rotation of body and follow through of leg. However, my main assessment was based that all children missed ‘follow through of leg’ to ensure the throw was powerful. Using Goodway et al., (2019) ‘Developmental Stages of Five Object Control Skills’ I could assess the children in the group to be within stage 4 and 5 level of proficiency.

Positively, the children understood the main concept of the activity. Again, the children adapted their practice from my feedback, however, I do feel I could have used more visual aids, especially with the children that were not using their follow through foot. The equipment was appropriate for enabling the children to achieve the objective and promote differentiation and allowed for children to independently change the constraint of the activity to suit their needs. Ensuring that different size and height targets were placed on the walls again allowed the children to practise the skill in different conditions. Building upon Seefeldt (1980) ‘Motor Development Mountain’; aiming to build upon FMS through the ‘proficiency barrier’. On reflection, I believe that poor organisation of positioning resulted in the activity being chaotic, impacting success. Reflectively, I believe sharing a structure with the children so they understood when to throw the balls at the targets would have enabled a clearer teacher and self-assessment. Delegating pupils to work at different stations would have ensured that children aren’t aiming at the same target at the same time. Furthermore, using Clark & Metcalfe (2003) model, I believe I could push the proficient or stage 5 overarm thrower further. In context, I could use the model in future to get the children to apply more context specific skills if they are continuing to demonstrate high levels of proficiency. Using this alongside Stodden et al., (2008) would hopefully allow myself to provide fun, meaningful activities which would continue to drive enthusiasm and develop the skill of the children.


Conclusion
I have thoroughly enjoyed my time on the Skip Cymru physical literacy course and it has continued to develop my practise in a positive manner and allowed me to gain more of an understanding towards the literature that support my teaching. Through exploring the dimensions highlighted by Goodway and Branta (2003), Stodden et al., (2008) and Whitehead (2010), I’ve gained more comprehensive understanding of the intricate interplay between physical competence, confidence, motivation and knowledge. Interestingly, Wainwright (2018) suggests that more specialist teaching massively correlates with outcomes. I feel this training has provided me the opportunity to reflect more critically on my teaching so that I am, and can provide the best learning opportunities to the learners as well as being able to pass on my knowledge and understanding to other members of staff within my team and school. The course has allowed me to provide exciting and meaningful opportunities for learners to continually improve and enjoy fundamental movement skills. Since embedding physical literacy more deeply within our curriculum, Stodden et al., (2008) model has been a major learning point for myself. I have seen how engaged and enthusiastic children are towards physical literacy sessions in comparison to focusing on sporting activities. Children love the ability to have plenty of repetition at an activity and enjoy the competition with themselves rather than comparing themselves to others. Also, teaching me how children do not associate play with work and learning Howard and McInne (2010).

 In a world increasingly dominated by sedentary pursuits, the value of physical literacy becomes even more evident. It empowers us to lead healthier lives, enhances capacity to enjoy and foster a sense of self-confidence the extends beyond the realm of physical activity. As Gardner (2017) suggests physical literacy extends beyond more than physical skill to encompass cognitive and emotional dimensions. 

In conclusion, my reflective journey on physical literacy has taught me that movement is not just a physical act; it's a gateway to better physical and mental health (Goodway et al., 2019). It's about embracing the joy of movement, discovering activities that resonate with us, and adapting as we grow and change (Stodden et al., 2008). By nurturing physical literacy, we can unlock our potential for a healthier, more fulfilling life.
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