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The Welsh language, believed to be one of the oldest in Europe, has a history spanning over 4,000 years (Davies, 2014). Over this period, it has been influenced by a range of political, economic, cultural, and social factors (Davies, 2014). However, despite its rich history, the use of Welsh has gradually declined over the centuries. In response to this decline, in 2017 the Welsh Government launched Cymraeg 2050, its long-term strategy aimed at increasing the number of Welsh speakers to one million by 2050 (Welsh Government, 2017). This portfolio will examine key historical events that have influenced the Welsh language and the cultural diversity of Wales. It will critically explore concepts of identity and belonging, highlighting the role of the Welsh language as a key element of Welsh cultural identity. Furthermore, the portfolio will assess and evaluate an educational activity designed to promote the Welsh language.
Language is a powerful tool, not just for communication, but also for national identity and culture. Historically, the Welsh language was widely spoken across Britain. Despite the Norman Conquest of 1066, Welsh communities remained relatively isolated until the Act of Union in 1536 and 1543, which saw Wales incorporated into England (Davies, 2014). English became the language of government, law, and administration, and Welsh law was replaced by English law reducing the use of Welsh in official settings, contributing to the marginalisation of the language. Over time, English increasingly became the dominant language, Welsh was actively discouraged in many areas, including schools (Davies, 2014). In 1563 Queen Elizabeth I permitted the Bible to be translated into Welsh which played a crucial role in preserving Welsh language and culture leading to the establishment of church schools throughout Wales.  Despite English being the predominant language, Welsh was still spoken by many, especially in rural communities supported by the Church (Ifano Jones, 2015). 
Wales, its language and culture suffered another setback in 1847 when the British government commissioned the Blue Book Report on the state of education in Wales. The report was highly critical of the Welsh language and its people, recommending that English replace Welsh, especially in education to civilise the Welsh population (Roberts, 1998).  Soon after, the practice of using the “Welsh Not” was introduced, a form of punishment for children who were caught speaking Welsh. Children were made to wear a heavy wooden plaque around their neck, and the child still wearing the "Welsh Not" at the end of the school day would face further punishment. This practice aimed to discourage the use of Welsh among Children (Davies, 2007).  Although the Blue Book Report and the “Welsh Not” caused some cultural stigma and suppression of the Welsh Language, the resilience of the people, traditions and language meant that the language and culture continued in homes and communities across Wales. 
The Industrial Revolution brought significant social and economic changes to Wales.  An influx of English-speaking workers, a decline in the use of Welsh in education and the growing use of English in industry further marginalised the language.  English was associated with increased social mobility and much of the Welsh language and traditions were isolated to more rural communities (Davies, 2007).  By the 1900’s around 50% of the population spoke Welsh (Williams and Jenkins, 2000). The influx of industry and immigration during the 19th and 20th centuries contributed further to the decline of the language particularly amongst the younger generations. Census data from 1911 to 1971 shows a consistent downward trend in the number of Welsh speakers, and by 1971, only 20% of the population spoke Welsh (Jones, 2012). 
The introduction of the Welsh Office in 1964 (McAllister, 2003) and the Welsh Language Act of 1967 marked a turning point for Wales and its language. The act allowed Welsh to be used alongside English in courts of law. The Welsh Language Board, established in 1993, was tasked with promoting the use of Welsh and through the Welsh Language Acts 1993, Welsh Language (Wales) Measure 2011, funding was provided to promote and support initiatives aimed at increasing the use of the Welsh language in education, media, government, business and everyday life. The Welsh Language Standards (No. 1) Regulations 2015 introduced in 2015 ensure that public services in Wales including government health and education provide equal access to Welsh and actively promote the Welsh language across all sectors The Welsh Language Board has since been abolished and its responsibilities passed to the Welsh Language Commissioner (2024). The devolution of Wales in 1997 (Welsh Parliament, n.d.) gave the National Assembly for Wales more power and control over language policy.  
The Education Act (1996) established the legal framework for teaching Welsh. Under this act, schools are required to provide opportunities for pupils to learn Welsh.  These changes had a significant impact on education in Wales and the language.  Historically Welsh-medium schools were limited to Welsh-speaking areas, with some schools offering Welsh as an additional language (Davies, 2007).  With greater powers, the National Assembly for Wales focused on the language and promotion of bilingualism and Welsh-medium education (Welsh Language Act 1993).  The Education Reform Act 1988, the Education Act (1996) and the National Curriculum in 1995 (The Education (National Curriculum) (Attainment Targets and Programmes of Study in Welsh) Order 1995) standardised Welsh teaching in schools providing Welsh-medium education, promoting bilingualism and requiring all schools to offer Welsh at least as a second language. 
During the 1990’s funding for Welsh schools was increased making the Welsh language more accessible outside of the predominantly Welsh-speaking areas.  Local authorities were given more responsibility for educational outcomes including those of the Welsh language (Williams and Jenkins, 2000). In his Successful Futures Report, Donaldson (2015) highlighted the importance of the Welsh language and culture. He advocated that bilingualism should be a core part of the curriculum, integrating the Welsh language and culture into all areas of learning with a cross-curricular approach developing critical thinking, problem-solving skills and ethical reasoning. The Curriculum Cymreig (Welsh Government, 2013) and Siarter Iaith National Framework (Welsh Government, 2024a) share this vision for an inclusive, learner-centred curriculum that integrates the language, culture and heritage into all the areas of learning, embedding values, ethics, a sense of pride, identity and belonging.  Together with the Well-being of Future Generations (Wales) Act 2015 working towards an inclusive environment that promotes global citizenship, sustainability and an understanding of Wales’ role in the wider world.  Encouraging a sense of pride, sharing a vision for a more prosperous, resilient, healthier, more equal, globally responsible Wales with cohesive communities, a vibrant culture and a thriving Welsh language. 
These strategies form part of the Welsh Government's long-term plan Cymraeg 2050: A million Welsh speakers (Welsh Government, 2017), which aims to normalise Welsh and promote Welsh language and culture through schools, community programmes and lifelong learning. However, opinions are divided with Williams (1995) criticising these steps for not addressing the social and cultural changes required to promote and sustain the Welsh identity and language outside the classroom (Williams, 1995).  Studies show that regular social interaction and everyday use are essential for the long-term sustainability and survival of the Welsh Language.  Baker and Wright (2021) argue that Welsh faces a greater risk of decline in areas where the Welsh language is not as prevalent.  This argument is supported by Williams (2014) who suggests that while education plays a key role in language development the use of the language in communities and daily interaction is crucial for sustainability and success.  
Making Wales bilingual also comes with costs. In 2022-2023, the Welsh Government allocated £43.6 million to support the Welsh language (Welsh Government, 2022b). Its supporters argue that the benefits outweigh the costs (Morgan Jones, 2013). As Bonner et al. (2024) suggest, a thriving economy can contribute to the growth of language and culture for future generations, but currently, the Welsh economy is not thriving.  The Welsh Government (2020) emphasises the potential for the Welsh language and culture to drive economic growth. However, The Welsh Language and the Economy: A Review of Evidence and Methods, report also highlights several uncertainties regarding the Welsh language's impact on the economy (Welsh Government, 2020). Although some may argue that bilingualism can have long-term cultural, economic and social benefits, one may highlight the need for improvements to public services such as health or addressing inequalities in education.  
In the Welsh Language Act (1993) and Cymraeg 2050 (Welsh Government, 2017), the Welsh government acknowledges that early exposure to the Welsh language plays a crucial role in fostering bilingualism.  This approach aligns with Chomsky’s Universal Grammar theory (1965), which argues that children possess a natural cognitive ability to acquire language. In contrast, Skinner's (1957) Behaviourist theory suggests that language is a learned behaviour shaped through environmental stimuli, reinforcement and conditioning.  Skinner's theory is reflected in both English and Welsh medium schools through positive feedback, activities, engagement and praise that support language development.  
The Welsh government (Curriculum and Assessment (Wales) Act 2021) and Donaldson (2015) promote the theories of Vygotsky (1978) and Bruner (1983), both of whom emphasise the importance of social interactions in language acquisition.  They argue that culture and the environment play a significant role in shaping language acquisition. In a social learning environment, teachers and peers scaffold language learning, helping students to progress from basic Welsh to more complex language, as suggested by Cummins (1979).  Cummins proposes that a different set of language skills is required depending on the complexity and context of the communication. He differentiates between Basic Interpersonal Communication Skills (BICS), which are used for everyday conversations and can typically be acquired within one to three years through natural interaction and Cognitive Academic Language Proficiency (CALP), which refers to higher-level skills which are needed for understanding and producing more complex academic content. CALP can take between five to seven years, to develop. Cummins's theory highlights the importance of creating educational environments that support both BICS and CALP, recognising the difference between conversational and academic language proficiency (Cummins, 2000).  co
The Welsh Government acknowledges that academic proficiency in Welsh takes longer to develop than conversational skills.  The Welsh in Education Strategic Plans, 2022 to 2032 (Welsh Government, 2022b) outlines specific measures that local authorities must take to contribute to the long-term aim of one million Welsh speakers by 2050 (Welsh Government, 2017. The 2021 census (Welsh Government, 2022c) showed that the number of Welsh speakers in Pembrokeshire had declined since the last census.  Responding to this decline, Pembrokeshire County Council (2022) is expanding the Welsh language provision in a bid to  increase the number of children who attend Welsh medium schools and encouraging the use of Welsh for adults and families as part of their strategic plan. 
Being part of Pembrokeshire County Council's lifelong learning provision and working with families in primary school settings, one of the activities used is bilingual storytelling and craft. Siarter Iaith (Welsh Government, 2024a) encourages the use of storytime to support language acquisition and to reinforce cultural knowledge. Studies show that family engagement has many benefits, including increased academic performance, enhanced motivation, self-esteem and improved behaviour (Desforges and Abouchaar, 2003; Education Endowment Foundation, 2023; Goodall et al., 2011; Morgan, Reid and Ellis, 2013). The Welsh Government’s (2021) National policy on Welsh language transmission and use in families encourages engagement in family-focused Welsh activities, highlighting family engagement as critical to the sustainability of the Welsh Language. Donaldson (2015) highlighted the vital role families play in children's education and the benefits of family learning are emphasised in the curriculum. (Welsh Government, 2022). 
In the bilingual family storytime sessions, a bilingual tutor reads a story, in this case, Y Guffalo (Donaldson and Scheffler, 2021) (See Appendix ?) to families using both Welsh and English. The benefits of storytelling are vast.  It is a valuable tool for developing literacy, language and communication as well as enhancing cogitative, social and emotional skills. The Welsh Government widely acknowledges and promotes these benefits in various policies (Curriculum and Assessment (Wales) Act 2021; Welsh Government, 2017; Welsh Government, 2022c; Welsh Government, 2023; Welsh Government, 2022c; Welsh Government, 2024a).  The tutor approaches the story in an animated, engaging and fun way, using questioning and dialogic reading strategies.  By acting out the story, the tutor encourages active participation from the families. This interactive approach helps to keep the families engaged and supports language development in a fun, meaningful way, fostering positive relationships and attitudes towards the Welsh language as emphasised by the Welsh Government (2017) in Cymraeg 2050 and  Siarter Iaith (Welsh Government, 2024a). The benefits of interactive storytelling activities are well documented. When children engage with pictures, text, and questions, they develop critical cognitive and language skills. The Education Endowment Foundation (2023) reports that storytelling can accelerate children’s learning by up to seven months, particularly when combined with interaction and discussion. Furthermore, reading and listening to stories in a second language enhances vocabulary acquisition (Elley, 1989).
In these bilingual sessions, the tutor reads the book, showing pictures and emphasising keywords and phrases, which are repeated in both Welsh and English.  Through repetition and meaningful context, new words and phrases are reinforced, supporting language comprehension and pronunciation (Elley, 1989). After the story is read, families create story spoon resources of the story characters (Appendix ?). The Education Endowment Foundation (2021), TEFL and TESOL (2024), and Stadler and Ward (2010) all highlight the benefits of using props in storytelling. Research shows that visual aids and props encourage participation and interactivity creating a multisensory learning environment that leads to a more meaningful and memorable experience.  This approach can improve language retention and foster a love for learning (Pateşan, Balagiu, and Alibec, 2018). Once the story spoons are made, the bilingual tutor retells the story, repeating keywords and phrases, and encourages participation from the whole family using the story spoons. This creates a fun and engaging experience that fosters social interaction, as described by Vygotsky (1978), with props providing scaffolding and allowing learners to experiment with language in a relaxed and enjoyable way (Bruner, 2009). Once the session is complete, the promotion of other bilingual learning experiences and details about adult classes provided by Learn Welsh Cymru (n.d.) are shared with adults.  
Bilingual storytelling sessions provide families with a fun, interactive way to engage with the Welsh language, fostering a positive learning environment. Mourão and Lourenço (2014) stress the importance of language acquisition through play and experiential learning and highlight several benefits of engaging young children in second language education, including enhanced problem-solving abilities, greater adaptability, and the fostering of long-term language proficiency and positive associations with bilingualism. Using familiar stories such as The Gruffalo reinforces vocabulary and language learning due to its repetitive nature and familiarity (Nation, 2001).  These activities could be improved by incorporating stories connected to Welsh history and culture, fostering a sense of identity and belonging, as discussed by Bruner (1996) and Davies (2014).  Baker and Wright (2021) and Duranti, Ochs, and Schieffelin (2012) highlight the cognitive, social, and academic benefits of bilingualism, with intergenerational family learning creating language-rich environments that support Welsh language development (Morris and Jones, 2007; Welsh Government, 2017). While bilingual education has been shown to support language development (Cummins, 2000), studies show that language preferences are influenced by frequency of exposure (Lanza, 2013). Encouraging families to engage with and enjoy the Welsh language outside of the school environment is essential to achieving the Welsh Government’s language goals. 
While it is undeniable that Welsh-medium schools play a significant role in preserving the Welsh language and culture, regional disparities that create unequal access to high-quality education, whether through the medium of Welsh or English (Myers, 2024). In recent years, Pembrokeshire has focused on developing Welsh-medium education, with the introduction of two new Welsh super schools.  However, one would question: at what cost to the English-medium schools in the area?  Many schools struggling with old school buildings, limited resources and a shortage of bilingual teaching, staff making it unsurprising that more families are considering Welsh-Medium education for their children. This shift raises the question: is this decision motivated by a desire to support the Welsh language or is it driven by concerns over education standards?  For Welsh to thrive, it is essential to recognise that Welsh is not just an academic subject.  While schools can provide the foundation, the language cannot achieve long-term success without active engagement from families and the community (Welsh Government, 2015).  The language needs to be integrated into daily life and culture, which, unfortunately, is not currently the case in Pembrokeshire.  Although the Welsh Government acknowledges these challenges, more needs to be done if it wants to create a thriving, vibrant community of Welsh speakers, particularly here in Pembrokeshire.  
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