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	“Read even more relevant and peer reviewed books and journal articles as well as websites when researching”. I have worked on this by extending my reading and including more books into my writing. 
	

Throughout the assignment 

	Targed/Target 2
	“Revise some sentence structure for clarity of message”. I have done this by proofreading my work numerous times. 
	

Throughout the assignment 

	Targed/Target 3
	“Continue to develop a supported critical approach throughout, offering the opposing view whenever possible”. I have done this by looking for relevant research that agree/disagree with the points I have made.  
	

Throughout the assignment 



Introduction 
This assignment will be discussing a proposal for a project promoting health and safety awareness in schools and the community surrounding it. I have chosen this topic because it is an important aspect that children at Key stage two (KS2) need to be knowledgeable about, as this will equip them with relevant life skills moving forward as they get older. This links in with the health and wellbeing area of learning aspect because the learners are learning about safety and how that will benefit their wellbeing. This also links in with the Curriculum for Wales 2022 Four purposes ‘ambitious, capable learners, ready to learn throughout their lives’ (Welsh government Hwb, 2022) who are developing a collection of information and can connect and use that knowledge in a variety of contexts. When thinking about this project, I have considered social justice and inclusion because these are key aspects to a school’s values. In my placement school they supported this as they had a mission statement which was “Learning, growing and succeeding together” (Romilly Primary School, 2023). This statement highly links in with inclusion and social justice alongside the four purposes for the new curriculum because it refers to implementing a collaborative approach meaning everyone within and surrounding the school is involved, and no one is excluded. Social justice must be implemented within school settings because it encourages equal opportunities for every learner regardless of background, needs or social belonging. Álvarez (2019) supports this discussing that for pupils to feel safe and secure, both physically and psychologically, and social justice entails treating all of them equally and allocating resources properly. This project will benefit the overall school by promoting a positive and inclusive ethos, ensuring that the learners are getting equal opportunities to explore the world around them in a real-life context. I will do this by encouraging outside emergency services to come into the school and explain different safety precautions such as road safety awareness. I will also encourage trips to be organised to the Safety Centre, Hazard Alley (Alley, n.d.). This organisation can also offer alternatives such as, classroom sessions where they can discuss health and safety awareness, if the trip can’t go ahead. It will benefit the community surrounding the school by encouraging emergency services to share their knowledge with the learners which in return will offer protection and safety within the community. Outside agencies can work alongside the school encouraging adaptions to be made by the council such as putting in speed limits, speed bumps, lollipop man/lady amongst other factors, which I will link to throughout the assignment which will result in benefits for the community, making it a lot safer and reduce the amount of injury severity. There are benefits of working alongside multi-agencies such as combining different areas of expertise which results in positive outcomes for the child (Burnham et al., 2018, p.9). Alongside the training in schools and outside settings such as the Hazard Centre, as part of my proposal I would encourage to get the parents involved to be consistent with implementing the road safety precautions. Rospa (n.d.) agrees and explains that road safety is best taught in a hands-on environment, so parents are in a perfect position to talk to their children about it while they walk them to school, for example, by pointing out safe and unsafe spots to cross the street. Children frequently imitate their parents' and carers' actions; therefore, it is essential that you remain consistent and use safe crossing procedures. The importance of schools working alongside their community is crucial to ensuring a collaborative outcome is achieved. However, the barriers of this proposal are less than half of the parents of primary school pupils reported not receiving any road safety education training in the previous 12 months at school, according to a survey conducted by The Royal Society for the Prevention of Accidents Rospa (n.d.). This indicates that in many cases, parents feel pressured as they are responsible for their children's road safety education. Parents must continue to build on the lessons learned, reinforce them, and provide a good example for children who have already received some road safety instruction. The poll also indicated that more than half of parents believed they were best suited to teach their child about road safety, therefore there may be some parents who feel they don’t want their children to participate in the school’s project which acts as a limitation of my proposal. 

Literature review 
As stated in my introduction, the focus of my proposal is health and safety awareness, I have chosen this because it is fundamental to protect the school and the surrounding community. Having a good school-community relationship will result in the two having a clear, shared vision about what outcomes they feel are best to benefit the learners. This links in with Bronfenbrenner’s ecological system theory which ensures the child is always catered for with a variety of support around them if required (McLeod, 2023). Similarly, to Bronfenbrenner, ensuring the learner is always prioritised with the relevant support, Vygotsky’s Zone of Proximal Development (ZPD) theory supports this by having the child in the centre with different layers of support around them. For example, the child is in the middle known as the Zone of achieved development (ZPA) around this is the ZPD zone which allows independence yet with guidance, surrounding this area is what the child can’t do at all and needs full supervision (Walker, 2015). Both theorists primarily focus on what the child requires to achieve their best and receive positive outcomes. 

According to Impact Wales (2022) the pedagogical principles that link in with this project are that it encourages collaboration as learners are invited to actively get involved and expand their knowledge. Additionally, it develops their prior knowledge and experiences to help learners develop by explaining not only what the dangers are, yet how they can be prevented and what the learners can do to stay safe. Children tend to receive their prior knowledge from their immediate support networks which Bronfenbrenner refers to as the micro systems in his ecological systems theory (McLeod, 2023). To expand their understanding further, Bronfenbrenner explains that learners can seek support from their Mesosystem as this provides them with extended interactions (McLeod, 2023). The Hazard centre is an example of this as the children will have the opportunity to see and identify where the hazards and dangers are, and then can see what safety measures are in place to protect them in a real-life context which links in with another pedagogical principle of ‘creating an authentic context for learning’ (Impact for Wales, 2022). 

According to Welsh Government (2019) the QTS professional standards that link in with my project are ‘Collaboration’ as I am proposing a project to work with the community outside of the school setting and getting their input. This also links in with ‘Leadership’ and ‘Innovation’ as I am using my initiative to propose an idea that I believe will benefit the learners and their development (Welsh Government, 2019). ‘Pedagogy’ is implemented within this project because it highlights that I can adapt my teaching style to multisensory learning and avoid sitting at desks in the classroom and using a more hands on approach which will benefit the children. Main (n.d.) supports this explaining the utilisation of many sensory inputs to draw links between knowledge or understanding improves students' ability to perceive, comprehend, and synthesise information. Together with other long-term advantages like greater drive, this considerably increases comprehension skills. The fifth standard, ‘Professional learning’ has been implemented within this project as I am demonstrating that I have professional knowledge and understanding in an area in which I believe needs more attention to enrich the children’s learning, developing their life skills and opportunities which they can take into later life becoming ‘healthy, confident individuals who know how to find the information and support to keep safe and well’(Welsh Government, n.d.). Moving forward as a student teacher I will demonstrate implementing and developing these standards in my practice by building a wealth of knowledge about road safety, so when implementing it in class I feel confident to share my knowledge with the learners. I will also ensure that I am always up to date with relevant laws and acts within the education sector making sure I have current knowledge about the legislation I need to be aware of. Furthermore, I will consistently reflect on my own practice because I want to manage what my strengths and weaknesses are, so I can see develop a repertoire of relevant and context specific methods and techniques. Eastern Washington University (2019) agrees with this explaining the importance of reflecting in education is crucial because it allows you to learn from past experiences and building new information and using that knowledge to experience new things. 

Statistics from UNICEF (2022) show that over 3,000 young people are killed or seriously wounded on the world's roads. Most of these deaths can be avoided. This highlights that if road safety wasn’t implemented as a school project, this figure is likely to rise as the learners aren’t aware of their surroundings. UNICEF (2022) supports this explaining road safety training programmes should be designed and implemented in schools for children to become more aware and make them realise the severity of road accidents around them if they are not cautious. As a result of all the road casualties and working with the community, the Welsh Government published the Road Safety Framework in 2013 with the intentions of decreasing the road related casualties in Wales (Skates et al., 2018). Skates et al. (2018) explains that reflecting on this framework, the facilities and training enable individuals to choose walking and cycling as a safe form of transportation which significantly contributes to the goals of a healthier Wales and achieving cohesive communities. Research from the European Bank for Reconstruction and Development (n.d.) explains the improvements that road and safety awareness have such as for every ‘1km/h reduction in average speed, there is a 2 per cent reduction in the number of crashes. Another statistic is ‘Simple low-cost engineering measures are saving thousands of lives’ (European Bank for Reconstruction and Development, n.d.). This reinforces that there are factors within the community which can be implemented to make a difference. 
Aims, objectives and practical considerations 
The aim of this project is to make the learners more aware of the dangers of the world around them. It will aim to inform them about safety measures that are in place to help protect them and keep them safe. The outcome of this project is to encourage the learners, school, and community to be able to identify risks and respond accordingly. It is also aiming to build a positive relationship with between the school, learners, and community overall because achieving a good school-community and parent partnership is important to ensuring the child is always prioritised. Bronfenbrenner’s’ theory supports this as it provides a holistic approach ensuring the child is number one priority throughout. The Children Act 1989, 2004 supports this as it refers to principles such as practitioners working alongside parents and the importance this has alongside remembering the importance of child welfare (Meggitt, 2015, pp.68–69). The intended impact is that learners respond accordingly to what they have learnt about and how they will respond in certain situations. Furthermore, another key impact is that community cohesion is achieved because this relates to relationships with external members of the community making a difference in the children’s learning (Burnham and Baker, 2010, p.23). 

I will be implementing this project in year five and six classes primarily as a trial to see how they respond, and what they take from the sessions before extending it to a whole key stage two approach. Also, by this age a lot of the learners may be allowed to walk to and from school with a group of friends depending on the radius of their homes to school. It is also because they need to be aware of the dangers when out and about in the community without adult supervision. By implementing this with the year fives and sixes, they can act as role models around the school for the younger learners to help them become more aware. Examples of how they could do this is by creating posters and displays around the school, alongside talking to the younger year groups about what they have learnt and what dangers the children should be aware of. This promotes a child led approach within the setting which is crucial for children’s development. It promotes their social and cognitive development, alongside linking in with the language, literacy, and communication (LLC) area of learning (AoLE). The Hwb Welsh Government (2019b) support this explaining under the statements of what matters that for pupils to effectively engage, explore ideas, convey opinions, knowledge, and understanding, as well as form connections, language use should be encouraged. Also, this is a good way of measuring the children’s progression. The Hwb Welsh Government (2019a) often refer to the principles of progression as a form of doing this, and under the ‘Refinement and growing sophistication in the use and application of skills’ section they discuss how the learners build their confidence through communicating about what they have seen and learnt in a real-life context and sharing this knowledge vocally with others within the society. This is a perfect example of what the year fives and sixes will be doing, and as practitioners we are able to identify and measure where the children are at because of this. 

When considering staff in this project, I will ensure that the staff involved have up to date knowledge regarding the current legalisation and guidelines relating to the health and safety of children. One law which is crucial to be knowledgeable about is the ‘Health and safety (First Aid) regulations 1981 law (Meggitt, 2015, pp.68–69).This law is important when considering taking children on a trip because it means there should be at least one appointed first aider with up-to-date training in the scenario of an injury, therefore this is a consideration I need to think about which staff are suitable to attend the trip. Another factor I need to think about with staff is, I need them to realise that they have a responsibility of duty of care for the learners. The staff involved will have a duty of care to ensure the children are safe and should not hesitate to act in an emergency to take life-saving action in extreme situations (Meggitt, 2015b, p.71). They will also be responsible for carrying out a risk assessment prior to the trip, Meggitt (2015b, p.71) explains that this is a legal requirement to safeguard the children. Additionally, if volunteers from the community wanted to attend the trip, I will need to assess if they have DBS’, be appropriate people to supervise the children and inform them that they are not to be left with the learners unsupervised by staff. Although, having members of the community attend the trip would be beneficial because it would encourage them to see how the school are putting measures into place to increase health and safety awareness. As a result of reflecting on staffing, there are a lot of considerations to consider ensuring the right adult attends. 

When considering budgeting for the project, I have considered the current financial crisis we are in and how this can affect the costings of organising a school trip to the hazard centre or having outside agencies to come in and have talks with the class. For example, looking at the Hazard Centre, their average costs per child would be £7.50 and this would include a half day visit. (Lawrence and Hazard Centre, n.d.). Some parents may find this cost reasonable, and some may struggle depending on their financial situation. A fundraiser could be organised on the school grounds to fund for the trip. The fundraiser would involve emergency services coming in and showing the children different resources they could use and activities such as paying a £1 to dress up as an emergency service worker or wear your own clothes day at a small donation. A school fete is another idea where the money would be raised from entry fees. St Johns Ambulance (2023) supports this sharing lots of different ideas to raise money such as holding school fetes, parents’ sports day, cake sales, celebrating world first aid day, go green day and guess how many are in the jar. All of these ideas are brilliant fundraising methods which would result in the children being able to attend the school trip. A letter would be issued to parents regarding what the trip entails prior and depending on the feedback would determine whether the trip goes ahead. If the trip doesn’t go ahead there is always the option of the organisation coming into school and providing a session in the class as an alternative and this is something the parents wouldn’t have to fund for. Therefore, either way the children will still receive the programme and have a practical session. 

Measuring impact 
I will be measuring the impact my project has by providing the learners, staff, and wider community with questionnaires to fill in regarding how they feel after the project has taken place. Examples of questionnaires can be found in appendix two. I will provide the questionnaires to the learners in class and then review their answers to see if they have taken anything from the project. I will upload the community questionnaire to the school’s website, Facebook page, local community page, and pupil parent class chart app, as this is the best way to reach out to the wider community. Fiore (2021, p.132) highlights that this seen as ‘norm’ these days and newsletters are rarely printed anymore. Fiore (2021, p.132) explains that the school’s website or media platform is used as a substitute for the community to access at their own convenience. Furthermore, I will provide the staff who attended the trip with the questionnaire to see how beneficial they found it for the learners. I have previously used a questionnaire in placement, this was a good evaluation tool for me because I was able to reflect on what the children retained from the lesson and what can be done to make improvements to develop their learning. Bernhardt and Geise (2014, p.8)
supports this explaining that questionnaires enable teachers to identify what learners need to have in place to help them learn, and what factors need to be implemented to improve the learning environment. Contradicting this, Mcleod (2022) states they can be seen as time consuming to complete initially and then analyse the data after, and for those who lack writing skills this can be seen as an overwhelming task to complete. An alternative in class would be to have a class discussion about what the children learnt, and as class we could create a mind map. This way if a child didn’t attend the trip or class session they wouldn’t be left out as when the mind map is complete, I would print 30 copies out for the children to stick in their books, this would be something we could refer to in the future. I could do a quiz on a Friday afternoon regarding road safety as this is an interactive way to get the children involved and see it as fun. This is an inclusive approach and Promote your school (2016) supports this explaining they can aid in differentiation and offer summative data on progress, extensive feedback, assessments for learning, and self-assessment. They are a fantastic technique to aid with revision and an enjoyable tool to encourage children to participate in their education. An alternative method for staff and parents would be to hold a meeting after school where everyone can have their input. Conducting effective parent-teacher conferences can boost family involvement in your classroom and help promote positive outcomes for you, your students, and your school. Morin (2011) agrees with this explaining helping children become responsible, safe, and successful is the ultimate objective for both parents and the school. Although, the limitation here is finding childcare and time to do this, especially for single parents or working parents. Education Scot (n.d.) supports this explaining that there many factors which can affect attending school meetings such as having a lack of time, transportation, childcare or a busy job schedule. Therefore, I believe the online method for parents/carers and staff is more beneficial. 
Evaluation 
I have completed a SWOT Analysis template, and this can be found under appendix 1. By completing this I was able to identify the different areas which strengthen and weakened my proposal. It helped me evaluate what I was proposing and helped me identify to ensure my target audience were catered for effectively to a high standard. The strengths of my project are it actively gets the pupils involved, it’s not just a sitting and listening activity, it’s a practical interactive activity which will keep the children’s involvement levels up. This will be perfect for all types of learners, especially the kinaesthetic and visual learners which Neil Fleming talks about in his VARK theory. He explains that learners are recognised based on their preference for whether they are auditory, visual, or kinaesthetic learner (Cherry, 2019). Another strength identified in my SWOT template is the learners will become more aware of the world in which they live in and will understand the concept of why and how safety precautions in place protects them. Twinkl (2021) supports this explaining It is important to teach students about road safety in schools so they can recognise safe situations, evaluate dangers on pavements and roads, and engage in responsible behaviour while travelling to and from school. The weakness of my project is if the hazard centre has a high demand and don’t have a lot of availability, due to school budgets the school may not be able to provide the same programme as the organisation due to the lack of resources. The Welsh Government supports this as they introduced the Draft Budget 2023-24 which explains that the most vulnerable people rely on our public services, being our schools, health care system, and social services and how It is more crucial than ever to safeguard these critical public services (Welsh Government, 2022). The opportunities that my project will provide are the relationship between the school and community should be strengthened because the community can see the school are educating their pupils about road safety which highlights, they are doing something about the learner’s awareness levels. Fiore (2021b, p.102) supports this explaining that when members of the community see the learners perform and try new things, they express delight and are surprised to see the children excelling so well. The threats that may arise because of my project are there may be disruption to the road systems surrounding the community because of working to make the roads safer. For example, one-way roads could be introduced, new speed limits and more pedestrian crossing could be implemented. Therefore, some residents may be unhappy with these changes and make their views very clear to the setting or council which could affect the effectiveness of this proposal. However, if they receive a clear understanding to why these changes are being made, they may be more approving. 
Conclusion 
Reflecting on my SWOT analysis (Appendix 1), I have identified that the strengths and opportunities outweighed the factors stated in the threats and weaknesses. Therefore, I believe that my school community proposal would be beneficial and successful in promoting the learner’s awareness of road safety. Alongside promoting the school and community ethos making the area a safer place. The key messages because of my proposal are that road safety awareness is a crucial element which needs to be implemented in schools more often. It is an area in which staff need to build a body of knowledge about and deliver more regular sessions to the learners to ensure they are well educated about the topic. The statistics I’ve discussed showed that the small factors make a difference in the long run, and there are lots of benefits of working alongside the community. Community engagement should be encouraged more often in schools because it does prioritise the children and make the school environment more welcoming. This assignment has made me more aware of the impact that school- community approach has on the learners and the theory behind it supports my views. As I progress within the teaching industry, I will consider the school – community approach in my own practice and implement it within the setting consistently as I believe shared views and opinions are crucial within education. 
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