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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



On reflection of my first year in practice, I reflect that I have been able to work collaboratively with service users and carers positively in my first year; however, this is an area that I believe requires ongoing reflection and refining. I will continue to demonstrate that I prepare for collaborative work with families, through the application of the National Occupational Standards for Social Workers (NOS) (Care Council for Wales, 2015) and the Code of Professionals Practice (CoP) (Welsh Government, 2017). I will continue to evidence this through my assessments, case recordings and feedback from families (NOS 8, 9, 10, 14: CoP 1, 2, 3, 4, 6). Reflection on my application of the National Occupational Standards and Codes of Professional Practice will also help to ensure that my practice is anti-discriminatory and anti-oppressive, as I seek to promote the rights and interests of the children and families that I work with (Parker, 2010: NOS 2, 3, 5: CoP 1, 3). 

I consider that I was supported well by team management, training staff and colleagues. As I returned to the team that I had completed my 80 day placement with, I felt a degree of familiarity with the processes, systems, resources and working practices of the Local Authority, which allowed me to settle quickly into my practice. As a Newly Qualified Social Worker (NQSW), I was able to draw on my previous experiences on the team and build on pre-existing collaborative relationships within the multi-disciplinary team, which have proven invaluable to my development in my first year (NOS 6, 14, 17, 18: CoP 6). 

I have reflected that I have completed a great deal of work independently during my first year in practice. While I feel that this has allowed me to develop at my own pace, I have reflected on the need for more structured feedback in my work (NOS 2, 3: CoP 6). As a result, I will seek to complete more tasks with senior social workers in my consolidation year, which will give me the opportunity to consider different ways of working. I will be exposed to a wider variety of cases, professionals, resources and approaches to practice, which will further support my development. Through increased joint working, I will also have the opportunity to observe the practice of more experienced workers, specifically in relation to their analysis of risk and their planning of appropriate interventions. This will allow me to reflect further on my application of professional judgement in increasingly complex situations. 

I have completed training in risk analysis, applying the Trauma Recovery Model (Skuse & Matthew, 2015) and child and adult safeguarding, child sexual exploitation during my first year in practice (NOS 2, 8, 12, 13, 14, 15, 16, 17, 18: CoP 6). Moving forward, I will seek to identify further training opportunities in respect of risk analysis and writing assessments, as I wish to further develop my ability in these areas. This will allow me to progress to work on more complex cases, with the support of team management and colleagues as required. I have also reflected on my need to be more explicit in my use of social work theory, in order to support my assessment and to inform interventions that are more effective with my families (NOS 4, 7, 17). 

Through supervision with my team manager, it was agreed that I would seek to develop my experience and knowledge of court procedures in the next year, either by shadowing a colleague or by co-working a case that is proceeding to court (NOS 2: CoP 6). This will further develop my knowledge of the Public Law Outline, as well as provide me with an opportunity to observe the practices of court. 

(550 words) 
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  27 September 2018
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This observation will take place during an assessment visit to 1, who is a 15 year old male, who is the father of an Unborn baby. He has separated from the mother, 2, who is 16 years of age. Both 1 and 2 have a history of social services involvement throughout their respective childhoods and are now expectant parents in their own right. 1 and his family are resident in a neighbouring local authority, while 2 and her family reside in the local authority in which I am employed. 

The family are white and Welsh, living in a largely rural area, although they do have access to a small town nearby and good transport links to larger towns and cities. 1 speaks English as his first language, although he reports an ability to converse in Welsh. The family do not practice any religion, although they do participate in traditional Christian celebrations, such as Christmas and Easter. 

I am completing a Child and Young Person's (CYP) Assessment in relation to the Unborn baby, which requires me to critically assess the parenting capacity of 1. The CYP Assessment is undertaken in line with the Framework for the Assessment of Children in Need and their Families (Department of Health, 2000). It is noted within the Framework for Assessment that an assessment should consider a) the child's developmental needs; b) the capacity of the parents to meet these needs and c) environmental factors which may impact on family functioning.

This objective of this observed session will be to gather information relating to 1’s family and community network and the support that will be available to him when the baby arrives. This information will be considered in respect of 1's ability to keep the baby safe and provide stability and structure for the baby. Discussions around family support will also allow for an exploration of 1's historical difficulties and his experiences of engaging with support, both inside and outside of his family unit. 

(328 words)

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


I will reflect on this observation of practice using Gibbs’ reflective cycle (Gibbs, 1988). Firstly, I will describe what happened. 

Prior to the day of the observation, I had approached 1 to discuss if he would feel comfortable with an assessment session being observed by my deputy manager (CoP 1, 2, 5). I explained that observations of my practice were required as part of my work and training and that the observer would be focused on me rather than him. 1 stated that he was happy for this to happen. I explained that he might be asked some questions by my observer after the session; again, 1 stated that this was okay. I ensured that 1 was aware that he could change his mind in the meantime and that this would have no bearing on our working relationship or the assessment. 1 stated that he understood. 

On arrival at the family home, I introduced 1 and his mother to my observer and confirmed that he was still happy for our session to be observed today. 1 confirmed that he was happy to proceed. The observation took place in the kitchen of the family home, which is where previous discussions have been held. I confirmed that 1 was happy with this arrangement; he stated that he was. Prior to starting the assessment session, I reminded 1 that he was entitled to complete any sessions in Welsh if he wanted to; he stated that he was happy to proceed in English. The “Active Offer” of speaking Welsh in an assessment is a key issue, as people must be supported to express themselves in the language that they feel most comfortable using (Trevithick, 2012: Welsh Government, 2011b: Welsh Government, 2012: CoP 1, 2). I also informed 1 that he could ask someone to sit in with him during this session to support him. 1 declined this offer, stating that he felt comfortable to engage in the session without support. We all sat at the kitchen table; I moved my chair to sit side on to 1, as this has been shown to present a non-threatening position and to ensure that 1 was comfortable with the distance between us, as this can aid positive communication (Trevithick, 2012: NOS 9). Research has shown that interactions that take place over a desk can be seen as more formal; the kitchen table in this scenario can be likened to the desk; eye contact can be key in maintaining a position of equality in this scenario (Ellyson & Dovidio, 1985). I adopted a posture of openness and ensured that I could make natural eye contact with 1, in order to ensure I could convey my interest in what he was saying and to ensure he knew he was being listened to (Trevithick, 2012: CoP 1, 2). I also note that young people have a different interpretation of what it means to listen when compared with professionals; Oliver (2010, in Akhtar, 2012) states that young people, listening involved the Social Worker acting on what had been said and responding accordingly.  Furthermore, 1 is a 15 year old boy, so I had previously adjusted my language and delivery style to create a more relaxed interaction between us (Ingram, Fenton & Hodson, 2014). I feel that this demonstrates my “linguistic sensitivity” towards 1, as I seek to communicate with his on his terms, using language he is familiar with and attempting to remove any barriers to effective communication (Bywater, Hughes, Ryden & O’Loughlin, in O’Loughlin & O’Loughlin, 2016; Trevithick, 2012, p. 164: NOS 9). Finally, I reminded 1 of the limits of confidentiality prior to today’s session, as we had previously discussed. I have reflected on the dilemma of the limits of confidentiality and my responsibility to respect the autonomy and rights of 1 (Human Rights Act, 1998; Data Protection Act, 1998), while managing my responsibility to safeguard him and others from harm (Ingram, Fenton & Hodson, 2014: Banks, 2012: Icheku, 2011: NOS 5: CoP 1, 2, 3, 4, 5). 

To begin the assessment session, I explained what we would be discussing today (NOS 9). I stated that I was hoping to discuss the support that was available to 1, both in the family and in the community; 1 nodded to express his understanding. I explained that this would support us to work together to identify any gaps in support and to plan for 1 to be supported in the future. Throughout the session, my communication style was based on the motivational interviewing (Miller & Rollnick, 2012: NOS 17); this is a person centred method of communication, which is based on exploring an individual’s motivation to make changes in their life (Trevithick, 2012: NOS 10, 14, 16, 17: CoP 6). I used open questions in order to gain insight into 1’s views on key family members and the support he has been provided by partner agencies. By using open questions, I was able to support 1 to explore his situation, wishes and feelings more flexibly that closed questions would have allowed (Koprowska, 2014: Miller & Rollnick, 2012). In order to ensure that 1 felt supported to explore these issues and to ensure my understanding, I used affirmation statements and reflections; these are statements which echo or paraphrase what 1 had said. Affirmation statements and reflections were used in conjunction with positive body language, such as eye contact, smiling and nodding in agreement, and active listening to encourage 1 to keep talking and to explore his relationships, wishes and feelings in more depth (Moss, 2017; Trevithick, 2012: NOS 9: CoP 2). When 1 had come to the end of a thought or topic, I would summarise what he had said; again, this serves to ensure that I understood what he had said. It also demonstrates to 1 that he is genuinely being listened to, which can support positive relationship development (Thompson, 2015: Koprowska, 2014). 

In order to achieve this, I explained the concept of an Ecomap to 1 and his mother; ecomaps are used to create a visual representation of the various factors that can affect the life of an individual and can promote the participation of the individual in the assessment process (Healy, 2015). In order to support their understanding, I produced a fictitious visual example for their reference (NOS 8, 9, 10). I asked 1 if he would like to draw his own Ecomap or whether he would prefer for me to do this; 1 stated that he would prefer me to complete the drawing (CoP 3). I explained that we would begin with 1’s immediate family group, which he supported me to complete. Using open questions, I asked 1 to tell me about his relationship with his immediate family members. He described supportive relationships, however stated that he had some concerns as some of his important family members do not live closely. 

Following the completion of the family section of the Ecomap, I asked 1 to consider what other sources of support he had in his life. He identified school right away and was able to name three teachers that he would feel comfortable discussing his situation with. I asked him what qualities these teachers had and he stated that they “understand me and my situation. They listen and can help me.” During the session, 1 went on to list his Youth Offending worker, substance misuse worker and his parenting support worker; again, I asked what qualities these people have and asked him to consider if they could do anything further to support him; 1 stated that he needed support in these areas. 1 also highlighted the importance of the role that football and rugby play in his life, as he trains with two respective teams twice weekly, which provide him emotional support and an energy outlet. 

To conclude the session, I asked 1 to consider how the people named on the Ecomap could help him when the baby is born. 1 discussed practical, emotional and financial support, as well as support in relation to his mental health, substance misuse and improving relationships with 4 (NOS 10, 11, 12, 14). 

At the end of the session, I thanked 1 for his participation and asked if he had any questions regarding the session; he did not (NOS 10). I reflected immediately afterwards that the session had been successful and that I had achieved the outcomes I had set for the session (NOS 2); I had gathered a significant amount of useful information, while developing my understanding of 1’s world, as he sees it. I felt positive that I had gathered his views as to what qualities he appreciates about the various professionals working with him, as I can now reflect on them and incorporate them into my future work with him. I feel that this will improve my future relationship with 1, which will allow me to support him and his new baby more effectively (NOS 3, 9: CoP 1, 2). 

(1342 words) 
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes. He would usually call if he is running late.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes – he got permission before the observation and explained why he was being observed.

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	The social worker is always prepared.

	  How has the social worker listened to you and respected your views and wishes?


	I have told the social worker a lot and he has listened to me and he understands.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes


	How has the social worker’s involvement met your expectations for this visit?

	Yes – it has been good involvement.

	Are there any other comments or suggestions that you would like to make?
	No.  


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


I work within a long term statutory child and family team and this reflective account concerns a child protection investigation that I completed following a report from the police relating to the arrest of a father (4) the previous night, following a report of domestic violence at the home. There are three children within the family home, 5 who is a ten year old boy, 6 who is a five year old girl and 7, who was three months old at the time of the incident. 3 is the mother of all three children and 4 is the father of 7. The family are all white welsh and speak English as their first language. The family reside in a semi-rural area of the Local Authority and have access to a car, which allows them to access the wider community. The school is a short walk from the family home, the GP surgery and shops are a short drive away. 
The family were first referred to the current Local Authority following a self-referral from 3 to the probation officer of 4, reporting domestic violence between the couple. The family were previously known to a neighbouring Local Authority and had moved to the current Local Authority recently; the family was open to the neighbouring Authority at the time of the move, but the case was closed rather than transferred to the current Local Authority. Following an initial assessment, the case was transferred to the long-term children's team for a period of Care and Support, as it was recognised that there were issues relating to domestic violence within the family and the family would be placed under further stress when the new baby (7) was born. It was known from the outset that 4 was the subject to a lifetime licence as a result of a criminal conviction; this means that 4 can be recalled to prison if he breached the conditions of his lifetime licence. The family engaged well with myself and the Care and Support Plan and agreed to access support relating to domestic violence, which had started positively prior to the incident. The family had adapted well following the birth of 7 and appeared to be managing well, with support from professionals. In respect of 4’s alcohol use, I had based my intervention with the family around Prochaska and DiClemente’s Cycle of Change (1986); during my last visit with the family, we had discussed 4 being in a period of maintenance, which was viewed by everyone as a positive (NOS 17). However, as noted above, a further police report was received, which documented a serious incident in the family home and notified us of 4's arrest. 

A Section 47 investigation is undertaken to determine whether a child has suffered or is at risk of suffering significant harm, which is outlined in the Children Act (1989) (Milner, Myers & O’Byrne, 2015). While the Social Services and Well-being (Wales) Act (2014) has repealed some previously pertinent legislation, the Children Act (1989) continues to represent a significant piece of legislation which provides the legal basis for the day to day operations of a child care social work team (Bunting et al., 2017). The Children Act 1989 Section 47 states that local authorities have a duty to investigate a report concerning children who may be or are likely to suffer significant harm (Milner, Myers & O’Byrne, 2015). On receipt of the referral above, my team manager completed a strategy discussion by telephone with the police; the outcome would be a single agency Section 47 Enquiry (Milner, Myers & O’Byrne, 2015: NOS 3, 6: CoP 6). 

The All Wales Child Protection Procedures (2008) provides the guidance on the procedures adopted in Wales and incorporates the duties and powers found in the Children Act (1989). Practice in Wales is further underpinned by the United Nations Convention on the Rights of the Child (UNCRC, 1989), which was adopted in Wales as the basis of all work with children and young people (Lyle, 2014). The Social Services and Well-being (Wales) Act (2014) has been developed following the Sustainable Social Services for Wales: A Framework for Action (Welsh Government, 2011a), with a view to creating legislation which promotes the well-being of people in Wales through preventative, sustainable, integrated and responsive services (Bunting et al., 2017: Welsh Government, 2015; Welsh Government, 2011a). This legislation included a new duty to report to the local authority any child suspected of being at risk of, or experiencing, abuse or neglect. In a statement, Mark Drakeford stated that the new legislation would ensure "safeguarding partners are supported by more robust leadership and stronger, more effective multi-agency co-operation" (Welsh Government, 2015). 

The process of undertaking a Section 47 investigation is outlined in the All Wales Child Protection Procedures (2008) and is in accordance with the Framework for the Assessment of Children in Need and their Families (Department of Health, 2000). It is noted within the Framework for Assessment that an assessment should consider a) the child's developmental needs; b) the capacity of the parents to meet these needs and c) environmental factors which may impact on family functioning (Milner, Myers & O’Byrne, 2015). It is imperative to include the voice of the child, the parents, wider family members and professional agencies within the Section 47 investigation (Bywater & O’Loughlin, in O’Loughlin & O’Loughlin, 2016). As stated in the All Wales Child Protection Procedures (2008), the purpose of the Section 47 investigation is "to determine what if any action is needed to promote and safeguard the welfare of a child." The Section 47 Enquiry must focus on “information most important in relation to the risk of harm” and if the concerns are substantiated and the child is assessed as continuing to be at risk of significant harm, the Local Authority must hold an Initial Child Protection Conference within 15 working days of the initiation of Section 47 Enquiries (Milner, Myers & O’Byrne, 2015, p. 189: NOS 4, 5, 13, 13, 16: CoP 4). 

During my initial visit, my aim was to better understand the circumstances that led to police attendance at the family home and to understand the events that followed their arrival, while being sensitive to the potential trauma experienced by family members as a result of the incident and the arrest (NOS 6, 8: CoP 1, 2, 3). From the case history, I was aware that 5 and 6 have witnessed domestic violence in 3's previous relationships, so my primary concern was understanding what they had witnessed and how they were feeling about the situation (CoP 3). There is a significant evidence base relating to the harm that can be caused to children who are exposed to domestic violence (Callaghan et al., 2018). Holt, Buckley and Whelan (2008) note that “growing up in an abusive home environment can critically jeopardise the developmental progress and personal ability of children (p. 802). Difficulties noted in the evidence base include behavioural difficulties, social problems, post-traumatic stress symptoms, poor self-esteem and a limited ability to express emotions appropriately (Callaghan et al., 2018: Fusco, 2017: Van der Kolk, 2017: Holt, Buckley & Whelan, 2008: Rivett & Kelly, 2006). Holt, Buckley and Whelan (2008) stated that children who are exposed to domestic violence are at higher risk of the “intergenerational transmission of such violence”, which can be characterised as a higher risk of becoming involved in abusive relationships themselves (p. 807).  Cook et al. (2017) provide an overview of the complex nature of childhood trauma, acknowledging both the short and long term impact of exposure to domestic violence. 

On arrival to the home, I explained to 3 that I would be completing a Section 47 Enquiry, during which I would collect information from a number of sources, including the police, probation services, the children's schools, the health visitor and from the children themselves (NOS 6, 7: CoP 5). During Section 47 Enquiries, I am aware that the legal basis of the investigation created an inherent power imbalance between myself and 3, which may have not been so pervasive during my prior involvement on a voluntary basis (Charnley, Roddam & Wistow, in Adams, Dominelli & Payne, 2009: CoP 4). In order to address this, I ensured that 3 was given the opportunity to express her wishes and feelings about the events openly by adopting a non-judgmental manner, seeking to ensure that I was working in an open and non-oppressive way (Parker, 2010: Howe, 2009: NOS 9, 12: CoP 3, 4). As well as in the assessment, I also sought to include 5, 6 and 3 in the planning aspect moving forward, seeking to work in partnership with the family with a focus on their outcomes, alongside my safeguarding responsibility (Thompson, 2015: Treveithick, 2012: NOS 10, 15, 16: CoP 1, 3, 4). While ensuring that I was sensitive to the needs of 3 and the children, I was aware of the need to ensure that 3 was aware of the negative consequences of the incident and use my authority as the children’s Social Worker to set boundaries to safeguard the children (Laird, 2013). Ferguson (2011, cited in Laird 2013) notes that this is not always comfortable and that the Social Worker must take on a “child protection skin” to ensure that discomfort does not detract from the important safeguarding task. I have reflected that I have felt that discomfort and must ensure that it does not affect my ability to prioritise the safety of the children in the future. 

I explained that I would have to meet with the children alone, which 3 agreed to; she stated that she was used to this from my prior Care and Support visits to the children, both at home and in school. I explained that the outcome of my investigation could lead to an Initial Child Protection Conference. 3 stated that she did not have any questions about this, as she was familiar with the process from her historical involvement with social services. 

I met with 3 alone to discuss the circumstances leading up to police attendance, although 7 was asleep in the same room (NOS 12: CoP 1, 3, 4). 3 informed that there had been a minor argument during the day, which had continued into the early evening between her and 4. My initial view was that 3 was minimising the incident, as a neighbour had contacted the police to report a verbal argument, which suggests that it could be heard in nearby homes. 3 also stated that the children were in their bedrooms and asleep at the time of the incident, seeking to further minimise the impact of hearing domestic violence and the risk of emotional harm (Callaghan et al., 2018: Van der Kolk, 2017: Holt, Buckley and Weaver, 2008). Again, if neighbours could hear the argument, it is likely to have been heard by the children in the home. When I offered this view to 3, she agreed with that observation but further stated that 5 had briefly been woken by the police attendance, but stated that 6 had slept through the night and was unaware of the incident. On reflection, I was concerned that 3 attributed blame for 5 being woken to the police, rather than 4’s behaviour on that evening. During our discussion, 3 stated that 4 had “drunk two bottles of beer” in the hours leading up to the incident; I was alerted of the role that 4’s alcohol use may have played in the incident, as he had lapsed from his plan of abstinence (Prochaska & DiClemente, 1986). 

It was known through the initial assessment and communications with the neighbouring Local Authority that 3 has been the victim of domestic violence in a number of her previous relationships (NOS 8). It is known that repeated victims of domestic violence can come to accept their circumstances as "normal" (Shea Hart, 2011). Furthermore, if the person has been parented in an environment featuring domestic violence, this can contribute to the normalisation of such behaviours (Holt, Buckley & Whelan, 2008). 

It is important to note that, in this case, the attendance of the police led to a situation where 4 had taken then baby in his arms and had barricaded himself into the kitchen. He proceeded to make a number of threats against the police, which led to an extended standoff, the attendance of armed police and two separate negotiators. 3 stated that 4 had panicked when the police arrived, picked up the baby and retreated into the kitchen, which led to the standoff. 3 felt that 4 knew that he would be returned to prison due to the incident and knew that he would be taken if he put the baby down or returned the baby to her mother. 3 feels that 4's fear of returning to prison was the major contributing factor to the escalation of the situation. 

3's normalisation of events and minimisation of the impact of the incident on the children was held in stark contrast to what she told me about her relationship with 4. 3 stated that she would be ending the relationship, as she wanted to prioritise her children over her relationship with 4 and she did not wish to expose them to further harm. She also stated that she would not wish for the children to be taken to see 4 in prison, as she did not feel that it was an appropriate environment for children to be in. At the time, I reflected this dichotomy back to 3, who stated that her experience of having two children removed from her care previously had significantly effected her and she did not want to go through that again. It was clear that 3 acknowledged that the incident would be viewed seriously by social services and the police, despite perhaps not agreeing with this assessment. I was immediately concerned about the possibility of disguised compliance in relation to 3 telling me that the relationship would be ended to ensure that the children would not be removed from her care. Domestic violence is often concealed by family members and disguised compliance is often drive by a fear of children being removed from their homes by social services (Peckover, 2003).

At the time of attending the home, I was aware that 4 would be remanded in custody as a result of his lifetime licence recall and had been informed that he would be charged for affray and threats to kill as a result of the escalation that followed police attendance. In this sense, I was satisfied that the children would be protected from witnessing further incidents of domestic violence and frightening adult behaviour while 4 was in police custody (NOS 4, 5, 12, 13, 14, 16: CoP 5, 6). My primary concern related to identifying any support that would be available to 3 and the children, both practically and emotionally. 

In line with the ethos of the Social Services and Well-being (Wales) Act (2014), I asked 3 to consider her own support network and to consider how she might best be supported moving forward, particularly if she was ending her relationship with 4 (NOS 12, 14, 15: CoP 3). 3 named a number of family members, who she stated would be able to provide support to her and the children. 3 also provided contact information for these individuals and agreed for them to be contacted. 3 stated that her parents were aware of the incident already and that 4's mother was also aware. Through a process of co-production, it was agreed that 3 and the children would continue to be supported by a support worker from the Local Authority, who has a background in domestic violence, as well as accessing practical and emotional support through the family system. Further support was identified from the school and the health visitor over the course of the assessment, which sought to build up the resilience of the family.

During my visit, I attempted to complete direct work with the older children, 5 and 6, for the purposes of obtaining their wishes and feeling to include in the Section 47; it was not possible to discuss the circumstances with 7, due to her young age. 3 had informed me that 6 had been asleep throughout the incident and, through discussions with her, it quickly became clear that she was unaware of the incident and were confused as to where 4 was. 5 was aware that the police had come to the home, but did not know why. 3 had informed the children that 4 was staying at his mother’s home, which had been a normal arrangement previously within the family; I agreed with 3 that I would not inform the children at this time, due to the limited information available to me, both regarding the incident and its possible implications. It was agreed that 3 would consider how best to explain the situation to the children and would inform me of this (NOS 14: CoP 3). The children were seen alone, as per the direction of the All Wales Child Protection Procedures, and were sighted safe and well. 5 stated that the lights from the police cars had woken him, but that he had gone back to sleep; he did not disclose that he had heard anything. 6 appeared to be completely unaware of what had happened. It was agreed that I would visit the children at a later time to follow up, after 3 had decided what she would explain to them. 

In developing a safety plan and identifying support for 3 and the children, I adopted a strengths based approach (Howe, 2009: NOS 17, 18). The strengths based approach recognises that individuals and families may already possess the strengths, resilience and resources within them, but require support to recognise, acknowledge and release them in response to their adverse circumstances (Howe, 2009). In this case, I noted that family members and professionals could provide support to 3 and the children moving forward. Communities can also present strengths based assets, such as schools, health professionals and voluntary organisations, which can further bolster the resilience of a family (Howe, 2009). 

The All Wales Child Protection Procedures (2008) outline the importance of obtaining information from partner agencies during Section 47 Enquiries; this has been underlined within the Social Services and Well-being (Wales) Act (2014) and has been a key recurring theme in a number of serious case reviews (Munro, 2011: NOS 4, 6). Including information from partner agencies ensures that the assessment is comprehensive and thorough, providing opportunities for strengths and risk factors to be explored from professionals in varying contexts (Milner, Myers and O’Byrne, 2015). While I was able to contact the health visitor, probation services and the police for information, the incident took place during the school holidays, which meant that education staff were not available to feed into the assessment process.

In adopting a multi-agency approach during a social work assessment, I am able to gather information from a variety of sources. Trevithick (2012) notes that a multi-agency approach “combine[s] the expertise and resources that different disciplines and agencies bring” (p. 284: NOS 6)). Through the regular sharing of information, all agencies can work together to reduce risk, by using their respective knowledge and skills to work with the family holistically (Frost, Robinson & Anning, 2005). Despite the benefits, there are still challenges that face effective multi-agency working, including incongruent information sharing policies, lack of understanding about roles and responsibilities and potential conflict in relation to referral criteria, resources and funding (Trevithick, 2012: Frost, Robinson & Anning, 2005). Furthermore, Trevithick (2012) notes that social workers are often considered as other professionals as lacking the status or importance of other professionals, which can cause challenges, particularly given the central nature of the social worker in child protection work. 

On reflection, I feel that my approach to developing positive inter-agency relationships have supported the successful completion of the Section 47 Enquiry in this case. I ensure that my communication is open, honest and clear, which reduces the risk of any confusion or uncertainty within the professional group; I also endeavour to maintain open lines of communication with families and professionals alike (Thompson, 2015; Trevithick, 2012). I attempt to ensure that my decision-making and the rationale behind my decisions are clear and concise, for the benefit of the family and professionals (NOS 4, 7, 11). I have reflected that I need to improve my understanding of the multi-disciplinary boards that are convened to manage the risks associated with domestic violence and violent offenders; the Multi-agency Public Protection Arrangements (MAPPA) and the Multi-agency Risk Assessment Conference (MARAC) (Dickens, 2013). 4 is now subject to both protocols, which will provide me with an opportunity to attend and experience these meetings; I will seek to clarify how I can best contribute to these meetings through supervision before attending (NOS 2: CoP 6). 

I have evaluated this experience using Gibb’s reflective cycle, while also considering aspects of Kolb’s cycle of learning (Parker, 2010: Gibbs, 1988: NOS 2). I identify myself as an active, pragmatic learner, who benefits from structured periods of reflection (Cartney, 2000). On reflection, I acknowledge that some of my initial observations and conclusions may have been premature and can be seen in differing contexts. On my arrival, 3 had been awake throughout the evening and had been preparing for my visit with the sole intent of keeping her children in her care; as in the lack of disclosure relating to domestic abuse, this can be seen as a contributory factor to disguised compliance behaviours (Peckover, 2003). There are also implications relating to shame and guilt in the behaviours of parents, which must be considered (Gibson, 2015). In this case, I have reflected that the arrest of 4 on that night has effectively removed the risk from the family home at this time, therefore providing an immediate safeguard to the children. I have noted that the minimisation and normalisation of domestic abuse in the household has highlighted the requirement for a longer-term strategy to reduce the risk to the children of physical and emotional harm in the future. 

In relation to my future learning needs, I have reflected that I need to develop my knowledge and understanding of working with women who have experienced domestic violence (CoP 6). Within my current practice, I address my relative deficiency in this area by accessing the support of multi-disciplinary colleagues who have more experience in supporting women in this situation (NOS 5, 6). Furthermore, I have reflected that, as a male social worker, I may not always be the most appropriate person to address such issues with female victims of male perpetrators (NOS 5). On this occasion, I recognise that my pre-existing relationship with the family may have facilitated 3’s ability to work with me, I recognise that this may not always be appropriate. In my future practice, I will seek to actively offer the support of a female worker at the earliest opportunity, to ensure that the women I work with are supported in line with their needs and do not feel intimidated by my presence (CoP 1, 2, 3). 

The issue of gender and domestic violence also has implications on a community and structural level, as male victims of domestic violence are less likely to come forward and have fewer resources available to them (ManKind Initiative, 2018). According to a ManKind survey in 2016, one in three victims of domestic violence in England and Wales is male (Office of National Statistics, 2016). Currently, a male victim of domestic violence in the Local Authority in which I am employed would have to travel to a different area to access support tailored for male victims or contact national helplines. 

Due to the nature of the incident, it was not possible to meet with 4 within the scope of the Section 47 Enquiry. The research shows that incarcerated (or otherwise absent) fathers have often be less involved in child protection matters, including assessments, safety planning and contact arrangements (Seymour, 2017: Hairston, 1998). Research by Geller et al. (2012) stated that the children of incarcerated fathers can display “significant increases in aggression” and “increased attention problems,” demonstrating an impact on the well-being of 5, 6 and 7 in this case (p. 49). Following the incident, 4 was sentenced to a significant prison sentence as a result of the incident, however I have been able to engage him in the social work processes. On meeting with 4, his only outcome was arranging contact with the children, which presented a dilemma, as the incident involved his child, 7, being placed at risk (NOS 5). As 3 was supportive of 4 having contact with the children and 5 and 6 were requesting contact with him, a multi-agency assessment was undertaken, involving the offender manager, prison security and their family support service.  As this was a long process, I advocated for 4 to have some indirect contact with the children in the short term, which led to telephone calls and letters being approved by the prison (NOS 11: CoP 1). At the time of writing, the issue of contact remains unresolved, due to prison processes. I have reflected that this has had an impact on the children emotionally, as well as 4 and 3 (NOS 5: CoP 1); there are also potential negative implications of the development of a positive attachment between 4 and 7, due to the lack of contact (Poehlmann et al., 2010: Rosenberg & Wilcox, 2006). 

I have reflected on the potential impact of my gender on my ability to work with women who have experienced domestic violence above, however there is little research which considers the role of men in Social Work (Maclean & Harrison, 2015). Research identifies that Social Workers can often fail to engage fathers in assessments and interventions (Featherstone et al., 2010: Daniel et al., 2005). The Working Together to Safeguard Children (Department of Children, Schools and Families, 2010) highlights the importance of working directly with fathers to engage them in practice to promote the welfare of their children. There is also evidence that men are less likely to engage with primary care services (Christie, 2001). 
Maclean & Harrison (2015) suggest that male practitioners may have a role in overcoming this issue, by engaging young men and fathers, who may otherwise be difficult to engage due to negative attitudes towards women. There may also be a role in providing positive male role models to young men and fathers, while challenging assumptions, which relate to identity and gender (Maclean & Harrison, 2015). This has helped me to reflect on the importance of continuing to try to engage 4 meaningfully and how my position as a male Social Worker may support me to do this. 
(4146 words)

Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


As my current position is in a children's safeguarding team, I will consider information relating to adult safeguarding practice (NOS 3, 6: CoP 6). 

Policy in adult’s services has shifted to personalised care in the community through integrated assessment and care planning. This was driven by the publication of a number of papers; Putting People First (2007), A Vision for Adult Social Care (2010) and Caring for our Future (2012), which was closely followed by the Social Services and Well-being (Wales) Act 2014, which is common with practice in children's services. The key principles of this legislation are as follows; a) supporting those with care needs to achieve well-being; b) working in partnership with people to inform service delivery; c) giving people an equal say in the support they receive and; d) promoting the prevention of escalating needs and ensuring support is available at the right times (Welsh Government, 2014). The Social Services and Well-being (Wales) Act (2014) also introduced a duty for professionals to report adults, as well as children, who are believed to be at risk of abuse and neglect (Welsh Government, 2014). Adult social work teams then have a duty to make enquiries when abuse or neglect is suspected (Welsh Government, 2014). 

Any assessments within adult’s services must be completed with consideration to promoting the independence of the individual (Milner, Myers & O’Byrne, 2015). People should also be offered the opportunity to use their chosen language proactively, during the assessment and through the provision of services (Milner, Myers & O’Byrne, 2015: NOS 9: CoP 1, 3). Under the Social Services and Well-being (Wales) Act (2014), the completed assessment should cover the following outcomes; 

a) Physical and mental health and emotional wellbeing; 

b)  Protection from abuse and neglect; 

c) Education, learning and recreation; 

d) Domestic, family and personal relationships; 

e) The contribution made to society; 

f) Securing rights and entitlements and;

g) Social and economic wellbeing. 

While the current delivery of services has been informed by the papers and legislation noted above, the two pieces of primary statutory legislation governing adult safeguarding are the Mental Capacity Act (2005) and the Mental Health Act (2007) (Milner, Myers & O’Byrne, 2015). 

According to Milner, Myers & O’Byrne (2015), the key principles of the Mental Capacity Act (2005) are as follows; 

a) A person is presumed to have capacity until proven otherwise;

b) Services are to take all practical steps to support people in making their own decisions, with the support of an expert;

c) If capacity is judged to be lacking, services must use the least restrictive option to care for the person;

d) A person may lack capacity in one area but not another, and;

e) Any actions taken on a person’s behalf must be based on their best interests. 

According to Milner, Myers & O’Byrne (2015), the key principles of the Mental Health Act (2007) are as follows;

a) Mental illness can be treated without the consent of the person if their health or safety, or that of the public, is threatened;

b) Supervised community treatment of mental illness was introduced. 

(468 words) 

	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



While there were previously a number of differences between safeguarding in adult and children’s social work, the implementation of the Social Services and Wellbeing (Wales) Act (2014) in April 2016 has significantly reduced these differences, bringing practice in children’s and adult’s social work closer together. The Social Services and Wellbeing (Wales) Act (2014) provides all persons exercising functions under the Act to seek to promote the well-being of people in need and their carers (Welsh Government, 2014). The following well-being outcomes are common between adults and children;

a) Physical and mental health and emotional wellbeing; 

b)  Protection from abuse and neglect; 

c) Education, learning and recreation; 

d) Domestic, family and personal relationships; 

e) The contribution made to society; 

f) Securing rights and entitlements and;

g) Social and economic wellbeing. 

It is noted that adults have two additional well-being outcomes; 

h) Control over day to day life and;

i) Participation in work

A key difference between adults and children’s safeguarding is contained within the Mental Capacity Act (2005) as an adult with capacity can engage in risky or harmful behaviour if they are deemed to have capacity, even if such behaviour is not considered to be in their best interests (Milner, Myers & O’Byrne, 2015). This can represent an ethical dilemma for adult social workers, particularly in contrast to the Human Rights Act (1998) and the Social Work Codes of Professional Practice (Welsh Government, 2017), while the duty for social workers in children’s service is clear; the welfare of the child is the paramount consideration (Icheku, 2011). 
This is a key consideration, as the duty to assess and intervene is clearly outlined in legislation in children’s services (Social Services and Wellbeing (Wales) Act, 2014: Children Act, 1989). There are a number of complicating factors associated with assessing and intervening when an adult is in need, primarily relating to their capacity to make decisions (Milner, Myers & O’Byrne, 2015: Mental Capacity Act, 2005). A further consideration relates to the fluctuating nature of capacity, as an assessed lack of capacity at one time or in a specific area is not consistent over time and may require reassessing (Nicholson, Cutter & Hotopf, 2008). Furthermore, a number of factors can affect a person’s capacity, such as mental or physical illness, learning disability, dementia and brain damage (Milner, Myers & O’Byrne, 2015). If a person was deemed to lack capacity, “substitute decision making” must be untaken in the “best interests” of the individual (Dunn, Clare, Holland and Gunn, 2007, p. 117). There is conflict in how the best interest’s principle is applied in areas of contested interpretations of the principle (Williams et al., 2012). 

The issue of capacity and competence relates to children, as a result of the Gillick ruling in 1985, as it deemed that the parental right to determine whether or not a child should undergo a medical procedure is terminated when the child is able to fully understand their circumstances and express their own views (Larcher & Hutchinson, 2010). 

(440 words)

Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


I will complete this section using Gibbs’ reflective cycle (Gibbs, 1988).
During my consolidation year, I have focused on developing my competence by undertaking more complex assessments, including taking a case through the Public Law Outline process and into Care Proceedings (NOS 7: CoP 6). Through this experience, I have developed my awareness of the legal process and the importance of thorough assessment and accurate case recordings. I have also experienced giving evidence to the court, which was a significant test of my professional competence and communication skills. On reflection, I consider that I felt confident in my ability to manage the case into Care Proceedings, given my history of involvement with the family, however I regret not actively seeking more support from senior colleagues in preparing my evidence for court and, more importantly, in seeking opportunities to observe senior colleagues giving evidence to the court (CoP 6). In court, I found myself relying on the expert assessments that were completed, rather than on my own assessment. I reflect that this may have been due to a lack of confidence in my testimony in comparison to a more experienced expert witness in the case. 

Following this experience, I have worked to enhance the quality of my written work (NOS 7: CoP 6). On reflecting on my court experience, I noted that I had independently reached the same conclusions as the expert witness, which gave me confidence in my ability to apply what I had learned through training and through increased discussions and co-working with senior colleagues. I recognised that I had to improve on my ability to record my observations, evidence and decision-making in order to ensure that I am better prepared to convey my assessments, interventions and decision-making processes to professionals and families alike; this has also improved my ability to evaluate the effectiveness of my work with families (NOS 4, 7, 9, 19: CoP 3). Moving forward, I will continue to develop my assessments, by including theory, research and working on identifying better outcomes with family members (CoP 6). During the last year, I have acted on feedback from a particular family, who informed me that they did not always understand my written work. I have reflected that my writing style can be formal and I have a tendency to seek to be concise in my writing, which is not always appropriate for my families (CoP 3). I am aware that family members can seek access to the information held on file about them at any time and I am developing my written work to adjust to this (CoP 3). 

I reflect that my communication skills have generally improved over the consolidation year, as I have managed to form and maintain working relationships with families in increasingly complex situations. Feedback from families has been positive and I reflect that I have been able to work through barriers and resistance more effectively over the last year. The people I work with seem to appreciate my open approach and I have used this to positive effect, encouraging family members to identify their own outcomes and plans. As I have noted with my written work, I am continually developing my ability to speak to individuals in a manner that is sensitive to their needs. I have applied these ideas to my relationships with the multi-disciplinary team, maintaining open communication, honesty and transparency; this has supported me to maintain positive working relationships and advocate effectively for the people I work with (Koprowska, 2014: NOS 9, 10, 11: CoP 3).

Moving into my third year as a qualified Social Worker, I recognise that there are many areas in which I need to continue to develop my knowledge and skills. Through supervision, I have highlighted that I will continue to develop my assessment work and will actively seek in-depth feedback from management and other senior Social Workers (NOS 2: CoP 6). I will also seek to improve my knowledge of MARAC and MAPPA processes, as outlined in Section 4 (Dickens, 2013).

I have also taken the lead in developing a Support and Development Group for Social Worker’s in their first three years in practice within the Local Authority; the group meets every three months to discuss issues around social work practice, supervision, resources, training opportunities and the development of closer working relationships between children’s and adult’s safeguarding teams. My role is to coordinate the group and to feed back to the senior management team in the Local Authority. I reflect that this is positive for my development, as I am able to consider information, issues and ideas from my colleagues as well as feedback from senior management. This will develop my understanding of processes and procedures within the Local Authority and explore areas to improve my own practice, as well as practice across the Local Authority for both adults and children. 

Through my involvement in the Support and Development Group, I presented some of my work to Social Workers in their First Year in Practice. I presented some work I have been completing on Adverse Childhood Experiences (Van der Kolk, 2017: Bellis et al., 2013) to this group, which was a positive experience. I was able to reflect on my professional capacity and experiences and my ability to implement this research into my assessments and work with families; the feedback from the group was positive. I hope to access more opportunities like this moving forward, as I believe it can contribute to driving practice improvements within adult’s and children’s safeguarding teams in the Local Authority (NOS 3, 6, 8, 19: CoP 6). 

(857 words)
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	8th November 2017

	2
	24th January 2018

	3
	14th March 2018

	4
	13th June 2018


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

	Over the duration of the programme, the learner has demonstrated an ability to manage a complex caseload, which includes Child Protection and Public Law Outline cases. He has been able to manage his time effectively ensuring he is able to manage his own diary, he has been able to work flexibly and respond to urgent duty matters by re-prioritising his work accordingly. 

The learner is a supportive member of the team, he is able to provide support to less experienced members of staff, and is able to support unqualified members of staff by sharing experiences and case examples. He is confident in respect of seeking any support he requires from colleagues and management though formal and informal supervision. The importance of this is recognised by the learner as well as the need to continue to seek such support when required. 

The learner is professional in his manner and approach, yet able to converse in an appropriate way relative to the family member he is working with. Is positive to note that this is an area that he will continue to reflect upon for the purposes of service user engagement and service delivery. The learner has a flare for building up positive relationships with the children on his caseload, he is open and honest and his direct work is thorough and effective. This is something that is supported in the feedback received from the service user during his observation. 

The learner has a pragmatic approach to his work and is able to work with family members and professionals to achieve best outcomes for the children on his caseload in the most challenging of situations is compelling. The direct observation evidences the learner’s approach to helping and assisting families to identify and achieve their personal outcomes. The learner was able to use language that the service user was able to understand. The reflection upon the dilemma between the use of formal professional language and language which service users will understand is refreshing and the continuation of such reflections now and in the future will only assist the learner’s professional development. The learner has a good working knowledge of the policies and procedures that need to be followed in safeguarding; if he is unfamiliar, he will appropriately seek advice from management, follow direction and challenge decisions when he feels necessary. The learner has developed in confidence and skill over the past two years and is a valued member of the team. I would conclude that the learner has make significant progress in his development over the course of completing the consolidation portfolio and I am assured that he is able to make appropriate and achievable goals for his future practice.
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Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Mark Johnston
2. Learner’s University Number: 0851237
Address for Correspondence: Neath Civic Centre, Water Street, Neath, SA11 3QZ
Telephone: 01639 685263
E-mail: m.johnston@npt.gov.uk
Date of Professional Qualification: MSc. Social Work - July 2016
Date of registration with Social Care Wales: 16/08/2016
3. Name of Learner’s Agency: 
Agency Contact details: Neath Port Talbot County Borough Council
Name: Angela Rees

Address: The Quays, Brunel Way, Briton Ferry, Neath, SA11 2GG
Telephone Number: 01639 685282
E-Mail address: a.rees5@npt.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only (
Mentor’s details

5. Mentor’s details:

Name: Carly Crocker
Address: Neath Civic Centre, Water Street, Neath, SA11 3QZ
Telephone Number: 01639 685263
E-Mail address: c.crocker@npt.gov.uk
	6. Observer details 
Name: Carly Crocker
Work Address: Neath Civic Centre, Water Street, Neath, SA11 3QZ
Professional Qualification and date of qualification: BA (Hons) Social Work - November 2010
Email and telephone number: 01639 685263 c.crocker@npt.gov.uk



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Mark Johnston

	Name of Team/Agency 
	Llangatwg CCT, Neath-Port Talbot 

	Name of Mentor 
	Carly Crocker

	Name of Line Manager 
	Emma Meyrick


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:…MARK JOHNSTON………… Date:…11th October 2017…. 

(Learner)

Signed:……………………….. Print Name:…EMMA MEYRICK…………….Date: 11th October 2017……. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:…CARLY CROCKER…………….Date:… 11th October 2017….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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