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MODULE NUMBER -  M6X02279
INVESTIGATE THE CURRICULUM IN WHICH THE TEACHING PROFESSION IS SET (PCET).

The curriculum design for teacher training (PCET) programme is intended to help aspiring teachers from many disciplines to acquire a teaching qualification. The curriculum must be designed in such a way that it provides opportunities as well as develop confidence and skills that teachers need to apply. To achieve this aim, the PCET programme focuses on the connection between practice and theory. The practical aspect of the programme is undertaken by way of micro – teaching practices and the theoretical part concerns itself with pedagogy, thus analysing and applying the theories of learning within the teaching process. To investigate the current PCET curriculum, this study needs to understand the meaning of curriculum and what it entails.

WHAT IS CURRICULUM?
A curriculum is often expressed as a framework of study - defined by subjects to be taught at different levels of the programme (Erikson, 2018), and the current PCET framework places a key emphasis on connecting theory and practice and the modules include, Principles of teaching and learning and learning and Effective Teaching learning and Assessment.  The framework for curriculum design needs to be specific, thus highlighting allocations and times for each subject as well as providing descriptions of content to be covered. On the other hand, a curriculum may be defined by the expected outcomes of a study (Fento, 2002). 
According to Goslin (2002), a good curriculum design should encompass the following principles: Authentic; Evidence Based; Response; Inclusive; Ambitious; Empowering; Engaging; and Manageable. In terms of Authenticity, Goslin (2002) affirms that the curriculum must be “rooted in societal values and culture as well as being aligned to agreed set of purposes”. The curriculum design must be evidence based, thus encompassing existing practice and sound research. Empowerment in curriculum design allows all intended audience to participate confidently. Students should feel free to engage confidently in the challenges posed by their curriculum and finally, the curriculum should be manageable.

THE PCET CURRICULUM
The current (PCET) curriculum programme is based on three fundamental areas, namely (1) Pedagogy, (2) Microteaching practices which are assessed by peers followed by a reflective essay and final part of the programme is students Placements practice.


PEDAGOGY.
Successful teacher training practice is dependent upon what goes on in the classroom (Evans, 2001). Evans stresses that quality teaching promotes effective learning, thus, effective learning takes full account of all the information contained within the pedagogy. This fact highlights the interdependency or the relationship between curriculum and pedagogy. In this view, Biggs and Tang (2011) affirm that “pedagogy is about more than teaching in the narrow sense of methods used in the classroom – pedagogy takes into account – the methods used in light of the purposes of the curriculum and the needs and development of the students”. Effective pedagogy should include theoretical and practical knowledge - taking into consideration all the elements needed to promote effective learning.
According to Arendale (2018) the elements embedded in good teaching should focus on methodological expertise, sound classroom skills and an understanding of other factors that influence learning. However, the actual teaching must be consistent with the purposes of the curriculum.
Assessment forms an integral part of curriculum design, as it highlights the students’ level of understanding of the course. Pousson and Ignation (2018) best describe assessment as “the bridge between teaching and learning”. This description has been suggested because of the lack of an automatic relationship between the information taught and what has been learnt. Assessment can be done by way of assignments (essays) or by tests (examination) and the evidence garnered from these assessments can be used to determine if there is need to modify the curriculum.

MICROTEACHING.
Microteaching practice is a major part of the PCET programme that aims to develop and enhance the skills required within the art of teaching. It provides student teachers the real teaching experience they will face when they go into practice. To conduct a microteaching lesson, student teachers need to plan, teach, observe others, as well as observing themselves and following this, they need to re-plan, re-teach and re-observe. Microteaching lesson can be done with a large or small number of pupils and is regarded as the best way for self – training (assessment). During the process of self – training, errors can be eliminated, stronger teaching skills can be attained and self - confidence can be enhanced (Erikson, 2018). 
The use of modern technology such as, power point and multi – media equipment (audio, video recording) plays a pivotal role in micro teaching practice. However, the University should be aware that not every student is familiar with the use of such technology and measures to alleviate the problem should be put in place.



PLACEMENT PRACTICE.
The PCET curriculum recommends student teachers to experience the real classroom setting through teacher placements. Ireland and Golden (2002) state that the renaming of Teacher Training Placements to Professional Development Placements by the government implies that placement is now regarded as a continuation of skills and knowledge development practice and not as a one - off event. The major benefits of placement practice to teacher training is: Increased confidence, motivation and self – esteem; Increased technical knowledge; Hands on experience and the development of management and leadership skills (Ireland and
Golden, 2002). However, the lack of collaboration between the student teacher and the mentor may humper such benefits. There is a major difference between active participation and being a mere spectator. Student teacher’s role during placement can be regarded more as that of an onlooker because they are not involved in the planning or dispatching of a lecture.

CONCLUSION
Investigation of the PCET Curriculum carried out by this study highlights two areas of concern: Micro – teaching and Placement practices. The use of modern - day technology plays a key role in the learning process of students nowadays and student teachers can acquire this skill during microteaching practice. However, the University appears to pay little attention to this aspect of learning in that students who are not familiar with such technology are not provided with adequate help. 
Another area that requires utmost attention is placement practice. Attending a placement practice for the sole purpose of observing has little or no benefit to the teaching student. This phenomenon is best described by the “Activity Theory” – the theory states “learning and knowledge as occurring through labour in a joint and collective activity” (Friend, 2013). This theory stresses the importance of creating a relationship that promotes active participation on both parties.









2. THE DESIGN OF A 10 WEEK LEARNING PROGRAMME.
COURSE: GENDER ISSUES AND SOCIAL JUSTICE.

2. [1]. A Brief Description of the Learning Programme (200 words, approx.).
The course is intended to address issues relating to gender inequality and social justice. The first stage of the course, (Foundation Phase) covers issues relating to power and inequality. The topics included in this module are: Human Rights, Colonialism, Capitalism and Patriarchy. The whole Structure of the course is highlighted below.
	Week 1.
FONDATION PHASE
	TOPIC.
Human Rights, Colonialism, Capitalism, Patriarchy

	METHOD OF LEARNING.
Lectures (22 hrs).

	Week 2. 
Level 3
	TOPIC.
Human Rights, Colonialism, Capitalism, Patriarchy
	METHOD OF LEARNING.
Lectures (11 hrs), Group discussions, Presentations.

	Week 3.
	ASSESSMENT.
	Assignments on: Human Rights, Capitalism and Patriarchy.

	Week 4.
Level 3.
	TOPIC.
Feminist Practices
	METHOD OF LEARNING.
Lectures (11hrs).

	Week 4. 
Level 3.
	TOPIC.
Feminist Practices
	METHOD OF LEARNING.
Group Discussions and Student Presentations.

	Week 5.
Level 3.
	TOPIC.
Power and Inequality
Social Justice in Practice

	METHOD OF LEARNING.
Lectures (22hrs). 

	Week 6.
Level 4
	TOPIC.
Power and Inequality.
Social Justice in Practice
	METHOD OF LEARNING.
Seminars.
Guided Independent Study.


	Week 7.
Level 4
	TOPIC. 
Assessment of week 6 - 7 modules.
	METHOD OF LEARNING.
Presentation 30 minutes (33%).
Research Project

	Week 8.
Level 4.
	TOPIC.
Introduction to Theories of Learning.
Introduction to Independent study.
	METHOD OF LEARNING.
11 Hrs of Lectures and Seminars.

	Week 9.
Level 4.
	TOPIC.
Learning theories continued
	METHOD OF LEARNING.
Group work. 



Week 10 mainly focuses on Independent Study – providing students with ample time to work on their final research project as well as having tutorial (one to one) sessions with the lecturer.

TARGET AUDIENCE.
The course is mainly designed to promote women’s empowerment and rights as well as addressing issues that affect marginalised members of the society. One of The United Nations Sustainable Development Goals (SDGs) strongly focuses on achieving gender equality and social justice (United Nations Report, 2017). Resolving gender issues and social injustice has received world - wide attention. Cases of gender pay gap are more prevalent in developed countries and in the UK, unequal pay has been illegal for more than 40 years (Gender Pay Gap, GOV UK) – and in developing countries there are numerous cases of Human Rights abuse and physical violation against women. 
Women in some African states, Pakistan, India and other countries in the middle east, such as Yemen and Dubai consider women as inferior to men, resulting in them being denied access to basic social activities and some are not even allowed access to education. But there is no tangible rational for such unethical practices. The holding of prominent economic position by women proves that women are equally as capable as men to do the same job. Margaret Thatcher was probably one of the best President of the UK, Dilma Rousseff was the 36th President of Brazil, Ellen, J Sirleaf, the 24th President of Liberia did a wonderful job from 2006 to 2018. The list of women holding prominent positions is endless and their good work only confirms their capacity to do any work that is generally perceived as men’s work. Their ability to do the work is testament to the fact that equity and equality should be respected within social relationships. 

THE LEARNING OBJECTIVES/OUTCOMES.
The intended objectives of the course focusses on developing student’s knowledge and competence within the field of gender issues and social justice. Allan (1996) states that “central to the idea of intended learning outcomes is that education should be planned based on the competence students are intended to develop and not on the content the teachers happen to have the intention to teach”. What this means is that the learning outcome model/objectives should not concentrate on what the lecturers need to teach but instead should focus on the learning processes of the students.
Erikson (2018) strongly believes that a key area when formulating learning objectives is to select the appropriate “verb” that will describe students’ future ability to grasp the knowledge in terms of the subject matter. For example, during the Foundation Phase of the course or Level 1, an appropriate verb that may describe the level of knowledge the students need to acquire may be; Describe or Explain what is meant by Patriarchy, Colonialism or Capitalism. Later stages of the course, thus level 3 or 4 are more advanced and appropriate verbs to use in the learning outcomes formulation may include analyse or criticise. 
Formulation of Learning Outcomes need to be clear and specific by showing students what they are required to accomplish for them to succeed. In line with this view, Goslin and Moon (2002) state “students have the right to know what they should be learning and the basis on which their work will be judged”. This statement offered by Goslin and Moon is consistent with the Principle of Constructive Alignment. Constructive Alignment “is a principle used for devising teaching and learning activities, and assessment tasks, that directly address the intended learning outcomes in a way not typically achieved in traditional lectures, tutorial classes and examinations (Biggs and Tang, 2011).
The theoretical underpinning of this principle is that it attempts to promote coherence between assessment, learning objectives and teaching strategies. The model aligns itself with three important areas of curriculum design, which are: learning outcomes; learning processes; and how the students are assessed.

TEACHING AND LEARNING STRATEGIES ADOPTED.
Building students’ capacity to think on their own is the primary objective of this course. Based on this primary objective, the teaching practice should promote students to explore different pathways to a problem. The course adopts a variety of teaching and learning strategies, such as: Tutorials; Group Work; Critical Reflections; Seminars; Peer Observation; Mentor Sessions; Workshops; Feedbacks; Grading; and Project Work.
Paris and Paris (2001) suggest two concepts that teachers may use to promote learning strategies, namely: implicitly and explicitly. They state that “implicit teaching strategies – imply teacher utterances and or behaviours that are intended to enhance the use of a learning strategy in students, but that do neither involve informing students about strategy nor advising them directly to use it”. For instance, the use of guided study, where upon the teacher prompts students to employ a strategy by asking follow - up questions.
Conversely, explicit strategies imply that the teacher directly advises students a certain method or strategy or even provides detailed information on how to approach the problem.
Several academic articles suggest that teachers spend a small amount of their instructional activity in an explicit way – which means, much of the academic learning is promoted alongside the implicit perspective (Schulman, 1987, and Kistner et al, 2010). However, the teachers’ instructional activity is determined by the learning content within the subject matter. For instance, scientific subjects such mathematics, chemistry or physics may demand more of the teachers’ instructional activity, thus explicit strategies, than an implicit approach.  Kistner et al (2010) conclude that students benefit more from teacher’s instructional activity and this affirmation is indicated by good performance levels and higher self – regulation.
Based on the academic evidence stated above, this course will use a combination of implicit and explicit strategies in teaching and learning and this approach will be supported by clear learning and assessment activities such as Reflections, examinations and grading. The use of examinations and the grading criteria will be explained clearly to the students on commencement of the course. It is strongly suggested that students are empowered when they realise that the outcome of their course is dependent upon their commitment.

LEARNING THEORIES.
Learning theories help to explain how individuals (students) acquire, retain and apply knowledge (Nagowah et al, 2009) and by understanding these theories– the lay can understand how learning occurs and the teaching professionals can use them as instructional tools to promote learning. There are three [3] main theories associated with learning: Behaviourism; Cognitivism; and Constructivism (Wang, 2012). The following information attempts to explain these theories independently and how they affect or promote the learning processes.
BEHAVIOURISM.
The basic understanding of this theory is simply explained in Nagowah and Nagowah (2009) – they suggest that “new behaviours or changes in behaviours are acquired through associations between stimuli and responses”. What this means is – knowledge is perceived as independent of individuals and that the environment plays a fundamental part to acquire that knowledge. For instance, student (A) can acquire knowledge by associating themselves with peers who view the use a library and group discussions as important tools to promote their learning. Therefore, this phenomenon indicates that student (A) has acquired new learning style (studying aided by accessing the library) through his association with peers and, thus has led to a change in behaviour.
This learning process is based more on observable changes in behaviour, that is, learning only starts when a cue from the environment is presented – precipitating a response or reaction from the learner (student). A good example of this is studying for end of year Mathematics exam whereupon student (A) can arranges to meet with fellow students to have a group discussion. This change in behaviour is indicative to the fact that learning has occurred. Parents can apply this theory when teaching their little children by rewarding them with gifts on successful completion of a task. However, this theory cannot be used to promote problem - solving or critical thinking skills and this is where other theories can come into play.
COGNITIVISM.
The word cognition refers to an idea generated by mental processes, therefore, cognitivism should refer to how humans’ process information they receive instead of just responding to stimuli, thus, individuals think about what is happening. Although changes in behaviour maybe apparent but such changes only arise or exhibited as an indicator to what is happening in the learner’s head. Nagowah and Nagowah (2009) confirm that “cognitive information processing is used when the learner plays an active role in seeking ways to understand and process information that he/she receives and relate it to what is already known and stored within memory”.
The learning process that attaches itself to this theory is the acquisition of knowledge through internal process of information. This process differs from Behaviourism theory in that Behaviourism deals with external circumstances (observable behaviours), whereas, Cognitivism is controlled by internal processing (mental processes). Learning is achieved by way of creating new insights through altering or recognising past experiences, that is, learning has occurred when one changes knowledge that they have stored in memory and not just behavioural change. Examples of such learning is: the ability to classify or group information, the ability to link up or associate content with something already known and the provision or organisation of academic structure.

CONSTRUCTIVISM.
This is purely based on the premise that people have the likelihood to construct their own understanding of the world based on their experience and internal knowledge (Wang, 2012). Advocates of constructivism promote the notion that learning is a process where people create new concepts based on their experience and prior knowledge. The learning process that attaches itself to this theory is that it teaches student how to problem solve- to do this – the student requires sound knowledge base which they will use to interpret and create new ideas. However, the use of prior knowledge and experience to create new knowledge invariably leads to unpredictable outcomes, thus constructivism does not yield consistent results. Good examples of its application are: case studies; research projects (PHD); brainstorming; and problem - solving techniques.

2. ASSESSMENT METHODS BOTH FORMATIVE AND SUMMATIVE.
Assessment is widely regarded as “the mechanism for providing instructions with data for improving the teaching methods and for guiding and motivating students to be actively involved in their own learning” and as a result, assessment is deemed an important tool for feedback to both instructors and students (Renard, 2017). Looking at the value of assessment to lecturers – it provides crucial information about what students are learning and how they are coping with the level of education. However, the true power of assessment is the use of it to provide feedback to students.
Assessment can either be done in a Formative or Summative manner and the use or selection of one is dependent upon what type of assessment strategy is being adopted by the teacher. 
Formative Assessment Strategy: - is used to monitor students’ learning throughout the lesson by giving ongoing feedback and Summative Assessment is the evaluation of a students’ learning on completion of an instructional unit by comparing that with some benchmark (Renard, 2017). From the definitions above, it appears apparent that the evaluation is intended to promote different aspects of learning. The evaluation technique applied in Formative Assessment is intended to promote ongoing learning and the Summative Assessment technique looks at the depth of students’ knowledge at the end of a module by way of assignment, mid – term exams or end of year exams or a final project.


The major differences between the two assessments methods are:
1. The duration the Assessment takes place: As stated in the definitions – formative assessment is a continued practice that takes place as the lesson progresses and the evaluation is undertaken during the learning process. Whereas, Summative assessment is conducted after the module or lesson is completed.
2. The assessment strategies applied also differ in that – in Formative assessment, the teacher tries to assess whether the student is doing well or not by looking at the learning process and in Summative assessment – the teacher provides grades or marks that will highlight what the student has achieved.
3. The rational for both purposes are also different. For instance, the major purpose of conducting a Formative assessment is to improve the students learning by giving meaningful feedback that the student will use to better their knowledge. The purpose of Summative assessment is to evaluate the students’ achievement, thus how much they have learned on completion of a module or semester.
4. Formative assessment consists of little by little content and Summative assessment involves large content such as whole chapters or what has been learnt throughout the whole term
5. Formative assessment encompasses an evaluation process that focusses on the students’ growth and the role of the teacher is to steer the student in the right direction. Summative assessment does not aim at steering the student in the right direction, it aims on evaluating what has been learnt throughout the course.


EVALUATION TECHNIQUES OF THE TEACHING AND LEARNING PROCESS.
There are several characteristics associated with effective teaching, including: receiving constant feedback on your teaching; receiving students’ opinion during the term; assessing the course on completion. However, Marsh and Dunking (1990) suggest that the most important characteristic is constant feedback because it enables them (teachers) to assess what they do in classroom as well as to see whether the students are learning. Through constant feedback and frequent assessment, teachers can anticipate topics or areas of study that may pose some degree of difficult and in consequence, will force them to adjust or modify their teaching to maximise the students learning.
The first evaluation technique this course (Gender Inequality and Social Justice) will adopt is the need to evaluate the level of knowledge the students have.
The course modules consist of topics, including Human Rights, Patriarchy, Capitalism, Feminism, Power and Inequality, Social Justice and an Introduction to Learning Theories. It is worth mentioning that the subjects covered in this course are non – cumulative. Subjects that promote a cumulative process are mostly scientific related, such as Mathematics, Biology, and Physics just to name a few. These are the kind of subjects whereupon prior knowledge is important. However, the topics covered in this course do not promote cumulative processes. Therefore, the course will not attempt to gauge the students’ prior knowledge but will instead focus on whether the students are learning what the lecturer is teaching.
Students have different abilities, skills and goals and to prepare a lesson that suits every student may not be easy. Due to this fact teachers need to formulate a strategy that samples how well the students are learning. This can be achieved through examinations, quizzes or small individual/group tasks. Another important technique that enables teachers to find if students are learning is to ask questions during the lesson. When doing so, it is important to give the students ample time to respond.

The next evaluation technique is to assess the course itself. Effective assessment of the course should be undertaken at the end of the term and to do this the teacher must accept constructive criticism (Davis, 1993). Another method that teachers can use to assess the course is through feedback, video – tapes and peer review. Watching yourself on video has the likelihood to promote reflective practices and reflective practice is the foundation of self – evaluation. 


 3. DETAILED SCHEME OF WORK.
COURSE TITLE: Gender inequality and Social Justice. COURSE DURATION: 2 years
LECTURER: L, Chimbi.
COURSE DATE: September 2019 – June 2021.
	Employability and other outcomes: 
	Develops knowledge in social sciences – good job prospects and has transferable skills that can be applied in other disciplines.

	Key Differentiation methods:
	Group working, tutorial support, seminars.
Higher level (level 6) for students who develop quick.

	Key skills that can be developed:
	Good academic writing, Good communication skills, presentation, participating in group discussion and use of emerging technology.

	DURATION OF LESSON
	SUBJECT TOPIC
	LEARNING OUTCOMES
	MAIN METHODS
	RESOURCES
	ASSESSMENT METHODS

	11 HRS
	Human Rights
	· Develop cognitive knowledge.
· Ability to recognise elements of human rights.
	· Ice Breaker.
· Leaflets for class discussion.
· Pair students for discussion
	Leaflets.
Notes on board.
	Formative assessment methods such as presenting individual questions and group questions during the lecture.

	11 HRS
	Colonialism
	· To understand the elements of colonialism.
· 
	· Discussions.
· Seminars.
· Presentation.
· Lectures
	Videos
Notes from the lecturer.
Computer
	Monitoring individual work.
Question and Answers (Q&A).

	11 HRS
	Capitalism
	· Differentiate between capitalist, communism and socialist practices.
· To understand the ramifications of capitalism.
	· Lecturers Notes.
· Discussions.
· Group exercises
	Internet. Black board.
Paper material
	Self – Assessment.
Discussion and monitoring

	11HRS 
	Patriarchy
	· Understanding the defining elements of patriarchy.
· Key expression of patriarchy.
· Grasping the attributes of power, control and rationality.
	Lectures.
Seminars.
Class debates.
Individual home work 
	Black board.
Leaflets.
video
	Q &A.
Monitoring.
Final Summative Assessments of [3] assignments.

	11 HRS
	Feminism
	· To understand basic elements of feminism.
· To understand key elements of feminism and Gender.
· A brief anecdote of feminism.
	Talk and discussion- with examples. Individual practice.
Pair discussion.
Mid-course review.
Presentations
	Case studies.
Videos.
Black board
	Self – assessment.
Monitoring individual and pair work. 
Q&A

	22HRS
	Power and Inequality
	· Definitions of power inequalities.
· Power relations.
· Inequality and poverty.
· Understanding theories of class and social inequality
	Talk and discussions.
Individual exercises.
Seminars.
Individual tasks and group tasks.
Individual research tasks
	Leaflets.
Teacher notes.
Analysis of real -life cases
	Monitoring individual, pair and group tasks.
Q&A.
Individual and peer feedback.

	22HRS
	Social Justice
	· Understand the six elements of social justice.
· Teaching students to learn about themselves.
· Students should be able to explore social injustice.
	Recommend students to read a book by L.T Hobbhouse, on theories of Social Liberalism.
Looking at case studies
Inquiry – based learning.
Direct instruction
	Books. 
Teachers’ notes.
Newsprint.
Case Articles.
	Discussions. 
Monitoring individual work.
Monitoring students’ contribution during discussions
Individual feedback.


	6HRS
	LEARNING THEORIES.
	· Explore main learning theories.
· Develop the ability to apply the theories
	Direct instruction- introducing the theories.
Pair students to discuss on how and where to apply the theories.
	Presentation using power point.
Teachers’ notes.
Teachers’ handouts
	Monitoring discussion.
Q&A.
Monitoring individual contribution during discussion.

	22HRS
	Independent Study
	· Understand the relevance of independent study and how to facilitate it.
	Provide questions for research in the library
	Library
	1 to 1 tutorial.
Feedback.


	3 Months
	Research Project
	
	Students use of independent study skills to do research work
	Library
	Individual Feedback.
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