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	Target 1
	I am going to complete additional proofreading of my work to ensure absolute accuracy of spelling and clarity of expression.

	Target 2
	I am going to further develop my critical thinking by further familiarising myself with various pedagogies and learning theories and comparing their ideas. 

	Target 3
	I am going to continue engaging with a wide range of relevant literature using a wider range of sources and writers. 



Part B: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Within Part B of this assignment, I will be analysing the practice of my most recent placement school and its school development target to facilitate the professional development of all staff ([Placement School], 2019). As part of this process, I will be focusing on how this target was formed, addressed, and measured in terms of its impact on students and other stakeholders. 

The placement school I am basing this assignment on is a community primary school located within the county of Swansea, designed to cater to students aged 3-11 ([Placement School], 2020). Only being built less than fifteen years ago, the school is specifically designed to act as a community hub providing services such as a local library and several community rooms ([Placement School], 2018). Unfortunately, the most recent figures indicate that around 94% of children live in the top 50% most deprived areas with free-school meals being at 22.7% ([Placement School], 2018). However, the school has demonstrated great resilience in terms of coping with the Covid-19 pandemic, enabling the continued learning of students and student-teachers despite lockdown learning being enforced.  As such I will be discussing the strategies implemented during the pandemic as part of my comprehensive analysis of the school’s effort to achieve its targets. 

In order to evaluate the success of my placement school’s development targets and actions we first need to break down the school development plan process into its key principles. As outlined by the Welsh Government, the process of creating a school development plan “is a disciplined process involving honest self-evaluation using qualitative and quantitative data” (2014, p.2).
As we reflect, we are actively and persistently examining our experiences, critically breaking down the thinking and actions of ourselves and others (Lay and McGuire, 2009). When reflecting on the experiences of children, educators often utilise the Mosaic approach, viewing children as social actors and experts in their own lives (Kelly, 2013). When reflecting on our own or other’s practice, as educators, we experience a similar cycle to that of the overall school development plan starting with reflection, planning, action then reflection again. However often we utilise specific methods to collect information on our teaching practice such as lesson study. This technique allows a teacher to see learning experienced from the perspectives of their students, giving more awareness to their needs while also encouraging increased collaboration between staff (Lee, 2008). But even if the collection of information or expertise is a collaborative effort, usually the responsibility of reflecting on and updating teaching expertise is left to the individual. 

When creating a school development plan, school staff members are reflecting and planning as a collective in partnership with stakeholders. Thus, the second key principle of the school development plan process is the utilisation of social and learning networks within the school and learning community. This principle is supported by the pedagogical principles of Urie Bronfenbrenner and his ecological systems theory despite looking from a school development perspective rather than the students’. As part of his theory of ecological systems, Bronfenbrenner envisaged that children interacted and developed within different layers of influence such as the microsystem and the mesosystem (Gilbert, Rose, and Richards, 2015). The mesosystem can be described as the institutional level of interactions between the home and school, making a child’s education dependent not only on the teacher but also on the parent or guardian (Benjamin, 2015). 

When we apply these concepts to school development planning, we can infer that maintaining positive and free conversation with stakeholders such as parents and carers is essential. Not only do both stakeholders, families, and teachers, directly influence the development of children, how successfully they interact and communicate with each other can shape the development of students. This idea can be extended to how staff interact with each other or how schools collaborate with organisations outside of the local community. 

It could be argued that the idea of ecological systems puts unnecessary expectations on students to constantly experience efficient development. It could induce further stress especially if you consider the impact of enforced home learning experiences due to homework, which many practitioners had deemed to lack any positive impact on the learner. However, this is an over exaggeration of Bronfenbrenner’s pedagogical principles as a child’s development is not linear. Even Piaget, viewing development as building blocks of experience, believed that cognitive development required progressive reorganisation of mental processes (Mcloed, 2018). 

When evaluating the school development plan created by my placement school, we also need to have a strong sense of what professional development of all staff means for the school. According to ‘Yr Athrofa’ (2018), professional learning includes engaging in formal and informal learning in order to stimulate thinking and ensure professional knowledge is up to date. Additionally, the effective professional development journey should contribute to improvements in outcomes for students, teaching, and school leadership (Jones, Pugh, and Taylor, 2018). Examples in Finland have demonstrated that successful teachers should have some degree of agency over their pedagogical approaches, with a focus on research, social interaction, and specialist subjects (Lee and Richings, 2018). Unfortunately, the degree of freedom over professional development especially when linked to research is dependent on the motivations of the school and availability of staff. 

As professional development covers a wide spectrum of ideas and opportunities, part of the school development plan needs to specify what staff need to focus on. 

One option is to focus specifically on subject knowledge, as teachers cannot teach topics, they themselves do not understand, yet this doesn’t necessarily require an academic qualification (Aloisi et al, 2014). According to Jerome Bruner however, the focus should not be general subject knowledge but knowing how to support students through a process or topic of learning. This is otherwise known as scaffolding where supported learning enables learners to accomplish tasks and develop understandings of new concepts and environments (Mallett, 2013). It could be said that scaffolding fits within the same ethos of Lev Vygotsky and his zone of proximal development. Vygotsky describes this zone as being supported through previous learning, instruction, and interaction with more capable others (Barnes, 2018).  Both Vygotsky and Bruner encourage the idea of creating a learning environment that encourages children to gradually be able to solve problems by themselves through appropiate support and the exploration of concrete learning materials (Bowman, Burns, and Donovan, 2001; McLeod, 2019). 

Another avenue to focus development on is curriculum design. According to the curriculum for Wales (Welsh Government, 2020) rather than separating key skills such as literacy and numeracy, they should be embedded across the curriculum. It is therefore the responsibility of all practitioners to reinforce these skills across their teaching, not just for specialist practitioners (Welsh Government, 2020). This idea is mirrored by Professor Donaldson (2015) where he suggests moving away from a subject based curriculum to an areas of learning approach. However, although it is important to ensure consistency across the school in terms of how the curriculum is executed, this area of professional development still comes back to practitioners needing up to date subject knowledge. 

Interestingly within the main school development plan (Appendix ?), my placement school has chosen to centre most of their professional development actions around pupil well-being and additional learning needs. More specifically securing support for students with English as an additional language and those who might be suffering from trauma or other more serious emotional needs. 

In order to successfully carry out these professional learning actions, the school should have properly worked through the process of school reflection and planning. It first requires the school to have a clear vision of what attributes they wish to embody. My placement school has three main aspirations including building a positive community, integrating a broad curriculum, and providing worthwhile learning opportunities ([Placement School], 2019). Based around these aspirations, the school can then start moving through each stage of the school development planning cycle (Appendix 2), starting with self-evaluation. 

When a school is self-evaluating, as mentioned previously, it is crucial to utilise the qualitative and quantitative data available. For my placement school, qualitative data is usually sourced from the general observations of learning or more specifically collected from stakeholders directly through governors’ meetings and student feedback. Working with stakeholders to create a school-development plan is commonly known as co-production. Unfortunately, not everyone is willing to engage with aspects of the school such as this. So, leaders need to remain sensitive and non-judgemental, keeping in mind that the most disadvantaged children have the most to gain from home-school partnerships (Welsh Government, 2016). 

Collecting quantitative data can be completed through methods such as assessment results, surveys, and classroom observations, and even educational research evidence (Schildkamp, 2019). Unfortunately, although this is an example of good practice, some practitioners may feel disconnected from the process or singled out over a specific statistic from their classroom. 

That is why my placement school emphasises that going through the process of school development plan cycle is a part of enabling the school to become a learning organisation. According to the Welsh Government there are around seven key elements that make up a school-based learning organisation. The most relevant to the process of the school development plan being: “Promoting team learning and collaboration among all staff” (Welsh Government, 2018, p. 5). We can see that my placement school took this government recommendation seriously when working through this school development process. Not only because they were able to organise specific training opportunities for practitioners, but because one of their key action points is: “to ensure staff are engaging with the schools as learning organisations” (Appendix 2). 

As evidenced by the actions outlined in the school development plan, a significant number of students demonstrated more extreme emotional needs. This training is all the more relevant as schools continue to deal with the effects of the pandemic and recover from extended lockdown learning. Within the school 17% of students were identified as having English as an additional language [Placement School], 2018). 

In order to properly execute the plans mapped out by the school development planning document, all the key elements must be finalised This includes details such as indicating the time period of completion for certain actions, how progress will be reported back to stakeholders, and if opportunities for staff training are needed (Smith, 2002). As seen in Appendix 1, my placement school has specifically outlined the measurable milestones, time scale, responsible personal in charge and the resources needed for the action point. 

The measurable milestones are especially important as they allow for both the school and outside observers such as me to evaluate the success of school development priorities and their action points. Unfortunately, as we can see from the timescale mentioned in appendix 1, the learning context drastically changed in the year 2020. Thus, making other priorities impossible to work towards. However, by looking at Appendix 3, we can infer that the school’s ability to self-evaluate and collaborate with stakeholders was so strong they were able to simplify the original school development plan. 

This time there is a much larger focus on subject knowledge surrounding the different areas of learning and experience. However, staff are encouraged to pursue their own interest in other professional areas of development and research. Fortunately, the Appendix 3 development plan was designed to only be used during lockdown learning. However, the learning experiences and individual training will still carry over into classroom practice. 

After self-evaluation, strategic planning and taking action comes reviewing the impact of the priority and its actions. Unfortunately, although my placement school has seemed quite successful with all other stages of the school development planning process, it is exceedingly difficult to judge the success of its planning. This is because there is very little information about the training and learning experiences of staff to compare the measurable milestones to. It could be argued that the pandemic limited the communication between staff members. But as seen in Appendix 3, all the school changed was the professional learning focus. 

I would strongly suggest that as part of future school development plans, a system should be created to share professional training and expertise within the school. Not only would this enable staff members who are limited in availability to still progress in their teaching, but it would also collect evidence to compare to when self-evaluating professional progress. 

The only evidence they have so far collected is results from a Welsh Government school learning organisations survey which did not provide many details except confirming that staff were engaging in professional development. By utilising an online sharing platform or a collective professional learning drive, there would be many possibilities to collect qualitative and quantitative data. For example, you could analyse what percentage has shared a professional learning experience or notes from a training experience, then who utilised these notes. If a collection of staff took interest in a particular topic of development such as digital competency, the school could record the lessons learnt from the experience and how they influence to the development of students. 

To conclude I have greatly enjoyed breaking down the thought processes and actions of my placement school. When reflecting on the school development plan process carried out by my placement school, I feel that they have been successful in developing a cohesive plan to assist staff members in their professional development. They have clearly outlined the financing, staff and specialists required to successfully complete each action. However, I would argue that there is a lack of effort to share professional practice. Although meetings are regularly held to discuss school development and teaching practice, especially during lockdown learning, there does not seem to be any internal sharing of expertise. 

To summarise, my placement school created a successful school development plan which was organised and clearly thought out to the extent that it was easily simplified when the learning context unexpectantly changed. They achieved this my communicating clearly to stakeholders such as parents and governors on their plans, creating collaborative opportunities when needed. The specific development target to facilitate the professional development of all staff was well justified. I especially appreciated the decision to uplift the professional skills of all staff members, allowing for students to benefit across their learning experience. One area that I think could further be improved is the sharing of expertise, especially from those who are able to attend professional learning courses or conferences. 

As part of the process to complete this assignment, I was able to learn much about how schools actively and continuously improve the learning experience of students. Although I am familiar with this process as an individual practitioner, I was not fully aware of the amount of careful co-ordination a large-scale process like this required between school leaders and stakeholders. I look forward to taking part in future school development planning and general school improvement in my future teaching practice. 
(Total Word Count 2471)
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School Development Plan 2019-2022
Priority 3: To ensure continued professional learning for all staff.
Action 3.1 - To ensure staff become self-sufficient in supporting EAL leamers now that funding has been devolved to the school.
Actions include:
« To appoint a TLR3 EAL Lead
«  Employing an EAL specialist to advise — one day a week.
« Clarification on Admission and Arrival Procedures
« Creation & distribution of an initial assessment pack
*  Stafftr g & ntify appropriate stage of English during an initial assessment,
«  Staff Training to use the and Bell Assessment Framework and Tracker to monitor progress.
« Purchase of resources
«  Engagement with the Governing Body through a Link Governor
«  School to School collaboration and LA network sessions.
«  Development of the Young Interpreters scheme
«  Contingency fund to access translation services and have documentation translated when appropriate.
Expected Outcomes & Measurable Responsible Individual Resources/ Cost
Milestones and related personnel CPD
‘Staff feel more supported and confident | Sept 19— « Specialist Young See EAL Funding plan — £23 598 Inc.
in assessing the language skills of EAL | July 20 « Al staff Govemors | Interpreters | TLR3 - £600
leamers upon entry to the school and at EAL books | Specialist support @ £200 a day - 39
‘subsequent assessment points Time days - £7800
throughout their time in school. Resources - £2000
EAL Lead release - £165 a day x 18 -
Newly purchased resources support the. £2970
teaching of EAL learners and celebrates ‘Staff Release for training —
diversity. TAs - £77 a day x 20 - £1540
Teachers - £165 a day x 15 - £2475
The Link Governor provides a Young Interpreters - £75
mechanism by which the Governing Time to work with Young Interpreters —
2 days - £330.
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Body can be kept informed of the impact Translation Services - £1200
of the devolved EAL funding. School to School working and network
meetings - £967.
The Young Interpreters Scheme proves TA release time for preparing
beneficial for supporting leamers and resources - £77 x 4 days - £308.
teaching children to be supportive of TA EAL pupil support - £77 x 39 days -
each other. £3003.
Collation and analysis of data,
EAL learners across the school show including inputting for PLASC — 2 days '
‘ongoing progress in language @£165- £330
acquisition.
Parents of EAL learners feel welcomed
and supported by the school.
Action 3.2 - To ensure staff are engaging with the Schools as Learning Organisations Model. Actions include:
« Al staff to complete the WG SLO survey
* Use the survey results to identify areas of strength and areas for improvement
Expected Outcomes & Measurable ime Scale [ Responsible Individual Resources/ CPD Cost
Milestones and related personnel
‘Staff are aware of the seven dimensions | Sept 19— [ Headteacher and All staff | WG SLO online survey None
of the Schools as Learning Organisation | July 20 SLO survey report
model and revisit them when reviewing Action Pl an
the SDP to ensure all dimensions are
being addressed. [ |
The SLO survey data is used
constructively to identify strengths and
areas where improvements can be
made.
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Action 3.3 - To extend our knowledge of trauma, attachment, jand emotion coaching through:
«  Cluster inset morning with Trauma Informed Schools.
« A number of staff to engage in Trauma Informed Schools courses.
'« To extend knowledge of the resilience toolkit through person centred planning training
Expected Outcomes & Measurable Responsible Individual Resources/ CPD Cost

Milestones and related personnel

‘Staff feel more knowledgeable and Sept 19— | 3 members of staff Cluster training

prepared for dealing with issues relating | July 20 Thomas. costs - £550 PLG)

to trauma and attachment issues. Provider — Trauma Informed

Schools UK 2 x diplomas -

A consistent message is shared across PCP training. £2200 (PLG)

the cluster staff to ensure we are a Resilience Toolkit training.

trauma informed cluster.

To use the resilience toolkit and Person-

Centred Planning approaches to identify

needs and strategies to support learners

experiencing emotional and social

difficulties.
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Figure 1: School development planning cycle
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Covid-19 School Development Plan

This simine plan is due to run during the Covid-19 pandemic. t i designed to be realistc, whether

we are open to pupils or providing distance leaming. Any activities deemed unnecessary have been
removed from our SDP processes. Eq cross referencing priorities to Estyn etc.

SDP Priority 3 ~To continue to prepare for the new curriculum, in readiness for statutory
implementation from September 2022, and faciltate professional leaming overall.
Aims Include:

« Toremind ourselves of the progress in curriculum development to date, before covid
19, and consider what we can continue to undertake, or adapt, within covid

restrictions.

«To give each curiculum lead time to revisit their AOLE and refresh themselves vith
updated guidance documentation.

+To have fortnightly AOLE foci,to begin to address the folowing key questions in
each area: What will we teach and why? When wil we teach something? How vill
we teach it?

« Tomeet regularly in AOLE hubs to co-construct a curriculum for each AOLE|

+Tofaciitate regular communication across the AOLES hubs to ensure a holistic
approach to the currculumis achieved.

« To engage with all stakeholders to ensure everyon:

aware of the processes being
undertaken in developing a curriculum for St Thomas.

« Tofacilitate staffinterest in other professional development activities wherever
possible

« Toengage all staffin research enquiry activiies.
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