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Element 1                       Evaluation
 There have been several theorists looking at Reflective Practice and how it can benefit practitioners working with children. Schon (1991) and Dewey (1933) look at Reflective Practice in different ways.  Hargreaves and Page (2013); Moon (2008); Hallet (2013); Malthouse and Roffey-Barentsen (2013)  agree that Reflective Practice is a vital procedure in many professions in which health, social and child welfare are involved. With a technique that develops and widens the knowledge of professionals and learners. Hargreaves and Page ((2013) Schon provides strength and understanding, confidence and skill, but his work is frequently criticized for its terminology referring to swampy lowland. Comparing work situations with that of boggy swamps where there is little hope of climbing out, having to make quick judgements and change things swiftly in hope of getting it right. Practitioners work is often by trial and error, it can be very much about learning on the job. Not always knowing which way to go and how to climb out (Schon 1987).  Where everyone needs to adapt methods to expand on their own knowledge. On the other hand, Dewey (1933) created a reflective model that was set up in five stages, problem-solving, suggesting solutions, asking questions, hypothesising, reasoning and testing (Bolton 2014). This being one that practitioners are more familiar with.
When looking at the models of Reflective Practice as practitioners we will find different methods available to us, not all will work for everyone or in every situation. These models show different techniques in which practitioners can work towards finding a solution to a problem that may have developed during a situation. By reflection and critical thinking on practice, practitioners can demonstrate learning in the setting (Robinson no date). Allowing them to expand on their own knowledge, developing skills and finding new techniques that work for them.
Here we can see two models; one by Rolfe and the other by Gibbs. 
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Rolfe et al (2001)
Rolfe gives three simple steps: 

What? This one word can open many questions. Asking you what the task is and to describe what you think is happening or has happened. What you see that needs to be readdressed and what your understanding of the situation is.
So What? A question that asks you to look at the situation and analyse what you have found. Being able to evaluate the What and research on ways to improve your findings.
Now What? At this stage you need to apply what you know and decide what and how to improve upon this. Speaking to colleagues and other professionals about what they already know and their experiences, learning and expanding your own knowledge.
Rolfe’s model continues with this method, providing you with the opportunity to grow each time you deliver the same or any other learning experience. Being able to look back and evaluate what has changed, what went well and what still has room for improvement.


Gibbs (1988)

Gibbs provides a structured model which is very much like the Kolb’s experiment cycle, but Gibb’s expands upon this, exploring on the emotions and feelings of the reflector. Encouraging them to look deeper into how they feel they have delivered the task and process ways of improvement (Envy and Walters, 2013).
In comparison these two models of reflection, would hope that the outcome would be the same. Rolfe et al. has a very basic looking model of reflection. But from these three words, an endless list of questions could be opened. Like that of Gibbs (1998) it offers a quick and individual way to reflect that can also be used when looking at a collaborative reflection. Therefore, making it easy to scaffold your work which can lead to improved confidence and competence in development (Lindon 2012). Schon (1991) said the process of reflection on practice can be summed up as: In the moment, looking back, looking again and moving on. This method leads the reflector to work out what questions may need asking and what it is that they would like to learn from the results. 
Gibbs (1998) provides a model that extended on Rolfe taking into consideration how the practitioner may be feeling and their emotions. With the main description in bold and a brief statement below (see diagram above), using a critical set of questions (Paige-Smith, 2008; Hargreave and Page, 2013). Allowing the reader to think about what has happened, their thoughts, feelings and giving them time to analyse and develop their actions (The university of Edinburgh 2019).
 In my opinion as a new practitioner looking at the Gibbs model, I feel it gives you more questions to consider and leads you to evaluate in smaller snippets of any given situation, enabling you to work through things at a slower pace. Whereas the Rolfe model is for the more experienced practitioner, having leant how to reflect and to do so with confidence.
Both theorists use continuous circles encouraging the practitioners to evaluate the situation, using it in many aspects throughout their career. Looking at what went well and what did not go quite so well. Always allowing the practitioner to expand on their knowledge, no matter what their level or position within the setting. Gibbs (1998) however works on the advantage that is straight forward, uncomplicated dialog. This Model could be adapted in most settings.  Moon (2006) refers to Gibbs and his model in a way to make a journal with colleagues and supervisors. This model has been cited in many Reflective ractice texts (Bulman & Shutz, 2008; Ghaye & Lillyman, 2006).
 There are many reflective models and being as all professionals have their own ways of thinking, not all models may work for everyone. Being open minded and flexible with your approach, will enable you to experiment and find what works best for you and your setting.
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Bronfenburner- the child should be at the centre of everything.
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Element 3 Reflective log

	Brief description of the activity (no more than 50 words)

	Working with individual nursery children identifying colours of flowers and to see if they can explain the differences between them (three daffodils all of which are different lengths) showing an understanding of 3 lengths/sizes .(small medium and large).



	Aim/Objective of the activity

	To find out if the children have understanding  and knowledge of small, medium and large. To identify colours and textures. Talking to the children about what they can see and listening to their views.  To see if the children can put the flowers into size order and draw their findings.  Speak to the children in both English and Welsh, looking for understanding and pronunciation of words. Continuing their learning and enforcing on what they already know. 


	Your role

	Working with children to observe and record the progress of the individual and to help them expand their knowledge and understanding. Revise sessions on small, medium and Large.
Encourage the children to draw flowers in size order as evidence for their portfolios. Showing a progression of motor skills. Speaking to the children in both English and Welsh about the colours and quantities. To reflect in and on the session. Record and stick information into their books. Meet with class teacher and other teaching assistants in the class to reflect on what went well or not so well and gain information about where teacher would like to see improvements, from the children and myself.


	Positive aspects – why?  How could these be developed further?

	By observing the children at this stage, I was able to provide evidence of improvement on their previous levels of understanding and showing the ability to put items into size order. Monitor the use of their motor skills. This activity also presented the opportunity to listen and communicate with the children. To find out about their likes and dislikes of colours and textures. By developing the Welsh language and using the sandwich technique.

  

	Challenging aspects – why?  Link to your own practice.

	Some children had lack of understanding when they were asked to put the flowers into size order (a flower is a flower and not something they would normally describe in this way) more involvement from myself was needed to encourage the children to take part. One child showed difficulty with colours, another little girl showed minimal improvement in motor skills. 



	What knowledge did you demonstrate?

	Within this activity I had to demonstrate: 
· Knowledge, diversity and empathy. 
· Using my knowledge of the foundation phase and what is expected in this session. 
· Knowing what went well in previous mathematical play sessions and reflecting on them, so having  knowledge of each child and their abilities. 
· Observational skills, recording and  acknowledging progression levels.
· Using communication skills with students during the activity and communicating with staff in the classroom. 
· Following the session, I needed knowledge of the classroom, knowing where the children’s files where and how to log my findings.
· Making notes and reflect on what went well and look at the next steps for the individuals.  



	What skills did you demonstrate?

	· Ability to listen and language skills.
· Allowing the children to work independently, sitting back letting them work on the task, and solve where they could. 
· Patience and thoughtfully supporting the child’s development.
· Being positive and encouraging.
· Modifying the task to allow flexibility and diversity for different levels of learning.

· To analyse the finding and determine the strengths and weaknesses of myself and the children.



	Which values did you demonstrate?



	· Knowing how to recognise when something is not right and the things that went well, showing how to  reflect on this.

· Being able to reflect upon my day with collaborative reflection, working as a team, providing feedback, accepting guidance and input from other professionals. Asking for advice and listening to the opinions of others.

· Communicational skills with students and staff. Showing ethical values in practice can reflect upon your understanding of other people’s views and opinions, where you understand that people and children might not always see things the same way. This provides flexibility in reflection, building ones knowledge and ability to Reflect In / On the task.


	What could be done differently in future? Why?

	To carry out this experiment in future I might suggest to the class teacher that we either move away from the flowers and introduce a more recognizable object that relates to fun (play), such as building blocks or coloured straws. I found that the children did not find the flowers either fun or easy to distinguish the lengths. Leading to loss of concentration.  Although it related to our St David’s day theme.  Use more basic skills with lengths and size order. I feel that the nursery children had little recognition with the task being delivered in this way. But doing the task with our reception children that afternoon produced more understanding of what the class teacher was looking for. 



ELEMENT 4                                    PERSONAL DEVELOPMENT PLAN

	Areas for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	CACHE Diploma in  Play work level 3 
	To widen my knowledge on play. Moving on to play therapy.  Hoping to do childcare for children with social needs. Leading to my long-term goal of becoming a foster carer.         
	One night a week 6pm- 8pm

18 months
I am awaiting application for this course. But in the current situation, things have been delayed. Hoping to hear in the very near future.
	Nichola Hire

Ammanford college

£325.00
	Sept 2020



	Lego therapy
	Lego therapy is becoming widely used. Children in our setting with autism ADHA and social skills find lego very rewarding. Having a long-term goal to foster children with needs.
	Day course. 

Have been looking into the course and they run quite often, so nearer the time and once the covid19 is over I will investigate this further. In the meantime, I have purchased a book Lego Therapy with an introduction on how the therapy works, techniques, styles and outcomes.  
	21A Grange Road Eastbourne     East Sussex BN214HE 03001232650  kcht.smtadmicits@nhs.net
	20/21

	Developmental and Therapeutic Play Careers
	To be able to introduce therapy through play 
	Year course. This course starts at the beginning of the academic year, so my application will need to be submitted Feb / March 2021
	Swansea university SA1

£7,400.00
	 Sept 2021

	First Aid
	School setting are renewing all staff training.
	3-day course with the Red Cross. My employers have asked about my interest and will be putting me forward in the new academic year.
	£279.00 funded
	2020

	Foster care 
	To give support to children that have not had the best start in life and to give the full time carers / family a rest. 
	Once our initial interest has been put forward, there will be interviews, courses and meetings with panels. Fostering is a long process making sure that the children are all being placed with the right kind of people for their best interest.

Calon Cymru offer extra training in therapy that I will be very interested in doing alongside the other prerequisite training.

Personally, having animals and enjoying outside activities I hope to bring new experiences and provide a therapeutic environment. Animals can bring the feeling of acceptance and comfort.
	 Calon Cymru

Ayesha 07741 93323

Barrie (Social Worker)  
	2025
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Using Rolfe in Collaborative Practice


What? Specific tasks were shared out amongst members of my team. Initially, however, the tasks were not seen as equally difficult by all team members. 


So what? Cooperation between group members was at risk because of this perception of unfairness. Social interdependence theory recognises a type of group interaction called ‘positive interdependence’, meaning cooperation (Johnson and Johnson, 1993, cited by Maughan and Webb, 2001), and many studies have demonstrated that “cooperative learning experiences encourage higher achievement” (Maughan and Webb, 2001). 


Now what? Ultimately, our group achieved a successful outcome, but to improve the process, we perhaps needed a chairperson to help encourage cooperation when tasks were being shared out. In future group work, on the course and at work, I would probably suggest this


University of Cumbia (2016)











Reflection and personal development.


Welsh Government promote training for staff within child educational settings. The introduction of priorities set out in 2006, and the Children’s workforce strategy (DfES 2005) hoping to have practitioners with Early Years Professional Status in child setting by 2010. With all training adding to your CPD helping to reflect on everyday skills in all areas. Donaldson (2015) It is critical that practitioners continue to update and gather new information and practices to support the learning of the children. Bleach (2014) Journal vol 22 investigates ways professional development can enhance practice. Practising in a professional manner requires that individuals have skills, knowledge, values and attitudes appropriate to their role and responsibility within the setting. In addition, it requires regular reflection upon practice and engagement in supported, ongoing professional development. (Síolta Standard 11: Professional Practice CECDE � HYPERLINK "https://www.tandfonline.com/doi/full/10.1080/1350293X.2014.883719?casa_token=wlsF2IvOSaYAAAAA%3AtoRZEVlEfUKInGpVoM2I1E_OqnfzdS9nNntNV8oCXzm-LCPQc8hBdFKqSEN6RNdsA4q8kjrltHcE" �2006)�; Bleach (2014)








What is Reflective Practice?


Being a reflective practitioner enables us to be critical thinkers, to learn as we experience different structures within our profession (Paige-Smith and Craft 2008; Bolton 2014). Not only can we reflect on our own experiences but also that of the team around us (Bolton G. 2014). Where those involved can share interpretations and knowledge, enabling us to see things through the eyes of others. Allowing us to widen our development on practice. Looking at Bolton, G. (2014).  You might ask ‘what can I get from being reflective?’ Well you can get as much or little from Reflective Practice as you want, but you can embed good practice, record thinking practice, develop your skills, improve practice and make difficult experiences easier to move forward. With this will bring belief in yourself and having the ability to progress, (Hargreaves and Page. 2013)


Practitioners use reflective practice to provide a better quality of learning for the children. Expanding on the development and outcomes for all involved. How the foundation phase can be delivered to receive the best for the children and their parent/carers. There is more information on this: Foley and Rixson (2008) and Hallet (2013)








The approach to your work and challenges


Every practitioner needs to find their own way to develop strategies for their own reflection and reflexivity (Bolton 2014). Your role requires you to look reflectively upon your responsibilities and how you can bring the best you and expand on that. (Professional Practice CECDE � HYPERLINK "https://www.tandfonline.com/doi/full/10.1080/1350293X.2014.883719?casa_token=wlsF2IvOSaYAAAAA%3AtoRZEVlEfUKInGpVoM2I1E_OqnfzdS9nNntNV8oCXzm-LCPQc8hBdFKqSEN6RNdsA4q8kjrltHcE" �2006�)


Schon (1991) looks at Reflection in 3 ways:


Reflection on action is the reflection after the task and looking at where you could have modified an event. At this point you can take the opportunity to speak to others that may be able to give advice or knowledge of their own personal experience. Rodgers (1967) said ‘if we can be sensitively aware of and accepting of our own feelings, then we are likely to be able to form respectful helping relationships with others’. (Bolton, 2014; p30)


Reflection in action is how you can reflect upon what is happening during the activity, bring past experiences and knowledge into the task at the right time.  Polland (2002); Warwick and Swaffield (2006) ‘Know when it is appropriate to innovate, and when to defend existing practices.’ (Paige-Smith and Craft, 2008; p17).


Knowing an action comes with experience and the ability to automatically adjust to the delivery of a lesson/play that provides a child with a positive outcome.


What went well?


What did not go so well?


Why?


How do you feel about this?


Engestrom (1993) backs this saying that if we reflect in and on our practice, we are opening the ‘problem space’ and it is at this point we can commit to our own development and change. Furthermore, as a practitioner there are a number of reflective models to look at, these can give guidance on what matters. How to gain experience and reflect on the outcomes of our work no matter what our status within the organisation.








Collaborative Practice


It is important to reach out to colleagues to reflect on the situation/task that has been undertaken and to expand on the outcomes. This being beneficial to staff, students, parents and outside agencies, but most of all as a learning tool for everyone. Mezirow (� HYPERLINK "https://ijccep.springeropen.com/articles/10.1007/2288-6729-6-1-1" \l "ref-CR15" \o "Mezirow, J. (2000). Learning to think like an adult: Core concepts of transformation theory. In J. Mezirow (Ed.), Learning as transformation: Critical perspectives on a theory in progress (pp. 3–33). San Francisco: Jossey-Bass." �2000�) argues that social reflection generates changes in the participants’ perspectives. They can share experiences, establish interpretations and question different options. Thus, they use the experiences of others in defining their own perspective and meaning. One recognized characteristic of reflection is the presence of problem solving. There are many models available in which practitioners can take inspiration from. Collaborative Practice includes the participation of the staff. From these working opportunities Walker (1995) explains how interacting with other professionals can incorporate new practices and voluntary improvement in our own development.   Bronfenbrenner's theory recognizes how the involvement of extended circle can lead to better practice and be beneficial to the child, this is where the Reflective Practice and support of others can help. Venninen, et. al (2012) development of working practice, helps deliver the utilization of reflection and emphasizes on processes in the working environment.








Walker (1985) It takes time to learn how to reflect, using reflection ON is the first step to learning how to reflect on a task. Schon then goes to the next level, to improve the ON Reflection and move to IN Reflection, where practitioners start to notice that something may need changing during the activity, modify and reflect quickly in a situation. Following on from this Knowing IN action, this only comes with experience and is described as an automatic response to a situation. Developing a professional identity requires the ability to reflect on and evaluate practice, prescription and one your own thoughts (Moyles � HYPERLINK "https://www.tandfonline.com/doi/full/10.1080/1350293X.2014.883719?casa_token=wlsF2IvOSaYAAAAA%3AtoRZEVlEfUKInGpVoM2I1E_OqnfzdS9nNntNV8oCXzm-LCPQc8hBdFKqSEN6RNdsA4q8kjrltHcE" �2001�) Learning from what you have seen or experienced. Putting in place ways to address a problem, develop and finding ways to resolve them.
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