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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _ _ _ _ _ _ _ _ _ _ _ _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

	Were you clear why the social worker met with you today?

	

	How well prepared do you think, the social worker was for his or her meeting with you?


	

	  How has the social worker listened to you and respected your views and wishes?


	

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	


	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


I have chosen to critically reflect on a case I have had ongoing involvement with as part of local authority safeguarding measures. Setting the scene, I will provide background information on two children (child 1, age six and child 2, age five) who were placed in the care of their adoptive parents (service user 1 and 2). From this, I will then attempt to demonstrate how this case relates to the safeguarding legislation, Law and policy under which I am duty bound to work (Long 2010). Furthermore, the case study will consider some relevant theoretical perspective used when working directly with the family and also explore the implications on practice when working in Wales; this considering the National Occupational Standards (2011) and Code of Professional Practice for Social Care (2015), which sets the standard for all care professionals in Wales. 

Prior to my involvement, I was made aware that this was a pre adoptive placement for two children had resided for two years with a set of prospective adopters. The involvement with the department was in light of the pre adoptive position, where no court application had been made by the couple (Service user 1 and Service user 2) in respect of formally adopting child 1 and 2. Historically, both children had experienced extreme childhood trauma and had been in a total of 9 foster care placements, which for varying reasons had not been successful as long term placements. There had been several issues raised to the attention of the department by the service users and in response, an adoption support assessment was carried out and referral made to an educational psychologist and trained therapeutic practitioner. One and a half years since the children were first placed with the couple and after a lot of therapeutic intervention and support, service user 1 approached the placing local authority for the children, expressing that they felt unable to cope with child 1’s behaviour and that they were concerned for the welfare of child 2, as child 1 would frequently lash out on child 2. It was following this time, with the agreement from the service users,  that child 1 was placed in foster care and the decision was made by the local authority for child 2 to remain in their care.
It was here that I started researching into the advantages and disadvantages of placing siblings together and the impact of trauma. PAC UK (2017) highlight ‘early trauma inflicted on young siblings can sometimes make it impossible to allow them to heal and process their early experience if they remain together’.

Six months later, following what could be argued as an historic allegation made by child 1, there is a child protection investigation following named child alleging to her foster carers that she had been hit while in the care of service users. As a result, Child 2 is seen at school and confirms that he too has previously been hit; he is then taken to a foster placement. 

At this time, Service user 1 and 2 wait for child 2 to return from school and as time passes, become worried and anxious. It is when they contact the head teacher of the school that they are told that the Police were at the school talking to child 2. Service user 1 was then contacted by Police and asked to come to the station with an overnight bag for child 2. It was at this point where my involvement began, as part of child safeguarding measures. I had had only brief involvement with service users and the children prior to this time- this being through the provision of offering support as part of early intervention (task centred) and support packages (considering systems and strengths based perspectives). 
I further reflect now on how traumatic it must have been for child 2 at school and for the service users who waited anxiously for the child to return home but never did. I also question how I responded using a crisis theory viewpoint, working with the couple to develop their own coping strategies. I question however how successful this was, as they were ultimately governed by the legal investigation but the crisis theory viewpoint would have helped them deal with something which was non negotiable . From the point of a criminal investigation being conducted, I spoke with service user 1 over the telephone, I explained my role to the couple, informed them of their rights under overarching legislation (Human Rights Act 1998 and Equality Act 2010), listened to them and empathised with their feeling of powerlessness. Both Service users were seen separately, arrested, and then bailed. A childcare social worker later saw the couple at the police station and notified them that child 2 was safe and in the care of a foster carer. They were told at this point, that they were not to have contact with either child.  I was advised to reiterate this to the couple, who were very upset, again I listened, tried to support and remained honest with them. They argued that they had already told the LA that they had ‘disciplined the children’ and had been warned that any form of physical punishment was unacceptable.  I was conscious at this point of the importance to record information clearly and concisely- also bearing consideration to the Data Protection Act 2018 and Freedom of Information Act 2000.
Fast tracking, the couple didn’t see child 2 again until some two months later, when they were told by their solicitor that the Police were “no further actioning the case”. The child however remained in the care of the local authority until a decision on his future was made. 
Children Act 1984 and 2004 provide the main legislative framework for the All Wales Child Protection Procedure 2008. Within this policy there is a duty on local authorities to safeguard and promote the welfare of children- this made it a duty to act when child 1 made the allegation of abuse. Under the UN Convention on the Rights of the Child, (UNCRC) 1989, both children have the right to express their opinions on matters that affect them- both children should be spoken to and their views recorded.
 The UNCRC is important in Wales, where all children have rights which are outlined by the Children Act 89, 2004 and underpinned by the UNCRC 1989. Furthermore, following the AWCPP 2008, six stages of the child protection procedures, referral, initial assessment (completed within 7 days), strategy discussion, strategy meeting, Section 47, CP conference, there was a Child Protection strategy meeting- During which time, it was raised that the incident had been reported by the Education Psychologist almost a year prior. It also reported that child 1 and 2 were put to bed without supper and were ‘’smacked’’. The meeting expressed “a build-up of concerns” and acknowledged that child 2 had confirmed being hit but had said they wanted to stay with the service users, who had been his parents for the past two years. A further Risk Assessment commented that service user 1 and 2 wanted child 2 to return to their care but concluded that further work needed doing, and the police investigation would be ongoing. However, a week following the strategy meeting a further management decision concludes that child 2 is not to return to the care of service user 1 and 2.

As identified by the NSPCC, if a child is considered to be in immediate danger, the local authority or an authorised person is able to take the following action through the court system: 

1) Apply for an emergency protection order, which can be issued in order to immediately remove a child to a place of safety. 2) An exclusion order which be issued to remove the abuser from the family home, a  child assessment order which can be issued in order for a children’s social worker to assess the child’s needs without the parents’ or carers’ consent. It also mentions police protection powers, in that the police can remove a child to a place of safety for up to 72 hours without obtaining a court order. This is what happened in this case, where child 2 was under a placement order and following the outcome of the S47 enquiry and meeting that later followed with the Police and other agencies, the decision was that child 2 would be removed to a place of safety. However, noting the historic nature of the allegation it could have been argued that child 2 is not in immediate danger, and therefore an initial assessment of the child’s needs could have taken place. In doing such under section 21 of the Social Services and Well-being (Wales) Act 2014, ‘‘the local authority has a statutory duty to assess the needs of a child if they appear to need additional support to that provided by their family.
The path initiated in this line of enquiry was that child 1 was appearing to be suffering or at risk of suffering ‘significant harm’, which meant that the local authority has a duty to investigate under Section 47 of the Children Act 1989. ‘‘After these investigations they will decide how to act. They may: take no further child protection action if the child hasn’t been harmed and isn’t considered to be at risk of harm and assess the child as a person who has a need for care and support. If the child is eligible for a service a care and support plan must be agreed. This is required under Section 54 of the Social Services and Well-being (Wales) Act 2014.’’  NSPCC (2018).
As highlighted in xxx local authority safeguarding document (2018) A case conference is held if the ‘‘child is at risk of significant harm’’. At this case conference named professionals are able to share information, identify risks and outline what needs to be done to protect the child/children. In Wales, I appreciate from policy that this must happen within 15 working days from the start of the assessment. ‘‘If professionals at the initial case conference decide a child is at risk of significant harm they will add the child to the child protection register, and draw up a child protection plan. These meetings would continue at regular intervals until the child is no longer considered to be at risk of significant harm or until they are taken into care’’. This didn’t take place in light of the police investigation and management decision for the child not to return to the adopters care. This was considered as the child was considered to be at immediate risk of significant harm.

Working in Wales, the Social Services and Well-being (Wales) Act 2014 is fundamental to all practice in social care. The act came into force in April 2016 and provides a legal framework for social service provision in Wales and draws on a strengths based approach.
Linked to the act, the local safeguarding board’s primary role is to co-ordinate what is being carried out by everyone on the LSCB, in order to safeguard and promote the welfare of children in the area and also to make sure that each organisation acts effectively when they are carrying this out.

Taking into consideration potential cultural and language issues, Child 1 and 2 had also moved school to a Welsh language school when their first language was English – it wasn’t clear what the rationale for this was but it was made clear during the safeguarding process that this was against the children’s wishes and against the advice of the foster carer caring for the children at that time.  This would have been extremely difficult for the children, given the importance of language and a person being given choice on the language they use or receive services in. Implementing the Welsh language Act 1993, service users here were offered language of choice, and opted to have an English speaker as service user 1’s first language was English and service 2’s Welsh.  I argue that making an active offer is often more complex than simply asking, given the reality of limited resources and a lack of Welsh speakers in the team. Moreover whilst understanding that a person will convert to their first language in emotional situations, there is question over whose first language should be used when working with a bilingual couple. The consensus was that placing the children in a Welsh speaking school alongside multiple moves had made it even more difficult for the children to overcome their early life experiences and form attachments and trusting relationships.

I consider the vital importance of attachment theory with this family; a theory which ultimately focuses on how children form a bond with their primary caregiver- parent or carer and the influence it has on emotional development, development from child to adulthood and parenthood. I feel that I might have gained a deeper understanding of the parent child relationship had I explored this theory in more depth. A social worker continuing to work with this family would need to look closely at this this, potentially assisting with the adult/child relationship following the later separation of caregivers.

Social services make the decision that child 2 would not return to the care of service user 1 and 2. In line with the safeguarding policy for my local authority, it makes clear that the All Wales Child Protection Procedures (2008), Part 4 considers child protection in special circumstances. And where children living away from home must be afforded the same level of protection as children living with their families. This is to include children who are placed for adoption but not yet adopted. It is addressed here that children in this category require safeguarding measures to protect them from harm, as in the case of child 1 and child 2 who were not formally adopted. It further highlights in the policy that xxx will ensure that all adopters agree to and sign a “No Smacking Policy”. Which all adopters are expected to sign as part of the assessment process. The policy makes clear that all staff will be aware of their roles and responsibilities with regard to child protection policies and procedures. 
Within part 7 of the Social Services and Well-Being (Wales) Act 2014, the law reiterates that “Safeguarding is everyone’s business and practitioners in all agencies need to recognise and act when they identify children and adults at risk”. As indicated in the case scenario presented here, a child at risk is a child who is experiencing or is at risk of abuse, neglect or other kinds of harm, and has needs for care and support-whether the local authority is meeting any of those needs or not. Ultimately there is a statutory duty to report a child at risk ‘‘for all relevant partners of a local authority’’. There is a duty for a local authority to make enquiries, linking into section 47 of the Children Act, if they are informed that a child may be at risk; and to take steps to ensure that the child is safe. As a result of the policy framework, the allegations or safeguarding concerns about child 1 and 2 who were in an adoptive placement, were investigated in line with the All Wales Child Protection Procedures (2008). However, I feel that in relation to the adopters they were simply asked to pack a bag and to hand this in when they went down the station for interview. I view that they were treated unfairly in the process and should have been notified earlier that the child was being questioned by police. I appreciate that the logic was so that the child could be interviewed alone but feel that the time taken to inform service user 1 and 2 of the child’s whereabouts was unnecessary.
As part of a regulatory service, reviews were conducted under Part 6 of the Social Services and Well-being (Wales) Act, in line with the Care Planning, Placement and Care Review (Wales) Regulations 2015 (CPPCR Regulations).This was up to the point from when agency was given  the authority to place a child for adoption (by the making of a Placement Order or by the signified consent of the parents or guardian). As child 1 and child 2, were placed for adoption but no Adoption Order was made, reviews were needed to be conducted under regulation 37(4). Under this regulation, the agency had to review the case: 1) within four weeks after the date on which the child was placed for adoption (the first review following adoption introductions) 2) within three months after the first review and then, six months after the date of the previous review. It was clear in this case that reviews were being held e very six months up to the point where child 2 was removed from service user 1 and 2’s care. 

‘‘This duty continues until the child is removed from the adopter or the Adoption Order is made. When a child is returned to the adoption agency the agency must conduct a review of the child’s case as soon as possible, but no later than 28 days after the date on which the child is returned’’. XXX safeguarding policy 2018.
In further consideration of relevant theory and research methods, I considered systems theory, task centred practice, strengths theory and crisis intervention. Systems theory suggests that when people are confronted with challenges and dilemmas, which they are not able to resolve within their support systems, they may experience conflict and difficulties. Howe (2009) supports the importance of a systemic approach to practice, considering how our relationship with others can be interconnected and interdependent, I feel that using this perspective, I was able to better understand the family functioning and the family’s social network. In identifying limits within the service users support networks and working with service user 1 and 2 to identify what support they felt they needed, the service could identify suitable support for the family, as a means of offering preventative work and early intervention. I consider that I referred briefly to the strengths based approach alongside this model, through identifying the positive attributes within the family. In doing this, I was able to acknowledge that there had been no concerns from school, health or other agencies prior to the ongoing investigation and that it was child 2’s wish to remain in the couple’s care. Had the children remained in service user 1 and 2’s care I view such theory critical, as other agencies could have continued to monitor the children’s welfare; this highlighting the importance of a multi- disciplinary and systemic approach to social work practice. This would have also allowed s1 and 2 to gain a progress update from each agency.

The family were faced by a situation which required immediate action from social services in order to ensure the children were safe from harm. As discussed earlier, I considered Crisis intervention here, when working with a family who were clearly experiencing crisis, which they felt unable to control or manage. Golan (1978) identifies this approach as a ‘phase experienced by people in crisis’ and describes the theory as a short term intervention method which is used to explore the crisis, draw upon support and implement plans. (Lishman, 2007).

Crisis intervention theory aims to empower a service user/ group that is undergoing a crisis situation in their lives. In order to do this, its focus is on helping them to look at practical solutions that can assist them and reduce any stress. However, that there are limitations to this model given time restraints and a misinterpretation of ‘what is a crisis’ might actually be. ‘ ‘‘Teams talk about crisis when they mean that an urgent referral has come in or that they can only do ‘crisis work’, that is engage in the minimal activity because of overwork. This signifies a lack of understanding of the concept of crisis and the methods of intervention’’. (Coulshed 1998. p.11)

On analysis and reflection of my chosen interventions, I view that whilst systems theory and crisis intervention may build on strengths and resources, systems theory might not have been the best theoretical model, due to its time limitedness. In hindsight I feel that a solution focused intervention could have been better addressed via a secondary support service for the family, which could have meant ongoing support for them as opposed to limited support available via internal resources.

Following a holistic approach to practice, I might have considered a task centred approach, working with both service user 1 and 2 and both children to identify ongoing support needs and on undertaking any intervention. It is here that the wishes and feelings of both children and parents could be explored and a multi-disciplinary framework followed.  Teater (2010) addresses several strengths and weaknesses to such approach, addressing however that whilst task centred approach is a ‘generic approach’, it may not be suitable for all service users. She also notes that task centred approach may be more difficult to use if a parent or service user is forced to work with social services, as was the case here. In such a situation, Teater considers the importance of a social worker trying find ‘mutual agreement’ with a service user. I view ongoing work with service user 1 and 2 difficult, given the power infrastructure and the removal of the children from their care.

Information gathering as part of safeguarding procedures and following disruption of placement, the question is posed why the Psychological report and the past concerns raised from foster carers that the children shouldn’t be place together, wasn’t given more consideration. Furthermore, there are issues raised around the matching of child 1 and 2 with service users 1 and 2, as the children were placed in a very rural, isolated area with a couple who had no childcare experience. As a result, child 1 is asked to be placed into local authority foster care by service user 1 and 2 as despite accessing support services available (an example of Key role 6 - Take actions to achieve change), they felt unable to cope with the dynamic between the two siblings. A counter argument, from drawing on policy guidance and legislative framework was that Child 1 and 2 were placed within their local region. This following recommended guidance  Under the Social Services and Well-being (Wales) Act 2014, where  there is a duty to ensure that the placement is made within the local authority’s own area (section 81(9)), unless it is not reasonably practical to do so or there are over-riding reasons for placing a child out of area. Working in Wales, I was faced by rurality and gained insight into both the positive and negative attributes of living within a small rural welsh community. Service user 1 and 2 had limited means of support from outside networks and felt unable to ask for support. In light of this I sense I should have further researched the practice dilemmas of working in rural settings within Wales, SCIE (2018) addressing several key issues highlighted following report on the Welsh Assembly Rural Development Sub-committee.
On overall reflection, this was a new experience for myself and I required ongoing support from my line manager and supervisor, this being a police led investigation due to the ‘use of an implement’ later reported as a slipper being used. In line with code of practice 6, I consider myself accountable and took responsibility for maintaining and developing knowledge

and skills around section 47 line of enquiries- to ensure that I minimise distress for a child and make sure families are treated with respect.

The process of being involved within the Strategy discussion meeting was quite difficult, this as you are told that you can’t share anything with the service users but are being asked by the agency to support the couple. I consider the lack of power for service users in this process, where they have no rights as alleged perpetrators. Here I consider code of practice 1, respecting the views and wishes, and promote the rights and interests, of individuals and carers. I question how much were the service users rights respected in this process.

Present including myself as a representative of the adoption agency, were the police, a worker from the child assessment team, investigation social worker, childcare social worker, looked after child nurse, school and educational psychologist. It was agreed that the course of action- would be police led investigation and that no information should be shared in respect of the case with service user 1 and 2. 

Following a further two meetings, I found that the most powerful meeting was where a signs of safety exercise was conducted. This was used as a toolkit to measure professional response in relation to the level of perceived risk in child 2 being returned to service user 1 and 2’s care. It was interesting that the three people who were considered to have seen the child in the placement setting and linked in with service user 1 and 2, scored high, with minimal risk in the child returning to their care and everyone else said zero, as high risk of the child returning.

Considered to be ‘at risk of significant harm’ if they returned to the service users care, child 2 remained in foster care. I feel that there are lessons to be learnt, where there was defensive practice from an allegation that the placing local authority knew that the children had been smacked by service user 1 and 2. The LA however denied knowledge that there had been use of implement. I also consider personal learning taken from the disruption review when the agency considers the matching process for children and what questions I might pose to those I am assessing in the future, or prior to any match with a child being made.
Risk assessment is a hugely skilled task, one which I will continue to develop. In this case, I sense that people can be risk averse- and where the signs of safety scaling tool actually went against the ethos of signs of safety, this being to look at peoples strengths and to build on these in a safe way, an example of Key role 4 - Assess needs, risks and circumstances NOS (2011).In doing such, it could be argued that a different outcome might have been reached.
(Words 4,392)

Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Social care may involve working with a range of different service users in varying social care settings. Within each setting, there are legal parameters which employers are adhered to work within. Addressing safeguarding in adult social care, I consider relevant legislative, national, local and organisational polices for safeguarding people with care/support needs. 
The Welsh Government defines an adult at risk as “a person over 18 years of age who is or may be in need of community care services by reason of mental or other disability, age or illness and who is or may be unable to take care of himself or herself, or unable to protect himself or herself against significant harm or serious exploitation”. Older people Wales (2016).  SCIE (2018) add that people in need of care and support, such as older people or people with disabilities, are more likely to be abused or neglected, likely due to the fact that they might be easily targeted, being less likely to identify the abuse themselves or to report it to anyone.  
Types of abuse categorised within a safeguarding adult arena are: Physical abuse, domestic violence or abuse, sexual abuse, psychological or emotional abuse, financial or material abuse, modern slavery, discriminatory abuse, organisational or institutional abuse, neglect or acts of omission, self-neglect. SCIE (2018). WAG further reports from research in 2017 that neglect, emotional/psychological and physical abuse were the most common types of abuse reported to local authorities. Some key signs of abuse may be unexplained injury, not wanting to visit the GP, malnutrition, changes in appearance and home environment, withdrawal, unexplained bruising, low esteem, behavioural and physical changes in a person, bruising, sexualised behaviour, financial control, missing possessions, changes in finances, lack of income. Coercive controlling behaviour by others, denying a person of their rights and unfair treatment. This is not an exhaustive list, and a worker needs to be vigilant to signs of change in a person and their surroundings.
The older people’s commissioner for Wales (2016),  guided by the European Convention on Human Rights and the Human Rights Act 1998, advocates that it is everyone’s right to live free from ‘coercion, oppression and physical, sexual, emotional and mental harm.” She adds that each individual has a right to family life and privacy, right to confidentiality in respect of their personal information where this doesn’t infringe on others rights. A right to make informed choice and be protected within the law. 
The Social Services Wellbeing Wales Act became law on May 1st 2014. The act gave greater freedom on services received and made it a duty to report all adults who are at risk, to the relevant local authorities- linking to the Safeguarding Adult Board, which aim is to help and safeguard adults with care and support needs. 
In safe hands 2000 acts as a key statuary guidance document for those working in adult protection in Wales. It also makes it a responsibility of local authorities to take a lead role in coordinating documents on guidance to protect adults who may be at risk. As a result of ‘in safe hands’ the original Wales Interim Policy and Procedures for the protection of vulnerable adults from abuse was developed and later revised in 2013- promoting the rights of adult in protection procedures.
(Words 543)
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



GOV UK (2018) determine the term Safeguarding is about protecting children and adults from abuse or neglect and educating those around them to recognise the signs and dangers. 
‘‘Safeguarding is a term broader than ‘Child Protection’ and relates to the action taken to promote the welfare of children and protect them from harm’’. 
The primary differences between child and adult safeguarding arguably comes down to a person’s capacity. The issue presented within adult safeguarding however is that everyone has the right to family life, self-determination-choosing not to act to protect oneself and the right to being able to take risks. However, a worker needs to balance this against protection of harm. (Code of practice 3 and 4).  Unlike children, adults can refuse to have intervention, if they are deemed to have capacity, adults having a right to put themselves in risky situations, whereas a child cannot consent to this. 
The Social Services and Wellbeing (Wales) Act 2014 however, introduces a ‘strengthened, robust and effective partnership approach to safeguarding’, with the aim being to develop adult safeguarding- placing a duty to report. Welsh Assembly Government (2017) highlight that one of the most important principles of safeguarding is that it is everyone’s responsibility to protect. 
A person’s capacity is always assumed unless proven otherwise, in which case the Mental Capacity Act 2005 would apply. NHS Wales (2018) indicates that people aged 16 or over are entitled to consent to their own treatment/service, and this can only be overruled in exceptional circumstances. Children under the age of 16 can consent to their own service if they're believed to have ‘‘enough intelligence, competence and understanding’’. This is known as being Gillick competent. Otherwise, someone with parental responsibility can consent for them. 
MCA (2005), weighs up the rights of the individual to take risk alongside care and support or to formal safeguarding procedures. This makes safeguarding in adults at times, more complex, where a social worker might be hesitant to use any powers until deemed absolutely necessary. Or when there are also safeguarding measures being followed for a child in the care of an adult considered at risk (All Wales Child Protection Procedures (2008)). 

Where a person lacks capacity to consent, a social worker would need to make a best interest decision for a person under the MCA 2005- and also safeguard a service users interest through the involvement of an advocate. Furthermore, Part of the MCA 2005, the Deprivation of liberty safeguards (DoLS) is important guidance, as it acts to ensure people are treated in a way that doesn’t inappropriately restrict their right to freedom.  
(Words- 431)

Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1 
	7/11/2017

	2
	13/02/2018

	3
	25/04/2018

	4
	03/07/2018


Notes: All workshops attended by student.
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


The worker was experienced when she started in our service and was confident in her interaction with service users from all backgrounds.  She is clear that establishing positive relationships with service users and co- professionals is a major tool in practising effectively as a social worker and has excellent skills in this area. She is a reflective, dynamic practitioner who uses supervision effectively in looking at her practice and identifying areas she needs to develop – such as evidence gathering for assessments and analysis skills, as she herself has identified in section 2 and 6. She is open to constructive comments about her practice and is not in the least bit defensive and welcomes comments from wider team members. She has taken all opportunities to attend training and will research using online and other reading materials.  I have also received positive feedback from a number of service users and other professionals.  The overall impression of this worker is that she has taken every opportunity to build on her experience and is developing into a very competent and effective practitioner who has a lot to offer to the profession. It has been a real pleasure to mentor her.

Section 7
Bibliography
Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle. It is important that you are aware of the importance of ensuring that the work submitted is your original work.      
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner 
 Michaela Lewis (Previously Keenan)
2. Learner’s University Number:  1708401
Address for Correspondence:

42B Corporation Avenue
Llanelli

Carmarthenshire

SA15 3NG

Telephone: 07580082282
E-mail: michaela.keenan@hotmail.co.uk
Date of Professional Qualification: October 2015
Date of registration with Social Care Wales: October 2015
3. Name of Learner’s Agency:
Carmarthenshire County Council

Agency Contact details: 
Norry Hutchison
Name: Adoption Mid and West Wales
Address: Building 1, St David’s Park, Jobs well Road, Carmarthen, Carmarthenshire,
 SA31 3HB
Telephone Number: 01267 246970
E-Mail address: NHutchison@carmarthenshire.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only X
Mentor’s details

5. Mentor’s details:

Name: 
Eleri Harries
Address: 
Building 1,
St David’s Park, 
Jobs Well Road

Carmarthen, 
Carmarthenshire,
 SA31 3HB
Telephone Number:  01267 246970
E-Mail address: EEMHarries@carmarthenshire.gov.uk
	6. Observer details 
Name:
Eleri Harries

Work Address: 
Building 1, St David’s Park, Jobs well Road, Carmarthen, Carmarthenshire, SA31 3HB

Professional Qualification and date of qualification:
Social worker (Senior Practitioner)
Email and telephone number:
01267 246970


Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _  _    (Learner)

Date: _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 
name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Michaela Lewis

	Name of Team/Agency 
	Carmarthenshire County Council

	Name of Mentor 
	Eleri Harries

	Name of Line Manager 
	Norry Hutchison


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. (Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:…………….……..        Print Name:………………………… Date:  
(Learner)

Signed:……………………       Print Name:………………………….Date: 
(Line Manager/Mentor)

Signed:………………………..  Print Name:………………………….Date:  
(Mentor, if different to above)
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