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“School sucks.”
If you were ever a kid in school, it’s a common phrase you’ve heard before. The reasons are all the same—it’s boring, they’re not interested in the subjects, and they find what they’re learning is unimportant. But why is that?
Every single “education system on Earth has the same hierarchy of subjects,” with the top being “mathematics and languages, then the humanities,” then “at the bottom are the arts” (Robertson, 2006, 8:30). All of these classes except for the arts are taught the same way, with the students being educated “progressively from the waist up”; as they grow older, “then we focus on [educating] their heads” (Robertson, 2006, 9:10). With this in mind, it’s no wonder why children find classes boring. Kids are meant to play, but the school systems deliberately structure themselves to prioritize subjects that bore children into little machines and immobilize them and their creativity. Again, why?
The public education system as we know it was “designed and conceived for a different age,” where the “intellectual culture” came from “the Enlightenment” (Robertson, 2014, 2:00). In contrast, the “economic circumstances” came from the “Industrial Revolution” (Robertson, 2014, 2:00). In other words, we have based our modern education on centuries old material. That material was pushed during the Industrial Revolution to produce factory workers. We operate on a “system of education modeled on the interests of industrialism,” and we haven’t made any changes to modernize our school other than in the arts (Robertson, 2014, 6:40).
The arts are more physical and encourage a divergent way of thinking. That isn’t to say that divergent thinking equals creativity. Still, it’s an “essential capacity for creativity” because it’s “the ability to see lot’s of possible answers to a question,” as well as utilizing “lots of ways to interpret a question” (Robertson, 2014, 8:00). The arts, or drama specifically, focuses on divergent thinking. After all, there can be multiple ways to interpret an art piece, whether it’s a play, painting, statue, etc. It’s why many kids love their drama classes—it gives them a chance to play without being judged by the adults. However, it’s also partially why the arts rank so lowly on the subject-hierarchy: many “theatre artists struggle for an identity that is equally rooted n the sometimes “dangerous” world of art, which, by definition, questions, interrogates, and offers new ways of understanding reality” that parents and teachers may not like teaching to children (Schonmann, 2011, pg 286). Again, suppose the education system is meant to produce factory workers. In that case, it’s no wonder art is considered unimportant: it can introduce factory workers to unconventional ideas that could challenge their boss’s authority.
Drama in education is made to “cultivate students’ enthusiasm for learning” by keeping them engaged more actively than the current school system (Robinson, K., and Aronica, L., 2015, pg 102-103). For example, our Lady of the Lake workshop was intended to have kids find a compromise between them and the Lady of the Lake that would let them borrow her things to create an exhibit. The intended skills we tried to teach were negotiation, but it was masked under the drama of meeting the Lady of the Lake.
I include this in my process workbook because I think it’s important to understand why kids are the way they are, not just on a typical school day, but in a drama workshop. To children, education works as “an anaesthetic [that] shuts your senses off and deadens yourself to what’s happening” (Robertson, 2014, 13:15). We discussed in class that the rowdy children (especially the boys) aren’t rowdy (most of the time)—they’re excited. And that’s true—if you’re in an education system that doesn’t care about ‘play’ or moving your body, wouldn’t you be excited to have one hour of structured freedom? My research made me come to an already known conclusion that children use their imagination, and this was my basis for all the workshops I drafted and my attitude towards the students: I wanted them to see that education was fun if you did it ‘correctly,’ and a little grace goes a long way to understanding a student and their needs.

Mock-Workshops and Workshop 1
	When creating my mock-workshops, the biggest challenge was remembering that I also had to focus on the educational sides of the workshop, not just the drama. I would get so lost in the ‘fun’ aspect that I wouldn’t keep an eye on the clock and let explanations and games get jumbled so that we could rush into our workshop. All of the workshops I ran before Workshop 1 went under time, and a common note my groups and I would get was to manage time and give more straightforward explanations. Another note I got was to ‘just chill,’ because the students in the workshop have a different view of how the workshop went than the facilitators did. The biggest note I got was that I had to practice running through the workshop repeatedly.
When creating the first workshop with my group, I chose three games: a name-introduction, a zombie name game, and Speedy Typewriter. For Speedy Typewriter, I worked with my class and Seren to ensure my explanation of the game was clear and concise, but I neglected to run through my other explanations. This led to my zombie game being explained sloppily, and kids didn’t completely understand how to play it. This taught me that I needed to ensure I was well-rounded in all areas, not just the ones I needed to work on. We also had to cut Speedy Typewriter for time because we wouldn’t have gotten to Gabbi’s game. At first, this disappointed me, but it worked out because the kids were too lively for it anyway, and it kept us on time. Plus, it gives Gabbi a chance to facilitate on their own.
The biggest thing I learned from this workshop was that kids will listen to and not listen to you. You give them instructions, and they will find a way to bend the rules, like when we played Night at the Museum and the kids ran instead of walking. There’s a reason we repeatedly rehearse: to make sure they follow along and give them as concise instructions as possible. But that’s not bad—even though I felt I had little control over the room, the kids still enjoyed the workshop. That’s another thing I learned, too—you might think you’re doing terribly, but you’re not. 
The students showed various aspects of different sorts of intelligence, and that’s because they felt comfortable and motivated by us to do so. For example, one boy demonstrated clear “bodily/kinesthetic” intelligence with his use of “gesturing [and] expressing ideas with the body” while we played Busy Bees (Van DeWater, M., McAvoy, M. and Hunt, K, 2015, pg 12). Another student, Robbie, despite his ‘rowdiness’, showed “interpersonal” intelligence, where he was “effectively communicating with others” to help them get involved throughout the entire workshop (Van DeWater, M., McAvoy, M. and Hunt, K, 2015, pg 12). Again, Robbie’s rowdiness stemmed from his excitement, and I used that as a takeaway to plan my final workshop.

Lady of the Lake Workshop Prep and Execution
My group planned to use the Mantle of the Expert to turn our group into historians for the Museum of Ancient Mythology so they “understand the power they have within the fiction to direct, decide, and function,” and let “the ‘spectator’ in them[...] be awakened so that they perceive and enjoy the world of action and responsibility even as they function in it” (Heathcote, D. and Bolton, G.M., 1995, pg 18).
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We tried to blend all the intelligences and use different senses together, like deduction and physical stuff using Private Property. We also developed the knight and herbalist training to keep them moving while engaging their brain to remember recipes/ingredients. 
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We also mapped out our room so we wouldn’t be as cluttered, and planned out every detail before our first run-through, since we knew we had many conventions that could run over time. 
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We also worked over the weekend to amend our notes on aspects of our workshop being ‘too cluttered’ by writing a script to follow and rehearsing our workshop in front of the class. We also divided our workshop into clearer parts between facilitators so it would be easier for us to give instructions, since some of us were confused about who was doing what.
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Because of our constant practice, we were confident in the solidity of our workshop.
However, we faced challenges.
Even with the liveliness of the students, one thing that didn’t work was my ability to facilitate. I learned from the last workshop that letting some chaos through was fine, but I wasn’t stern enough during the beginning to help the workshop get back on track. Because of this, the kids got a sense early on that we were easy to take over, especially when the teacher left. Another thing that didn’t work was how we split up our groups to reenact our scenes. The facilitators were too far from one another, which meant I had to leave my group to tell my team that we were ready. Unfortunately, this led to the boys' rough-housing while I was gone.
Another thing that didn’t work was the ‘historian-context’ of our workshop. We worked over the weekend to make sure we reiterated that the students were historians and we were the assistants, but when I brought up making an exhibit, they completely forgot about it. Whether or not we reiterated it or they weren’t listening doesn’t matter—it made our workshop more confusing, which led to more chaos.
But some of the workshop was good.
During the workshop, Alfie (one of the rowdiest kids) put the ring from the chest on my lanyard to keep it safe. Dayon was excited about the story reenactment, and the knight training went great. This led to my biggest takeaway: the kids were involved, even if it wasn’t how we intended. 

Reflection
I almost cried during the first mock-workshop we did as a class because it was so overwhelming. However, as we practiced our skills more and more during the module, facilitating didn’t stress me out as badly as it did at that first workshop. Again, even though my workshop didn’t go as planned, at the end of the day, I could get over it instead of crying my eyes out. And that to me was the best thing I learned from this course and going into the future: if I put effort into something, like a workshop, rehearsal, or otherwise, I’m going to be good at it because I’m going to practice repeatedly until I get it right.
Going forward, that teaches me for all future projects that there’s no shame in trying your best, and even though I have no interest in working with children, I can use my skills I developed here and my research of the modern education system to be able to do so in the future if I change my mind.
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Appendix

Lady of the Lake Workshop Plan 1.docx

Workshop Script.docx
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