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Spitzer (2016) defines bilingualism as the frequent use of two languages. However, this definition can be broad because it does not specify the level of fluency required in each language.
Furthermore, DEWAELE (2015) highlights that the original definition of bilingualism was limited to native-like abilities, but has evolved to include effective use of speaking, listening, writing or reading in a language other than one's original tongue.
Likewise, Teacher Education About Multilingualism (2023) describes bilingualism as the use of two languages, with use and ability varying depending on social dynamics, cultural setting, educational or professional circumstances, emotional attachment and political situations.
Additionally, TEAM (2023) defines multilingualism as the use of multiple languages in various contexts and the use for personal and societal purposes, enhancing language development and acquisition and transitioning from formal to informal settings.
Antoniou (2018) maintains that recent studies challenge the belief that bilingualism hinders cognitive development, suggesting it improves executive functioning and may delay Alzheimer's disease onset, sparking debate with conflicting evidence.
TED-Ed (2015) discusses three types of bilingualism: compound, coordinated and subordinate, highlighting their benefits and disadvantages. Bilingualism enhances travel, communication, cognitive processes, reduces emotional bias, increases brain activity and promotes holistic development in emotional and social contexts. Additionally, potentially preventing dementia and Alzheimer's disease. Moreover, Pliatsikas et al. (2020) indicate that bilingualism alters brain structure, as evidenced by experience-related changes in both grey and white matter within brain areas linked with language acquisition, processing and control.
Bialystok and Werker (2016) discovered that learning two languages had a considerable impact on language acquisition and cognitive systems connected to language usage, application, recording and reasoning about the world.
Bright and Filippi (2019) stated the benefits of bilingualism and multilingualism, including cultural, social and economic advantages. Furthermore, the potential that the language abilities may enhance cognitive development and educational performance. Likewise, Baker (2014) highlights the advantages of being bilingual or multilingual, including increased tolerance, cultural interaction, understanding diverse backgrounds and improved academic and professional performance due to enhanced cognitive ability.
However, Schoolbooks (2023) highlights that bilingual or multilingual individuals could face challenges such as language interference, delayed vocabulary development and maintaining proficiency, while also facing social, identity and cultural pressures to conform to stereotypes.
Furthermore, Lanvers et al. (2021, cited in Bright and Filippi, 2019) research indicates a decrease in interest in language learning among 11-year-olds and a decrease in students incorporating languages into GCSEs, with The British Council Language Trends report suggesting 90% participation for 16-year-olds by 2027 is unlikely.
As reported by GOV.WALES (2023), Welsh speakers have gradually increased since 2010, following a long decline from 2001 to 2007, with the most significant decrease coming between December 2018 and March 2020, mainly among children. However, according to the Welsh Government (2017a) there are plans and frameworks in place to achieve the target of 1 million Welsh speakers by 2050. 
According to Kuipers and Thierry (2015), multilingual children demonstrate greater phonological awareness and processing ability when acquiring new phonemes. 
Similarly, Hofman (2020) reveals that bilinguals have enhanced connectivity to Wernicke's region, crucial for language processing and comprehension and Broca's region, regulating speech production muscles with more prominent grey and white matter in bilingual individuals.
Airhart's (2022) study found that bilingual infants showed increased brain activity in the left frontal region, enhancing language processing and production. Multilingual infants who engaged in code-switching showed better task accuracy. Bilingual infants showed significant improvements between 6 and 10 months.
Likewise, Trautner (2019) claims bilingual experiences improve the brain's command center, enabling effective planning, problem-solving and cognitively challenging tasks, with multilingual children showing increased executive function activity.
Furthermore, Brito and Barr (2012, cited in Byers-Heinlein and Lew-Williams, 2013) indicate that bilingual individuals exhibit cognitive development, demonstrating advantages in task switching, attention, focus and memory.
Marin-Marin et al. (2022) suggest that the motor cortex, responsible for voluntary movement control, is linked to bilingual language processing, potentially improving vocabulary translation and increasing activity in specific areas compared to monolingual speakers.
Friedmann and Rusou (2015) explain Lenneberg's theory suggests language acquisition occurs naturally and effectively during a specific time, with neuroplasticity being crucial for forming new connections.
According to Booton et al. (2021), study on British children found that bilingualism does not enhance divergent thinking in creativity, despite some evidence suggesting it may offer some benefits.
Robinson (2016) explains divergent thinking is not distinct from creativity but rather a necessary component of it. This type of thinking allows people to try out several ways of problem solving, answering questions and understanding circumstances from multiple perspectives, including convergent thinking.
Likewise, Runco (2012) describes divergent thinking as the unconventional expression of ideas, moving away from traditional thinking to generate fresh concepts for creative product creation, which frequently results in an array of new ideas.
Furthermore, a study by Kharkhurin and Wei (2015, cited in Storme et al., 2017) found that bilinguals who switched languages found more unique ideas in verbal and graphical divergent thinking tasks compared to non-habitual counterparts. Additionally, Storme et al. (2017) state researchers discovered that individuals who switched languages during tests were more creative, but only at higher habitual levels, while those who used only one language were more creative emphasizing the importance of language choice.

Research conducted by Kharkhurin (2009, cited in van Dijk et al., 2018) claims bilingual Russian and English pupils are more flexible, creative and fluent in divergent thinking than monolinguals, exceeding them in both languages.
Ofsted (2013) defines English (EAL) as a student's first language other than English. This group comprises of individuals who speak multiple languages or are exposed to a variety of cultural backgrounds. However, according to UNICEF (1989), article 30 says that everyone has a right to the use of their own language. 
Clements (2023) notes that English as a Second Language (EAL) programmes are available nationally and internationally for students from other countries or those using languages other than English but identifying individual EAL learners can be challenging due to diverse proficiency levels. EAL services are frequently found in international settings, particularly in foreign schools, where host country families enrol their children in English education and qualifications.
The Department for Education (2021) emphasizes the importance of supporting EAL children through native language conversations, adult interpretation, daily routines and exposure to home culture music, while also promoting English through singing, storytelling and play, with practitioners playing a crucial role in demonstrating correct language use while celebrating and promoting diversity. 
The Welsh Government (2014b) defines WAL as a student whose primary language is neither Welsh or English but who is enrolled in a Welsh-medium education and requires support to properly access the curriculum given in Welsh.
Gorrara et al. (2019) highlight the need for a multilingual approach in Welsh language education to combat declining foreign language learning due to economic challenges, limited social mobility and inadequate school instruction. However, Four Welsh education consortia are implementing pilot projects to integrate modern foreign languages into primary schools, promoting diversity and openness.
The Welsh Language Commissioner (2023) describes challenges in delivering bilingual Additional Learning Needs (ALN) support in Wales, such as a shortage of qualified individuals, insufficient resources and a lack of coordination among local authorities calling for a national study and taskforce to improve ALN services.
The study by McLeod, Verdon and Theobald (2015) highlights the crucial role of language competence in children's friendship development, highlighting that lower proficiency reduces friendliness. It urges educators and policymakers to acknowledge language's impact on children's social interactions through play and encourage the inclusion of multiple languages in educational settings.
Hickey and de Mejía (2014) emphasize the importance of language maintenance and enrichment for minority language children, promoting native language acquisition through code-switching, storytelling, song and interactive play, highlighting parental involvement in immersion education.
Part 1 includes code-switching through bilingual activities, such as songs and repetitious language, which are carried out in a calm and engaging environment and make use of relevant vocabulary. 
Additionally, The Welsh Government's study on Welsh as an Additional Language (WAL) reveals significant gaps in support for black and minority ethnic pupils in Welsh-medium and bilingual educational settings. The report recommends standardized evaluation methodology, increased coordination, raising awareness of WAL concerns, and strengthening teacher preparation and address inequality. 
According to Onah (2020), bilingual education is crucial for minority learners, combining native language training with gradual introductions of majority languages to enhance cognitive development. Successful bilingual education improves language proficiency, cultural identification and cognitive capacities, with programmes like submersion, transitional and immersion catering to diverse student populations. Cummins' threshold theory which states the solid foundations of language for effective bilingual learning and Vygotsky's socio-cultural theory emphasize the importance of social interaction and scaffolding in bilingual learning.
Clements (2023) maintains, provision for EAL learners consists of specialist teachers who assess students' knowledge and understanding gaps in reading, listening, speaking, vocabulary, grammar and pronunciation using strategies such as text enhancement, visual aids, scaffolded tasks, consolidation activities, graphic organisers and word formation exercises.

According to the Welsh Government (2017b), The Cymraeg 2050 strategy aims to develop one million Welsh speakers by 2050, focusing on the language's importance in national identity and culture. It involves partnerships with government agencies, inclusive policies, workplace engagement, digital contexts and social media monitoring. In addition, Jones (2016) research briefing, Cymraeg 2050, aims to increase Welsh speakers to one million by 2050 by revitalizing the language in communities and educational institutions, strengthening transmission within families, and using technology.

S4C (2021) offers numerous free resources for parents and children to engage with Welsh language, while Mudiad Meithrin (2024) highlights social groups for connecting, fostering community and learning language in a safe, engaging environment supported by professionals.

In conclusion, bilingualism and multilingualism are complicated concepts with significant cultural, social and economic benefits however, cognitive advantages are not well proven. It is stated that multilingual children have better phonological awareness and are more successful learners. Language influences brain development and knowing different languages does not always lead to more diverse thinking. Theorists recognise the benefits of multilingualism but disagree on how to implement them. Existing frameworks support Welsh learners, but more efforts are needed to improve materials and educator training. Policies aim to reach one million Welsh speakers by 2050, thereby reducing the Welsh language's decline.
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