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TASK DESCRIPTION





Coursework: Research Proposal (2000 words).
E.g. An undergraduate research proposal for the study of the essence of female entrepreneurship



	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS




Structural Layout Guide

For Assessment 3 (2000 words +/- 10%)
(Note this is only for guidance)


Name:  Archie Harris

Student number: 1802501

Programme of Study: Outdoor Adventure Education

Module: Business Inquiry and Research

Tutor: Dr Alex Bell


Introduction:

Provides a persuasive and convincing research rationale and aims and objectives and, identifies the context, boundaries and any ethical and resource considerations of the research.

· State you chosen topic title of the proposed research
· Expands on the title by providing the context of the research boundaries (what and where)
· Provide a justification for your topic choice based on a small review of previous research in the topic area.
· Defines the concepts and theory (theories) that will inform your research
· States the aims and objectives of the research, and/or
· States the primary research question(s)


Methodological approach:

Identifies the research approach and evaluates and justifies the choice of research methods used for data collection and analysis and provides brief insight into the process of ethically securing the research..

· Justifies the research approach you will use to fulfil the research objectives/questions
· Identify the research methods that you will use to gather the data (e.g. interviews / questionnaire etc.)
· Justified the chosen research methods; its advantages and disadvantages
· Explains the process involved in carrying out the research
· Explains the process by which the research is ethically secured


Planned Data Analysis and Presentation:

Evaluates the methods of analysis of data and how the data will be presented

· Explains the data analysis process
· Provides clear indication of how the results will be presented
· Explains how the results might help answer the research objectives/questions
· Provides some insight into how the findings might help interrogate the key concepts/theories from the literature


Research Planning and Ethics:

Identifies how the research is to be managed in terms of budget, resources and time management

Identifies the resources needed 
Identified the stages for the entire research plan
Produce a time plan for the research
Identifies any budget considerations


References:

Includes all references used in the proposal presented in the appropriate referencing style

· Alphabetical list
· Using Harvard / APA style

Assessment Criteria

NOTE: The guidance offered below is linked to the five generic assessment criteria that follow in the table.

Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 


Knowledge and Understanding Skills
At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: 


Cognitive and Intellectual Skills
You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 


Practical Skills
At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 


Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 







	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.





	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	20
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	30
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 







Exploring the methods of maintaining individual and group motivation while out on an expedition or prolonged active engagement.
The different methods that a group leader or member can strategically use to keep a group motivated during an expedition or a prolonged activity.



Archie Harris 1802501
Dissertation Proposal
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		Introduction:
It can be understood ‘that motivation is the force required to move, or drive, a person to take a particular action’ (Barnes, P. 1999. P. 64), while there are several theories behind motivation (Maslow, A. 1943; McGregor, D. 1960; Fazey, J. and, Hardy, L. 1988), there are few documented strategies of how to motivate a group while on a prolonged active engagement, like a multi-day trip. During such a trip, simple issues like lack of sleep or tiredness can increase stress high enough to reduce the performance within the group over time (Inverted-U theory), or a singular incident can occur such as poor weather or a group discrepancy, and the performance of the group will abruptly drop (Catastrophe theory) (Fazey, J. and, Hardy, L. 1988). It is the role of the group leader to increase the groups motivation and to keep moral high, but how do they do this? 
This dissertation will be striving to unearth the different methods that professional outdoor leaders use to keep the motivation in a group, in addition it will be investigating how non-professional leaders attempt to combat a group with low motivation and how effective the methods of the professionals are when being used by non-professionals. 
The importance of finding these methods will help aspiring outdoor leaders looking to do leadership qualifications like the Mountain Leader and Moorlands Leader. By finding methods which will allow them to increase their knowledge of leadership, they will have a better chance of passing these courses as well as being better leaders in the long run.



		Literature Review:
In the world of sports there is an abundance of research into Intrinsic, Extrinsic, and Amotivation. But looking into extended activities like mountaineering and other expeditions, there is little academic research into methods for guides to increase the motivation level of a group. In the Mountain Training UK Mountain Leader Candidate Handbook (2015), it mentions several times that the aspiring Mountain Leaders should be able to evaluate and recognise a groups motivation levels, but never suggests what methods can be used to help in these circumstances. A book written by Maxwell, C. Ph. D. Investigates how world-class mountain guides can inspire their group. Maxwell writes ‘I watched his every step so I could copy exactly which rocks he stepped on in rhythm… this made me feel comfortable and confident in the work, which resulted in a truly satisfying sense of accomplishment’ (2016. P. 52). Furthermore, he found that ‘The most valuable lesson from the guides that I put to use was the importance of attitude in motivating the group’ (Maxwell, C. 2016. P. 52), so ‘I made it my responsibility to fill the silence with bad jokes, funny stories, and cheers of encouragement for team members’. These Memoirs demonstrate that simply being confident and having a good attitude has the ability to motivate and inspire group members, which also helps with group cohesion and trusting relationships (Maxwell, C. 2014. P. 67). A study by Engilbertsson, H., Nordbø, I. and, Vale, L. investigates the market myopia of Norwegian hiking organisations, and addresses how little research there is into the Norwegian and general hiking market. Showing a clear gap in the literature market.



		Methodology and limitations:
A qualitative approach will be used as it does not oversimplify human emotion and behaviour like a quantitative data collection (Mills, K. 2017; Strong, C. 2013), but instead allows for a phenomenological collection of data which will better suit the topic. A method of 5 interviews has been chosen as well as 3 trips with a target of 10 participants taking part. The interviews will be with people who are current outdoor professionals who have previously led multiday trips, the target for these interviews is to discover if the professionals have different methods of motivating their groups or share similar approaches. Relying on a qualitative data collection approach is also relying on the interpretations of the data analysis, meaning that the data may be interpreted in a different way to how it was intended. This will be dynamically mitigated by the interviewer by ensuring that each question is answered and understood fully by the interviewees. Secondly, there is a potential that there will be a language barrier between the interviewer and interviewee, with the possibility that the interviewee is not an English first language speaker. This will also be dynamically mitigated by the interviewer, by intentionally speaking slower and clearer. Also, by giving the interviewee a copy of the questions during the interview can lower the impact of this issue. Thirdly, UK quarantine restrictions still being in place during the organised time of the interviews. If this was to occur all 5 interviews will be held over and online chat room such as skype similar apps, this is to keep to the governments travel restrictions and meeting rules.
The trips are to see what methods non-professional guides use to motivate a group during the trip, the trips will be planned to last up to 3 days, allowing for 3-day leaders during each of the trips to increase the potential of different methods. Each of these trips will be pre-planned with each day leader to mitigate confusion with navigation and any other issue, but the assessor will know each day plan and navigation check point to ensure the group stays to plan. The trips will also facilitate the ability to test the efficacy of the methods of the professionals, by working with the day leader, it will be possible to help them plan with these methods in mind. To collect the data the assessor will have a check list for each day which they will fill in throughout the day, they also will have a notebook where they will write down any perceived methods of motivating other people by either the group leader or by the group members. The issues with a trip spanning over 3 days are extensive, as there is the possibility for the weather to become a hinderance, injury, group dynamics failing, and getting lost. To lower these risks each trip will be planned individually with an escape plan for each stage, this will allow anyone who wished to leave early or due to injury will have a pre-planned safe route to where a car will be able to pick them up. Also, before each trip the weather will be checked extensively, if it is deemed to be a possible risk, the trip will be called off and if possible, moved to another date. Another issue with such trips is that the assessor may miss methods used by the leaders to motivate the group, to lower this, at the end of each day there will be a group meeting where the group will have a review of the day and will discuss the events of that day. This meeting will allow for group cohesion as well as a chance for anyone to mention what motivated them that day helping the assessor to pick up on what they may have missed. In these trips, the fitness and motivation of the general group will become a limitation, as the group will not be able to split up. To reduce this, several day plans will be in place to allow the group leader to choose a shorter or longer route depending on how well the group is perfoming.




		Logistical and Ethical Considerations:
The initial ethical considerations for the interviews will be focused on the anonymity of the participants along with the interview questions. The questions will be attempting to be semi-structured with a few target questions written down to guide the interview in the correct direction. To ensure that the questions are not inappropriate the interviewer will have to understand the ethical limits to the interview and to focus on the overall question. The interviewees will also be told prior that they have the right to not answer any question as they see fit and that they can terminate the interview at any point. Furthermore, prior to the interviews the participants will be asked to sign a participation form explaining their rights as a participant in full in the case that the interviewer forgets to cover a point, this participation form will be kept on an offline device to protect their identity with any voice recordings from the interviews. During the analysis of the interviews and transcribing of the recordings, any names or specific places mentioned during the interview will be changed to protect those mentioned. This is to avoid any issues like the event explained in How to Run Experiments (Carlson, R et al. 2012. P.48-49), where a student ‘potentially harmed his subject/ colleague who was a subject in his study by reporting non-anonymized data’. Logistically, the interviews will be done over a video or voice call over the internet; to reduce contact in the case that the UK quarantine restrictions are still in place and to reduce needless traveling.
The 3 multi-day trips will each need a back-up emergency driver which can be on call 24/7, this will be to assist the group in the case of any injury or sickness which may occur during the trip. Also, each day for each trip will have several alternate routes available to the day leaders where they will be able to choose a more appropriate route for the group. Each of the alternate routes will also have escape paths leading to the nearest road with information on local public transport if available and taxis. To get to the hike, a minibus will be hired to collect and drop off the participants at the start or finish, this will allow a more eco conscious approach while also supporting each person throughout the whole expedition and that no one is left behind. Also, prior to each hike, there will be a kit check by the assessor and day leader to make sure that the group has the required and working equipment like tents, stoves, gas, food, etc. By doing this before each trip mitigates any misadventures and potentially fatal situations. Further inspections each morning on tents and campsites to note any damages or dropped items will also help mitigate any issues linked to kit. Prior to each trip, the participants will sign the required forms which will be kept in a safe location to help anonymise their identities. During the analysis their names will be changed to further protect them to reduce any possible embarrassment’s.











		Time Fame:
Figure 1 shows a GANTT chart demonstrating the structure and timeline of the required work for the proposed dissertation.Figure 1



		Conclusion:
With little academic literature, documentation or research into methods of motivation, it is unclear how much such research will affect the outdoor industry and those looking to become guides in the industry. This research has the possibility to benefit anyone looking to become a group leader whether it be in a café, armed forces or a building site, a leader who has the ability to keep moral high has the ability to keep a team productive.
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