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Chapter 1 - Introduction 
The aim of this study is to obtain a deeper insight into how teachers develop the social wellbeing of children within physical education (PE) in primary school. Ultimately this will entail researching and establishing good practice which develops the children’s social wellbeing. The goal is to gather both primary and secondary sources related to the topics mentioned above, so knowledge and understanding of effective practice in progressing children’s social skills and wellbeing can be developed in a PE context. This should then help to inform future practice in PE. 
The reason this question is the focus of the research is due to the author’s ongoing interest in the teaching of PE. Additionally, social wellbeing and relationships is a prominent aspect of PE, however there is a lack of research invested in this area compared to physical health, which has a considerable amount of research, as noted by Eime, et al. (2013, p.2). Combining the fact that PE is an area of interest and the lack of research on social wellbeing within PE, it results in this question wanting to be explored using research. 
The types of research methods that will be included in this research project are:
· Reviewing literature, case studies and recent research.
· Interviews with teachers.
· Questionnaires completed by children.
· Observations of classes during PE sessions. 

Defining PE 
PE in its simplest form is described as “the school subject in which children do physical exercises or take part in physical games and sports”, (Collins, 2020). The nature of PE is further explained by Green and Hardman (2005, p.1), who suggests teachers of PE claim the subject allows children to develop practical skills which can help benefit their lives. However, it is acknowledged by Chapel and Whitehead (2013, p.6), that sometimes PE is viewed as a break within education, in which children are not required to use cognitive processes, and this weakens the argument for the subject within a substantially busy curriculum. Although, proceeded from this view is that, recreation within its purest form has value and PE also provides development of skills that will ultimately enhance children’s lives. So, within this project, PE will be addressed within its basic definition which Bailey (2005, p.72) describes as “an area of the school curriculum concerned with physical activities and the development of physical competence.”

Defining Social Wellbeing 
Social health is defined by Eime, et al. (2013, p.3), as “that dimension of an individual’s well-being that concerns how he gets along with other people, how other people react to him, and how he interacts with social institutions and societal mores.” Within the article by Cañabate, et al. (2018, p.1), the definition of social skills is stated as “skills possessed by individuals that enable them to execute interpersonal tasks”. As such it may be accurate to suggest that social wellbeing encompasses the health and skills needed to accomplish the social requirements of day to day life effectively. So, for the purpose of this project social wellbeing will follow the definition provided by Psychology Today (2019), who state that it is “the ability to communicate, develop meaningful relationships with others, and maintain a support network that helps you overcome loneliness”. 











Chapter 2 - Literature Review 
Introduction of Chapter 
The purpose of this literature review is to explore the current situation regarding PE and social wellbeing in primary schools. Within this section viewpoints regarding these topics will be addressed and key pieces of information will be consolidated. The secondary sources will include government documents, books, internet sources and articles, however the sources will be quality checked beforehand to ensure validity is maintained. 

PE
It is noted by Green (2008, pp.8-11), that the perception of PE has developed over time, as during the 1970s the value of the subject was questioned. It was thought that PE was not academic and consequently lacked educational significance. It Is further discussed by Carr (1997, cited in Green, 2008, p.11), that the Peters-Hirst thesis resulted in two choices for the future of PE; accept the perception that PE is not educational or, argue the point and redefine PE as a valuable educational part of the curriculum. This resulted in many PE professionals pleading the case for PE and this was done through acknowledging the social, moral and character development in addition to the health and aesthetic knowledge that PE can provide. 
In 1997 education and specifically PE became high on the labour governments agenda and was acknowledged as a platform to develop social policy objectives as mentioned by Houlihan and Green (2006, p.4). However, it is also remarked that PE is often thought of as secondary to other subjects and has reduced status and time due to the increasing overload of government initiatives and National Curriculum pressures (National Association of Head Teachers, 1999, cited in Bailey, 2005, p.78). Within the Welsh Government (2008a, p.8) curriculum, that is currently used in schools, it is clearly acknowledged that social education is enhanced through PE, as there are many opportunities to adopt different roles within activities, work closely with others and develop relationships while cooperating or competing with others. Considering that Health and Wellbeing is going to be one of the Areas of Learning and Experience within the new curriculum (Welsh Government, 2020), we can only assume that PE will be an integral part of the future curriculum in Wales. 
Despite the progress of PE, it is noted by the National Assembly for Wales (2017), that there is a lack of confidence in 38% of primary school teachers in their ability to teach PE and also during initial teacher training 48% stated they received less than ten hours of PE training. Evidently there is a portion of the teaching population who lack the skills or confidence to teach PE effectively. The idea that teachers have a lack of confidence to teach PE, and also a lack of continuing advice is supported by the National Association of Head Teachers (1999, cited in Bailey, 2005, p.78). From this information, it may be suggested that more training needs to be provided for teachers to be successfully equipped to deliver efficient PE provision within schools. 

Social Wellbeing 
It is acknowledged by the Early Intervention Foundation (2018, p.1) that social and emotional skills are essential for the future development of more complex later skills, essentially, they lay the foundation for future learning. 
It is noted by Watson, et al. (2012, p.57), within the UK between the years 2000 to 2010 there was a large increase in the number of school programmes dedicated to improving social wellbeing. It is stated by Welsh Government (2008b, p.3), that ‘personal and social education (PSE) forms part of the basic curriculum for all registered pupils aged 7 to 16 at maintained schools’ in which one of the aims is to give opportunities to develop skills for lifelong learning. Similarly it is suggested by Macdonald (2009, p.16), that Personal, Social and Health Education (PSHE), which could be equated to PSE, covers elements that are integral to children’s healthy development and, skills and attitudes learnt through PSHE give children opportunities to live productive, safe and fulfilled lives, essentially helping them to flourish within academic and general daily life. 
The prominence of social wellbeing was developed within the Foundation Phase curriculum, as Personal and Social Development, Well-being and Cultural Diversity became an Area of Learning and Experience (Welsh Government, 2015a, p.10), in which children can develop relationships, understand what is fair and also take responsibility for their actions along with developing multiple other skills. With the current developments occurring within the Welsh education system, social wellbeing is becoming a vital element of Welsh education, as shown within the new curriculum (Welsh Government, 2020). Also, the ethos of the curriculum is going to be adapted into a cross curricular approach to learning as mentioned by Donaldson (2015), subjects should not be looked at in isolation but integrated to make learning experiences more realistic. This is supported as one of the recommendations from NICE (2008, p.9), is in order to develop social skills, the teaching and learning of the skills should be integrated within all areas of the curriculum which should help to counteract bullying and promote successful relationships. This means social wellbeing is more likely to be integrated across various aspects of the curriculum. 
However, it is noted by Welsh Government (2019a), that of “those aged 16-24, 21 per cent felt lonely compared to 10 per cent for those aged 65+”. This statistic implies children who are leaving school are at their most lonely, and the question then arises, could this be related to the lack of social development within primary and secondary schools. 

Social Wellbeing Within PE
It is suggested by Bailey (2005, p.80), that PE can enhance social development as well as academic achievement and cognitive development. Also, Bailey (2001, p.2) suggests, an important factor within social acceptance for all children, regardless of age or gender is physical competence, therefore it is valued within many children’s lives. It is indicated by Opstoel, et al. (2019, p.3) that in order to develop socially it is more beneficial to take a positive approach, by focussing on strengths of children and promoting a mutual respect rather than taking a negative approach by trying to fix problems. Essentially it is important to be proactive rather than dealing with issues after they have occurred. 

Characteristics 
It is mentioned by Trang (2018, p.4), there are different requirements for team and individual physical activities, and therefore there may be different characteristics displayed for various activities. As such there are many characteristics and traits that can be developed through PE. Lotter (2003, cited within Trang, 2018, p.3), describes four needs which are required for healthy development, one of which is belonging, and activities which increase belonging will ultimately result in the increase of positive wellbeing. It can also be noted by Eime, et al. (2013, p.17), that a longitudinal study demonstrated sport was linked to positive social skills and self-esteem and a decrease in anxiety for shy children. 
It is suggested by Stidder and Hayes (2011, p.14), teachers need to include competitiveness and incentives in their PE provision as well as acknowledging what individuals have achieved within the lesson, otherwise the activity loses its meaning for children. However, it is suggested by Dyson and Casey (2016, p.8), a focus on competitive large group activities may result in a lack of opportunities for children to grow and develop as individuals. 
Some of the social values that tend to develop when taking part in physical activity are; respect for others, teamwork, friendship and participation of everyone (Cañabate, et al. 2018, p.2). It is further advocated by Opstoel, et al. (2019, p.2) that through PE, children can develop valuable social skills, such as leadership, personal and social responsibility, peer relationships, respectful behaviour and problem-solving skills. It is further discussed that having these skills is likely to increase the chances of successful transition to adult life and help them be more successful learners. Alternatively, Eime, et al. (2013, p.16), stated although there has consistently been positive social aspects recorded for those who participate in sport, there are also higher rates of negative interaction with peers for young people who take part in sport. This creates a debate on whether PE is actually enhancing or prohibiting the development of social wellbeing. 
It is acknowledged by Doherty and Bailey (2003, p.98), that although there is research to suggest PE can help develop social wellbeing, there are those who argue that participation in PE can actually be detrimental to social development. Alternatively, it is noted, there is a positive relationship between PE and leadership skills, cooperation, making friends, communication and problem solving (Opstoel, et al. 2019, pp.10-11). The reason for this debate among researchers could be explained by Bailey (2000 cited in Doherty and Bailey, 2003, p.98) who proceeds to acknowledge that teachers have a large impact on the lessons and values obtained from PE.

Teachers Role 
The role of the teacher within PE could be correlated to a coach’s role within sport, and it is stated by Chalip, Thomas and Veno (1996, p.1), that children’s enjoyment, and in connection their competence within sport, can be linked to the coaches behaviour. It is important to recognise that participation in PE does not automatically result in social development, essentially through the structured opportunities provided intentionally by the teacher successful development can be achieved (Opstoel, et al. 2019, p.3). This is further supported by Madrona, et al. (2014, p.5), who acknowledges that PE can help the development of social skills and behaviour but identifies that participation in physical activity does not automatically provide social growth. Cañabate, et al. (2018, p.2), states the impact of any social interaction within PE is highly affected by how the teacher manages the social demands of individual children dependant on their needs. The onus is placed on the teacher by Gordan (2011, p.21) who proposes, the only way the children are going to miss out is if the teacher fails to provide appropriate provision.

Grouping 
Lynn and Ratliffe (1999, p.13) acknowledge it is important for teachers to group children in PE dependant on what they want to achieve through that specific lesson. There are other considerations that teachers need to make when grouping children within PE activities as Williams and Cliffe (2011, p.18) explain that there may be social or emotional issues that are present for the children, such as friendships and disagreements. These issues need to be considered if the lesson is to have its intended affect. This is supported by NICE (2008, p.16), who state, when using groups it is important to be vigilant with regards to the children that are grouped together, for example grouping aggressive and non-aggressive children may have an adverse effect on social development. This is important as it is crucial to respond to children’s individual needs. 
It is acknowledged by Youth Sport Trust (2014, p.2), that by allowing children to work within PE, with those at a similar ability, they have the opportunity to push themselves to their full potential and perform at a high level. However, it is argued by Bousted (2018, p.11), using ability to group children does not help attainment, especially for those in lower ability groups, so perhaps this needs to be considered in PE. 

Additional Learning Needs (ALN)
It is advocated by Rouse (2009, p.2), that PE has the potential to be one of the most inclusive processes in the school environment, as all children, including any with ALN, have the opportunity to learn to communicate, interact and work with others. Gordan (2011, p.20) discusses inclusion within PE and proceeds to state, there needs to be an ethos of inclusion and encouragement of collaboration with everyone so that no one is excluded regardless of if they have a disability. He also goes on to discuss how it is important to cooperate with children in order to provide provision in PE that is effective for them and getting to know the children personally is essential for this. 
Therefore, there is no reason why children with ALN cannot progress alongside their peers in PE and social wellbeing, if the provision is effective and considerate of individual children’s needs. Estyn (2009, p.6) support this as they declare that children with ALN tend to make progress in regard to working together, problem solving and listening through PE, which is directly related to social development. 

Disengagement and Pupil Voice 
It is argued by Cothran (2010, p.56), that student’s engagement or disengagement should be used to inform the curriculum and provision for the children. It is noted within a study that many girls were disengaging from PE because it was felt that what they were doing, and the curriculum, did not reflect their personal voices and opinions and additionally did not give them an opportunity to explore their own elements of interest (Oliver and Kirk, 2015, p.72). This is further supported by a longitudinal study conducted in Scotland, as mentioned by Kirk, et al. (2018, p.152), which discovered that giving children a choice over their PE activities meant they felt a sense of autonomy, as they were able to choose activities that they felt competent in. There is a further consensus for this notion provided by NICE (2008, p.14), who suggest in order for any programme for social wellbeing to work, it is important that pupil voice is considered and engaging in a working partnership is vital for a successful programme. 





















Chapter Three – Methodology and Research Design 
Before engaging with research methods in order to gather valuable information on the topic of social wellbeing within PE, it is crucial that the positives and negatives are addressed in order to ensure the most appropriate methods were chosen, or that techniques could be put in place to limit the weaknesses of certain methods. 

Questionnaires 
Questionnaires were carried out in order to establish how children feel about PE in terms of their social development, and their opinion on strategies used. It is acknowledged by Crowther and Lancaster (2005, pp.151-153) that questionnaires are frequently used when conducting research and can take the form of various open and closed question types. This is further supported by Mathews and Ross (2010, pp.201-202) who informs that questionnaires can gather various forms of information such as, structured data, open questions and choice questions. This is acknowledged as a positive aspect of questionnaires by Walker (2010, p.48) who suggests, questionnaires are a good tool for research as the questions can determine the type of results you obtain, be that qualitative or quantitative data. It is also recognised by Guthrie (2010, p.129) that questionnaires can be effectively distributed to groups of people and therefore large samples of data are collected. Another positive to using questionnaires is that they can be done quickly and are easy to distribute to participants (Hopkins, 2014, p.144). However, there are also issues related to using questionnaires as a research method and one noted by Cohen, Manion and Morrison (2011, p.209), is that when questionnaires are given to participants if any misunderstandings occur the researcher cannot explain or answer questions, regarding the purpose of certain questions, which may result in unreliable data. However, in order to combat this, explaining the research to the participants may help to avoid misunderstandings about the questions. Lodico, Spaulding and Voegkle (2010, p.122), recognises that using questionnaires can sometimes result in responses that provide little depth and can establish brief answers. 

Interviews 
Interviews were carried out in order to gain a better understanding on teacher’s opinions regarding developing social wellbeing through PE, how they do this, and do they see an impact. One of the positive aspects of using interviews to gather research identified by Wilkinson and Birmingham (2003, p.63), is that within an interview you can gain further useful information on a topic by asking them to explain in more detail, or asking follow-up questions. It is also acknowledged by Coolican (2014, p.170) through conducting an interview where the researcher is present the participant may feel more informed and involved within the research process, increasing the reliability of the findings as there is likely to be less misunderstandings. Also, through using interviews you can focus on an area of interest (Lodico, Spaulding and Voegkle, 2010, p.122). However, there are some issues that can occur when using interviews as a research method. Sociology Group (2019) identify a complication with using interviews, as sometimes social desirability bias becomes an issue, as participants consciously or unconsciously want to provide the researcher with the most socially desirable answer and this may not be a truthful response to your question, which lowers validity. However, the participants will be informed that confidentiality will be upheld, so this may prompt the participants to provide truthful responses. It is also noted by Wilkinson and Birmingham (2003, p.63-64), that from interviews the data gathered may be complex for the researcher to analyse and also the analysis of data could differ depending on the researcher due to different interpretations of information. However, in order to combat this, the interviews conducted have been audio recorded to aid the analysis of the information, as it can be listened to multiple times to extract all the information that is available. 

Observations 
Observations were carried out in order to see practice in action and determine if the interviews and questionnaire results are congruent with practice. Welsh Government (2015b, p.25) identifies an advantage to using observations is that as they are conducted within a natural setting, the information obtained is likely to be more realistic. Another positive aspect of using observations is the ability to record data that is immediate and realistic, rather than opinions that may be distorted or details that are forgotten (Coolican, 2014, p.140). A weakness to using observations as a research method is identified by Burton and Bartlett (2009, p.117), as they suggest sometimes when observing, it is difficult to record and observe simultaneously and as such vital information or observations may be missed. However, in order to eliminate this, prior to the observation a plan can be prepared to help organise note taking and make the process easier. Another weakness to the use of observations is noted by Cohen, Manion and Morrison (2007, p.158), as they suggest during an observation, the observer being present in the natural environment may have an effect on the situation and certain behaviours of the participants. However, in order to limit this, it will be explained to the participants that the information noted will be confidential and the observation is for research purposes only and will not affect them. 

Ethics 
When conducting any research, it is important that ethical guidelines and procedures are considered so the research conducted is ethically sound. In order to make sure that this research is ethically appropriate for everyone involved the UWTSD Research Ethics & Integrity Code of Practice and the BERA (British Educational Research Association) guidelines – Ethical Guidelines for Educational Research, (2018), were followed as well as the other documents noted within the ethics form (Appendix 1). 
Prior to conducting interviews with the staff, a letter for consent was administered so that they understood the purpose of the research and were aware of the ethical considerations before participating. Also, during any research collection, the participants will be made aware of their right to withdraw, or to not answer a question and prior to any research being undertaken, informed consent must be obtained. The staff were also provided with a consent letter, which ensured that they had been given all information about the research beforehand. 


Chapter Four - Results and Discussion 
Within this chapter, the research undertaken will be reviewed and explained along with the results, which after the collection of the data were analysed meticulously. There was a range of both quantitative and qualitative results obtained from the research. 

PE and Social Wellbeing 
Although within chapter two it was acknowledged there is a link between PE and Social Wellbeing, it was important to understand whether teachers identify that link themselves. As such one of the key questions asked was ‘do you believe that PE is a good platform to develop children’s social wellbeing?’, and it is noted that all of the teachers interviewed stated yes. It was further suggested it is the perfect opportunity to develop social skills and engage with others, within an area which they naturally enjoy (Appendix 2). This is in line with the opinions of Price (2018, pp.5-6), who suggests that PE can reinforce social skills, in some cases development occurs more in PE than in regular classroom activities. 
The assumption that PE can help develop social wellbeing is further supported as 81% of the children stated that they feel when they are completing group activities in PE, they have a sense of belonging (Appendix 3). From this we can assume that PE is an essential aspect of the children’s social wellbeing. This is validated by Nelson (2019), who suggests that PE can help to develop a sense of belonging and it is important for the health of everyone in the school community. 

Characteristics 
When asked what characteristics the teachers try to develop through PE, (Appendix 4,5,6), the common characteristics identified were; 
· Supporting each other 
· Fair play 
· Competitiveness (individually and team-based) 
· Leadership 
· Communication 
· Teamwork 
· Cooperation 
· Endurance 
· Turn taking 
· Kindness 
· Ability to win or lose graciously 

Supportive Behaviour 
This was explored through the questionnaires with children (Appendix 7), when asked if their teacher encourages them to be supportive to other members of the class, 84% stated ‘agree’ or ‘strongly agree’. This indicates the majority of children feel that teachers do encourage supportive behaviour within PE. This is supported by Price (2018, p.6), who proposes that a supportive learning and teaching environment can allow for more development of social skills. This notion of the importance of being supportive is mostly instilled in the children as shown by the results from the questionnaire (Appendix 8). When further questioned, did they feel that other peers supported them, the majority said ‘yes’ or ‘sometimes’ (Appendix 9). This indicates that within the school there is a clear supportive culture which is embraced within PE sessions, and also identified as an importance aspect of school life as noted within the school prospectus. 
When questioned if the teachers had noted children supporting others within PE lessons, Teacher C commented that you definitely see children supporting others within PE, specifically within gymnastics (Appendix 10). Teacher C proceeded to suggest those who are naturally good at gymnastics will try to support others by helping them and giving advice. It is stated by Budden (2017) that encouraging children to work with others who are not at the same stage can help to develop a community of learning and peers educating each other is a very powerful tool. Teacher B corroborates this notion and elaborates that those who have a high ability in football and rugby enjoy being able to support others as they feel confident enough to do so, whereas they may not feel so confident in the classroom. Essentially PE is where they excel, (Appendix 11), and this is reinforced by observation notes, where children who were clearly confident in their own ability generally would take leadership roles within teams and could be seen supporting and giving encouragement (Appendix 12). However, within an interview, Teacher A did acknowledge that supportive behaviour tends to be a characteristic of certain children (Appendix 13). 

Competitiveness
Another social skill characteristic the school is trying to develop within PE is competitiveness. During an interview, Teacher C stated that she does like to encourage a competitive nature within PE. This is because children need to learn how to win and lose gracefully, as life is going to entail winning and losing and it is important, they can deal with that effectively (Appendix 14). It is acknowledged by Koolbreeze (2018), that if children can experience competitive sport, they can develop an understanding of how to win and lose. 
However, Teacher A suggested the children do need to experience competition, but this needs to be done in a controlled manner, so the children do not ridicule others as some children are far more competitive than their peers (Appendix 15). This is validated by observational notes, when the children were taking part in a netball tournament there was certainly a competitive nature, but it was controlled and monitored by the teacher (Appendix 16). It is noted by Oliver (date unknown), that some children will naturally have a competitive nature whereas others do not necessarily feel the need to be competitive and enjoy sports for friendship, health and fun.
This was backed by Teacher B, as because of the situation in the class, caution needs to be taken when encouraging competitiveness (Appendix 17), although sometimes it is essential to have a competitiveness in PE sessions. The notion that competitiveness in PE can cause conflicts is supported by the questionnaire results, which shows us that conflicts in PE are common (Appendix 18). This is explored by Grout (2011), who acknowledges that although it may be tempting to avoid competitiveness in PE, to eliminate dealing with tough behaviours, it is important that children have a chance to compete, as it provides an opportunity for essential individual development. 
Teacher’s Role 
It can be remarked from the questionnaire that many of the children either agreed or strongly agreed that their teacher encourages them to work together with other children in PE (Appendix 19). Within observations it was noted that the teacher and children have a good relationship as it was recognised that the teacher consistently encouraged all children regardless of ability throughout the session, giving them encouragement and acknowledging when they completed positive actions be that large or small (Appendix 20). The importance of the relationship between the teacher and the class within PE is recognised by Bailey (2001, p.100), who suggests that developing a positive affective working environment is highly influenced by the relationship between the teacher and children. 
Also, within observation notes it is stated that the teacher asked the children to identify a most valued player (MVP), and this allowed for the children to acknowledge positive things that others had done. However, when asking for feedback some children were slightly negative, especially if they had lost the game and tried to blame others. To deal with this the teacher acted as a mediator and tried to look at the children’s perspectives from both sides (Appendix 21). The teacher was able to give children the opportunity to look at the activity from other perspectives, and develop empathy for others, which helped to build team spirit. The teacher encouraged the children to want to improve as individuals and as a team. This is validated as it is recommended by Williams and Cliffe (2011, p.6), that within PE teachers should try to develop children who have a desire to achieve and improve individually but also effectively be a part of a team. 

Groupings 
When the teachers were asked if they included individual, partner and whole class activities during PE, all the teachers agreed that there are a range of opportunities to develop in individual, partner and whole class activities (Appendix 22, 23, 24). This is supported further by the children mostly agreeing that the teacher provides them with the opportunity to work independently, with a partner, group and as a whole class (Appendix 25). This is in line with the Welsh Government (2008a), PE curriculum and Welsh Government (2015a) Foundation Phase documents, in which individual and group activities are valued within PE. It is important to note that when the children were asked if they sometimes feel isolated when doing more individual activities, the results were spread out (Appendix 26). This indicates that some children do feel isolated when doing individual activities in PE. Maybe although individual sports need to be included, there should be multiple opportunities for the children to work together to develop their skills. 
It was interesting to obtain children’s perspective on whether they think teachers should group the children or whether they should have a choice. The majority stated they would rather pick their own groups as it will help them to work as a team effectively and are more likely to enjoy the experience (Appendix 27). However, it is acknowledged that the children believe their teacher encourages them to work with different children in class (Appendix 28). 
This is supported though an interview with Teacher C and B, who agree that dependant on circumstances there may be a need for the teacher to pick groups. This may be down to competitiveness, fairness, mixture of boys and girls or current relationships between children, but they do when possible allow the children to choose who they work with (Appendix 29, 30). This is in line with NICE (2008, p.16), who encourages vigilance when grouping children within PE. However, it is noted by Teacher A, that it is important to try to let the children pick groups (Appendix 31). It is recognised that within the school they value pupil voice and want children to have responsibility. This is supported by Estyn (2016), where it is acknowledged when children can actively take part in decisions that affect them, it allows them to become responsible for their own learning. 

ALN 
It was stated by Teacher A, in a previous case of a child with ALN, the child had autonomy over the decision of what he could and could not do (Appendix 32). This meant that the child was fully integrated within the PE sessions. Teacher B proceeded to suggest that the way they make sure that social skills are developed is by allowing the other children to act as a support for those with ALN. This may be the way that the activity is accessible to all children and ensure no child is excluded from any activities. It is also agreed by Teacher B and Teacher C, that breaking down techniques may ensure that the children can participate, and this can be done with equipment, or social support, this may  be through class mates, teaching assistants or the class teacher (Appendix 33,34). Both of the differentiation strategies used in PE identified by the teachers are acknowledged by Bailey (2001, pp. 117-131), differentiation by roles, e.g. becoming a coach, umpire, and also differentiation by support, e.g. teaching assistant support, or peer support. 

Disengagement and Pupil Voice 
Within an interview, Teacher A noted in Key Stage Two children tend to disengage within PE, however within the Foundation Phase there tends not to be disengagement. The teacher went on further to note that in the class, no child dislikes PE or wants to disengage, in fact they enjoy working together in PE activities (Appendix 35). 
Teacher B mentioned within the class currently, children tend to disengage when they have low self confidence in their ability, are frustrated with the team or cannot cope with losing. If this happens the teacher removes them from the situation, so it does not escalate while making sure that they are still involved, for example by being the referee. Or if a child has a low skill level, then the teacher will engage in a one to one teaching style to help that child develop a specific skill. It is further noted that the provision is adapted in order to make sure that everyone can be involved within PE (Appendix 36). This is supported by Vickerman and DePauw (2010, p.139), who state that disengagement and low self-perception can occur if a child is unable to execute a certain skill. As such if the teacher is trying to upskill individuals then they are less likely to disengage. It was also noted within observations there were children who were disengaging from the game by physically distancing themselves from the area of play. However, the teacher was encouraging them to get involved in the game and praising them for any small participation (Appendix 37). 
Teacher C stated that in order to prevent disengagement the teacher uses pupil voice. This is a big part of the school as they encourage children to have a say in their own education while obviously teaching within accordance of the curriculum. It is further suggested by Teacher C that if the children have a voice and their interests taken into account, they are less likely to become disengaged (Appendix 38).  It is acknowledged by Hall and Gray (2017, p.250), that both children and teachers suggest for children to be engaged in PE activities it is important that a relationship is built where communication from both parties is valued. This includes children’s interests and suggestions being taken into account in PE. 





















Chapter 5 - Conclusion 
Within this chapter the author will aim to synthesise the information collected within this research project and draw suitable conclusions. The overall aim of this research project was to obtain a deeper insight into how teachers develop the social wellbeing of children within PE in primary school. It is clear there are multiple ways that teachers attempt to develop social wellbeing within PE. 
Within the literature research and the primary research within a school, it is acknowledged that there is a clear link between PE and social wellbeing development, however there is some debate over whether the affect is positive or negative. It can be determined from the research that the affect, be that positive or negative, of PE on social wellbeing is highly linked to the teacher’s provision and the relationships they have with the children. 

Findings and Suggestions
· One of the most prominent findings was the use of pupil voice within PE and how this can have a big impact on children’s engagement and consequently ability to successfully develop social skills. As such it is important that children have the opportunity to have control over their own PE and social wellbeing development, as well as a responsibility for their own learning.  
· Another finding is the need to be vigilant when grouping children. Grouping children with different skill levels, the same children continuously or children with present disagreements, can have an effect on the success of PE sessions and social wellbeing development. Giving children autonomy over decisions in PE was recommended from the research but this needs to be highly monitored by the teacher to make sure that pairings and groups are not detrimental to social development. 
· It is also evident that within PE teachers encourage the development of a range of social skills that will benefit the children throughout their whole lives. Research has also indicated that although some situations in PE which are designed to develop certain characteristics, e.g. competitiveness, can result in some difficult behaviours, this development is essential for children to be able to deal with situations in future life. Therefore, teachers should not shy away from these characteristics but embrace the discussion about the resulting behaviours with the children, so they are socially equipped to deal with the challenges that PE, and indeed life, can sometimes present. 
· The importance of a supportive, caring environment is also a finding. It has been determined by the research, that an ethos of a school and class can have a massive impact on how social wellbeing is developed within PE. The teacher instilling a supportive attitude for everyone in the class, allows children to feel comfortable to engage socially in PE, including those with ALN and children who have a lower skill level in certain areas. It also provides the opportunity for some children to develop as a supportive peer or even a supportive leader. 
From this research the author, as a trainee teacher, has been able to gain a better understanding on how teachers can establish clear links and development between PE and social wellbeing. The knowledge gained from this research project can be used to inform future practice in PE. Also, the process of undertaking this research can be used to aid future research projects within teaching, which is an essential part of the profession as noted in the new Professional Standards for Teaching and Leadership (Welsh Government, 2019b, p.48). 
All of the information and research undertaken for this project along with the discoveries, should assist in improving the author as a practitioner. Clearly from this project it can be ascertained that attention needs to be given to the social skills that are being developed within PE as this can have a large impact on the social wellbeing of children in primary school. Also, the importance of the teacher’s role in developing social wellbeing within PE should not be overlooked, as it can have a large impact on the progress that children make socially. 
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