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Introduction  
This reflective essay will discuss different techniques. I have learnt and applied during this term and last term. The aim is to use the Gibbs reflective model (Gibbs, 1988) to create a written evaluation that reflects my learning journey, as noted in my actor’s journal. It will also show the importance of combining acting with research skills and academic writing.
 
[bookmark: _Int_k7ffsMY3]Initially, I questioned my vocal technique in terms of applying an American accent to the ensemble and duet pieces. Gausnell (2022) suggests prating articulation and placement of speech sounds, and prosodic qualities of the American dialect whilst reading the words of songs before applying to music. I acquired the knowledge about singing and speaking in an American accent and appreciate that Singers use their voices as instruments for artistic expression. I appreciate that they may intentionally modify their pronunciation or accent (Speak More Clearly, 2025). I found a New York accent challenging as my accent would turn Southern. This would get me quite frustrated. To overcome this drawback, I researched websites that demonstrated a New York accent and applied a listen, practice, and application technique. This proved successful and I was able portray the character Pat in I Love you, You're Prefect Now Change musical with the correct accent during the performance. 

During the module, we were given the opportunity to partner with a colleague for a duet. With my neurodiversity, working with a partner is most helpful in terms of developing confidence and a better understanding of the work, as their description provides a clearer understanding of the expectation. Furthermore, Carl Rogers (2002, p. 27, quoted in  Wald and Hartland (2022) explores the advantages of this pairing for both students, in terms of Vygotsky's zone of proximal development model and “the facilitation of signiﬁcant learning rests upon certain attitudinal qualities that exist in the personal relationship between the facilitator and the learner.” The trust in my partner allowed me to feel comfortable within the pairing process and developed my confidence and understanding of the task. Effective peer learning is driven not only by the delivery of knowledge and teaching strategies but, crucially, by the quality of interaction between the more capable peer and the learner. Peer training confidently brings together strong instructional practices with a clear focus on the emotional and relational dimensions of learning, affirming that genuine care, demonstrated through empathy, a supportive stance, and attentive listening, is fundamental to meaningful and successful learning experiences (Nodding, 2012). 

Through the trust exercises practiced during this module, I gained an understanding of how to trust my fellow peers and applied this in a wider context, such as ensemble work. Having researched this technique, I have learnt that the Frantic Method, as outlined by Graham (no date), can enhances performers’ understanding of how their bodies communicate meaning, uniting physical strength with nuanced expression. Through movement as a guiding force, the method builds a heightened level of physical awareness that is confidently applied in both moments of stillness and in bold, dynamic, and visually compelling performance 
. I will use my learning in the future by applying this technique to practice within the musical theatre industry. 

Meisner’s Repetition technique was introduced in this module. From the practical lessons I learnt how to connect with a partner in a professional manner. The exercise undertaken made me aware of my lack of focus during paired activities. Nonetheless, these exercises provided an opportunity to recognise peer emotions and consider this when performing and enlicting connections. Shirley (2010) outlines Meisner's belief that ‘an Ounce of behaviour  is Worth a Pound of words’ (Meisner and Longwell 1987, p. 4), emphasising that it is only through the ‘reality of doing’ (Meisner and Longwell 1987, p. 16) that the emotional life of the character can be revealed. I will use my learning in the future by applying Meisner’s theory (Shirley, 2010) in ensemble atmosphere and working confidently in the performing industry. 

[bookmark: _Int_ZJcAJdnW] Again in this module, I understand from Uta Hagen research, the importance of building a character profile prior to performance. Having read I now appreciate the art of self-questioning, beginning with “Who am I?” and confronting the character. Hagens (2009) approach to character preparation encourages actors to fully step into a new identity by building a detailed backstory that helps me feel grounded in the character’s world. By exploring both the character’s external life, such as their background, relationships, and experiences, and their internal world, including hidden fears and subconscious needs, actors can begin to understand not just what the character does, but why they do it. Paying attention to how other characters talk about and react to my character in the musical also helps me to clarify what my character wants, avoids, and struggles with. When all this research comes together, it feeds an actor’s inner life and makes choices on stage feel more truthful and purposeful. Although the process can feel demanding and time-consuming, Hagen (2009) reminds us that the effort is worthwhile when it leads to moments of real connection and inspiration in performance.

In conclusion, this reflective essay has demonstrated how my learning journey across this module has been shaped by the integration of practical acting techniques, research, and academic reflection, guided by Gibbs’ reflective model (Gibbs, 1988). Through developing my American accent, I learned the value of persistence, research, and structured practice in overcoming vocal challenges, which directly enhanced my performance confidence. Collaborative duet work highlighted the importance of trust, peer support, and emotional safety in learning, particularly in relation to my neurodiversity, reinforcing how effective partnerships can deepen understanding and confidence (Rogers, 2002, referenced in Wald and Hartland, 2022). Practical trust exercises and the exploration of the Frantic Method expanded my physical awareness and ensemble skills, enabling me to communicate meaning through movement with greater intention (Graham, no date). Similarly, engaging with Meisner’s Repetition Technique strengthened my ability to remain present, focused, and emotionally responsive when working with others (Shirley, 2010). Finally, applying Uta Hagen’s (2009) approach to character preparation reinforced the importance of detailed research and self-questioning in creating truthful, grounded performances. Collectively, these experiences have shown me that successful acting relies not only on performance skills but also on reflective practice, collaboration, and research. I will continue to apply these techniques as I progress in my training and move towards professional work in the musical theatre industry.
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