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Introduction 
My initial thoughts are mirrored by Fry et al (2105: 3). ‘The roles of those teaching in higher education (HE) are complex and multifaceted’. 
As a novice,  the quality of the information I am accumulating is under speculation, especially as, ‘there is never a moment when there is not some change being proposed’ {and this is} ‘bound to cause some confusion to the novice’. (Denby, 2015: 23). 
As a prerequisite I used Kolb (1984) four stage model of learning.  To compliment this, I also referred to Gibbs reflective cycle . I have not found reflective practice easy, but as Thompson and Thompson (2008: 79) note: ‘There are…. strategies and techniques that can be drawn upon to help us to develop critically reflective practice’. 














The rationale behind the lesson

‘The idea that there is more to intelligence than just the type valued in school is certainly not a novel idea (Bar-on and Parker, 2000: 137). Avis et al (2015: 102) highlight that ‘Many adult learners have had less than positive experiences of education in the past’. 
I therefore gave thought to the emotional influences, as well as diversity in age and abilities. Avis et al (2015: 100) ) highlights the ‘Kennedy report (1997) ‘which explicitly seeks to promote a more diverse social profile of learners’. Hyland and Merrill (2003: 30) in Avis et al, 2015: 101), suggestions that ‘Economic competitiveness and social inclusion motivate today’s policy as ‘twin pillars of learning’ This helped shape my lesson. This approach to HE does has opposition.
The HEA, formed as an indirect consequence of The Dearing report (1997) ‘to enhance student learning’ (Campbell and Norton 2007: 11). However, Armitage (2012: 13) critiques:  ‘The primary business of HE is knowledge and research, not developing competencies or skills….devaluing knowledge and critical thinking’. 
There is the argument that like any business HE institutions are essentially selling a product. ‘A sceptic might say that they offer what their market wants’ (Hughes, 2007: 10). 
Taking these opposing views into account my rationale was to appease both sides of the argument. To be more learner centred, but also a lesson that would engender critical thought and question normative values and beliefs. (Petty 2015: 402).
[bookmark: _Hlk531469106]Gardner’s (2006) ‘Existential intelligence. To ‘challenge the assumptions on which rules and beliefs are based, by questioning the fundamental values of society to affect change. Minton (2005: 8) reminds us: ‘Learning is change of many things, including knowledge and ideas, beliefs and attitudes’.
FMCG linked into and followed on from my previous planned lesson of sustainability. The overuse of non-recyclable plastics is a current issue and why have we not had the incentive to come up with a viable alternative. This incorporated the cross-cutting themes of global citizenship, sustainability and problem solving, as well as considering creativity and innovation in the wider context. As ‘In the ‘real world’ creative skills are vital’. (Petty, 2015: 301), and to look at the subject from an entrepreneurial perspective. I honed in on perishable consumer goods, specifically the non-consumable cut flower industry.  Incorporating ‘creative activities…increase the learners sense of self-worth’. (301). 

Lesson design and planning

Having established the ‘what and why’, I considered ‘How who, where and when’. Additionally, the what method of delivery. 
The lesson favours experiential learning, . However, there is a validity in (Petty 2015: 11) argument that the theories ‘supplement rather than contradict each other, and often overlap in practice’, and I have found value in more than one. The humanistic theory,  ‘based on ‘self’ integrating the concept of Knowles (19) principles of andragogy. Constructivism and Blooms taxonomy. Curzon and Tummons (2013: 102) also argues that ‘Learning is always a social, shared process. The ‘interaction between learning and the social and cultural environment’. (Fry et al, 2015: 63). The concept of communities of practice, so important in management today.
Identifying the need
Consideration was given of the needs ‘directly influenced by andragogy’ (Armitage et al (2015: 103). A diverse cohort from baby boomer to generation X have ‘different aspirations, attitudes and values. Gravells (2014: 239). People act differently depending on the situation they are in and the people they are with’ (163). Berne’s (1983) Psychology of human relationships has been useful. Avis et al (2015: 142) refer to the Warnock report for differentiation.
The introduction of learning styles was central to the concept of differentiation the ‘learning activities that accommodates….all learners’. (Evans and Waring, 2011, p.152 in Waring and Evans 2015: 110). However, caution is offered by Armitage et al (2015: 99) as they acknowledge the ‘bewildering array of models’, noting that the ‘VAK model has been subject to challenge’. However, (Coffield 2005: 6 (100) ‘recommend discussing different approaches to learning’. With caution I have incorporated it in context. In consideration of the topic and activities the left brain/right brain theory is undeniably relevant. As a learning tool, it explains strengths and weaknesses, giving meaning to linear and lateral thinking and Gardner’s theory of ‘multiple intelligence’ whose  ‘intrapersonal intelligence’ has been hugely beneficial as a reflective tool. To consider learning preferences the work of the post Freudian psychologists Carl Jung useful and the MBTI personality indicator is also of use.
Contemporary learning activities. 
It goes without saying that the activities were strongly influenced by the topic and theories. These activities formed the basis for the cross-cutting themes and assessment criteria. I did feel they had variety and substance to ensure that individual needs were met. These and further reference to cross cutting themes, as well as and motivation the assessment process will be addressed in detail in the Reflection and critical evaluation. 

Critical reflection and evaluation
My initial response on completion of my lesson was disappointment,  but I will endeavour to incorporate some positivity into the equation in this reflection. Initially, had felt quietly confident. If a little  nervous, but I had put a lot of effort into the preparation. 
I was scheduled to deliver my lesson second in a cohort of eight. In the new group of six I was last. This did have a detrimental effect on my delivery, and I agree with  Francis and Gould (2013, p.202) that  ‘How well you do in microteaching…will not just be about planning, knowledge or skills; the attitudes….will also influence the outcomes.’
On delivery much of my mental preparation was forgotten. I had over-prepared. I had been too ambitious and failed to be adequately SMART. However, my first catastrophic mistake lay in the failure to introduce the aims and learning outcomes. They were on my lesson plan, but I hadn’t put them on the PowerPoint. Fry et al (2015: 88) note: ‘Learners need to know where they are going in order to get there…. Alan (1996) coined the useful term educational intent’. The PowerPoint was used as an informative backdrop, unfortunately I also failed to put the references from each slide at the end.  
The activities, assessment and incorporation of cross-cutting themes
The assessment was predominantly informal and formative, and  based on the principle of assessment for learning, bar the final activity as an informal summative assessment. ‘ Gravells and Simpson (2014: 148) note that assessment should not be in isolation from the teaching or learning process. 
Armitage et al (2015: 135) underlines the importance of Dialectic or Socratic method; ’a simple way of monitoring progress and understanding’. Throughout the lesson I tried to use only one question at a time (Gravells and Simpson, 2014: 162). Open, probing, hypothetical and reflective questions. I have learnt  you can research what you should be doing, but when put in the position where you should implement it, you just don’t. I think this can be likened to the four stages of competence. (Burch)
Following my introduction, I commenced with a ‘fun’ finding out exercise based on crowdfunding. ‘A highly effective methods for ascertaining what students already know’ (Gadsby 2018). Principally for secondary school, Gadsby believes it ‘can be easily adapted to suit particular ages and subjects’. I felt that for HE it was best to refrain from screwing up paper and throwing at someone, so, each learner was encouraged to write down examples of FMCG and place these upside-down and mixed up for anonymity. We then discussed their ideas. 
I felt it went well. A fun and easy activity and formative assessment, covering CCT of literacy and acted as a bit of an ice-breaker. The cohort showed some prior knowledge. My critique of this was that I felt that within my original cohort of eight the additional numbers would have made it a more interesting task, but it is something I would consider using again. 
Moving on to perishable FMCG. The second activity merged GC, sustainability, creativity and problem solving CCT. This was the activity I was most enthusiastic about. Aimed at affective and cognitive domain the essence was to engender critical thought. This discussion activity was based on the strategy of developing values and questioning thoughts and opinions? (Sdera). ‘As the best way to teach is to get students to reason’. (Petty, 2014: 325) 
My respect for Rawlins (1971) is mirrored by Petty (2014: 349) and the idea for ethical spectacles as a platform to encourage ethical thought, would in retrospect, have been more successful, and easier to manage. The discussion predominantly focused on plastics, but the idea was to reflect on environmental ethics. I hoped for more enthusiasm and it was a bit of an anti-climax. Perhaps the predominant subject background of health and nursing was not in my favour, and I don’t think we naturally wish to think beyond our comfort zone. Petty (2014: 347)agrees: ‘Many people use their power of reasoning to support self-interest…especially when the truth is unpalatable!’. However, If I am honest, I didn’t manage the activity well. Teachthought point to experience. To ‘spark meaningful discussion…Professional development can help overcome challenges’.
The third activity incorporated entrepreneurship, encouraging learners to consider the pressure on small businesses. Fry (2015: 337) sees it as a ‘evolving concept’ believing the teaching needs to be ‘experiential (Kolb, 1984), learner centred (Gibbs, 2002)…. innovative and real world orientated’. 
Aimed chiefly at the cognitive and  psychomotor domain, the practical learner centred activity of corrective practice’, which Petty (2015: 198) believes is an ‘obligatory teaching method’. The undoing and subsequent construction of a buttonhole. I felt the activity went well, but it was too rushed. 
I tried to keep the demonstration ‘short and highly focused’ (Minton 2005:170). Probably too short. I had additionally, made a design in advance. The leaners worked  well as a team. The focus was on CCT of problem solving and creativity 
I would use corrective practice again, but I found it difficult to manage. Petty (2015: 203)agrees. ‘At their worst not even, the teacher knows what is supposed to be happening. Additionally, to pay attention to learning differences, as Gregson and Hillier (2015: 242) caution: ‘Analysis of an activity might suggest that some people learned from physically manipulating objects…. while others learned from watching and listening’. Personally, I have a tendency to have the expectation that people learn in the same way as I do.
There seems to be a push towards viewing creativity from a cognitive perspective. My evaluation is that we should encourage creativity as a form of intelligence in its own right. Culling ford (2007: 133) agrees This viewpoint emphasizes open mindedness’, the celebration of  difference and originality. The essence of De Bono’s lateral thinking {which} encourages unconventional ways of looking at things. (Cottrell 2014). 
The final activity along with questioning was the summative assessment. A gapped handout, which  Addrijournal (2014: 14) believes ‘can boost attendances {with} active learning. ‘They are {also} useful to fill in time during a lesson’ (Gravells and Simpson, 2014: 137), but I have to be critical and admit that I had hurried over some of the contents of the questions, so it was not a fair appraisal of learners ability. Additionally, as we were getting to the end of the day there was a lot of noise. Some student find ‘gapped handouts challenging if you continue speaking, so …pause and allow the students to concentrate’. (Sussex university, 2012).
Peer assessment and feedback
I concluded the lesson just over time, with a printed evaluation. It was anonymous for a more honest appraisal and evaluation. the feedback I received was quite honest. Not discussing clear learning objectives and added to this the fact that I didn’t conclude the lesson with an assessment and evaluation. That I was nervous and did not project my voice sufficiently. The positive feedback I received is on the assessment attached. 

My initial reaction of a small peer group was, if I am honest, one of relief. On reflection I quickly became a little sceptical of the technique. Predominantly because we were too inexperienced. Reece and Walker (2007: 368) underline the need for ‘quality and type of feedback…if it is going to lead to improvement’. I found it was a huge responsibility, as a summative assessment. Waring and Evans (2015: 149)  ‘see it essentially as a formative process… an activity to support the learning through feedback’.

Impartiality was another consideration: ‘Teachers may be concerned that the feedback {is at} risk of being biased, or otherwise partial, perhaps as a consequence of group dynamics or friendship’. (Curzon and Tummons 2015: 399) This is a valid critique. The cohort was from a predominantly social sciences background.  I felt my exploration of sustainability and entrepreneurship was something that the group as a whole was not particularly interested in. Therefore, the discussion that had an ethical environmental slant did not really ignite a passion that I had hoped for. On a positive note there is an argument of producing ‘confidence and skill to reflect and evaluate independently of the teacher. (Petty, 2015: 316).

Evaluation 
What I would like to firstly do is add to the list of the less complimentary feedback. I did not to do justice to the lesson, not so much from the perspective of preparation, which I put a considerable amount of effort into. I was basically over ambitious and set too many aims and learning objectives. The lesson therefore lacked focus, mainly because I was rushing to get through the activities instead  focusing on the learners and learning process. 
I did not discuss health & safety, although it was written on my lesson plan. I did not conclude the lesson by evaluating learning outcomes and I managed the activities badly. I have also created a situation where there is far too much to reflect on. The predominant lesson learned is simplify the lesson with less content and material. A slower pace, better to do one thing well. Try to relax and enjoy it. Petty (2015: 11) agrees, ‘not covering new material too quickly’. 
I think another lesson learnt is the forms of knowledge we produce use and develop as teachers are closely related to the feelings and perceptions we hold. It is our identity what we stand for. But equally we need to understand the learner. 
I also query the emphasis on the reflection which it would appear ‘constitutes a significant aspect of the curriculum’ (Curzon and Tummons 2015: 428. Once completed I was aware of precisely what I had done badly and writing it down has not altered my initial response in any shape or form. Writing this assignment this is the only topic that has triggered an emotional response. Waring and Evans (2015: 161) question the effectiveness; its application in and across contexts (Stein 2000 (162) and the power dynamics associated with it (Brookfield, 1995 (162).
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