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CURRENT THINKING AND PRACTICE IN ORGANISATIONAL MENTORING AND COACHING

Abstract:

It is evident that mentoring and coaching are in every teaching practice.
The propose of this paper is to demonstrate that mentoring and coaching have a distinguish significance and propose, but at same time it would be difficult to apply one with out another. This paper is an investigation based in articles that focus in the mentoring and coaching and different areas, comparing the principal concept and propose of the subject.
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Introduction

“Not many of us can say we have been "coached", however. In fact, few of us would be able to give a clear definition or comparison of the two” (Jones, 2014).
Mentoring and Coaching have been mentioned in a variated area in a past few years in areas like education, business, sports etc. Many articles try to give a clear definition and comparison about each of them demonstrating the benefits and impact they can have in the mentee’s progression.
But looking in the professional practice organisational, mentor and coaching should not be separated from each other on the delivery of the mentee support.
When we mention particularly the teaching profession, mentoring and coaching they complete the important cycle of give an opportunity to ear, identify the problem and guide the mentee giving them the best advice, and tracking their evolution.

Mentoring 

In a professional and educational set, mentoring practice has been seen as an important development activity that influence positively on the grow and professional development in the relationship in between mentor and mentee. Although in the higher education the access to the mentoring support it is more difficult due to several factors.
Boice (1992) suggest that due to lectures may there for be more unwilling to mentor others mentoring practice was not freely available to lectures in high education.
A few changes have been noticed or made in this particular area Samabunjak (2006), with the female staff where has been reported the believes of marginalisation due to the political nature of education institutions Gibson (2006) 
Mentoring has play important part in terms of development of the staff, with the intention to make the mentoring more available to the lecturers, where some recommendations like setting up of formal mentoring programmes (Gardiner 2005).
Normally there it involves two academics approaches to working in a formal plan working together. Mentor which normally is the figure with more academic experience and more knowledge in the subject area, and mentee the figure with less academic experience and knowledge working or studying in particular subject area. 
In the higher education mentoring is see as figure that will motivate (De Vries, 2005), incentivise, with the intention of supervise and help the mentee to progress (Ehrich et al. 2004) in their career or personal development (Burke and McKeen, 1997; Higgins, 2001). 
Coaching 
The practice of coaching, it is seen as helping relationship in between a less academic (in this case the mentee looking for support to find a solution to solve the problem acting as a client) and the coach (the more academic experienced which will provide the support, identifying the problem and finding the solution that would be the more suitable to the client, acting as a consultant).  
There is five phase model that represent the key path to guide the client.
Groundwork – Is the construction of the relationship in between the coach and the client, where the coach will apply technics such as active listening and formalise questions instead of prescribing specific actions.
Assessment and feedback – It is an important tool to give the client a clear picture of themselves as educational leaders, having a better effect when that feedback practice is reviewed with the client.
Goal setting – This is a phase of transition from informed perspective, where the coach will identify the goals of the client, to design a meaningful path, that would help the client to archive the best results measuring an achievable and realistic goals.
Action plan – Would break down the and organise specific path, give the client a structured step by step all the procedures to meet the to materialize his objectives.
Ongoing assessment and support – provide the measuring progress of the client in each phase or step of the journey. Normally it is applied as a challenge, providing encouragement, support and motivating for the client, keeping on track all the plan that has been set previously. (Mladenovic M, 2012)


Having those two practices briefly defined, it is notable that to put in practice the techniques, it will depend a lot about the circumstances for it to be successful. The relationship in between mentor/coach and mentee/client it is what is going to be one of the most important factors.
However, coach and mentor should not be involved in the assessing or marking the mentee. Depending of the number or student that would have an class or the number of client that would have in the work placement, having the mentor or coaching evaluating just a few individuals, may lead those professionals to commit an preconception or bias judgement, because of their involvement on the process of the mentees/client.


Conclusion


It is comprehensible why academically we intend to separate and define things, formalising ideas that could be the key of the success of our society. However, mentoring and coaching they should peer each other for the best of the mentees/client.
Based on the two academics approaches and five model of coaching it is evident that the both practices create an educational suitability that could and should be interrupt as soon that it is identified that the mentee/client had archived the goals.
The academic approach and the model of coaching creates and sustain a teaching cycle, that would not be complete in if one of those two be absent. This cycle starts from listening (coaching). them after reflecting upon the narrative it would ask some question to formalise ideas (coaching). After having a better idea of how and where it would be possible to guide the mentee/client (coaching), it would set up the task where the coach will be monitoring the progression giving tips, incentive, motivation (mentor).
But unfortunately, they are not a scientific method, where the result would all away have the same answer. 
Mentoring and coaching would only result in practice if the approach it is humanistic. The professional in charge would need to take control of the situation creating a connection with the mentee/client, but at same time it would need to have common sense to deliver the best support.
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Abstract 

Having in consideration the current pandemic of corona virus situation, and the concerns about how it could affect the education in many aspects, peer coaching could be the way to find the solution giving a continuity on the in compulsory education sector.
This paper  will demonstrate how could the peer coaching could be effectively become a essential method to apply in occasions where the public services need to be closed in times of public calamity, and how could it be important in the future development of the staff that would be practice it.  
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Peer coaching 

For the benefit of the teaching practice, peer coaching, it is what could be considered the internal management of process, where professionals of education (can be two or more) would work as a group to reflect on the current practice, developing, readapting the skills, and expanding their knowledge, in order to deliver the subject they are teaching according the circumstances.
[bookmark: _GoBack]It is a practice that do not provide on-site a continual coaching, which is different than the traditional.). Besed on the Morgan et al (1997) it been proving that the effectiveness of the pre-service of teacher’s teaching, increase the success of the learning task with the peer coaching. 
even though I believe its effectiveness in the development of teachers' careers, in peer training it is sometimes received with a certain taciturnity. A questionnaire conducted by Lam (2001) showed that in Hong Kong 1,400 teachers did not welcome new teachers while watching their class.
Ironically, the resistance to peer coaching, contradicts the recognition of the benefit on the teacher development. According to Hargreaves “teachers are actively interpreting, making sense of, and adjusting to, the demands and requirements their conditions of workplace upon them (p.211).”
It does suggest that the success of the teaching practice, it depend of cultural atmosphere that surround the teaching place and could have a positive or negative impact on their behaviour which in turn can affect their performance (Lau, 2008).
Socially, peer coaching could bring a great benefit among the students and teacher. According a recent news from WalesOnline says that “Swansea University has cancelled all face-to-face lectures and seminars because of coronavirus” “ (Bannon, 2020), Swansea. This is the moment of calamity where the educators would have to face and take an important decision for the well-being of the health of its students while having to continue the education system.
Obviously, this is a private decision, that would not be published in public, but it is time for the teacher gather their knowledge an find the best way to reduce the negative impact of not having the one-to-ones, and use por examples software’s that would help them to continue their practice. 

The is a variety of method that could be used to adopted to promote teachers’ professional development.
Giving an example, some of the frequently adopted methods is to invite and expert to give an update on the pedagogical knowledge or best practices to teachers.

The socio-constructivist approach of learning it is a theory that focus in an online professional learning community thought the peer coaching. It is a community that share and how to manage in the positive way Ideas, stories, ICT tools through online software’s. 






Conclusion

although it is not favoured by some education professionals, it can be one of the ways to make teachers, coaches and mentors continue to upgrade their way of thinking and acting in the face of the times. I mean in this case the technologies, which is in an era in which it constantly changes without the possibility of following its evolution. but in this case peer coaching will be beneficial because academic professionals will be able to teach each other.









Bibliography
Bannon, C., 2020. Swansea University has cancelled all face-to-face lectures and seminars because of coronavirus. [Online] 
Available at: https://www.walesonline.co.uk/news/wales-news/swansea-university-closed-lectures-coronavirus-17922118?utm_source=facebook.com&utm_medium=social&utm_campaign=wales_main
[Accessed 12 03 2020].
Boice R (1992) The New Faculty Member. San Francisco, CA: Jossey-Bass.
Burke RJ and McKeen CA (1997) Benefits of mentoring relationships among managerial and 
professional women: A cautionary tale. Journal of Vocational Behaviour 51: 43–57.

De Vries J (ed.) (2005) More Than the Sum of its Parts: 10 years of the Leadership Development for              Women Programme at UWA. Perth, WA: University of Western Australia.

Ehrich LC, Hansford B and Tennent L (2004) Formal mentoring programs in education and other 
Lam, S.-f. (2001). Educators’ opinions on classroom observation as a practice of staff development and appraisal. Teaching and Teacher Education, 17, 161-173. 

European Mentoring and Coaching Council Guidelines on Supervision, downloadable from http://www.emccouncil.org/ (accessed 1st November 2008) 

Gardiner M (2005) Making a Difference: Flinders University Mentoring Scheme for Early Career Women Researchers. Adelaide, SA: Flinders University, South Australia. 

Gibson SK (2006) Mentoring of women faculty: The role of organisational politics and culture. Innovative Higher Education 31(1): 63–79. 


Hargreaves, A. (1988). Teaching quality: A sociological analysis. Journal of Curriculum Studies, 20, 211-231. 

Lau, S.-F. L. a. W.-. S., 2008. Teachers’ Acceptance of Peer Coaching: Impact of Collegiality and Goal Orientation. Journal of School Connections, Volume 1, pp. 3-24.


http://www.associationforcoaching.com/about/ACSuper.doc (accessed 12st November 2020) 

Jones, A., 2014. Coaching v mentoring: what works best for teachers?. [Online] 
Available at: https://www.theguardian.com/teacher-network/teacher-blog/2014/aug/05/coaching-mentoring-teachers-professional-development
[Accessed 03 2020].


Mladenovic M (2012) Mentoring in higher education. Available from: http://milostraffic.info/PDFs/ Mentoring%20in%20Higher%20Education%20-%20Mladenovic.pdf (accessed 11 March 2020).


Rogers, J. (2004), Coaching Skills, Maidenhead: Open University Press. Association for Coaching – Coaching Supervision Information Sheet 


Sambunjak D, Straus SE and Marusic A (2006) Mentoring in academic medicine: A systematic review. 
Journal of the American Medical Association 296(9): 1103–1115.




