



Element 1
Compare and Contrast 2 Reflective Models
In ‘How we think’, Dewey (1910) explains the process of thinking as a sequence of ideas, and how reflecting on those ideas gives order that can determine outcomes. Reflection is essentially ‘thinking about thinking' and according to Dewey’s ‘Theory of Inquiry’ (Zwozdiak-Myers, 2012; Dewey, 1933) there are a few reflective attitudes to consider. Firstly, Open-mindedness, which involves actively listening, consideration of varied perspectives and be open to possibilities (Hallet, 2013). Understanding that being open-minded allows professionals to question practice, beliefs and theories that allows them to conceptualise new ideas to inform new outcomes (Aubrey and Riley, 2019).  Secondly, practitioners taking Responsibility to find the meaning and reasons behind their actions and to accept any misconceptions or consequences that may occur in practice, with the attitude to be open to criticism and accept new ways to improve practice (Nurfaidah, 2018). Lastly, to practice and reflect with Wholeheartedness, where practitioners are passionate and enthusiastic about their practice and profession (Bottrill, 2020). They wholeheartedly examine their practice and take responsibility in reflecting regularly with the vision of turning reflection into learning opportunities to improve professional development and practice (Zwozdiak-Myers, 2012). 
Schön (1991) emphasises the importance of reflective practice and how practitioners can ‘reflect-in-action’ and ‘reflect-on-action’ which can challenge assumptions and preconceptions to inform effective strategies to improve practice in the moment and after (Bolton and Delderfield, 2018). Reflective practice is based on theory and research which is used by practitioners to develop effective professionals that make vital connections between theory and practice (Lindon, 2012). Effective models for reflection can be used to support professionals with reflective practice. There are many types of models Gibbs (1988), Schön (1983), Rolfe (2001) and Boud (2005) to name a few, the models vary but they share similar features and there is no right or wrong models although a practitioner may favour a specific model structure (LA Trobe University, 2020). Consideration of Dewey’s (1933) reflective attitudes will also support practitioners to effectively use reflective models. Gibbs’ (1988) and Rolfe’s (2001) model will be discussed further these models have a cyclic process or framework which can be entered at any stage to support the process of reflection (Rodger, 2012).
Gibbs’ model consists of six stages whereas Rolfe’s consists of three, initially the idea of only three stages can appear inadequate and lack depth, one could assume Gibbs’ model will be more adequate having six stages. However, research into Rolfe’s model disproves the preconception as the Framework for Reflexive Learning, (Rolfe et al., 2001) identifies different levels of reflection within the stages that prompt and deepen reflection (University of Cumbria, 2016; Skinner and Mitchel, 2016). First impressions and preconceptions can be misleading, suggesting that being open to possibilities, gaining knowledge, understanding and experience of the models will truly reflect the adequacy in meeting the practitioner’s reflective needs (Bleach, 2014). Another thing to consider in the cycle is the amount of stages versus the amount of time a practitioner may have, therefore swaying which model is used. Thompson and Lewis states that reflection can often be considered ‘time consuming’ and ‘a waste of time’, which supports the need for a quick and effective model to improve and enhance practice and progression (Thomas and Lewis, 2016). Time management is the ‘responsibility’ of practitioners and (Hallet, 2013) and according to UK Essays (2020) Rolfe’s model provides clear, simple and effective stages that can be taken further in three simple steps suggesting a quicker process. Whereas, Gibbs’ model has more stages which could take longer but has no scope for critical in-depth reflection (OT MSC Student, 2016). Even though Rolfe has 3 stages it requires more in depth analysis, in theory the models take as much time as the practitioner is willing to put in. 
The stages of both models implore the practitioner to reflect on observations, for example a Description (Gibbs) and What (Rolfe). The difference is that Rolfe’s model has no elaboration on what ‘What’, so what and what now, however in Gibbs it has for example ‘What happened’, (University of Sheffield, 2020) essentially giving two perspectives or prompts to reflect upon, what happened and to describe what happened. Firstly, consider the interpretations of each stage and Rolfe’s is too vague, although according to Skinner and Mitchell (2016) it gives flexibility for the practitioners to utilise the framework for deeper levels of reflection (Gray and MacBlain, 2015). Suggesting that the more experienced practitioner will have greater understanding of reflection and be able to interpret ‘the stages at a much deeper level. Now consider Gibbs’ stages, which are precise but limited to a specific ‘areas’ of reflection in comparison to Rolfe’s framework where depth can be added. Suggesting that Gibbs’ model may be beneficial for a specific experience and/or novice practitioner in the beginning of reflective practice journey. Both models can be effectively used depending on the practitioner’s experience and level of reflection needed. 
Gibbs ‘feelings’ stage, specifically prompts what the practitioner was ‘thinking and feeling’, research by Cigala, Venturelli and Bassetti (2019) shows a positive impact on professional’s well-being specifically, belonging, self-efficiency and agency which supports the need for feelings and thoughts to be reflected upon in the cycle to inform the practitioner about their emotions during reflection. While Rolfe’s model does not specifically prompt the discussion of feelings, nonetheless it could be argued that the flexibility and simplicity of the model leaves it open to interpretation and an experienced practitioner will consider these instinctively.  Donaldson’s review in Successful Futures (2015) states that the feelings and emotions of individuals should also be considered which is not reflected in Gibbs. Again, the flexibility of Rolfe’s leaves room for the feelings and emotions of others to be considered which offers varied perspectives of reflection which is greatly emphasised in the work of Dewey (1933). The importance of mental well-being and the impact on decision making is also reflected in the Well-being and Future Generations Act (2015) where one of the key aims is ‘A Healthy Wales’ and where it calls for consideration of the impact of this generations decisions will have on future generations. Sustaining that reflection does indeed need to consider thoughts, feelings and emotions and how decisions could have both negative and positive outcomes. 
Refelective practice and reflective models have been inspired by theorists and philosophers and models of reflection have been essential to support practitioners in their reflective practice. Through the evaluation of Gibbs and Rolfe’s models it is viable that both models are effective structures for reflection. The preference of model depends on the practitioner, the level of reflection required and the knowledge and experience of the practitioner reflecting. It also suggests that it is not the model type or structure that is important but the theory and research behind why practitioners reflect. A model is only as effective as the practitioner’s commitment to in-depth reflection. 
Element 3
Briefing Paper

Introduction to Reflective Practice 

‘’We do not learn from experience… we learn from reflecting on experience.’’ John Dewey.
(Good Reads, 2020)
Reflection is an in-depth ‘reflective thinking’ process that focus’ on previous experiences, beliefs, assumptions, and practice (Lubbe and Botha, 2020) to enable professionals to learn and develop. A professional that reflects on previous experiences gains the ability to recognise ways to learn, develop and progress individually and professionally. Professionals become shaped by experiences, their responses to incidents, moments and how they develop learning opportunities from reflection to gain deeper awareness and understanding of themselves as an individual and as a professional practitioner. (Brown and Hughes, 2018; Bolton and Delderfield, 2018).                                                                                                                                                                                                
Reflective practice is when professionals develop reflection as second nature within their practice and Early Years Setting (Open Learn, 2020). It allows the individual to have invaluable insight and the ability to candidly critique current practice, being open to other’s reflections and opinions and how collaboration and reflection can improve practice (Welsh Government, 2018).        
                                                                                                                                                                                      [image: Dimensions of Reflective Practice (Myers)](Research Gate, 2020)

Aspects of reflective practice includes: 
· Theoretical understanding of childhood and child development 
· The ability to interlink theory and observation
· Drawing valid and reasoned interpretations and assessments from observations 
· Using these assessments to inform planning and practice 
(Woods, (1998) as cited in Kay 2012)
Why being a reflective practitioner is important Professionals reflect daily as part of their role in Early Years settings and becomes a predominant tool can develop skills, knowledge and continue learning which influences practice (Ward, 2010). Professionals continually review aspects of learning and development whilst considering varied perspectives and influences recognising what went well and what can be improved - giving new insights and judgements. A reflective practitioner brings wholeness that is reflected in the quality of their work and personal development (MacLeod-Brundenell, 2004; Trodd, 2016). Reflective practice is an integral part of a practitioner’s role which results in effective professionalism, as reflections and evaluations drive change, improve practice, and inform future planning. Reflective practice enables professionals to reach self-awareness and self-actualization (Ratnaningsih, 2015) not unlike Maslow’s hierarchy of need whereupon progression and reflection can be considered throughout an individual’s journey to achieve self-awareness and to reach self-actualisation (Maslow, No Date). Effective professionals portray attributes, qualities and ethics that derive from reflection, critical thinking and analysis to problem solve and find solutions to improve provision and practice (Hallet, 2013). According to Bottrill (2020) adults and children should be co-constructors of knowledge and learning, bringing new ideas and concepts into learning and to be inspired by the environment. Recognising the need for professionals to reflect on the expectations of children and for professionals to take the same measured risks, to face challenges and to learn from them (Bottrill, 2020). Enabling holistic, effective and purposeful learning, practice and practitioners. 
Founders of Reflective thought and Experimental Learning. 

‘’Dewey believed that the path to quality education is to know the children well, to build their experiences on past learning, to be organised, and to plan well’’ (Mooney, 2000 p. 7). 
Providing quality educational and learning experiences philosopher Dewey believed practitioners need to have purposeful activities and understanding of children’s experiences to enable learning (MacBlain 2014). Recognising the uniqueness of individuals and their experiences but also that what individuals take from the experience will also be unique to them (Gray and MacBlain, 2015). Firstly, educators need to have good general child development knowledge and individual and specific knowledge of children in their care.  Secondly be willing and engaged participants to support children and themselves in expanding their knowledge and to learn together. Lastly, adopt in reflective practice, invest in observations and documentation to inform child-centred planning (Dewey,1933). Similarly, Aspects of Reflective Practice and the Dimensions of Reflective Practice reiterate the same ethos for practitioners, understanding, knowledge, observations, experiences, reflection, adaptation, change and growth (Mooney, 2000; Kay 2012; Research Gate, 2020). Emphasising the importance of reflection to obtain effectiveness as an Early Years Practitioner. A core component of professional development is the development of reflective practice as it prepares professionals to deal with challenges and complexities of the 21st Century, it also enables practitioners to follow the pedagogy ethos making effective decisions and planning to their own practice. Essentially becoming effective early years professional practitioners (Zwozdiak-Myers, 2012).  
Schön was influenced and inspired by the work of Dewey’s ‘Theory of Inquiry’ and became a great theorist in his own right, particularly on organizational learning, learning systems and reflective practice. He recognised there was a lack of reflection in the ever-changing world in which we learn and the importance of linking theory and action (Schön, 1983; Smith, 2001, 2011). Schön’s theory begins with ‘knowing-in-action’ (Dallos and Stedmon, 2009), then 2 types of reflection ‘reflection-in-action (During) and reflection-on-action (After)’ – knowing-in-action is when theory and best practice becomes embedded in us, ‘in action’ is the ability to reflect in the moment and on-action  is a reflection that happens after (Dallos and Stedmon, 2009; Schön, 1991). A combination of these provides practitioners the ability to become reflexive and reflective practitioners.Reflection in action
Reflection on action
· Experiencing
· Thinking on your feet
· Thinking about what to do next
· Acting straight away
· Thinking about something that has happened
· Thinking what you would do differently next time
· Taking your time


(Solent University, 2019)



Experimental learning is learning through doing, learning in action and in practice. It is an approach professional’s use to support children’s learning experience, it is also something professionals do within their own learning practice to enhance their knowledge and understanding. Learning experiences are developed upon by analysis and reflection (Experimental learning, No date). The approach develops active learners that are guided through the learning process empowering learners to figure things out themselves. It is also important to consider individual learning styles such as Howard Gardner’s multiple intelligences theory which suggests that if individuals have different intelligences then they may also have different learning styles (Howard Gardner, 1983; Reiner and Willingham, 2010). Similarly in the Qualified for life improvement plan (2014) 3 of the 6 key principles are ‘Learners being at the heart of all we do’, ‘Every child and young person benefits from personalised learning’ and ‘developing the capacity for a self-improving system’. (Welsh Gov, 2014). A way to include these into practice is to have an effective model for practitioners to use as a way of reflecting on their practice and their professional development to be able to support experimental learning and progress.

Reflective Models
A Reflective model is a concept or tool that provides guidance for practitioners when reflecting. The cyclic process allows you to enter at any stage of the process and completing the cycle for it to be effective. The process is continuous and ongoing mirroring the learning process where we think about thinking, analyse and reanalyse to continue developing and learning (Open university, 2020). Models can be used to reflect on the quality of practice and evaluate service effectiveness which is essential for effective practitioners to maintain high quality standards in their settings (Rodger, 2012).(Pammer et al. No Date)
Rolfe’s 2001 model of reflection is one of the simplest based on 3 stages. Description (What), theory and knowledge building (So what) and action orientated (What next) process of reflection (Bishop and Blake, (2007).

Boud’s (2005) representation is that reflection leads to further learning which is essentially the aim of reflective practice. Experience(s), Reflective process and Outcomes are the basis of the process with an additional breakdown in the circles of what to reflect upon in more depth (Bubnys, 2010).  
[image: ]
Gibb’s reflective cycle model (1988) has 6 stages and was inspired by Kolb’s learning cycle and is used in various situations for reflection in practice-based learning. It is a valuable tool as a starting point and encourages the use of critical reflection (Rumson, 2018). It provides the framework to learn from experiences allowing you to plan (University of Edinburgh, 2019).
“Learning is the process whereby knowledge is created through the transformation of experience” (Kolb, 1984, p. 38).
Kolb’s 4 stage model (1984) is commonly used for experimental learning theory and is used by many professionals to support reflective practice and learning (Morris, 2019).
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(St Andrews lean consulting, 2019)
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(Rolfe, 2001)



Reflection, Continuous Progression Plans and Effectiveness 
According to Lindon (2012) practitioners are most effective when they consider the own competence in relation to decisions they make and the effect they could have on children’s learning and wellbeing as well as their own. Consisting of lifelong learning, the will to reflect and develop professionally, finding scope for improvement (Lindon, 2012). Professionals are expected to be committed to their own professional learning, to be up to date with training, legislation, qualifications and research (Hallet, 2013). This enables professionals to enhance knowledge, professional growth, self-confidence and maintain effectiveness. Reflective practice and continuous progression for professionals is essential to maintaining high standards and quality practice in Early Years settings. Research by Bleach (2014) showed that following a CPD programme using reflective practice,  practitioners felt that they had gained knowledge on their practice and on themselves, they also linked their reflections with others to deepen their understanding which helped shaped their identities as professionals bridging the gap between theory and practice (Bleach, 2014). Reflective practice and continuing learning according to Cigala, Venturelli and Bassetti can positively impact the wellbeing of professionals where research found they had an improved sense of belonging, self-efficiency and agency (2019). Thus, improving professionalism, effectiveness, and the quality of practice. Pursak and Barney (2014) stresses the importance of working and reflecting as a collective to find new creative ways to share skills, reflect, evaluate and improve practice. This also confirms autonomy, agency and wellbeing, it also encourages reflecting with peers and colleagues to progress as an effective workforce. 
Summary 
Reflection is a quality that practitioners develop over time, the idea of being critical about your practice, views, and judgements and the willingness to improve through your personal and professional journey. Utilising reflection and reflective models as opportunities to improve skills, knowledge, practice and efficiency and understanding the impact of the process and how that shapes effective professionals. Reflection and progression are to be encouraged and supported within Early Years Settings for learning and development of individuals, professionals and workforce. Ensuring best practice, effectiveness and high-quality standards.
For more information -
Play Wales provides reflective practice workshops click here
A reflective practice workbook can be found here
Element 3
[bookmark: cysill]Reflective log
	[bookmark: _Hlk42861903]Brief description of the activity (no more than 50 words)

	[bookmark: _Hlk42864116]Mark making art activity, ALN session. 
Mix of materials and utensils for mark making on paper and card
Parent and child activity.
Led by myself and demonstrated the marks made by placing objects into paint and then onto paper.
Used the mark making to create artwork to take home.


	Aim/Objective of the activity

	Overcoming sensory barriers to enhance cognitive development, learning ways to create art safely for children with ALN.
Social and emotional development, a group activity among peers for peer learning and social interaction.
Fine motor skills development using the utensils to mark make and create art.
Creative, Exploratory and Symbolic play opportunities.
Inclusion, one child had never participated in any art activity and played solitarily during activity.


	Your role

	To demonstrate activity and model behaviour. Encourage and support children with ALN to participate while encouraging parents to learn and create play opportunities at home. Sharing knowledge, ideas and opportunities of play and to continue outside of sessions.
Building confidence, self-esteem, and resilience of the group.
Children with sensory needs are often unpredictable and impulsive - observations, supervision, and risk assessing to ensure a safe environment and minimise risk.
Observe and reflect on the achievements of individuals and group and evaluate session including children, and parent feedback to influence future planning.


	Positive aspects – why?  How could these be developed further?

	Inclusion – It was important to me include every child and that every child had an opportunity to fully participate. This was directed towards one individual who refused to do any art and craft activity and would pay solitarily with trains. I felt like we had to adjust our art session to be fully inclusive by observing and incorporating what he loved into the art – trains. 
I will continue to think of ways to incorporate themes specific to individuals interests into the sessions. 
Differentiation –Recognising individual’s needs and that some children seek sensory stimulation and others avoid, this can change sporadically, being reactive, adaptive and sensitive to their moods, needs and abilities will support this by providing a range of resources.
Having 2 or 3 variations of activities set up allowing the child to choose freely what they are comfortable with.
Creativity – knowledge of art enabled me to find solutions to meet individual’s needs and being creative with materials and resources to enable children to participate. 
To continue creating a wide range of resources to carry out activities that are voiced by the child’s interests and to create safe zones for ALN children to express themselves through art.
Wellbeing – both mother and child were excited and pleased with the first piece of art created during the session. All group members praised and celebrated together, and each had something to take home.
In the following sessions all children participated. The specific child now allows paint to touch his skin and created a footprint heart for Valentine’s day, which was not the activity but I reacted to the child’s wishes. This was quite the achievement and the whole group was proud of the development.


	Challenging aspects – why?  Link to your own practice.

	· Finding a way to encourage participation and maintain engagement due to ALN and behaviours of the children. Observations and conversations identified the needs of the children and once relationships and trust were built, we were able to plan appropriately for the session’s activities. This took time and will change as the children develop. 
· Finding ways to encourage parents to participate with child during session as some have ALN, mental Health and others lack confidence. In some instances, attachment and parenting skills need developing which needs careful consideration, understanding and empathy working alongside parents to support and demonstrate ways of engaging.
· ALN children have different and varied needs the ability to recognise, adapt and meet those needs takes time. Keeping up to date with training and where the families are in the diagnosis process is important as this impacts on wellbeing.
· Family support – appropriate referrals, safeguarding procedures and sensitivity is essential in these instances. 


	What knowledge did you demonstrate?

	Knowledge of children’s development and the foundation phase ethos of child-centred planning and how observations and reflective practice informs planning to ensure inclusivity and using that knowledge (Welsh Gov, 2015). 
Knowledge of the importance previous experiences and preferences to create opportunities to extend learning and an understanding that development is not a linear process. 
Knowledge of ALN through training, workshops, experience and legislation (Welsh Gov, 2018).  
The importance of play and providing varied play opportunities to enhance children’s learning (Play Wales, 2002).
How the environment (Bronfenbrenner 1976) can impact on development and learning and the importance of including the wider community, individuals, parents and peer to peer learning into the learning process (Successful Futures, 2015). 


	What skills did you demonstrate?

	Communication, compassion and empathy are necessary skills when working alongside parents and children especially those with ALN.
Patience and understanding to listen when building relationships and learning about individual in the group to be able to support appropriately. 
Demonstration of creative skills, knowledge and leadership to model positive play and behaviour strategies to parents and children.
The ability to scaffold learning and development and to encourage the parents to become confident in their abilities during sessions.
The skill to observe, reflect and adapt on-action and in-action.
.

	Which values did you demonstrate?

	The importance of listening and respecting individual voices, wishes, best interests and the importance of building relationships to inform person-centred planning to create enabling inclusive environments.
Understanding of the child and family’s needs as well as the overall wellbeing of the support group and sessional leads including myself. 
The value of equity, equality and diversity, to provide all children with the opportunity to participate and thrive and for everyone to feel supported and valued.


	What could be done differently in future?  Why?

	To create individual one-page profile for all members of the group including child, parent and sessional leads to inform us about each person as an individual and can be used to create a fully inclusive session plan. Spend more time identifying preferences, interests and build upon them initially and use them to drive and inform session plans. 
One activity does not fit all, having options and variety to allow inclusivity and to freely chose activities.
Further training for ALN for sessional leads and parents to help develop knowledge, understanding and support.
Incorporate ways to build confidence of both parents and children to enable them to explore and create independently and together.
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	 Element 4 		
Personal Development Plan
	[bookmark: _Hlk42863161]Training, Learning and development needs
	Why?
What will you learn/achieve?

	How will this be met? (short course; e-learning; NVQ; shadowing, through work)
	Cost 
	Target date
	Notes or
Evaluation 
What have you learned/achieved on completion?

	[bookmark: _Hlk42953464]Complete BA Hons Early Education and Care: Practitioner Status
	Level 6 qualification 
Practitioner Status
Knowledge and understand of child development
	Degree in University of Wales Trinity Saint David’s. Full time Flexi Student Swansea campus. 3-year degree over 2 years.

	
	Student finance
	2021
	Achieved level 4 status. 
Progressed to level 5. 
Currently learning online during Covid-19 

	Baby massage 
	Knowledge and understanding of the benefits of baby massage to the child and mother.
	Training through the ICC
http://www.babymassageteachertraining.com/about/
	£415
	2021
	Scheduled for April but due to Covid-19 looking at next year.

	Cognitive Behaviour Therapy Course
	To gain knowledge and understanding of behaviours and psychotherapeutic training to support children and families. 
	Online course https://www.centreofexcellence.com/shop/cbt-courses/
*Independent learning. 
	£127-£197
	2022
	Course is accessible online there are also opportunities to attend training days and workshops. No clear dates due to the current pandemic 

	ADHD Awareness training Course
	Lightspeed training
	Online course. Accredited CPC
https://www.highspeedtraining.co.uk/safeguarding-people/adhd-training.aspx
*Independent learning
	£30
+ VAT
	2020
	My son is awaiting over the phone diagnosis on the 18th June by a paediatric consultant and will determine the next course of action.

	ALN workshops
	Gain knowledge on sensory needs, social stories, behaviour and communication skills
	Tim Camau bach workshops
https://fis.carmarthenshire.gov.wales/tim-camau-bach-disability-support/tim-camau-bach-news/

	No cost
	**
	Single Agency support with Tim Camau Bach workshops. 
On the waiting list for when workshops can commence.


	Classroom experience both mainstream and ALN/SEN Centre
	Ysgol Bryn Teg, Llanelli.
Canolfan yr enfys at Ysgol Bro Manw, Ammanford
	Mainstream school https://ysgolbrynteg.j2bloggy.com/
Specialist Centre http://www.brobanw.com/canolfan-yr-enfys/4586989528
To contact schools to request placement within their class to shadow to gain classroom experience.
	No cost
	**
	Send email to Head teachers in September 2020 and await guidelines on when placement can commence 

	First Aid
	Update first aid training
	Craig Purnell from CEL Training based in Penygroes 
http://cel-training.co.uk/index.html
Trains staff through the ICC on Volunteer placement
	£55pp
	**
	(online alternative)
https://www.udemy.com/course/first-aid2/

	Food Hygiene
	Update food hygiene training, due 2012
	Ore Knot based in Carmarthen
http://www.oreknot.co.uk/training.html
Trains staff through the ICC on Volunteer placement
	£45
	**
	(online alternative)
https://www.highspeedtraining.co.uk/food-safety/eho-approved-training.aspx


*Independent Learning during COVID-19 lockdown while unable to attend training sessions due to restrictions.
**These can only take place once the Welsh Government has lifted restrictions. If training can be sourced online that could be an option for continuing learning.
https://www.gov.uk/government/publications/coronavirus-covid-19-maintaining-further-education-provision/maintaining-education-and-skills-training-provision-further-education-providers


[bookmark: _Hlk42437600]		
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