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	Module Learning Outcomes 
(from module syllabus)

	Digital Policing 
· Complex types of internet-dependent crimes and their impact
· Investigative procedures for complex investigations with a digital element
· Employing specialist assistance re. obtaining information from a specialist or service provider in the recovery of digital data
Criminology
· Constitutional role of the police in contemporary society and the wider criminal justice system
· Crime prevention theories and strategies
· Strengths and weaknesses of different policing models in relation to crime/victimisation and the public
· Benefits of greater understanding of sociology and criminology on/for operational policing and decision making
· Specific initiatives relating to crime prevention
Evidence Based Policing
· Potential constraints associated with EBP approach and identifying best practice
· How to systematically review and critically evaluate available evidence
· Optimising opportunities to obtain best available evidence, evaluate options and develop most appropriate solutions to policing problems
Counter Terrorism
· Organisational structures and inter-relationships that exist in counter-terrorism policing
· Links between terrorism and other forms of criminality
· Insider threat within the police service and strategies to prevent this
Response Policing
· Application of theories and principles of psychology and human behaviour in various response contexts
· Key issues relating to the complexity and challenges of operational policing
· Responsibilities of first responders at critical incidents
· Best practice when attending high profile critical/major incidents
· role of the police within a joint emergency services operation
Policing Communities 
· Why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Community engagement & how policing practice can impact the community
· Role of community policing in fostering and maintaining community cohesion
· Key principles of effective community engagement
Policing the Roads 
· Police powers in relation to commercial vehicle enforcement
· Prevalent criminal activity facilitated by road network & its disruption by effective policing of the roads
· Disruption options to target criminal activity on the road network
· How to police the strategic road network effectively and safely
· Roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Guidance and processes relating to international and European enquiries/investigations
· Analysis and evaluation of info. & intel. appropriate to the policing operation
· Analytical products provided by intelligence specialists during the course of an investigation
· Developing info. & intel. to inform tasking and co-ordination process
Conducting Investigations 
· Difference between 'volume and priority' crime
· Use of the additional sources of intelligence that can be obtained during a complex investigation
· Importance of the concept of memory upon interview methods and process
· How personal attitudes, values and biases can impact on an investigation
· Addressing complex circumstances when conducting interviews
· Learning from previous investigations (and/or interviewing) to future investigations
· Guidance and processes relating to international and European enquiries/investigations




	
TASK DESCRIPTION




This is a 4000 word assignment. Students are required to complete two 2000-word essays (2 x 2000). 

Choose two titles from the below list:

1. Review complex types of internet-dependent crimes. (2000 words)
In thi
2. Evaluate the disruption options available to target criminal activity on the road network. (2000 words)


3. [bookmark: _Hlk104745153]Identify and review the key issues regarding the complexity and challenges of operational policing in your policing/force area. (2000 words)





4. Assess the role of community policing in fostering and maintaining community cohesion. (2000 words)

5. Critically examine the investigation of volume crime (2000 words)

6. “How best should the police as a service adapt ... while retaining the core values of    
the British model of policing? (2000 words)













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 



Identify and review the key issues regarding the complexity and challenges of operational policing in your policing/force area. (2000 words)

In this essay I will look to identify and review the key issues regarding the complexity and challenges of operational policing in your policing/force area. I will look to discuss how policing has changed over the last century and look at how critical incidents have had an impact on policing.

Early ideas about policing in Britain were founded on ancient laws that emphasised the importance of all subjects of the monarch contributing to the maintenance of law and order. In the 1730s, town improvement Acts frequently included provisions for hired watchmen or constables to monitor towns at night, whilst rural regions have had to rely on more ad hoc arrangements. In 1749 Magistrate Henry Fielding founded The Bow Street Runners, this is often known as London’s first professional police force. The force started with 6 paid officers who worked out of a police station in Bow Street, London. (Lambert, 2021)

In 1929 Sir Robert Peel founded the Metropolitan Police. Sir Robert Peel went to great lengths to convey to the public that the police were there to serve the people, not the government, since he was aware of the public's concern over the establishment of this new organisation. The force used their new authority to police their fellow residents with the implicit consent of those individuals. Sir Robert Peel introduced "Policing by consent" which means that policing's legitimacy in the eyes of the public is founded on a broad consensus of support resulting from transparency regarding their authorities, their integrity in executing those powers, and their accountability for doing so. (Matthews, n.d.)

The policing profession has changed so drastically since 1829, even in the last 30 years there has been a myriad of changes, so much so,  that many law enforcement veterans no longer recognise the job. Officer efficiency has risen significantly as a result of increased usage of technology. Officers are now surrounded by mobile devices that allow them to work while they are out patrolling which means they no longer have to go back to stations to complete work.  Mobilizing policing organisations' information and knowledge processes gives police officers immediate access to information, like warning markers or vehicle information, that was previously only available via radio communications or by returning to a police station to use a desktop computer (Lindsay, Cooke and Jackson, 2009.) However, introducing new technologies comes with its own unique new challenges for officers. When a force needs a new updated system, this can cause efficiency to drop as officers have to learn a new system and implement new processes, it will cause officers to take longer to complete tasks due to the lack of knowledge they have in relation to the new system. Her Majesty’s Inspectorate of Constabulary (HMIC) found that instead of increasing the focus on standardisation and simplicity, new software systems were unnecessarily customised to fit a varied variety of objectives, which can be beneficial but can also be largely detrimental due to the main user being made to work harder as the system is not tailored to them. (HMIC, 2012)

The police job is exceedingly broad, and as a result of societal development, public perceptions of that position have widened even further. The complexity faced by police forces in managing expectations on how much longer they can continue to try to support other public services, such as supplementing the ambulance service with mental health calls or dealing with missing persons from care homes. (Webster, 2016) Andy Cooke, the head of Her Majesty’s Inspector of Constabulary, Fire and Rescue Services has stated that Officers spend up to 40% of their time on mental health calls. In the vast majority of these mental health calls, the police are not the appropriate agency to contact. When they do become involved and utilise Section 136 of the Mental Health Act, officers are ultimately delayed in the hospital, waiting for an assessment team to be appointed to review the patient, this can take hours. (Norfolk Police Federation, 2022) The challenges and complexities of mental health calls can often leave officers feeling underskilled. The Home Office and the National Institute of Mental Health in England made £155,000 available to increase training for police officers, although this only amounted to £1 for every police officer in England and Wales (The Mental Health Act Commission, 2006). In The Bradley report 2009, Lord Bradley notes that there is no national standard for police training in mental health with some forces spending time and investing in training and others not. However, he found that there were instances of good practise when local units collaborated with local health care providers. In general, he found that police officers have minimal access to mental health assistance or guidance.  However, he found that police officers are typically helpful, attentive, and caring toward those who have mental health issues. (Bradley, 2009) 

Along with attending with complex and challenging incidents officers must also deal with the traumatic experiences that come with them. In an online survey of 16857 police officers and police staff, conducted by the University of Cambridge, 55% of those involved in the surveyed said that they didn't have enough time to process situations before being dispatched to the next call. (University of Cambridge, n.d.) 

There is no time to process these incidents due to lack of response officers on the frontline. As of March 31, 2021, England and Wales had 135,301 full-time equivalent police officers. Since March 31, 2011, this was the largest number of officers, however, numbers show that the number of officers is still 6% lower than the record of 143,769 officers in 2009, showing an overall loss of 8,467 officers in the past 10 years. (Home Office, 2021) In 2019 the home office confirmed that there would be a recruitment drive to increase the ranks of forces in England and Wales by 20,000. Amidst this recruitment drive attrition rates are concerning with 19.3% of recruits from   Northamptonshire and 7.9% of total recruits leaving the force without completing probation.  The police federation have spoken with recruits who are on the College of Policing’s Police Constable Degree Apprenticeship (PCDA) programme, this programme is a study while you work programme. Many of the recruits on this path find it impossible trying to balance a full-time degree with their employment and completing all of the training that a probationer would have had to undertake in the past is also affecting their ability to maintain a healthy work-life balance. (Police Federation, 2019) It is also extremely hard for officers who are studying as there is also call for them to undertake a certain number of hours out of their own time to study as these individuals also get cancelled to work on their rest days by the force and this can be done at any time. This can not only affect the officer, but this can affect their work due to the high amount of stress that they are under. Not only are these individuals cancelled to work on their rest days, but many find that their protected learning days are getting cancelled due to demands on response, student have previously been told that these days cannot be cancelled or taken away from them as they are needed in order to focus on academics, yet this is not the case with a myriad of officers losing out on valuable time to complete their work. 

Newer recruits are also starting the job where social media is a part of life and nearly all individuals have a social media account and a mobile phone. Officers are continuously scrutinised by the media and officers are often villainised. Many officers have lost respect from the public as a result of this portrayal, which is often based on misleading narratives about police use of force. Since the untimely death of Michael Brown in Ferguson, Missouri in 2014, where a 28 year old, white police officer shot an unarmed 18 year old black male, officers have been criticised and characterised as racist and violent by many. Officers are affected by this altered perspective of police in almost every element of their work, they see it in the way some members of their community treat them and they have learned about it via the media, which has a tendency to sensationalise police-involved occurrences. As a result, the glamour that the police profession once possessed has been diminished and fewer individuals want to take on a role that is scrutinised so harshly (Johnson, 2019). More recently in March 2021 Sarah Everard was kidnapped and murdered by a police officer who had falsely arrested her. A vigil was then held on Clapham Common where Met police officers were accused of using too much force at such a time when violence against women was at the forefront of media attention.
In conclusion there is no doubt that the role of a police officer is complex and challenging. It is not hard to see why 91% of police officers in England and Wales have experienced stress and poor mental health at work. (Mind, 2015)

 As the role of a police officer is ever changing officers need to adapt quickly, however with the number of violent crimes increasing in England and Wales by more than 1.1 million since 2009 and the decrease in officers, the amount of stress that national and localised policing is coming under is 
enormous. There are just not enough police officers to go round, local staffing numbers are at an all time low in some areas. With staffing numbers being so low response times and victim support are hindered. In a study conducted by Victim Support, victims noted that there were long delays in officers attending incidents with some officers not attending at all. Others found that after their initial report of crime it was difficult to obtain updates from officers and they were not being updated in the timeframes as promised (Pettitt et al., 2013). 

Police have always faced complex issues and challenges, but in the last decade with the rising use of mobile technology and social media, police are under harsh scrutiny in everything that they do. The publics increased awareness of use of force used by officers has them evaluating the need for force and documenting it when they perceive it to be brutal. Once this information is the uploaded to social media and shared by others, individuals start to form their own opinion on an incident. This does not only cause challenges for the officers involved but also for officers in localised areas where the community forms a generalised negative opinion which can cause a breakdown in community cohesion with the police. 

However, even though police officers are dealing with complex issues and challenges and face a rise in crime, forces are managing to overcome the challenges that face them every day. In March 2020 the UK went into a nationwide lockdown with many services closing their doors. The police stepped in when many others couldn't or wouldn't, taking swift and decisive action to keep the public safe, combat crime, and find solutions to the new complex challenges that came with the pandemic. This included being exposed to higher levels of risk than normal, adjusting to considerable changes in their working methods, and taking on whole new tasks and responsibilities. In a publication released by HMICFRS on Policing in the pandemic it was found that forces reacted well to the pandemic and the challenges that came with it. Forces adapted quickly and effectively when governments changed and brought in new legislations. (Constabulary and Fire, 2021)

As a generalised emergency service, the police will always be called to attend a number of different incidents, a number of these being non- policing issues causing officers to inevitably give a lower level of service due to available training and time constraints. I can conclude that due to the complex challenges that face officers everyday these challenges have a detrimental effect on officer’s mental health, causing officers to resign and leave the force, leading to understaffing. 
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7. Assess the role of community policing in fostering and maintaining community cohesion. (2000 words)
In this essay I will look to assess the role of community policing in fostering and maintaining community cohesion. I will also look to discuss how critical incidents can have an effect on community cohesion an what officers can do to continue to build the trust of all in their communities.

Community policing can be defined in many different ways, one definition of community policing states 

  “Is the delivery of police services through a customer focused approach, utilising partnerships to maximise community resources in a problem-solving format to prevent crime, reduce the fear of crime, apprehend those involved in criminal activity, and improve a community’s quality of life” (Morash and Ford, 2002)

According to research, the way officers interact with the public helps to reduce crime by encouraging the public to respect the law and promote community responsibility, making them more willing to assist the police. A lack of engagement from the community can have a detrimental effect on policing, one of the issues that arise when communities do not engage is that police are left without local intelligence. Without intelligence police are unable to build strategies to issues that are affecting the community. This can lead the community to feel like they are being let down by the police as the public’s needs are not fulfilled. (College of Policing, n.d.)

However, the public will only engage the police when police are trusted by the communities they serve. Certain communities may be cautious to engage with the police and mistrust them, these feelings can come as a direct result from an interaction, word of mouth experiences or from what is portrayed in the news or media. (NPIA, n.d.)

In the 1970s and early 80s there was growing tension between Met officers and the black community within Brixton. The tension was based on a number of factors but the most prominent was the discrimination towards the black community and the polices use of ‘sus’ stop searches. On the 10th of April 1981 a group of young black males misinterpreted officers assisting a young black male and started to attack their vehicle. A larger crowd gathered but it seemed like the incident was quelled when further officers attended, however, the next day a young black taxi driver was stopped and searched by police, he was then subsequently arrested, and this caused shockwaves among the black community due to the tensions that had already been built up. Riots broke out with the majority of rioters being young black men but they were joined by some of their white counter parts. Following the riots Lord Scarman was appointed to hold an enquiry into the riots. Lord Scarman recommended a police-community mechanism to provide the black community a voice in policing policy. (Ebke, 2016)

Community engagement enables the public and localised communities to participate in policing of their areas. Section 34 of the Police Reform and Social Responsibility Act 2011 states that “A chief officer of police must make arrangements for obtaining the views of persons within each neighbourhood in the relevant police area about crime and disorder in that neighbourhood.” (Legislation, 2011) By obtaining the views of the community the force can gain a better understanding of the community it is policing and their needs.

It's critical that neighbourhood officers are visibly present in communities. One of the ways this is implemented is by using a targeted foot patrol strategy. This strategy looks to target hotspots of high crime or antisocial behaviour, by being present in the area it deters criminality from taking place. Foot patrols also enable those in the community to approach officers and converse with them, this enables officers to gain information and develop networks within different branches of the community (College of Policing, 2019). In a study conducted by Tuffin, Morris and Poole, it was found that the public do recognise increased foot patrols in their community, they also notice the increased engagement by officers and the effect that it has on crime and anti-social behaviour in their area (Tuffin, Morris and Poole, 2007).   However, there is one disadvantage of community engagement and that is the community itself, some communities may not want to associate with officers for fear of being singled out by their community. Another disadvantage to community engagement is time. To build up relationships with communities and the minority groups within them may take years due to broken trust with law enforcement. (Law Teacher, 2009)

Community policing or neighbourhood policing teams work differently than the average policing team. A community police officers main role is to ensure that they are responsible and accountable for the community that they work in. They must ensure that they not only work with the individuals in the community but also engage with partner agencies to ensure that they can support and safeguard vulnerable individuals and groups to stop them becoming victims or continue to become repeat victims of crime. (College of Policing, 2022) 

There are many different agencies that the neighbourhood policing teams work with to keep their communities safe. The Bridgend Community Safety Partnership of CSP involves a number of different agencies from the public sector, private sector and even the voluntary sector. All these agencies work together to tackle the needs of the communities and the individuals within them. In most CSP’s ,not those just in Bridgend, they have statutory members, these members are the local council, local police force, fire and rescue service, local health board and the national probation service. There can be other organisations that choose to be members of the CPS, for example, in Bridgend other members of the CPS are registered social landlords, Bridgend Association of Voluntary Organisations and many more. (Bridgend County Borough Council, n.d.) Working with these agencies can also allow policing teams to gain a greater understanding of who lives in their communities if individuals are hard to reach. For example, housing agencies will have information on the individuals that reside in the area.

“Community Cohesion is what must happen in all communities to enable different groups of people to get on well together.” (NPIA, n.d.) Community cohesion encourages individuals to get along in their community, making them feel safer and more comfortable in their surroundings. A strong community can also assist in the campaign against violent extremism. Extremist beliefs can sometime flourish in a community Extremist beliefs are likely to flourish in a community where individuals feel that they are outcast and not involved in that community so they may look for other ways to be involved in a group and in turn gain a sense of belonging, however, in cohesive community where individuals have more contact and are more understanding of others, extremist views are less likely to conceived (NPIA, n.d.).

There are a number of reasons why communities are not cohesive. There may be underlying tensions between smaller groups withing the community stopping individuals from breaking down the barriers to become one cohesive unit. However, when these factors are identified, officers can start to work with different agencies in the community and individuals to overcome the barriers that are stopping the community from becoming cohesive.

If a community is cohesive there is still a risk that the community can break down. In May 2020 a 46-year-old black male, George Floyd, was murdered by a white police officer in Minneapolis. The officer had knelt on Floyd’s neck for over 9 minutes, Floyd told officers that he could not breath but his please were ignored. This incident was filmed by a member of public. All four officers that were involved in the incident were arrested but, in the days, following Floyd’s murder worldwide protests against police brutality and institutional racism began. (The United States Department of Justice, 2022) Due to the shocking nature of the incident and recording that was now being shared on social media platforms the public were outraged.  Although this was not the first racial injustice that included brutal violence that the black community had suffered it was another breaking point for the community. Tensions between the black community and the police are always high due to the institutional racism within policing organisations. This was not just an issue in America, thousands of UK citizens came together across the country to protest. This showed police that there is still a lot that needed to be done to ensure cohesion as individuals still felt as though they were being treated like a second class citizens (Jouavel, 2020).

During times where critical incidents take place, such as the murder of George Floyd, officers need to be aware of backlash from their communities. Many individuals settle in the UK from across the world so it is critical that officers are aware of global issues that may have an impact on their communities. This is why it is key for officers to know and understand the communities they protect and serve. Officers should ensure that their communities concerns are heard as this enables officers to provide a multi-agency strategy for those who need support. Every local authority and its partners must consider building a community cohesion contingency plan that outlines the roles, responsibilities, and procedures to be implemented if neighbourhood tensions are determined to be likely to result in serious violence or disturbance, as well as in the event that actual disorder occurs some forces also work with Crime and Disorder Reduction Partnerships (NPIA, n.d.).

There are a number of actions that neighbourhood policing teams can take to foster cohesive relationships within communities. One way to bring to community together is by hosting a community day. These are events where all individuals of the community can come and unite. Its an excellent way for different individuals in the community to mix. It is also a great way for members of the public to get to know their local community support officer. This can promote community cohesion amongst different ethnic groups withing the community and promote trust between these groups.

In conclusions community engagement and community cohesion are very intricate parts of policing. The more trust communities have in police organisations the more willing the public are to engage. 

It is easy to see how critical incidents can have an effect on how communities view the police and how fair they believe the police to be. Major incidents involving police brutality can really break relationships between the community and police as many believe that all police are the same and they work together to protect each other, yet a police officers role is to protect the public. It is key that officers are aware of what is going on in the world as this can help them to identify tensions within their communities. When critical incidents do happen there needs to be a safe space where members of the community can air their concerns and discuss strategies with the police as to build any trust that is lost as it is vital that a community feels safe and feels as though they are involved in the process. 

It is clear that officers focus only on the emergencies that come in on a day to day policing, but community policing is key to obtain information that would otherwise be missed while patrolling in their vehicles. This information is key to inform the force on what type of incidents are more prevalent in their local communities and are critical for forces to form strategies to prevent and deter those incidents from happening. Community policing does have its disadvantages with the most prevalent being that it needs the community to engage, but from my research I have found that trust can be formed in communities. However, I believe that the advantages of community policing far outweigh the disadvantages.
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This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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