	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.
 

	What do you consider are the best aspects of this piece of work?    
	 
 Looking at how PCP tools are able to support refugee children. 
 

	Which aspects do you consider could have been improved in this piece of work?
	
Looking at more limitations of the PCP tools.

	What have you found most satisfying whilst undertaking this submission?
	 
[bookmark: _GoBack]  Learning how PCP can be used to help support refugee children.
 




Design a person-centred service for vulnerable children. Include a critical evaluation of different types of person-centred planning.

This essay will focus on developing a service for a group of vulnerable children by using Person Centred Planning (PCP) tools in order to provide them with the support that they may need. PCP can be used with any individuals, whether they have a disability, have learning difficulties, are vulnerable or just need that extra support in their learning. It is a way of ensuring that children and young “people are truly listened to and are kept at the heart of all decision-making” (Helen Sanderson Associates, n.d, p.2). This ensures that children and young people are able to be provided with the appropriate support in order for them to succeed and reach their potential in their lives. PCP involves using a range of tools, such as a One Page Profile and MAPs, which enable professionals to work with individuals to provide help and support. The service that will be critically discussed will use PCP tools in an effective way for the vulnerable group of children to get the support they need in order for them to have a better fulfilled life now and in the future. 

The group of vulnerable children that has been chosen is refugees. Refugees are vulnerable due to them “fleeing war or persecution” (The United Nations Refugee Agency, 2018, p.2) and therefore not having any protection. This can result in children not having their basic rights met and that their lives could be in danger if they are not allowed into another country. By refugees being allowed into Wales, they are able to be provided with support from professionals, for example a social worker, in order for them to be protected and feel safe and secure. Some children may have been separated from their parents, this could be due to many factors, such as “by accident or as a strategy to ensure their safety” (Fazel & Stein, 2002, p.366). Parents may send their children away in order for them to be safe and to be accepted in another country and become a refugee. According to the United Nations Refugee Agency, (2018, p.7), the “majority of refugees are women and children”. This can be a very traumatic time for children, as they may be separated from their families and having to go to a different country for them to be safe and secure, away from violence and war. 

The service that has been designed for refugees is able to provide them with a safe and secure environment, where they are able to gain support from a range of professionals and feel comfortable socialising with other children. The service will be based in a community centre, where a range of professionals will attend in order to provide support for the refugees, for example, an advocacy service and a place where the children who may not be able to speak English are able to have an interpreter in order for the child’s voice to be heard. By all the professionals and the refugees coming together in one location, it can help to provide the help and support each child may need, for example, some children may be able to speak some English, and others may not, meaning that they are able to attend the service for them to have professionals, such as a advocate or interpreter, around them who are able to help provide support. The service will have a focus on providing children with a voice and ensuring that their voices are heard, also to provide a safe and secure environment for the refugees. 

At the service, professionals will support the children by using PCP tools. By doing this it can provide the refugee children with a voice and that their needs are met effectively. PCP can provide children with empowerment, ensuring that they have the control over what they want to happen and participating in the decision making process. Through using PCP, it can help build positive relationships and the children may “find it easier to share information and communication will flow more easily” (Welsh Government, 2015, p.3). For the process to be carried out, a lead professional would need to be allocated. The lead professional would have the responsibility of coordinating provision and ensuring that regular reviews of the services are carried out (Children’s Workforce Development Council, 2009). This is a benefit to the services as if something is not working, then it can be changed and reviewed in order for it to be beneficial for the children who attend the service. The lead professional does not have to have any particular qualifications to carry out the role. In the service that is designed for refugee children, possibly a social worker would take on this role, as they may have experience in working with refugee children or other complex cases. They are able to ensure that the child is having their needs met and that the services are appropriate for them, and also ensuring that agencies work together to provide the best support for individual children. Although the lead professional is able to ensure these, the role may be new to a social worker, possibly meaning that they may be unsure of what is expected of them, which may take time. However, social workers will have some experience in working in a multiagency team, which will be beneficial for this role. 

A PCP tool that can focus on the child’s background and provide a full picture of the child’s strengths and weaknesses are MAPs, which is “designed to help individuals, organisations and families to figure out how to move into the future effectively and creatively” (Helen Sanderson Associates, n.d, p.1). This can benefit refugee children as they need the support in order for them to move forward with their lives and to gain an education that will benefit them in the future. The process of creating a MAP can be developed in a meeting where professionals and the individual are involved in looking at each step and discussing them, or it may be created on a one to one basis with a professional. An issue that may arise is that some of the refugee children may not understand the English language. A way in which this can be solved is by having an interpreter, who will be able to help the child to be part of the process and to have their voices heard. This can be linked in with the Children’s Rights, as article 12 states that “children have the right to say what they think should happen, when adults are making decisions that affect them, and to have their opinions taken into account” (Children’s Rights Wales, 2018, p.12). This ensures that the child is the focus and that it provides empowerment, by giving them a choice and taking part in the decision making process. Arnstein’s ladder of participation can be linked in here as the children are being involved in the decision making process, therefore meaning that they are at the top of Arnstein’s ladder where they have citizen power and are in control of what they want to happen (Arnstein, 1969), and also how they would like to be supported. 

MAPs has eight steps which need to be discussed, they include the history of the child, dreams and nightmares that the child may have, information about who the child is, any strengths or talents and what does the individual child need for them to move forward in the future (Helen Sanderson Associates, n.d). This is then put into an action plan, where the professionals have a step by step guide to follow in order to support the child and meet their needs. MAPs involves drawing pictures which explain all eight steps, which may be a benefit for refugee children as they may not understand the English language but will be able to draw and create their own MAP with support from an interpreter. There are many benefits to MAPs, which include getting to know the individual child’s background and knowing what support they need for them to live fulfilled lives. However, there many be some issues such as the process being confusing for the refugee children as they may not understand why they are there or what is going on around them. They may also feel uncomfortable to discuss their background, which is why it is important that they are made to feel comfortable and know that they are in a safe and secure environment, and to build positive relationships with the professionals. 

An allocated key worker would be able to support the child and ensuring that they feel safe and at ease. Any professional is able to take on this role, such as an advocate. The service has a focus on providing an advocacy service for refugees, by having an advocate as the key worker, it ensures that the child’s views are fully taken into account and that they are part of the decision making process when creating their own MAP. The role of an advocate is to ensure “that the child’s views and experiences are considered when decisions are made about their future” (Pona & Hounsell, 2012, p.6). Advocacy can provide four key aspects, which are “representation, support, empowerment and protection of rights” (Pona, & Hounsell, 2012, p.6). Refugee children are able to have their own advocate who is able to provide all four of these, it will help to get their views take into account. By an advocate taking on the role of a key worker, it can be a benefit for the child as the advocate is able to build a positive relationship with the child and getting to know the child’s needs. An issue that may arise from creating a MAP for an individual child, is timing, as there is a range of information that needs to be discussed with the refugee children individually. Also having the time to discuss with each child can be very time consuming, as there may be issues that need to be discussed further and also if the child does not speak much of the English language then having an interpreter to pass on the information to the advocate will also take some time. A way in which this may be resolved is by the interpreter carrying out the role of a key worker, in order for the process to work quicker while being effective for the child. 

Another PCP tool that may be used is a One Page Profile (OPP). Unlike MAPs, a OPP provides only three sections of information about the child, which are what people appreciate about the child, what is important to them and what is important for them (Welsh Government, 2015). A OPP provides important information on how the child would like to be supported by the professionals, such as a social worker. It is important to have the balance of how best to support the individual child, while also taking into consideration what is important to them. This ensures that the refugee children are provided with effective support and that they are able to have a good quality of life, away from harm and to be protected. This can be linked in with the United Nations Convention on the Rights of the Child’s (UNCRC) seven core aims, which “form the basis for decisions on priorities and objectives nationally … also form the basis for decisions on strategy and service provision locally” (Welsh Government, 2015, p.5). The seven core aims ensure that children are provided with a good quality of live and that they are safe and protected from harm. The first core aim is to provide children with “a flying start in life” (Welsh Government, 2015, p.6). Professionals can ensure that this core aim is met for the refugee children through using PCP tools and providing individualised services for the children to succeed in their lives. Another core aim which is very important is for children to “be listened to, treated with respect, and have their race and cultural identity recognised” (Welsh Government, 2015, p.6). This is key for refugee children, as there may be a range of cultural identities and beliefs that they have. This core aim is able to ensure that the children are respected and are treated equally, and that their voices are heard and that they participate in any decisions that are made for them. PCP is able to support this, as the child is at the centre while professionals work around them to provide appropriate help and support. 

Bronfenbrenner’s theory is key in this example, as it focuses on the child being in the centre. He also saw “the importance of working together in the best interests of the child” (Aubrey & Riley, 2016, p.114). The service is able to ensure that this is carried out, as the professionals that are involved are working together, using PCP tools to ensure the child has the best support and that the child’s views and opinions are taken into account. Having the multiagency work in the service enables the refugee children to have their needs met, to increase their confidence and also to “enable them to live more fulfilled lives and contribute more fully to wider society” (Gasper, 2010, p.2). This can make the refugee children feel comfortable and at home in the country, where they are able to be “properly cared for, and protect them from violence, abuse and neglect by their parents or anyone else who looks after them” (Children’s Rights Wales, 2018, p.19). It is important to provide a safe and secure environment for refugee children, as they have come from a country where there may have been wars and violence, which would have a negative impact on the child’s life and also their mental health and well being. 

A OPP can provide direct information about the child and the best ways to support them with their voices being heard, however, there may be some information that the child may not want to or feel comfortable to share with some professionals. This issue could be resolved by creating two OPP’s, one which includes personal information and another which does not, this will help the child to feel comfortable and at ease when gaining the support that they need. From this example the child’s voice is being listened to and therefore they are having the opportunity to participate in the decision making process. There may also be an issue with professionals having different views and opinions on how to provide support for the individual child and what might work best for them, however it is key to have the child’s views and opinions at the centre, with them deciding how they would like to be supported. By the child and professionals coming together at the community centre and discussing the different options that are available for the child, it can provide the opportunity to find the best outcome for the child by looking at the positives and negatives. It is important to have very good communication skills in this process, if this is not carried out then it may result in the child not having the support that they may need and may have negatives outcomes for them in the future (Holburn & Vietze, 2002). 

Multiagency work can benefit the child in many ways, but it can also be a way of reviewing services and strategies and improving them. By reflecting on the work that professionals carry out at the community centre, they are able to improve by discussing the different perspectives and opinions and also to develop or build on new skills and work as a team to provide the best possible support for the refugee children (Gasper, 2010). The PCP tools which have been critically discussed show that by having an interpreter and an advocate working with the child, they are able to understand the child’s needs and make sure that the child’s voice is heard, also that they participate in the decision making process. If the child doesn’t feel comfortable talking about events that may have happened in their lives, then by creating a MAP, they are able to draw images rather then write words, which may make them enjoy the process of drawing images for each section, such as what they enjoy doing, and any gifts or talents they may have (Helen Sanderson, n.d). This helps professionals to understand the child’s background, their strengths and weaknesses, which is a benefit as they are then able to draw from the child’s strengths and build a positive relationship with them in order to provide the appropriate support for them. The OPP is also able to provide in depth information on the best way to support the child, with their voice being the focus. As discussed previously, there may be some information that the child may not want to share with everyone they come into contact with, therefore, by creating a OPP without this information, professionals are still able to support the the individual, while they feel at ease and comfortable with the process. The child’s rights are also being carried out through the process of using PCP tools, as they are taking part in decision making and having their voices heard, and also they are being provided with a safe environment where they will feel protected from any harm or violence (Children’s Rights Wales, 2018). It has shown that the service is able to benefit refugee children and raise their confidence and self esteem through supporting them and using PCP tools in an environment where they feel safe and secure, and feel empowered by the support they are provided with. 
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