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This essay will focus on how critical reflective practice promotes and enhances services provided for young children and families by demonstrating an understanding of reflective practice. Gibb’s model of reflection and Kolb’s model of reflection will be compared and contrasted throughout, with links on how the models benefit both practice and practitioners. There will be links in relation to welsh government documents and there will be evidence provided to support the arguments. 
Smith and Craft (2011) state critical reflection is important for practitioners to consider when working with children, to be able to enhance their professional development skills, as it allows practitioners to analyse previous experiences open minded. However, Envy and Walters (2013) believe reflective practice is about looking at what did not go so well with the experience, then gathering the points into a structured approach. The British Association for Early Childhood Education (2016) believes critical reflection helps practitioners think about the decisions made, and it also allows practitioners to think about why we acted in the way we did and whether it was the best to do so.
Good practice is where the practitioner evaluates their own performance against what the current practice benchmarks are. For example, by reading articles, by undertaking further training, by continued professional development and to also be aware of the changes in the legislation and policies that are in place (Tassoni, 2008). In the same way, Brock (2014) reinforces the importance of continued professional development, as critical reflection will allow practitioners to identify what they do well and what they need to do to improve their practice, this will have an influence on children and their families, as the practitioner is furthering their knowledge to be up to date with current skills and policies that develop a child holistically. Reed and Canning (2009) state good reflective practice is the way in which a practitioner responds significantly to children and their needs, and by having the potential to make a difference for the children and their families, this can be achieved by the practitioners challenging themselves and by supporting their professional development. In the same way, Brock (2014) states good practice is when practitioners reflect considering the needs and interests of the individual children and their families, this can be done by communicating effectively to ensure is child centred, this demonstrates high quality service. 
McFarland et al. (2009) supports this as research has been undertaken, where the findings from this was where a practitioner should undertake reflective practice using a model of reflection, as it is a cycle that involves different steps to follow of which the practitioner can consider practices and the reasons for them, to be able to think critically about different perspectives and to be able to change practices based on new developed understanding. However, this is critiqued by John (2009) as a practitioner should not use models when reflecting, this is because models of reflection all have a stage cycle to follow, reflection is not viewed to be a neat movement between the stages, as reflection is a complex idea of where the mind considers all aspects in reflection. Daniel (2013) disagrees as it is believed an emphasis is placed on practitioners using models of reflection, because it is known without the different models of reflection we may never get deep reflection, this would have an impact on practitioners as situations would not have been able to have been reflected on correctly.
Jones and Lomax (2014) criticise Kolb’s model of reflection as it is a simplistic cycle which is used by practitioners to learn and make sense of experiences, and then to apply their learning to new experiences. Kolb’s model of reflection has been developed by various authors such as John Cowan, who provided more of a detailed and prescriptive guidance on how a practitioner should use each of the stages. Similarly, Rae (2008) agrees as Kolb’s model of reflection demonstrates that all learning must develop from an experience that has previously occurred, and it is a cycle which is simple to follow which allows practitioners to develop their experience by planning. However, Uden (2006) argues that as it can be complex for a practitioner to fit their experience into Kolb’s model of reflection, this is due to the cycle not being clear enough or having enough steps to be able to fit the practitioner’s views and opinions into. In the same way, Du (2011) believes Kolb’s model of reflection does not apply to all situations as there are other ways of learning, for example, memorisation and information assimilation have both been neglected. Kolb’s model of reflection differs to Gibb’s model of reflection as Gibb’s model is more of a deep reflection as it encourages practitioners to think systematically about previous experiences, it is essential to go through each of the stages of the reflective process to enable it to be a deep reflection (Envy and Walters, 2013). However, this is critiqued by Hayes et al., (2014) as Gibb’s model of reflection is believed to be concerning practical experiences, as opposed to recognising that the cycle has different levels of reflection, and that in these levels it is important to consider factors such as value and change. 
Ghaye (2015) states practitioners should reflect using a superficial reflection of the situation for example what happened, as Kolb’s model of reflection would be less time consuming, yet it would still enhance practice as it would be providing a quality service, both the practitioner and the children would be benefit due to their development enhancing. In the same way, Kay (2012) emphasises Kolb’s model of reflection as it is a superficial simplistic reflection which takes less time, this would still enable the practitioner to develop in the future, which would include planning the next steps for improvement which would lead to better interventions.
Hall and Robinson (2013) criticise Gibb’s reflective model as not all practitioners have enough time to be able to do a deep reflection as their focus is child centred, where the practitioners time is focused on meeting the children’s needs and the practices targets, as opposed to the practitioner spending the time reflecting deeply. However, this is critiqued by Nicole (2016) as practitioners should make time to be able to reflect deeply on situations, as this is what allows the practitioner to enhance and develop practice further, by ensuring what did not go so well previously is developed upon. This is supported by Pengreen (2016) as reflective practice is looked at and developed effectively as the practitioners undertake deep reflection as a team weekly, this is what allows the practitioners to think critically by allowing questions to be answered in detail, on a specific activity or situation that has previously occurred. By practitioners reflecting as a team weekly, this is what develops trust in a team as all the members of staff are willing to listen to each other, are open to share and learn new ideas which will benefit the children as the practitioners are evaluating their own quality of services and the quality of the experiences which is provided to children (Woods, 2016). In the same way, Wilson (2015) emphasises partnership working in a practice, as it is beneficial because each practitioner can express their views and opinions, this would improve the practice due to the practitioners having different ideas on a situation as practitioners all have different values, this demonstrates a quality practice.
According to Brotherton and Parker (2007) Gibbs’s reflective cycle refers to the feeling stage individually, as it is essential not to consider the negative feelings of the event and to only focus on the positive feelings, by considering the negative feelings can have an impact on the reflection process as it can be analysed in a rational way, however, the negative feelings should not be ignored they should just not get in the way of reflecting. However, this is critiqued by Trodd (2016) as it is believed there are limitations when just considering the positive responses, feelings cover both the negative and the positive emotional responses that is used when reflecting, this is because a fair reading should be considered when reflecting as if the positive emotional responses were just considered, this could have an impact on the overall reflection due to the negative responses not being considered, which results in the practitioner not knowing what their individual weaknesses are to be able to improve in the future. Castley (2005) states research has shown that when not taking negative feelings into consideration when reflecting it would not be a true reflection, this of which could have an impact on the practitioner when looking at improving tasks for children as feelings would not have been considered equally. 
Tassoni (2008) states it is essential for practitioners to reflect on a situation or activity using models of reflection, this is to improve children’s learning and development and to develop positive relationships with parents or carers. In the same way, Fiore (2012) believes observation and reflection provide practitioners and children with short and long-term benefits, for example practitioners may develop empathy that they may not have felt before and the children’s benefits can be discussed with the parents by the practitioner. This is supported by Department for Education (2008) as research shows children’s progress can deuterate by the lack of parental involvement with practitioners, a study was carried out to test children’s educational performance and to see if it was influenced by their parents, the results indicated that the children were disadvantaged not by the social class but by lack of parent’s interest of communicating with the setting. Kay (2005) states positive partnership with parents is essential to be able to meet and tailor the children’s individual needs, this shows the practitioner values the parent’s views and opinions of which will develop trust between the practitioner and the parents. In the same way, Evans and Gold (2005) states trust is also essential between staff members whilst reflecting, for example if staff members do not listen to each other the information shared may not be useful if you do not trust each other. This is supported by Hayes et al. (2017) as Raelin’s reflective second stage being disclosing, as this is the stage that considers doubts and assumptions, this of which it is essential for practitioners to be able to develop trust, as otherwise it has an impact on this reflective stage due to practitioners not wanting to do it.
McGregor and Cartwright (2011) state Gibb’s model of reflection allows the practitioner to be able to share ideas with other staff to consolidate understanding, which then allows the information to generate new adaptive knowledge, this demonstrates social constructivist learning. In the same way, McKinnon (2006) states it is essential in Gibb’s model of reflection to consider others when reflecting, for example considering the thoughts and feelings of others whilst the reflection takes place, and the reasoning behind individuals thoughts and feelings as this is what allows and develops practices. This is supported by Smith and Craft (2011) as communities of practice allow practitioners to share knowledge, as when talking together this enables individuals to link their own personal perspective with other practitioners, to enable collaborative sharing of information, this of which is an active process of reflection. Gill and Whitehouse (2017) agree as practitioners who share similar common experiences, beliefs and principles all work towards similar aims, as reflection is believed to be a group process to enhance accurate reflection outcomes. In the same way, Clarke (2013) emphasises the importance of sustained shared thinking in practice as it was highlighted in the Effective Provision of Pre-School Education report as it demonstrates high quality provision in relation to practitioners reflecting together as open ended questioning is linked with increased cognitive achievement. Similarly, Brock (2014) agrees as a practitioner may need a leader or manger involved in the reflection process, to ensure questions are asked in the reflection process as real reflection needs a mentor or person in charge to ask detailed questions, to ensure the reflection outcomes improve in the future. In the same way, Kingdon et al. (2016) emphasises Kolb’s model of reflection as it allows the practitioner to be able to share ideas to be able to improve on previous activities, sharing of activities can be done in the active experimentation stage. This is supported by Care and Social Services Inspectorate Wales (2016) as the one of the themes relates to the role of leadership and management in a practice, this of which looks at how effective the self-evaluation and planning process is in a practice that enables future improvements. Thompson (2008) believes each individual practitioner including management should discuss different points and opinions together, as individual practitioners have different values regarding reflection, it is essential to be able to acknowledge everyone’s values to ensure reflection is taken seriously, as this demonstrates a high quality professional practice. Collaboration with leaders and practitioners is supported by Welsh Government (2017) as one of the national missions which is going to be improved and developed is where leaders need to work together to be able to be committed to raising standards, which will then decrease the attainment gap.
Biggs (2010) states that research suggests reflection should be undertaken with individuals who have different perspectives, as this is what enables practitioners to gather and develop new information, this can be completed by undertaking Edward De Bono’s six thinking hats approach. By completing De Bono’s approach in reflection, this would allow practitioners to develop smart targets which would develop and enhance the reflection process. This relates to Kolb’s model of reflection as the active experimentation stage enables practitioners to relate to planning and trying out what has been learnt in the reflective process, this could mean planning targets which can be achieved through completing the activity again (Brock, 2014). In the same way, Gibb’s model of reflection has a stage where it consists of an action plan, this of which is beneficial for both the practitioner and the children, as the practitioner can set targets for the children to reach, this would be satisfying for both the practitioner and the children as they would feel as if they are working towards a goal, which will increase motivation and confidence (Target, 2003).
Kolb’s model of reflection allows the child to be able to express their views on the situation which allows the use of shared ideas, as the model of reflection allows the child’s voice to be heard, as children’s learning occurs when a child reflects or performs an action (Demirbolat, 2012). This is supported by Care and Social Services Inspectorate Wales (2016) under the theme of wellbeing as practitioners must allow children to have a voice, which encourages children to have their say in the reflection process. Welsh Government (2016) emphasises practitioners allowing children to express their views and opinions in the reflection process, as practitioners want to gain children’s knowledge and understanding of how work can be improved for the future, by tailoring the approach to suit children’s needs and that it is not just the practitioner’s views and opinions that are taken into consideration. In the same way, Curriculum for Wales (2015) emphasise the importance of the foundation phase framework, as it states under wellbeing children must have opportunities to be able to express their thoughts and feelings, by the practitioner allowing the children to have a voice to be able to give their own opinion.
To conclude, critical reflection is important for practitioners to consider when working with children to be able to enhance their professional development skills (Smith and Craft, 2011). Tassoni (2008) states good practice is where the practitioner evaluates their own performance against what the current practice benchmarks are. For example, by reading articles, by undertaking further training, by continued professional development and to also be aware of the changes in the legislation and policies that are in place. McFarland et al. (2009) has undertaken research and the findings from this was where a practitioner should undertake reflective practice using a model of reflection, as it is a cycle that involves the practitioner to follow the different stages. Kolb’s model of reflection is criticised as it is a simplistic cycle which is used by practitioners to learn and make sense of experiences and then to apply their learning to new experiences (Jones and Lomax, 2014). However, Uden (2006) argues that as it can be complex for a practitioner to fit their experience into Kolb’s model of reflection, this is due to the cycle not being clear enough or having enough steps to be able to fit the practitioner’s views and opinions into. In contrast, Gibb’s model of reflection is more of a deep reflection as it encourages practitioners to think systematically about previous experiences, it is essential to go through each of the stages of the reflective process to enable it to be a deep reflection (Envy and Walters, 2013). Ghaye (2015) states practitioners should reflect using a superficial reflection of the situation for example what happened, as Kolb’s model of reflection would be less time consuming. And, finally it is essential for practitioners to work in positive partnership with other members of staff and leaders, this is to raise standards and to ensure the attainment gap is decreased, this is what is being worked towards to be developed in the future (Welsh Government, 2017).
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