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‘A critical evaluation and the identification of next teaching and learning steps, focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.’

Introduction-
The focus of this assignment was to observe four critical incidents within a school setting, then examine one of the critical incidents in more depth to gain a deeper understanding of why it occurred through the process of critical analysis. This will then enable the identification of the next teaching and learning steps based on the observed critical incident.  The method observation enhances the quality of teaching and learning, highlights Montgomery (2002). Tripp (1993) suggests that a critical incident is the interpretation of the significance of an event. Tripp (2012) also suggests that these critical incidents need to happen for developing teachers’ professional practice and judgement. Likewise, Brookfield (1995) defines a critical incident as an unanticipated or unexpected experience. In addition, by utilizing a learner’s own experience, the ‘critical incident’, with structured reflection, this can lead to their own personal growth and progression highlights Kern et al., (2001) and Rademacher et al., (2010). Hayes et al. (2014) and Rogers (2017) portray that reflection is a key part in becoming an expert practitioner and that reflective practice can enhance professional learning and development. Vachon and LeBlanc (2011) suggest that a variety of different strategies and approaches can be used to facilitate reflective learning, for example critical incident analysis. This approach enables learners to concentrate on events that they have previously experienced and to identify potential areas of practice that could be improved in light of new experiences and knowledge.

Observation- 
The school I attended for my observation day was a large primary school with 582 pupils on roll. The school delivers for pupils from the age range of 3-11 years of age. The children make good progress within the school and it is a vibrant and happy community (Estyn, 2020). I was placed in the Reception class where the age range of children whom I based my observations on were 5-6 years old.
When undertaking research within an Educational setting, the BERA guidelines are there to adhere to whilst carrying out the study. Within the BERA Association it is deemed that individuals follow its ethical guidelines. They clearly set out concepts, aims and values that we are expected to follow as professionals in this field of education. The British Educational Research Association (BERA) hope that people follow and apply their stipulations in order for their actions to be seen to be ‘ethical, justifiable and sound’ (Ethical Guidelines for Educational Research, 2020). Referring to these BERA guidelines, researchers need to promote respect and professionalism to those who engage with the work undertaken. Different groups, diversities, ethnicity all need to be taken into account, which I achieved within my study. BERA (2020) also states that anonymity of children is extremely important within this study, as everyone is entitled to confidentiality and anonymity ‘considered the norm for the conduct of research’. I established the confidentiality of the child by not identifying the child I based my observation on and using ‘Child X’ to fictionalise. 

Methodology-


Within my study I undertook the strategy of observation, by witnessing my critical incident from a distance. An observation is one approach that can be chosen to undertake primary research and is the ‘nature of just looking’ (Clough and Nutbrown, 2014.). It is apparent that observations are a ‘purposeful, systematic and selective way’ to both visualise and hear from a distance, the interactions and communications that are taking place (Kumar, 2014). I chose to carry out a non-participant observation, meaning that I decided not to become involved and therefore remain at a distance from my ‘study’. This was an effective strategy to use, as when observing Child X, I did not influence the child in anyway and I deduced my judgements from afar. Had I taken the participant approach, I would not have been able to observe my subject whilst making notes from a maintained distance, suffice to say it would have been necessary to manage both the observation and interaction at the same time  (Kumar, 2014). 

I chose to gather my research in a qualitative way. By choosing this qualitative approach, it enabled me to be less structured with my observational technique, allowing my narrative to flow and to be as descriptive as I wanted on my own terms. Whereas quantitative research follows a structure and is either categorical or on a scale, therefore, this approach did not best suit my study (Kumar, 2014). Thus, following a structured technique afforded a more focussed, controlled study on my part (as seen within appendix). I chose not to follow a less structured path as there were too many distractions from peers and pupils, that could have impacted on me missing an integral piece of information that could have been crucial to my study (Roberts-Holmes, 2014).

Subsequently, by carrying out observations, groups or individuals may become aware that they are being observed from a distance (non-participant observation) and this may change their behaviour, this is called the Hawthorne Effect, and this could end in either a positive or negative result. The observation may introduce distortion, when what is observed may not be the child’s true behaviour.  However, as Child X was so young, I felt that I did not need to worry with regards to this effect (Kumar, 2014).

Through researching literature, Case studies convey, through description and detail, the study and observation of real-life experiences and moments.  According to Cohen, Manion and Morrison (2007), each Case Study comprises of many different idiosyncrasies that gives each case its own unique focus. Therefore, one must have an ‘holistic’ comprehension of the event and realise that an individual case can provide deeper insight to similar cases (Kumar, 2014). It’s extremely important to gain a more extensive understanding through wider research of Child X’s experience of ‘Emotional Attachment’, a real event in a real-life setting suggests Cohen, Manion and Morrison (2007). A disadvantage could be that not all case studies lend themselves to numerical data analysis suggests Robson (2002), hence, the reason I chose a Qualitative approach within my critical incident.

Critical Incident (Four Purposes)- 


This observation was focussed on ‘Emotional Attachment’. The critical incident I observed was a child, ‘Child X’, arriving at school particularly upset. Child X categorically did not wish to separate from their parent in the playground, which caused unnecessary stress for the child when entering the classroom. Child X drew attention to themselves as they were crying and had to be ushered directly to the classroom door by their parent. Linking this to one of Donaldson’s four purposes, this critical incident relates to the purpose of a child in Wales being provided with the opportunity to become a healthy, confident individual. Therefore, Child X would be a valid candidate to review, to observe how this element of Donaldson would succeed in the classroom environment. The Government (cited in: Hwb, 2020; Successful futures, 2020) suggest that a child should be able to build their emotional wellbeing through developing confidence and resilience. Hence Child X should be developing these traits as the school environment negates this and would provide opportunities for these traits to grow and be nurtured. Also, linking this again to the purpose, children need to be pushed to overcome and face challenges that come their way, just like Child X needing to overcome their fear and possible intimidation upon entering school. Furthermore, children need to have the confidence to participate, therefore, linking this to my critical incident, Child X did not possess the necessary confidence to engage in an every-day life skill, such as entering the school. 

Delving further into the concept of what it means to become a healthy and confident individual, the Government suggests that children need to attain positive relationships based upon trust and mutual respect with others (Gov.wales, 2020). This conveys that Child X might not yet have formed these positive relationships for a number of different reasons. Additionally, if these positive relationships were formed between teachers and pupils promptly, then this would have a positive effect on the environment, allowing Child X to have no issues or barriers preventing them from crossing that threshold into school themselves. Subsequently, the environment and the atmosphere within the classroom could be linked as to why Child X did not want to attend school. Therefore, this issue will be researched further within my literature review to follow.

From this observation, Child X may potentially have some underlying issues that I was not aware of. Therefore, I was intrigued to discern exactly what these issues were and to develop my knowledge of ‘Emotional Attachment’ further, by investigating my critical incident in more depth. Hypothetically, these issues could be due to relationships and the environment within the classroom; separation anxiety; having adverse childhood experiences (ACES); school phobia, where the child does not enjoy school: this will be explained further within the next section.

Literature Review- 

The focus of this section is to examine, in more depth, the various literature and areas surrounding Emotional Attachment which is the focal point of my observation. From reading the literature, it could be argued that Positive Relationships and Environments and the Causes of anxiety are the two areas that are relevant to my study. Emotional Attachment is part of our everyday lives and involves the emotional connections between human beings and their feelings, affecting people’s behaviour, suggests Mercer (2006). Critical incident experiences are typically linked with a variety of emotions that we both express and embrace as part of our development, ranging from angst to anger, frustration to joy or just mere excitement. These emotional experiences help to strengthen the individual’s involvement in developing issues associated with the situation that they may find themselves a part of, portrays Brookfield (1995) and Branch et al., (2001), such as anxiety or attachment issues. Critical incident experiences can also have a major impact on professional development (Branch, 2005). 
Positive Relationships and Environments
Literature reveals that positive relationships can have a major impact on the environment. For the learner and the class, a positive environment needs to be prepared, suggests (Gałązka and Trinder, 2018; Chaudhury et al., 2013). It Is summarised that a constructive environment improves students’ motivation and participation within the classroom environment. Within the classroom, teachers should attain a positive environment and atmosphere as it can result in confident learning and positive interactions between pupils and teachers, suggests Skinner and Belmont (1993). In addition, it is important to have a positive supportive environment and supportive relationships, which will then enable children to establish deeper bonds with the teacher, allowing them to become more engaged learners (Hamre and Pianta, 2001). Therefore, referring back to my critical incident, Child X may not have yet formed these strong bonds with either their teacher or their environment, causing them undue distress.
Mercer (2006) suggests that children may be in fear of unfamiliar adults, which could result in emotions such as sadness and crying, this is why it is important to attain strong relations with others. Also, the child might be unfamiliar with the environment and this may cause the child to be anxious. Linking to my critical incident this could indicate why Child X did not want to attend school as the separation was too much for them and they hadn’t yet formed strong relations with the teacher causing them to show these attachment issues through crying.
Furthermore, people who are closer to us and who are involved in our everyday lives are the people that we feel safe and secure around. Therefore, Mercer (2006) portrays that separation can cause children to become anxious and distressed, especially from their primary caregiver, as Bowlby believes. Emotions like love and anxiety are linked to attachment and create an ‘Internal Working Model’ of emotional relationships, memories and expectations, which will be explained further within this section. 
Leading on from this, John Bowlby’s attachment theory is a theory of relationships between a parent and a child, developed where the child is protected and sees the parents as their safety net and security. Bowlby’s theory explains how children’s journeys and paths in life are affected by parent and child relationships (Golding et al., 2013). Also, Ainsworth portrays that built on Bowlby’s work, adults are seen as security to children, according to Miller (2002). Therefore, Bowlby’s attachment theory correlates to Mercer’s argument, as Bowlby (Cited in; VICEDO, 2011) highlights that ‘the future of the child’s mind is determined by the mothers heart’, stipulating that children are guided by their parents who they feel safe around and have a unique bond where separation is not easy. Bowlby used the term ‘Internal Working Model’ to explore the high importance of establishing early positive bonds with the primary caregiver, which would then define all future relationships to guide all the future emotional and social behaviour of the child. Hence, studying Child X’s behaviour on that morning could also highlight these separation attachment issues, as a result of these positive early relations not being formed whilst passing Child X from her primary caregiver, in this instance the mother, to the class teacher.
Vygotsky believes that children’s cognitive development could be potentially impacted depending on their surroundings and environment implies Ogunnaike (2015). Linking to Bowlby’s theory that children see adults as security (VICEDO, 2011), Vygotsky states that children learn through ‘more knowledgeable others’ as a result of human interaction, suggest Bodrova and Leong (2007) and Beloglovsky and Daly (2015). Therefore, Ogunnaike  (2015) highlights that attachment issues are not always seen as a negative, as children who suffer contact and attachment issues with their parents or ‘chosen people’, Vygotsky believes that children can still learn a large amount cognitively, as allowing children to be around their parents deems that they are learning off one another and the ‘more knowledgeable other’ . This argument is also reinforced by Bronfenbrenner’s Ecological System Theory, as it highlights that children develop complex social systems and are affected by their surroundings (Pound, 2012). If we then link this to my critical incident, Vygotsky and Bronfenbrenner believe that Child X might become more knowledgeable learning from others, suggesting that if the child attends school it will have a major impact on their development. 
Causes of Anxiety
Literature reveals that anxiety is high and is on the rise within schools. There are a variety of factors causing these different types of anxiety suggests Chaudhury et al., (2013). These differing forms of anxiety that appear in schools include; separation anxiety; problems within the home; school phobia; adverse childhood experiences (ACES) and generalized anxiety. Chaudhury et al., (2013) states that anxiety appears more commonly within girls rather than boys. Therefore, this reinforces my findings regarding Child X and anxiety, as Child X was a female within my observation.

It is clear that Child X, within my critical incident, may present with some anxiety issues, as the child did not want to leave their parent, the primary caregiver, and enter the school. The teacher may not have been familiar with these types of issues, listed above, and may not have known Child X on a deep individual level, which could have helped the situation that I observed. Therefore, it is really important to get to know the child, to relate to the child and create these early bonds, as Bowlby reiterates, to enable you, as a practitioner to cater and provide the correct support for each individual child’s needs. 

Sanders et al., (2020) explores that a further highly stressful experience that causes a child anxiety is the transitioning into school and new environments. This can be classed as an adverse childhood experience (ACE), therefore it relates to my critical incident. ACES are distressing and disturbing experiences witnessed by the child which can expose them to threat suggests Sanders et al., (2020). NHS (2017) and Sanders et al., (2020) also stipulate that ACE’s is a threat to a child and can have a detrimental effect on development. Child X has suffered from this ACE and it could affect them emotionally in later life states (Golding et al., 2013). Literature reveals that if teachers intervene early within the child’s development, pre-school and early years, then it will enable the child to be more resilient long term and allow them to develop their own coping and adaption strategies. If the teacher of Child X had forged an early bond and created a supportive relationship, then this would have helped Child X in the future to attain the emotional skills on their own, as a result of successful intervention.
 
Literature highlights (Yeary, 2020) that separation anxiety is when a child protests and disagrees when leaving their primary caregiver and becomes emotional when the primary 
caregiver is out of sight from the child, which Child X experienced within my observation. Separation is part of normal development for a child, as Poole (2005) portrays, stating that separation anxiety appears in most children and it is normal for the separation anxiety to last until the child is four years old. Additionally, Yeary (2020) suggests that children who suffer with separation anxiety may choose a specific person or caregiver within the setting to latch on to, in order to meet the child’s individual needs, as the child feels safe with that specific person. Linking this to my critical incident, Child X chose to latch on to a Learning Support Assistant and followed them around for most of the day, therefore this was Child X’s way of feeling safe. 

Another cause of anxiety is School Phobia being very common amongst school children, suggests Tyrrell (2005). School Phobia is when a child displays fear of social situations and can result in a child showing emotions, like crying, as they do not want to attend school, according to NHS (2020). Donat, Gallschütz and Dalbert (2017) reveal that there is a major gap in relevant literature around the various causes of children’s absences Therefore, this was a difficult yet important topic to develop and research meaning this was a limitation within the study. This research links to Child X within my critical incident, as Child X could have been experiencing School Phobia on the day of my observation, and it may have been the cause of Child X’s previous absences.

Evaluation- 

It is clear that Reflective practice is extremely important. Brookfield (2017) suggests that the term ‘Critical Reflection’ infers the constant continued process of identifying the validity of our own teaching expectations or ‘assumptions’. He states that these ‘expectations’ or ‘assumptions’ help people, like teachers, through new situations that they have not yet experienced. Brookfield suggests that people’s personal experiences can offer vital clues, like helpful information, for future practice. Also, by reflecting on these experiences and situations, this can have a major effect on people’s professional development. Becoming a critical reflective learner enables people to study their own experiences, therefore, people are able to reflect on previous experiences, to see what the best strategies are from their own previous experiences, to use in new situations, summarises Brookfield (2017). 

Brookfield deems there are four lenses linked to our critical reflections.  He stipulates that we need to see ourselves through four different lenses, through the eyes of a student, a colleague, our own personal experiences and theory and research. By enabling these differing perspectives to be addressed, Brookfield believes that we are developing our own practice as professionals, hence the learning experience of the child is also improved. 

Linking this to my critical incident, we need to attempt to put ourselves inside the head of a child, which is one of the hardest and most difficult ‘pedagogic’ tasks, comments Brookfield. Had the teacher accomplished this job then Child X would possibly have not experienced the dilemma of an emotional attachment scenario. Therefore, having the ability to look through the lens of a child/student is a positive progressive step within my professional development and would improve my overall practice by adopting these varied perspectives, and one that I will attempt to embrace further in my ongoing teaching practice (Brookfield, 2017).

Referring back to my Literature Review, it states that positive environments and relationships are extremely important, (Gałązka and Trinder, 2018; Chaudhury et al., 2013) as it can have an overall impact on the environment. I feel that this positivity was limited within my observation. Therefore, my next steps would be to use strategies to create this positive environment to hopefully encourage Child X to enter the classroom more willingly, due to this positive environment and atmosphere that’s been created. Also, I state within my Literature Review that if the teacher of Child X had forged an early bond and created a supportive relationship, then this would have helped Child X in the future, to attain the emotional skills on their own, as a result of successful intervention. Therefore, my next steps would be to create a bond with Child X, to help them attain their emotional skills by using strategies like interventions to work on their anxiety issues. 

Also linking back to my Literature Review, Adverse Childhood Experiences (ACES) is commented upon. I stated that ‘Child X’ could have suffered from an ACE and this could have had an effect upon them emotionally in school and later life, states (Golding et al., 2013).  The teacher may not have known about this ACE and was possibly unaware of the real reason behind the emotional attachment issue that occurred within the critical incident I observed. Therefore, my next step would involve knowing the children in my class on a deeper level and being aware of their ‘Adverse Childhood Experiences’, in order for me to support them accordingly. 

Within my critical incident, ‘Positive Reinforcement’ appeared, to a degree, evidenced within my observation notes in Appendix (4). Cooper et al., (2007) and Hardy and McLeod (2020) highlight that Positive Reinforcement is when behaviour is strengthened by providing an individual with a consequence they find as rewarding. Also, through Piaget’s theoretical approach, he highlights that positive reinforcement is a progressive behavioural concept comment Halpenny and Petterson (2013).  Whilst critically reflecting this observation, Positive Reinforcement could have been used sooner rather than later and at a deeper level than the teacher conveyed. If this was implemented sooner within the critical incident, then this may have encouraged Child X to enter the school with a happier disposition, displaying no emotional attachment issues. Literature reveals that the earlier more intense Positive Reinforcement is undertaken and positively reinforcing good behaviour in children, it could dramatically result in better behaviour management within the classroom, suggest Cooper et al., (2007) and Hardy and McLeod (2020). Therefore, linking this to my next steps as a practitioner, I would categorically use Positive Reinforcement to a larger extent to guide Child X into school. I saw the technique of Positive Reinforcement during my observation of critical incident 3, whereby a child was persuaded to join in an activity and rewarded with a sticker, hence a successful behavioural strategy was employed.

In contrast, Gartrell (2004) critiques Positive reinforcement and recommends that children should be ‘encouraged’ instead, as Positive Reinforcement can make children dependent on adult approval (Kohn, 2001). Therefore, this could be the reason as to why the class teacher did not use much Positive Reinforcement, as the teacher may have not wanted Child X to become adult dependent, as Gartrell (2004) suggests. 
Research reveals that there are many specific strategies available to self-regulate emotions like distraction, self- comfort and seeking help. These strategies may help children deal with their emotional attachment, suggests Vohs and Baumeister (2013). Therefore, a next step I would take within my own future practice, would be introducing emotional regulation skills within the classroom. Linking this back to Bowlby’s and Ainsworth’s theoretical perspectives, Vohs and Baumeister (2013) suggest these theoretical perspectives highlight ‘empirical evidence’ for the role of attachment linking to emotional self-regulation. Another self-regulation emotional strategy young children can develop to manage their distress can be cuddling a chosen toy (Yeary, Zoll, & Reschke 2012). Therefore, I would take this strategy forward within my future teaching practice.
Also, within the school timetable on my observation day, I did not see any mindfulness strategies implemented within the school. Mindfulness sessions and interventions throughout the school day can support children in managing their anxiety, suggests Carsley and Heath (2018). Therefore, my next step would be to develop research on mindfulness and implement this within my practice. Using strategies’ like incorporating the Arts and relaxing mindfulness Yoga sessions into the class would hopefully have a positive effect on Child X, allowing their anxiety levels to decrease, due to these interventions and sessions (Beckwith, 2014; Callahan, 2016).
Conclusion-

To conclude, within my critical incident observation on Emotional Attachment, I used the strategy of a non-participant, structured observation with a qualitative approach, as this best suited my study. I undertook research into Emotional Attachment as a topic, examining and studying relevant literature, like Bowlby and Ainsworth, to link to my critical incident and ‘Child X’. This literature deepened my knowledge around this topic, for example, researching the reasons as to why Child X would not enter the school and why Child X was attached to their parent. I looked into how positive environments and relationships can play a role in this Mercer (2006). It also became apparent that Adverse Childhood Experiences and anxiety affect a child and how this can impact them within school (Sanders et al., 2020). Additionally, I identified the next steps I would take, as a practitioner, to help another child in a similar situation to Child X, through understanding and developing my knowledge on how to address Emotional Attachment. I feel that having undertaken wider reading and research I would implement Piaget’s Positive Reinforcement strategy as a teaching tool Halpenny and Petterson (2013).  

Referring to the Teaching Professional Standards, Child X presented with the challenge of Emotional Attachment, which I subsequently researched, attempting to secure the best outcome for Child X. My pedagogical focus was to influence the learner through building and establishing a positive relationship which would reflect in the outcome of their future learning (HWB, 2020).

By linking this observation to the new Professional Standards in Wales, I feel that I have certainly developed my reflective practice as Brookfield suggests is vital for future professional development (Brookfield, 2017). It is important that I keep an open mind as to how my practice can be improved, moved forward and developed according to HWB, (2020). It is paramount that as a practitioner I am able to employ a range of tools and techniques to facilitate learning alongside allowing time for reflective practice, advocates Moseley (2018).
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Appendix 1- English Phonics
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
Monday 28th September 2020, 10.40 am, Reception.
Phonic Assessment 


	Lesson details:

English Phonic activity, letters and sounds- Phonic assessment. Start of the topic to see where the child is at. Every child takes part in this activity as it is an indicator of what level the child is at. The child works through this booklet and each phase with guidance from the teacher. The teacher fills out this sheet to see whether the child is able to answer/ spell out correctly. 
This activity is an indoor activity completed at a table.


	Classroom culture

The class were a fairly new class to the teacher, so this activity was to see where the children were at so they could be grouped and assessed correctly. The atmosphere was a noisy atmosphere and I feel that the child I observed could have completed the task better if the environment was quieter… or the child could have been taken out the class and completed the work in a different environment totally, so they know that that’s their workspace.



	Objectives

The environment was distracting for the child and the child was looking around at his friends and not concentrating fully on the activity that was Infront of them.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher engaged the learner straight away by making sure they knew what the task involved was. However, the environment was so loud this caused the learner to disengage and I felt they could have done better. 


	Access and challenge

The challenge was having the learner and the other children in the same room whilst the learner was involved in an important activity. 


	Assessment

This activity was on Phonics, it was completed at the start of term so the teachers can assess the children so that they are put in appropriate groups and have differentiated work if needed.


	Specifics / Critical Incidents
 
The critical incident is that the child was completing a Phonics task at the start of the term to show where they are at for ability and grouping. The teacher decided to carry out this activity within the same classroom as the other children. Therefore, I felt that the children were distracting, and the child was not fully engaged within the one on one activity with the teacher. 



























Appendix 2- Teacher Involvement
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Year 1
September 28th, 9.50am, 2020, Reception
Teacher Involvement 

	Lesson details:

This activity was an indoor activity that the children chose to play. The group of children I chose to observe were in the home corner whilst playing free play. The age range of these children were 5-6 years old. The lesson was a free play lesson whilst the teacher carried out an activity with a group at a time. 


	Classroom culture

The classroom atmosphere was child led and the teacher asked the children to go and choose their own learning while they did a literacy activity with a small group at a time. Therefore, the children I observed went and did free play in the home corner. I felt that the children had positive attitudes and they knew they would do literacy learning later on in the day when it was their turn.


	Objectives

The children I was observing were playing within the home corner ‘teachers and schools. The home corner was a very chilled environment and it is clear these children wanted a calm morning and took themselves into the home corner to play quietly.


	Direction 

The environment was a child led environment as the activity was free play, therefore some children decided to play in the home corner pretending they were ‘teachers’. The teacher watched from a far and I feel that as soon as the teacher asked them a question and interrupted their playing, the children knew that they were watching. I felt that the way that they were playing changed from them playing without teacher involvement to with. 


	Access and challenge


I felt that a challenge on this observation was that the teacher wanted to get involved within the children playing ‘teachers’ however, they were afraid as the teacher did not want to influence their learning. However, the children clocked on to the teachers presence once they asked a question and the way they were playing imaginatively and creatively changed as soon as they realised the teacher was watching.


	Assessment

The lesson activity was based on literacy that the teacher was completing one group at a time. Therefore, the other children had chance to go off and play with whatever they liked. The group I observed chose imaginary free play and chose to do this in the home corner. Referring back to the previous year they had a dressing up box, therefore this could have prompted their imagination.


	Specifics / Critical Incidents

The critical incident that I saw at this time was that the group of children that I observed were experiencing imaginary play. As soon as the children knew that a teacher was watching and was interested in their learning, the children’s play changed and that could be because of teacher/ practitioner involvement. 
























Appendix 3- ALN Behaviour Management
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
September 28th, 2.00pm, Reception.
ALN behaviour management

	Lesson details:

This lesson activity was based for ALN children. The lesson was a reading activity and the ALN children were able to go and play freely once they had engaged within the reading. One child would not go and read, they just wanted to play with the lego. The child was not listening at all. Therefore, the child was encouraged by the practitioner by the use of ‘positive reinforcement’ to join in the reading activity.
The lesson was carried out inside and it was at the start of the year. 


	Classroom culture

The classroom was a busy classroom and the child was asked to complete a reading activity. The ALN child had a negative attitude as they did not want to engage with the reading. 



	Objectives

The teachers tried to adapt their tone of voice by using positive reinforcement on the other children so that the ALN child would copy this behaviour. Therefore, creating a positive environment for the child. 



	Direction

The direction was to try and get the ALN child to engage in the reading by using the positive reinforcement strategy. Whilst observing the child did engage at the end as he wanted a sticker. 



	Access and challenge

A challenge here is that the child wanted to carry on playing with the lego and not engage with the reading work. The ALN child did not have clear direction at the start and did not understand why they needed to read. With the use of positive reinforcement to peers and the use of a reward system, the child did choose to engage.

	Assessment

The child wanted to be involved within the lego and it’s mind was set on lego. The task had to be completed by the ALN child as the teacher needs to differentiate work in the coming weeks so that the teacher knew what ability he was at. Also, the teacher knew that by praising other children the child was able to learn from this and want to copy their behaviour. 



	Specifics / Critical Incidents


The critical incident that I observed was that a ALN child did not want to complete or engage with a reading activity as they were occupied playing with the lego. The teacher used positive reinforcement by praising other children and the use of a reward system. The ALN child did engage finally once they knew they were getting a sticker. 
I feel that the child should have been given clear direction and then they might have engaged sooner within the activity.

























Appendix 4- Emotional Attachment
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
September 28th, 9.05am, Reception
 Emotional Attachment 


	Lesson details: 

This observation was not a lesson. This happened at the beginning of the day when the child was leaving their parent to come into school. The child was 5 years old and was upset as they did not want to leave their parent. The child was upset when they entered the school. 


	Classroom culture

I felt that the teacher was trying to be positive when the child entered the school. The child came in with their head low and they were walking slowly to put their coat and bag away. This could be a case of separation anxiety or not enjoying school.



	Objectives

The environment was key to this observation as there needed to be a positive environment for the child to come in at ease and be calm but excited to enter school.



	Direction

The direction was the class teacher to be positive and creating a positive environment for the children to enter school. The class teacher was approachable to the upset child, but they did not want anyone bar their parents.



	Access and challenge

Whilst observing, I felt that there was a challenge and a barrier. The teacher was not able to give the child a hug due to Coronavirus. Therefore, in normal situations the child would be reassured by a hug and human contact, however, this was not allowed so it was all spoken about verbally. 


	Assessment

Previous experience at home or at school causing the child to become upset and not want to enter school. Or it could be a case of separation anxiety or not enjoying school. Also, its important to keep an eye on the child to see if this attachment issue gets worse or improves.


	Specifics / Critical Incidents
 

This observation was based on emotional attachment issues. I observed a child arrive to school and did not want to leave their parent. I do not know what this childs underlying issues were. Therefore, I would develop this further within my essay. For example, it could be due to separation anxiety, not enjoying school and it could be linked to previous school/home experience. 



























Appendix 5- English phonics
Critical Incident Identification Sheet

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



September 28th, 10.40am, Reception Class.
Class teacher is involved. 
Phonic assessment.
Indoor activity competed at a table with one child.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The critical incident is that the child was completing a Phonics assessment activity at the beginning of the term to assess where they are in terms of ability. 
The class teacher decided to carry out this Phonic activity within the same classroom as the other children whilst they were playing freely. I felt that the children were distracting the child that was meant to be doing phonic work and that they were not fully engaged with the one on one activity with the teacher. I felt that the environment was not suited to the child’s best interest. If the child was moved out of the room into a more appropriate learning environment, I felt the child would have engaged better and have a more effective learning outcome.












Appendix 6- Teacher Involvement
Critical Incident Identification Sheet

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



September 28th, 9.50am, Reception Class.
Class teacher is involved.
Teacher Involvement
Indoor activity. 
Imagination/ Free play.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class teacher set out an activity and they were carrying out the activity group by group. The children were able to go off and play independently whilst other children were completing the set activity.
The critical incident that I saw was a group of children experiencing imaginative and creative play. There was a teacher observing from 
afar and as soon as the children knew that a teacher was watching and was interested in their learning, the children’s play changed and that could have been because of teacher/ practitioner involvement. This could have influenced the child’s imaginary play.















Appendix 7- ALN Behaviour Management
Critical Incident Identification Sheet



	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	




September 28th, 2.00pm, Reception.
ALN behaviour management.
Indoor activity.
Reward system and positive reinforcement.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The critical incident that I observed was that a ALN child did not want to complete or engage with a reading activity as the child was occupied playing with the lego. The teacher used positive reinforcement by praising other children that were engaging with the reading activity hoping that the ALN child would copy this behaviour. Also, another approach the class teacher took was the use of a reward system. The ALN child did engage finally once they knew they were getting a sticker. 
I feel that the child should have been given clear direction and then they might have engaged sooner within the activity.













Appendix 8- Emotional Attachment
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	




September 28th, 9.05am Registration, Reception.
Emotional Attachment 
Indoor 
Class teacher and parent involved.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

This observation was based on emotional attachment issues. I observed a child arrive to school and the child did not want to leave their parent. I felt sad and anxious for the child as I did not want them to come into school upset and I was intrigued to know why. I did not know what the child’s underlying issues were. I felt that the environment played a key part in this as the adult should create a positive environment for child, to allow them to want to come into the school happily. 

Whilst observing, I felt that there was a challenge and a barrier. The teacher was not able to give the child a hug because of the new situation with Coronavirus. Therefore, in normal situations the child would be reassured by a hug and human contact, however, this was not allowed so it was all spoke about verbally. 

Therefore, I will develop this further within my essay. For example, it could be due to separation anxiety, not enjoying school and it could be linked to previous school/home experience. 

I also felt that positive reinforcement did happen, but it happened later rather than earlier. Therefore, I would like to look into effective ways of positive reinforcement within my essay.
Therefore, I would develop this further within my essay. For example, it could be due to separation anxiety, not enjoying school and it could be linked to previous school/home experience. 



Critical Incident Identification Sheet
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