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1. Title
Examining cultural barriers in EFL Arab learners’ writing, Moroccan students as a case of study.

2. The aims of the investigation
Every language is rooted in the culture of its speaking community, making it especially difficult to learn a foreign language if the culture of the native language and the target language are too dissimilar, as is the case for Moroccan learners of English. This research focuses on cultural differences between Arabic-speaking and English-speaking communities, analysing the impact of such cultural barriers on the writing of Arab EFL learners, given that written texts and their usage vary across cultural groups. For this purpose, a case study of thirty EFL students from a Moroccan university was conducted.
Many problems identified in the English compositions of students were explained using rhetorical contrast. On the basis of a qualitative data analysis, the results will indicate that culturally bound differences related to certain linguistic factors, such as alphabet, letters, way of writing, word patterns, and grammar, as well as certain rhetorical and syntactic styles, namely coordination, subordination, and metaphorical styles, are responsible for a large potential for errors and difficulties encountered by Moroccan EFL university students when writing in English. This paper concludes with a set of pedagogical implications that encourage the use of contrastive rhetoric in teacher education and writing instruction as a tool for understanding cultural differences. In this era of globalisation, techniques and strategies are proposed to reduce cultural barriers and build bridges between the writing patterns of the two languages in order to facilitate effective communication between members of different societies.
· What are the cultural barriers for Moroccan students when learning English?
· What is the difference between Arabic-speaking and English-speaking communities?
· What is the impact of such cultural barriers on the writing of Arab EFL learners?
· How can reduce cultural barriers and build bridges between the writing patterns of the two languages in order to facilitate the interaction between two communities?

3. The rationale and main conceptual themes for the investigation

It is generally accepted that language is embedded in culture. Then, in recent decades, there has been a greater emphasis on incorporating the cultural element into the second/foreign language classroom, as it is believed to aid in resolving current social and economic issues (Kramsch, 1996). Consequently, it is essential to define culture. Richards & Schmidt (2010, p.151) define culture as "the set of practises, codes, and values that distinguish a particular nation or group: the sum of that nation or group's most esteemed works of literature, art, music, etc." An individual's culture will not only be reflected in his/her oral and written products (language), but also in his/her behaviour (body language), resulting in a strong connection between the inherited culture of a speech community and the way people communicate, as noted by Samovar et al. (1981, p. 24):
Culture and communication are inseparable because culture not only determines who talks to whom, about what, and how communication proceeds, but it also influences how people encode messages, the meanings they assign to messages, and the conditions and circumstances under which different messages may or may not be sent, noticed, or interpreted.
Globalization necessitates that the foreign language learner of the twenty-first century be interculturally competent, i.e., able to communicate effectively and appropriately with people of other cultures. This suggests that learning a language and communicating through it requires not only linguistic knowledge, but also the ability to use it in socially and culturally appropriate ways. However, learning a foreign language and communicating in this language can be particularly difficult if the cultures of the native language and the target language are too dissimilar, as is the case for Moroccan learners of English. Indeed, historical and geographical distances between Morocco and English-speaking countries have resulted in a great deal of cultural diversity. The different ways of thinking, behaving socially, and interpreting the world provided by different cultures may create cultural barriers for Moroccan students and pupils, preventing them from learning English effectively. Therefore, it is necessary to raise the Moroccan student's awareness of these differences and assist him or her in overcoming cultural barriers.
This study is interested in the written discourse of Moroccan EFL learners and how it may be affected by cultural transfer from L1. In effect, it is believed that writing is embedded in the culture of its speech community; therefore, written texts and writing conventions may vary between cultural groups. As Kaplan (1983, p. 150) explains, it is therefore reasonable to assume that L1 cultural features may hinder FL writing. The non-native speaker brings with him/her the alternatives available in the L1 and applies those alternatives in the L2, thereby creating a tension between the apparent relationship of ideas to topic and the possibly inappropriate realisation of focus through intersentential syntax. In fact, one should be aware that different cultures have different writing devices, and that each culture expresses these devices in a distinct manner. This may present challenges for learners of the foreign language, and one might expect to find evidence of cultural barriers or challenges in student writing. The present paper focuses on the cultural obstacles that Moroccan EFL university students (who are Arab/Berber English language learners) face when writing in English. Conforming to English writing conventions and stylistics is crucial for these students because they are required to write for academic purposes most of the time. This paper also addresses how to assist Arab students in overcoming these cultural barriers in order to achieve academic writing success in English.


4. A description of the evidence you intend to collect

This study examines student compositions from a linguistic, writing, and communication standpoint in light of contrastive rhetoric.

2.1. Sample population
This study's sample population consists of thirty university students enrolled in the first year of the English Department's bachelor's degree programme in English at Moroccan University. These students are between the ages of 18 and 21. Their mother tongue (MT) is the western variety of Moroccan Arabic, whereas their language of first instruction (L1) is Standard Arabic. It should be noted that the terms MT and L1 are frequently used interchangeably in the literature, but Moroccan's linguistic situation compels the researcher to make a distinction between these two terms. MT refers to the language learned at home (a spoken form of dialectal Arabic), whereas L1 refers to Standard Arabic, the national language and the first language learned at school and used for formal instruction. French and English are the students' first and second foreign languages, respectively (FL1 and FL2).
2.2. Procedure
Students are required to compose a 150-word narrative and descriptive essay in English. The selected topics are going to be chosen on the basis that they are culturally neutral and lacked strong emotional undertones. In addition, students are required to verbalise their thoughts (they were trained in the think aloud technique prior to the experiment). Their oral reports are going to be recorded and subsequently transcribed. Students' thought processes during writing are revealed through the think-aloud method. This is significant because it enables the analysis of student compositions in light of the writing processes and social and cultural contexts in which those processes will be occurred.
2.3. Analysis
Both linguistic (morphology and syntax) and writing (Coordination vs. Subordination, repetition and elaboration, and Direct vs. Metaphorical Styles) levels of analysis are conducted. Textual analysis is conducted in light of the processes the students will undergo. This is especially helpful for detecting errors that could be traced back to the Arabic cultural transfer, as it should be noted that Moroccan students may also be influenced by the French language being their FL1 and acquired before English in primary school. However, in the present study, only errors related to the native cultural transfer are examined.


5. The methods you plan to use to collect your evidence

Interviews with English Language Learners (ELLs) in a preparatory English as a Second Language (ESL) programme at the university level are used to conduct research.
Students are going to be asked pertinent questions regarding their English as a second language studies. Each student participated in a fifty-minute interview. The purpose of the interview is to determine which aspects of learning a second language the student finds easy or difficult, as well as the role culture plays in second language acquisition, as observed by the students themselves. Students are essentially asked to consider how cultural differences, assumptions, and biases have either facilitated or impeded the teaching and learning process. Each student must evaluate his or her own learning through the lens of his or her own cultural background. This study, which investigates cultural and linguistic barriers, places a premium on individualised responses and perceptions. Since the students are "experts" in their own cultures, the cultural lens through which each participant answer the interview questions provide the examination's description of the phenomenon. Because she lacks the same cultural experiences as the participants, the researcher is unable to provide this insight. This study's methodology is not necessarily intended to explain a causal relationship, but rather to describe how a specific group of individuals with a particular cultural background have experienced second language learning. The researcher analyses common themes in participant responses and attitudes.
This investigation employs a qualitative interpretive design informed by phenomenological understandings of how meaning and knowledge are constructed (Merriam, 2002). A qualitative approach to the study allows the researcher to collect specific data from the participants' perspectives. The purpose of the study is to describe in depth the cultural and linguistic barriers faced by a specific group of students and the extent to which these barriers impede learning. Using student expectations and perceptions of language learning, these obstacles were identified. Themes pertaining to learning barriers are used to suggest possible relationships between cultural experience and second language acquisition. As a means of elucidating the difficulties of second-language acquisition, this investigation focuses primarily on the individual, as opposed to broader social patterns. In other words, the participants' individual voices are valued and regarded as significant sources of personalised information.
Fundamental to the phenomenological worldview is 'giving voice' to subjective experience in order to explain social issues (Bouma, Ling, & Wilkinson, 2009; Merriam, 2002). According to phenomenologists, humans make sense of their surroundings through perception and have the capacity to extract information from experience and assign meaning to behaviour (Hatch, 2002). Moreover, phenomenologists believe that research methods that attempt to assign numerical values to opinion and personal experience do not capture the human experience in its entirety (Merriam, 2002). The researcher is able to gain a deeper understanding of a phenomenon through the collection of detailed qualitative data. According to the researcher, phenomenology is closely related to symbolic interactionism, an important social theory for understanding how languages is acquired through social interaction and how language mediates subjective experience (Merriam, 2002). Both theories emphasise the significance of the individual's experience and subjective interpretation for a comprehensive understanding of human phenomena. Since cultural experience and comprehension frequently govern how individuals react, interact, and assign meaning to particular circumstances, the research design for this study needed to emphasise inductive reasoning, individual voices, and the collection of exhaustive descriptive data.

6. A description of the settings in which you plan to collect your evidence

The data collection instrument consists of a series of interview-style questions and writing tasks posed to English language learners. Students will be asked pertinent questions regarding their English as a second language studies. Each interview consists of seventeen questions regarding second-language English acquisition. The questions are designed to determine the extent to which the student's cultural background, classroom experiences, and other factors have impact his or her learning.
The first five questions of the interview focus on gathering information about the student's home country, culture, native language, and motivation for learning English as a second language. The remaining questions concern the student's learning experiences in formal and informal settings; the formal setting is the ESL classroom, and the informal settings are public or private places where there is no formal instruction, such as the student's home. Since language acquisition occurs both consciously and unconsciously in formal and informal settings, the researcher sought to determine where students benefit the most from learning and which obstacles are most prevalent in particular settings.
Other authors suggest that:
a) prior learning experiences in home countries have a significant impact on the student's   ability to adapt to learning in the American classroom (Lightbown & Spada, 2006); 
b) knowledge of a first language should facilitate the learning of a second language (Lightbown & Spada, 2006); 
c) the influence of native speakers on the language learner (Spolsky, 1988); and
d) the efficacy of culturally relevant instruction (Gay, 1994). 
The answers to the interview questions are compared with the findings of other researchers in an effort to determine whether or not these claims directly will apply to this particular student population. Others are opposed and refuted. Students will be asked to identify what they find simple about learning English as a second language, what they find challenging in the classroom, and what aids learning. The purpose of the interview is to identify potential strategies, methodologies, and other experiences that may hinder or impede an English language learner's ability to acquire and retain language. The purpose of these questions is for the student to identify specific areas of language learning that they find challenging and to begin considering why these areas are difficult.
Students will be asked to describe how culture affects their learning experiences in the classroom, particularly in challenging subjects/subject areas. Students will identify how the second language classroom addresses racial, ethnic, linguistic, and cultural diversity. Students will discuss how cultural factors may have hindered or facilitated their learning. In addition, they will be asked how they perceive their culture to be valued in the classroom and how language barriers may have affected their learning. Students were asked, while paying particular attention to cultural experiences and differences, to identify how cultural differences affected their learning both positively and negatively. Effective strategies for learning a second language were discussed by the students.
7. The ethical issues you need to consider
Students will be recruited from the school for this study. Both the school and the teacher must consent to the study. Data pseudo-nymization is the process of replacing participants' identifying information with pseudonyms, or fictitious identifiers. To preserve anonymity, the researcher will pledge not to collect any personally identifiable information. To maintain confidentiality, the researcher will be aware of the identities of the participants but will remove all identifying data from the study.

All participants have a right to privacy, so their personal information is protected for as long as the research retains or uses it. However, random numbers will be assigned to the participants.

8. The methods you expect to use to analyse the evidence you collect. 

The data will be examined as the following: 
Arabic belongs to the Semitic language family; as a result, its morphology and syntax are quite distinct from those of English, which is an Indo-European language. Numerous errors found in student writing were attributable to this distinction, as illustrated below.
8.1 Morphology
The corpus revealed students' use of deviant forms, i.e., they confused the forms of nouns, verbs (present participle), adjectives, and adverbs by substituting one form for another.
e.g. Ali f is on the coast.
It is extremely sunny.
It is a cold and elevated location.
This is primarily attributable to the Arabic language's three-consonant root. All words (parts of speech) are created by combining three-root consonants with fixed vowel patterns and, occasionally, an affix. Therefore, the absence of patterns in English causes confusion among Moroccan EFL students and makes it difficult for them to distinguish between nouns, verbs, adjectives, etc.
Due to the fact that Arabic and English are members of different language families, there are numerous differences in the grammars of these two languages, causing many difficulties for Arab learners. Word order, auxiliaries, articles, pronouns, prepositions, and genitive constructions exemplified the corpus' occurrence of such difficulties.
Word order
Word order differs between the two languages. The major issue is the order of adjectives and nouns: many students write the adjective after the noun it modifies in accordance with the Arabic rule.
It is famous for its pure air, for example.
    Auxiliaries
Auxiliary verbs appeared to be a source of confusion, particularly in interrogative statements; as Arabic does not have the auxiliary do, some students produced sentences without it.
e.g. How *you imagine your future house?
In addition, Arabic lacks a present-tense verb and a composed tense (i.e., "auxiliary + participle") equivalent to the present continuous. This prompted our students to create forms such as:
It is a nice location.
Technology is becoming increasingly advanced.
  Articles 
Another problematic area is the use of articles, as demonstrated below.
e.g. Morocco is now a tourist destination.
It is filled with pure water.
Due to the absence of the indefinite article in Arabic, many students omit or improperly employ it when writing in English. Even though the definite article exists in Arabic, its usage is distinct from English, leading to errors.
 Pronouns 
In Arabic, relative clauses must include the pronoun, whereas in English the pronoun is omitted.
This leads to errors such as: You send the letter to a friend whom you know very well.
I showed her, for instance, the car I wanted to purchase.
 Prepositions 
The analysis reveals a haphazard application of prepositions. This translates to the vast difference in number and variety of meaning and application between the prepositional systems of the two languages. In fact, while the number of Arabic prepositions is estimated to be twenty, only six are used frequently (min, ila, ala, ba, la, and fi; Abbas, 1985, p. 320), the number of recorded English prepositions is 150 (Essberger, 2009). 
This prompt many students to attempt to correlate the use of English prepositions with Arabic usage as revealed by their verbal protocols.
e.g. we meet on 9 o'clock. 
8.2 Writing problems
The logical and thorough development of ideas in relation to cultural training is possibly the most challenging issue Arab EFL students face when writing at the postsecondary level. Indeed, according to Kaplan (1967), both syntax and writing are culturally determined and constrained. Numerous other studies have shown that there are preferred writing patterns used by L2/FL learners that are specific to their culture (Ostler, 1987; Halimah, 1991, cited in McDonough, 1995). These characteristics will be evident in the data is going to be collected.
Regarding the schematic structure of the essays, the verbal protocols reveal that all students are aware of the structure: introduction, body, and conclusion; however, it was observed that the students are biased towards the use of certain rhetorical and syntactical patterns specific to Arabic, such as the preference of coordination over subordination, the use of repetition and metaphorical style, or the tendency to begin with universal statements and end with some type of generalisation. This may be a significant barrier for Arab students, as what a native English speaker considers logical in an academic paper may not be considered logical in another culture. Then, some of our students will struggle with adhering to a thesis, narrowing a thesis sufficiently, and proving a thesis with sufficient concreteness for an English-speaking audience. The sections that follow will illustrate students' culture-related difficulties at the writing level.
8.3 Repetition and expansion
In the majority of compositions, students are highly to use more words than necessary to repeat the same idea, as the following example demonstrates. Writing is a lifelong skill that is required in a variety of contexts. It is part of people's needs; they require it in their daily lives because writing skills are used in a variety of contexts and play an important role in modern society...
According to Abu Rass (2011, p. 209), this habit of repetition derives from the Arab tradition.
Arab students have a tendency to compose English sentences that are lengthy and repetitive in content and form. In Arabic, ideas and phrases are repeated for the purpose of persuasion. To create emphasis through repetition, additional synonyms are included in the same sentence. In fact, many researchers have concluded that Arabic speakers argue persuasively "by repeating arguments, paraphrasing them, and doubling them" (Koch, 1983, cited in Connor, 2002, p. 500)
In English, however, what may be considered a mark of good style in Arabic, namely repetition, is considered wordiness and redundancy.
Direct versus metaphorical styles
Many Arab EFL students are unaware that the English style is extremely direct and limited in comparison to the Arabic style, which values the beauty of the language as much as the message by employing allusion, analogy, proverbs, and idioms. When writing in English, English teachers at Moroccan universities frequently observe that their students employ linguistic and stylistic conventions learned in their native language and culture. This contrasts with the expectations of Western readers, who view these patterns as clichés, and Western teachers of writing, who encourage students to write using their own words and voice.
Therefore, this writing behaviour is problematic on two levels for these students:
First, students will not meet the academic reader expectations of the target language. They will not comprehend or accept the registers and purposes of academic discourse (Grabe & Kaplan, 1989; Stern, 1992).
The second issue is the use of culturally specific expressions such as proverbs, verses, metaphors, idioms, long-forgotten historical events, and legendary figures, which do not always correspond exactly in both languages. For instance, the phrase "News that freezes the chest" ( khabarun yuthlija Sadir), which is common among Arab speakers, is related to their ecological conditions because Arabic is spoken in a region with a hot and dry climate. Thus, according to Ilyas (1989), certain Arabic expressions are associated with cold weather in order to express positive and favourable connotations of happiness and delight. On the other hand, English is native to a region with a cold and wet climate, which has led to expressions with positive connotations typically associated with warmth rather than cold, such as "He was greeted with a warm welcome" and "He is a warm-hearted man," i.e. a kind individual. Ilyas (1989: 128) explains, "What may have a positive connotation in Arabic may have a negative connotation in English, and vice versa."
Numerous examples of erroneous metaphorical style usage by Moroccan  EFL students were discovered in their English compositions. This was due to the fact that students tended to generate ideas in Arabic and then translate them into English, resulting in incorrect statements. 


9. The timetable for the proposed project

	Research phase
	Objectives
	Deadline

	1. Background research and literature review
	· Meeting with the supervisor for guidelines and topic choice
· Conduct a more thorough review of relevant literature
· Refine the research questions
· Develop a theoretical framework
· Narrow down
	September, 2022

	2. Research design planning
	· Design the interviews questions
· Identifying online and face to face settings for recruiting participants
· Finalize sampling method and data analysis methods
· Get ethical approval from the University
	November, 2022

	3. Data collection and preparation
	· Informing the participants and send out a sample of the interview questions and writing tasks
· Conducting interviews with selected participants
	November-December. 2022

	4. Data analysis
	· Analyzing the writings sheets and interviews data
· Draft the results and discussion sections
	January, 2023

	5. Writing
	· Completing a full thesis draft
· Sending the initial the draft to the supervisor and plan for a meeting
· Meeting with supervisor for further discussion feedback and revisions
	January-March, 2023

	6. Revision
	· Redraft based on the supervisor feedback
· Getting supervisor approval for final draft
· Proofread
· Printing and Submission
	April-May, 2023
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