A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. (4000 words) 

‘’ AfL methodology is proven to give students more control over their learning, helping boost motivation and ultimately improve their exam performance. It helps learners to see what they are aiming for and understand what they need to do to achieve those aims’’(Cambridge University Press 2019)
[bookmark: _Hlk123736642]Assessment for Learning is arguably the most effective strategy to aid progression as it closes the gap between a learner’s current situation and where they want to be in their learning and achievement (Cambridge Assessment International Education 2019). The new curriculum for Wales is embedded with opportunities for Assessment for Learning which highlights its significance to the holistic learning of children and young people. Assessment is intrinsic to curriculum design. and its overarching purpose within the curriculum is to support every learner to make progress (Welsh Government 2020). Within this assignment I will be critically evaluating three lesson plans which consist of three different Areas of Learning with a driving focus on the effective use of Assessment for Learning within my planning. 
Assessment for Learning is widely used to accelerate pupil progress, AFL strategies are directly linked to improvements in student performance in summative tests and examinations (Cambridge Assessment International Education 2019). It is an implicit concept with profound links to a pupil-centred approach which enables children to be active participants in their own learning.  All too often documents, plans and reviews focus on what is important for a learner – the things that teachers and other professionals think the learner needs in order to learn. A Person-centred practice brings the focus back onto the learner (Welsh Government 2019) . 
Planning appropriate learning experiences in line with age and ability is essential for student comfort and success, kids build their own understanding and how they conceptualise the world, take in information, organise the information and experiences, and act upon it all depends on age (Jean Piaget 1952). Piaget implied that age is more than a number, educators need to consider the mental, emotional and social maturity of a child, rather than choosing an educational path linked only to numerical age (Jean Piaget 1952). With consideration to Piaget’s theory my lesson plans are embedded with appropriate learning experiences which demonstrate a thorough understanding of effective pedagogy through the use of adequate Assessment for Learning strategies. 
The lesson plans that I aim to evaluate are intended for a class of year 3 pupils aged 6-7 with the central theme being informal letter writing. When planning a lesson, it is essential to take into consideration the pupils prior learning to enhance learning opportunities, where prior knowledge is inadequate or fragmented there may be a mismatch between teachers’ expectations of student knowledge and reality, meaning that learning may be hampered from the very beginning (Durrington Research School 2020). 
In consideration to this, I discussed the children’s prior learning with my class mentor and identified that the class had been introduced to the concept of letter writing throughout their early education at the school, yet they had not been introduced to different types of letters and what they must consist of. Therefore, I planned a series of six lessons for the class to introduce, discuss, research and write an informal letter. Although, I will be evaluating three of these six lesson plans it is relevant to mention the long-term plan behind these lessons to aid pupil progression.
The  Areas of Learning that I will be discussing within my lesson plans are Science and Technology, Language, Literacy and Communication and Health and Wellbeing. Although all three lesson plans have a central focus on Language, Literacy and Communication as a teacher in Wales I am aware of my cross-curricular responsibilities to enhance effective education, literacy, numeracy and digital competence are mandatory cross-curricular skills within Curriculum for Wales and It will be the responsibility of all practitioners, across all curriculum areas, to develop and ensure progression in these skills (Welsh Government 2019)
 Assessment for Learning originates in the research of professors Paul Black and Dylan Wiliam of Kings College, London. They believed that assessment needed to be more specific for children to strive and achieve, information from marking or other means of assessment should be used as feedback to modify learning activity (Teaching Expertise 2018). Dylan William proposed five key strategies that encompasses the terrain for Assessment for Learning, these strategies support the implementation of effective formative assessment (Teacher head 2019). He implied that these strategies are the only way that Assessment for Learning can be conducted, I would say that if you’re not doing one of these five strategies, you’re not doing Assessment for Learning, and if you are doing assessment for learning, you are doing one of these five things (Dylan Wiliam 1998). The five strategies that he refers to are clarifying, understanding, and sharing learning intentions, engineering effective classroom discussions, tasks and activities that elicit evidence of learning, providing feedback that moves learners forward, activating students as learning resources for one another and activating students as owners of their own learning. These strategies should allow educators to structure their lessons in the most suitable way to support their students learning, the ‘’big’’ idea that ties these strategies together is that we use evidence of student learning to adapt teaching and learning, or instruction, to meet student needs (Dylan Wiliam 1998). 
Wiliam commonly presented his findings in a table which links strategies to fundamental assessment concepts. The table outlines the three key questions that he believes educators should be considering- where is the learner going? Where is the learner now? And how do they get there?. He suggests that learning cannot be measured merely through instructional activities, if what a student learns as a result of a particular sequence of instructional activities is impossible to predict, even in the unlikely event that all the learners in an instructional group are at the same place when the instruction starts, within minutes, students will have reached different understandings (Dylan Wiliam 1998). He further suggests that assessment is the key process when measuring ability and retainment, it is only through assessment that we can find out whether a particular sequence of instructional activities has resulted in the intended learning outcomes (Dylan Wiliam 1968). However, David Didau argues that the concept of Assessment for Learning is somewhat flawed. The key concept of Assessment for Learning is that educators should access what students have learnt in an individual lesson and use their findings to adjust future learning experiences, however,Didau states that there’s no meaningful way to assess what pupils have learned during the lesson in which they are supposed to learning it (David Didau 2014). In contrast, William suggests that if Assessment for Learning is used correctly, through adaptability students will strive, formative assessment or assessment for learning is the pedagogy of contingency, teaching is constantly adaptive (Dylan Wiliam 1998). 

Austin’s ‘Butterfly theory’ is a celebration of one student’s progress of a butterfly drawing through the use of specific and effective feedback. This concept supports one of the five strategies outlined for effective Assessment for Learning, providing feedback that moves learners forward (Dylan Wiliam 1998). Austin’s butterfly model suggests that children can only make effective progress when given distinct feedback, the specific changes in his drawings can be linked to very specific feedback from peers, illuminating the need for critique to be targeted and specific (Models of Excellence 2017). 
Feedforward compared to feedback is a way of supporting students with their on-going learning compared to providing information to learners about where they are in relation to their learning goals , this supports the concept of longitudinal development, longitudinal development involves a shift from assessment of learning to assessment for learning, instead of simply focusing on the outcome (summative assessment), greater emphasis is placed on monitoring ongoing learning (formative assessment) (Lisa Gray 2013) . Gray suggest that educators should use a combination of feedback and feedforward to aid their students learning and development, a combination of feedback and feed forward ensures that assessment has an effective developmental impact on learning (Lisa Gray 2013). 
As a future educator I understand the importance of implementing Assessment for Learning within my teaching to aid pupil progression, through AFL students become more involved in the learning process and from this gain confidence in what they are expected to learn and to what standard (NQT Induction 2018). The Curriculum for Wales highlights the fundamental importance of pupil progression and assessment which work hand in hand with each other to enhance learning outcomes for students across Wales. Assessment plays a fundamental role in enabling each individual learner to make progress at an appropriate pace, ensuring they are supported and challenged accordingly (Welsh Government 2019). 
The use of assessment in my teaching should contain the three key roles of enabling learner progression. These include, supporting individual learners on an ongoing, day-to-day basis, identifying, capturing and reflecting on individual learner progress over time and understanding group progress in order to reflect on practice. 
The Curriculum for Wales’s outlook on the teacher’s role to aid progression is identical to the table designed by Dylan Wiliam as it states, practitioners should enable learners to appreciate where they are in their learning, where they need to go next and how they will get there (Welsh Government 2019). 
The common theme between Wiliams’s table which links strategies to core assessment concepts and the Curriculum for Wales’s aim for practitioners indicates solidity within Wiliams work. The curriculum for Wales states that practitioners must provide students with challenges for them to succeed, practitioners should support and challenge learners effectively to ensure they each make progress (Welsh Government 2019). The curriculum also states that ‘’ providing relevant and focused feedback that actively engages learners, encourages them to take responsibility for their learning, and moves their learning forward’’ is one of the many ways that practitioners can aid pupil progression. It is relevant to note a similarity between this strategy and Austin’s butterfly as both view relevant and specific feedback as a significant way of aiding pupil progression. 
When planning learning experiences for students, The Curriculum for Wales requires educators to refer to the ‘statements of what matters’ in order to ensure students reach their full potential, it allows students to become curious and creative individuals (Welsh Government 2019). It sets out twenty-seven statements of what matters across all six areas of learning and experience which should be embedded into each school’s curriculum. Pupil progression remains at the heart of the Curriculum for Wales, a successful curriculum, supported by effective teaching and learning enables learners to make meaningful progress (Welsh Government 2019).
 Due to the significance of pupil progression, the Welsh Government have implemented five progression steps that underpin each area of learning to support pupils as they continue their learning journey, progression in learning should always be at the heart of the curriculum design rather than starting with a theme and fitting the learning around it (Welsh Government 2019).  Due my understanding of the vital role that these components play in creating high quality learning experiences my three chosen lesson plans include the relevant progression steps and statements of what matters to aid pupil progression. 
[bookmark: _Hlk124004902]My first lesson plan’s area of learning is Science and Technology which is designed around the statement of what matters ‘’design thinking and engineering offer technical and creative ways to meet societies needs and wants’’ with the progression step being, progression step 2 ‘’I can produce designs to communicate my ideas in response to contexts’’. The area of learning for my second lesson plan is Language, literacy and communication where the lessons central focus is designed around the statement of what matters ‘’expressing ourselves through languages is key to communication’’ which supports progression step 3 ‘’ I can recognise appropriate language for different audiences and purposes, varying my expression, vocabulary and tone to engage the audience’’. The area of learning for my final lesson plan is health and wellbeing which is designed around the statement of what matters ‘’developing physical health and well-being has lifelong benefits’’ which aligns with progression step 2  ‘’ I can use and improve basic movement skills in familiar and unfamiliar situations. I can respond to prompts in imaginative and creative ways. I have the confidence and motivation to persevere when faced with physical challenges’’. 
 My chosen area of learning for my first planned learning episode is Science and Technology, my aim for the lesson was to develop the student’s confidence in using digital technology to present their ideas and thoughts. I planned for this through encompassing progression step 2 within the Science and Technology area of learning ‘’I can produce designs to communicate my ideas in response to contexts’’. As the world evolves, digital technology plays a key part within society therefore, it is vital to expose children to a range of different digital software’s in order for them to fulfil the four purposes set out for learners in Wales, ambitious, capable learners, ready to learn throughout their lives should engage with scientific and technological change (Welsh Government 2019). 
The first AFL strategy is presented to the learners at the very start of the lesson, I chose to begin my lesson in this way to activate the students prior learning as new learning is constructed around previous learning, the more we understand about what students already think, and the more we help them engage their prior understandings, the more likely they are to learn well – and the less likely they are to misinterpret the material in our courses (Laura Wenk 2017). The AFL element used here was quality of questioning, through asking the students four key questions relating to letter writing it allowed me to gauge an understanding of where the learners were at. 
Within my plan I made the decision to ask lower ability students for their answers first as I had noticed in previous lessons that many of these students were reluctant to answer direct questions due to being overwhelmed by hearing their peers’ answers. By doing this I also trialled the effectiveness of my questioning, if you're only hearing from the confident, articulate students, the quality of your evidence about who is getting it and who is not is rather poor (Dylan Wiliam 1998). 
Within the main body of the lesson the students were instructed to produce a poster which incorporated everything they needed to include in their letters, I decided to produce a WAGOLL (what a good one looks like) to show the students what their final posters should look like, the element of AFL seen here is ‘sharing criteria with learners’. Through clear, detailed instruction the children were able to produce informed and relevant posters to aid them with letter writing, clarifying and sharing criteria for their success, helps the students guide their own work and become independent learners (Black & Wiliam, 2009). Sharing the lesson objective in the form of a WAGOLL supports Sadlers view of sharing criteria with learners, we need to let children in to the secret of allowing them to be successful (D Royce Sadler 1998).
Within my second planned learning experience the children began writing their letters. I ensured to include a variety of AFL methods as the previous series of lessons were essentially ‘steppingstones’ to build up to this lesson. I deemed it appropriate to begin this lesson with a ‘think, pair, share’ activity to measure retainment from the past learning experiences, students get time to think critically, creating a learning environment that encourages high quality responses (Rowe 1972). Although the ‘think, pair,share’ method of AFL is effective in regard to finding out where the learners are at in line with attainment and activating their prior learning , in order for it to be successful it requires an element of cautiousness. A misconception among educators is that more often than not, the most time is given to students during the ‘pair’ stage for children to discuss findings and answers in a group however, the ‘think’ stage should be awarded the most time as this is where the learning and retainment happens, it takes children longer to process the question and formulate an answer (Linsay Hunter 2018). 
Within the main body of the lesson, I planned for a ‘check-in’ point where I distributed stickers on to each individual student’s table to represent whether or not they are on track with the set task. The use of verbal feedback here is also essential as students must be provided with specific feedback to aid their learning, feedback provides a sense of engagement and interactivity, and allows learners to take ownership of their learning (LEO Learning 2016). The method of AFL that i decided to use here is ‘use and quality of feedback’, I specifically chose to implement this AFL method at this point was to ensure the class received immediate feedback on their on-going letters and had enough time to act on the feedback to improve the quality of their work. 
Through individualised and specific feedback, the class were able to identify aspects in their work that needed improving, the goal is to change the students’ capacity to produce better work, not just to improve their work (Dylan Wiliam 1998). However, this method required adaptation to meet the needs of a particular child who identified as having additional learning needs as this method would have caused him significant emotional difficulty which would manifest into challenging behaviour. Therefore, I outlined a continuous-feedback plan for my teaching assistant to provide him with on-going positive feedback throughout the task to enhance his learning in a productive way, a positive attitude and plenty of encouragement from teachers can do wonders when it comes to inspiring children with additional learning needs to stay motivated and persevere (Mind 2020).  
The final method of AFL, within my plan can be seen within the plenary, this is where the class took part in a peer assessment exercise. I deemed it appropriate to use this method of assessment as it encourages the students to take control of their own learning, peer assessment showed that students were more likely to challenge each other’s judgments of their work, thereby sparking discussion and debate (Dylan Wiliam 1998). An element of peer assessment that requires a certain cautiousness is ensuring that the students know what to mark, therefore I asked the class to refer to the success criteria that we created together. It was noticeably beneficial that we collaborated as a class to create a success criterion as it made it clearer for the students to know what their looking for in their peers work, having a clear understanding of the criteria and the vocabulary to describe it will help students do a better job of giving each other feedback and assessing their own work (Jennifer Gonzalez 2021). 
My third planned learning experience was constructed in line with the health and wellbeing statement of what matters ‘’ developing physical health and well-being has lifelong benefits ‘’. The reasoning behind this learning episode was to develop the student’s resilience in taking part in a physical activity in line with one of the four purposes, healthy, confident individuals who are building their mental and emotional well-being  by developing confidence, resilience and empathy and  have the confidence to participate in performance (Welsh Government 2019). The learning experience also withholds a meaningful cross curricular link to humanities as the students discover what happens to their letters once they have been posted. 
The first use of Assessment for Learning within the lesson was used to confirm clarity of the task through using the ‘thumbs up, thumbs down’’ method. Although this method allows students to take control of their own learning and understanding it is essential that the activity doesn’t stop after the children have displayed their hand signals, self-assessment and self-reporting can be unreliable, so it is important that the educator delves deeper into the students understanding (Jay Mctighe 2021). Therefore, I asked the children who had their thumbs up to explain the task to those with their thumbs down, direct interaction between students promotes active learning (Saga Briggs 2013).  
The second Assessment for learning strategy implemented within the lesson can be seen in the plenary where the children take part in an ‘exit card’ activity. This strategy allowed me to receive feedback on the children’s understanding, exit cards allow teachers to see how many children understood the objective of what has been taught during the lesson (Paul Main 2018). This activity is beneficial in supporting pupil progression as the results allowed me to plan effectively for the next learning episode, collecting a quick snapshot from every student about their level of understanding can be really valuable to help preparation for the next lesson (Oxford Educational Blog 2017). 
The two methods of Assessment for learning within this learning episode are ‘quality of questioning’ which ultimately allowed me form an understanding of where the learners are at in order to measure attainment, effective use of questioning will actively involve your students in their learning, develop understanding and provide invaluable feedback (C Education 2019). 
In conclusion, using Assessment for learning as an explicit feature within my lessons has allowed me to adapt my teaching style effectively to meet the needs of all students to aid pupil progression, teachers must think about how the learner can achieve their aims, and what steps they need to take to get there (Hannah Hawthorne 2022). Through the use of effective Assessment for Learning techniques whole class participation greatly increased as the students were more involved with their own learning, designing activities that foster learner independence is essential because they invite students to engage more thoughtfully with the content (Beth Pandolpho 2018). In trialling a range of Assessment for Learning methods, throughout my teaching placement, I noticed an increase of confidence in the class especially those of a lower ability. I believe this was due to the class taking part in a range of peer feedback activities which benefited all learners.
 AFL techniques such as peer feedback can help more able learners reinforce ideas to less able classmates to help them in understanding tasks in a different way to the way it was first presented (Cambridge Assessment International Education 2019). A minor limitation that I faced was explaining the concept of different strategies to the students as I implemented a range of new learning styles to the classroom. However, through consistent application the benefits of these strategies were visible. 
To further conclude, I believe that Assessment for Learning should be mandatory across the breadth of the curriculum due to the evidence proving how beneficial it is to pupils learning, my research shows that effective formative assessment is one of the most important contributors to success in summative assessment.(Dylan Wiliam 1998) . Providing educators with the correct training on implementing effective Assessment for Learning opportunities would increase student participation, confidence and resilience ,when used effectively, assessment for learning, can be a highly impactful teaching tool, acting as a bridge between where a student currently is in their learning and achievement and where they want to get to (Cambridge Assessment International Education 2019). 
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On the whiteboards I willjot down the.
class’s findings in the form of a list

1will add to the board myself and explain
why it is Important if the class don't
mention everything on my list

Ensure the pairs
share the laptop and
take turns using it

What did everyone
find?

Did anyone else get the
same / similar answer?

Mrs Manion with T P
After | set the class up | will be
walking around to ensure
everyone understands how the
website works

9:30

9:55 Exit card

Using the list that we created together on
the board, use a laptop (one each) and
search for ‘word art’ on google to create a
worded poster to help us know what to
include when it comes to writing our letters
1will do the same on the interactive
Wwhiteboard so that everyone can see me.
and follow each step

1 will show the class an example of one |
created prior to the lesson (WAGOLL)
When each child finishes, | will ask them to
save it with their name and print it to go in
their LLC books

1 will write the date and title on the board
for the individuals who finish to write
(Dydd Mawrth Rhagfys. 6 2022 Success
criteria for my informal letter)

I will cut the work out and the children will
glue it into their books

On a post-it note write one thing that you
must include in an informal letter write your
name and bring it to me

Post it notes will be displayed in the class
for children to look at I they are unsure
when they begin letter writing.

Can everyone see
the board?

Has everyone had a
post it note?

‘Sharing criteria with
leamers

Effective questioning
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Gwen Quick Hughes Class/ D3
Group:
LLC-English Date: 12.12.22

« Statement of what matters * Expressing ourselves through languages is key to communication’”
Progression step 3 | can recognise the appropriate language for different audiences and purposes, varying my
expression, vocabulary and tone to engage the audience”

Enterprising, creative contributors who:
« express ideas and emotions through different media
+ connect and apply their knowledge and skills to create ideas and products
Ambitious, capable learners who
« are building up a body of knowledge and have the skills to connect and apply that knowledge in different
contexts;
«  Links with the class's topic of Christmas

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
tothe Welsh Language Competency Framework)
+ Sitnextto T.pto help him with the task
 Include incidental Welsh
+__Demonstrate effective behaviour management

HA & MA- should independently produce an informal letter to Santa and demonstrate that they have followed the success criteria and the tick list
that we created as a class

LA- Should produce an informal letter to Santa using the sentence starters on the worksheet as prompts and demonstrate that they have followed
the success criteria and the tick list that we created as a class

HA & MA will work independently to produce a detailed, informal letter to Santa which clearly demonstrates their understanding and following of
the success criteria and the tick list

LA- will produce an informal letter to Santa by using the sentence starters as prompts . Their work should show that they have followed the success
criteria and the tick list
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\g: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know,
Greak down e.g, key questions, retrieval of prior learning | What will the pupils be doing and what learning will be taking including understand, and can do:
fimingsinto | (\hat previous learning needs to be reviited in place? ifferentiation): key questions, self,and peer
groues f today's esson?), modeling and explonations, | Consider CHUNKING (too much information can fimit Iearning) | fucys on the what i to be ossessment opportunities,
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resenen, | et Chte o pedosogcl mode o te 12 ot trosan | et ooparttes.sarned
levels (ensure. ‘pedagogical principles Block-Hawkins, 2011). Make feedback.
eupi are aoproprite reference to Types of Retreval Practces?
doing’ quickty), ‘resources which support this.
ronegios Reosons or,ond details of
‘scaffolding.
Types ofrepresentationin
tosts?
Introduction What do you need to speak aboutin your | Ensure to ask LA for
9:00 Mrs Manion sat with T.p letters? their thoughts first | Effective questioning
Think pair, share activity
Letter to Santa 1 draft Children move into ability groups. Worksheets adapted | Does everyone
9:10 Mrs Manion sat with MA Date and title on board for children to copy | to suit group ability | understand what to do?
1will be sat with LA (Dydd Llun Rhagfyr 12 , Letter to Santa)
For their first draft the children will be
working on a worksheet
LA- will have sentence starters throughout
the letter to prompt them on what to write
about
MA- will have lines only with no prompts
HA- will have the same but will have more
lines — will be expected to write more
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Nrsseony | Yr Athrofa
Emphasise on referring to the tick list and
the success criteria throughout the task
Check in See how the children are getting onand | Ensure every child | Does anyone want to
9:30 Different method of AFL for TP | refer to the success criteria again who received an ask me anything?
Discussed with Mrs Manion prior | Walk around and place a sticker on each | orange dotknows | Use and quality of
to the lesson child's desk what they need to do | feedback
Green dot- on track in order to receive a
Orange dot- working towards green dot
Glue work in when finished
Plenary The children will swap books on their table | Ensure everyone has | How did they do?
9:50 and peer assess their friends letter layout | swapped their books | Peer assessment
using an informal letter layout checklist with somebody
from a previous lesson
Afick will be placed by each part if it has
been included and if it is in the correct
place
The children will mark using the two stars
and a wish method
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Gwen Quick Hughes Class / D3
Group:
Health and wellbeing Date: 15.12.22
« Statement of what matters-_Developing physical health and well-being has lifelong ben
This Area can help learners to understand the factors that affect physical health and well-being. This includes health-
promoting behaviours such as physical activity, including but not limited to sport; balanced diet; personal care and hygiene;
sleep; and protection from infection
ion step 2 | can use and improve basic movement skills in familiar and unfamiliar situations. | can respond to
maginative and creative ways. | have the confidence and motivation to persevere when faced with physical
challenges”
« Healthy, confident individuals who are building their mental and emotional well-being by developing
confidence, resilience and empathy and have the confidence to participate in performance
o ambitious, capable learners who set themselves high standards and seek and enjoy challenge and are building
up a body of knowledge and have the skills to connect and apply that knowledge in different contexts
«  Humanities- Informed citizens learning about how things work
Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
tothe Welsh Language Competency Framework)
o Demonstrate effective classroom management
o Abide by timings
o Use more incidental Welsh
Whole class
Should draw a stamp and write Santa’s address on their envelope
Should take part in a whole class walk to post their letters
should recall why so many children send letters to Santa
Page10f5 992words [}  English (United Kingdom)  Text Predictions: On  $% Accessibility: Investigate O] Focus g -——+ 80%

ﬂ P Type here to search i g 09/01/2023




image10.png
Gwen Quick Hughes

AutoSave Lesson plan 3 v
File Home Insert Draw Design Layout References Mailings Review View Help Table Design Layout  Comments ¢ Editing v 12 Share ~
: - LFind ~
- Avial vz v A A Aav A AaBbCcD |AaBbCcl| AaBbCc AaBbCcr Aa B < | & Replace ﬁ-
d
Paste 2 i i i = Dictate Editor
S BIU-axxX A-2vA. TNormal [T No Spac...| Heading 1  Heading 2 Title | | select~
Clipboard 1S Font ] Paragraph ] Styles ] Editing Voice Editor A~
Whole class
Should draw a stamp and write Santa’s address on their envelope
Should take part in a whole class walk to post their letters
Should recall why so many children send letters to Santa
APLP
P 1C
eoeeon | Yr Athrofa AW’
e classersity of Wales L( ntre for Education
Will draw a'stamp and write Santa’s address on their envelope
Will take part in a whole class walk to post their letters to Santa
Can recall why so many children write letters to Santa
If a child has written their letter but is not in school I will record myself positing their letter on the class iPad
O] Focus g - ——+ 30%

Page1of5 992words [} English (United Kingdom)  Text Predictions:On % Accessibility: Investigate

H A Type here to search a
-





image11.png
AutoSave (@ of) Lesson plan 3 v Gwen Quick Hughes

File Home Insert Draw Design Layout References Mailings Review View Help Table Design Layout  Comments ¢ Edi ingv & Share -
: T A - OFind v
o | & Jrz_ | &fnav | R 2L M asBocen |AaBbCel| AaBbCc assbeer AQB T
e il q y
Paste 2 TNormal |1 No Spac...| Heading 1 Heading 2 Title Dictate | Editor
g |BIU-ex XA LA v pac 9 9 71D selectv
Clipboard [ Font 5] Paragraph 5] Styles 5] Editing Voice Editor A
] Prifysgol Cymru v / -0 f
R Yoo X
Hand lefters out Gnce you have your letter, fold t 50 that it
220 fits in the envelope
Seal your letters
Waik Coats on one table at a time and fine Up al | Has everyone posted
225 the door with your letters ther letter?
We will walk to the post box to post our
letters one — by one
250 Plenary Coats off and back to usual seats
Mrs Manion sat with T.P Whats the first thing that wil happen to Qualiy of feedback
our letters now that they have been
posted?
Exit card
Every child must wite their answer on a
post.it note before the lesson finishes
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Pupil'slearning:
Whot il the pupis e doing an what learning il be taking

Inclusive Strategies
(includi

p
X
PDPA

Checking what pupils know,
understand, and can do:

Write Santa’s address on the board for the
children to copy

<., key questins, etivol o prorearning
timinginto | (Wnot previous eorning e t b revisted n pice? diftrentiation): plipuseiiudiboni
5255 | oy esson), modeling o explnctions, | Consider CHUNKING (c00 e information co imitearing) | g, e ciaton)t cssessmen cppertunites,
Conscerpor, | Checkingunderstandig plonned use of odiional ough, (and how) rotnr tran | efectve . seateie,ive
raeganene | adts.Choceof pedgogical modelor o the 12 o st leam ¢ (Foron, | marking opportuite,planned
levets ensure pedagogical principles ‘Black-Hawkins, 2011). Make feeaback.
e approprite eference to Thpes of Retrieva racices?
o g, esorces e oo i
enagig Recsons o, an e of
scoffoing
Types ofrepresemtatonin
pubiy
Introduction The class will watch a video about what | Can everyone see | What do we need to
200 Mrs Manion sat with L happens once you post a letter the board? write on our envelopes.
hitps //youtu be/wSjypk-we-Y to make sure Santa
receives our letter?
Hand envelopes out ‘Show the class a picture of a stamp Has everyone gotan | Use and quality of
210 Mrs Manion sat with L Can you draw a stamp on your envelope? | envelope? feedback

Does everyone
understand what they
need to do?

Santa Claus
123 Eff Road Thumbs up, thumbs
North Pole down

88888
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