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The Philosophy and Practice of Social Research
Develop a research proposal 
[bookmark: _Hlk30759494]‘What kinds of challenges do child practitioners face when teaching non-verbal communication skills to diagnosed children with Autistic spectrum disorders?’
As a professional working in a school nursery setting, I have found that substantially more children have been entering the nursery with additional needs, for example either autism spectrum disorder, behaviour problems or for instance nurturing needs, and these are just to name a few. In some circumstances, the children who have entered the setting who we believe to have an autism spectrum disorder but have not received a diagnosis, in these cases we as child practitioners have had to help those children without any assistance from outside agencies or the education authority until a diagnosis has been made. Each child brings with them their own set of challenges but with a child who is on the autism spectrum or suspected to be on the spectrum there have been many ways in which we have had to help that child develop, adapting and producing support strategies and even more for children who are suspected non-verbal autistic. 
But in this case, I want to look deeper into children on the autistic spectrum who are non-verbal, one of the biggest challenges you could face relates to one of the most vital aspects of being a child practitioner. Before teaching the child in your care you must be able to understand the child’s wants and needs. Being able to understand and realise when the child in your care is hungry and what they would like to eat, or when they need some extra attention and comforting. As a child practitioner you might battle to tell if the child is fascinated with the things going on around them or frightened and confused or not being able to understand if the child in your care feels happy and assured in an unfamiliar environment, or anxious and apprehensive. Without knowing this information, it might feel impossible to be the best child practitioner I can be. And the (Unicef UK, 1992) state that all children have the right to be happy, a right to an education and to be heard no matter what. So, embarking on this study will hopefully give me a deeper insight into children who have non-verbal autistic spectrum disorders and will help with my everyday practice for children in the years to come. 
What is Autism?
 Autism according to the (National Autistic Society, 2018) is a lifelong developmental disability that alters and changes how individuals identify and understand the world and interact with other people around them, children, young people and adults with autism see, hear and feel the world in a different way to other people. (nhs.uk, 2019) reports that if you have autism, you are autistic for life, autism is not a disease or illness and cannot be 'cured'. 
What is the cause of autism? 
Medical Research Council (2019) believes that the precise cause of autism is still being studied and explored. Research into causes indicates that there is mixture and combination of factors. Genetic and environmental issues may contribute to the differences in development, but autism is not caused by an individual's childhood and upbringing or their social circumstances. However, (Davis, 2004) states that there is an array of approaches, methods and techniques that are in place to help support learning and development. (Mental Health Foundation, 2020) reports that autism is a spectrum condition it is called this because it can affect individuals in different ways and can vary from one end of the spectrum to the other. Children, young people and adults may have an additional learning disability and be more severely impaired dependent on which side of the spectrum they sit, the child, young person or adult may have an average or above average intellect and may function at a higher level, so anyone living with autism spectrum disorder need different levels of provision and support to be able to live a more fulfilling life and one of their choosing. 
Statistics of Autism
Autism spectrum disorder (ASD) is a lot more common than most people think. (National Autistic Society, 2018) reports that recent studies suggest that there are around 700,000 autistic people in the United Kingdom, and this is calculated at approximately 1 in 100. Individuals from all ethnic groups, cultural, religious and social backgrounds can be autistic, although research suggests autism affects more males than females. Children, young people and adults with autism see the word differently, some autistic individuals say the world feels overwhelming and at times causes considerable anxiety. 
Characteristics of Autism
(Treadwell-Deering, 2019) states that children, young people and adults with autism spectrum disorder often do not 'look' disabled, and some parents of autistic children say that onlookers simply think their child is naughty and disruptive, while adults find that they are misunderstood. (Bright, 2004) reports that the attributes of autism vary from one person to another. In order for a diagnosis and verdict to be made a person will usually be evaluated and assessed  as having had persistent difficulties and complications with social communication, social interaction, restricted and repetitive patterns of behaviours, activities or interests since early childhood, to the extent that these limit and impair everyday functioning. Autistic children, young people and adults have problems with interpreting and understanding both verbal and non-verbal language like actions and gestures or tone of voice. (Autism able, 2018) believe that many children, young people and adults have a very precise interpretation of language, and think people always mean precisely what they say, they may find it problematic to use or comprehend - facial expressions, tone of voice, jokes and sarcasm.  
Communication
Some children, young people and adults may not talk or have restricted speech, (Vickers, 2009) states that they will often understand more of what other individuals say to them and what they are able to convey and communicate,  yet may find difficulty with vagueness or abstract concepts and ideas. Some autistic individuals value the use of using or have a preference of using an alternative means of communication and interaction, such as sign language or visual symbols. Some can communicate very effectively without speech. (Special learning, 2009) believes that children, young people and adults with autism may have good verbal communication skills but they may still find it hard to comprehend and understand the expectations of others within discussions, perhaps retelling what the other person has just said (this form of autism  is called echolalia) or talking at length about their own interests. (Hamilton, 2019) states that the process involved in communication interaction, normal communication includes two people, a listener and a speaker and a sequence of interlinked practices that allows us to comprehend and communicate messages, this method is called the communication chain. The chain involves processes needed to comprehend verbal communication, often described as receptive language or verbal ability and processes needed to talk, often referred to as spoken language or expressive language. But individuals with autism spectrum disorder have considerable difficulties with all aspects of interaction and communication both verbal and non-verbal. They find facial expression, gesture, body language, eye contact, tone patters very confusing and this heightens the communication difficulties. 
(Mathilde, 2019) reports that non-verbal communication is very comparable to body language, it consists of expressions, body positions, hand motions and gestures.  Non-verbal communication also involves ways of using the voice that go along with spoken language, the situation, objects and pictures. In fact, non-verbal communication involves everything apart from the words. 
Examples of non–verbal communication include; facial expressions of smiling, frowning, raising eyebrows. Hand gestures, of pointing, using hands to emphasise a point. Eye movements, of looking with appropriate gaze for a length of time and staring. Positioning of the body which may be sitting upright or slumped, standing too close or too far away. How to channel our voice, of volume, pitch, intonation, speed. Indications from the situation, the whole environment, objects and pictures. 
Qualitative and Quantitative Research Methods
(Hammarberg, 2016, p. 3) reports that qualitative and quantitative research methods are often compared as representative of two separate observations and beliefs. In quantitative circles, qualitative research is frequently viewed with doubt and distrust and believed to be lightweight because it includes insignificant examples which may not be representative of the larger population, (Lucas, 2007, p. 1) believes that it is seen as not objective and impartial, and the outcomes are evaluated as biased by the researchers' own experiences or views and opinions. Qualitative cliques believe that quantitative research can be rejected and dismissed as over-simplifying individual knowledge because it can be to generalised, failing to recognise researcher biases and expectations in research project, and involving speculation and guesswork to understand the human meaning of the collective information. (Howie, 1990) states that qualitative and quantitative methods can be used either separately or jointly, dependent on the research question. The vital and crucial part is to know when to use what method. 
(Yoshikawa, 2008) argues that numerous methods are essential to understanding and identifying development as a dynamic, transactional process, quantitative and qualitative methodologies can be linked and blended to enrich research concentrating on the practical questions of "when" and "how." 
(DeFranzo, 2011) reports that qualitative research is predominantly experimental research. It is used to increase an understanding and knowledge of underlying aims, beliefs, motives and opinions. (Aspers, 2019, p. 2) believes that qualitative data collection methods differ applying unstructured or semi-structured practices, some popular approaches and techniques consist of focus groups, individual interviews, and participation/observations. The experiment size is usually small, and respondents are chosen and selected to fulfil a given quota. (Guy, 2019) puts forward that qualitative research is also used to reveal and unearth trends in thought, beliefs and opinions, and dive deeper into the problem.
(Farnsworth, 2020) describes quantitative research as being used to measure and quantify the challenge by way of creating numerical data or data that can be converted and changed into usable data and statistics. It is used to quantify thoughts, attitudes, beliefs, and behaviours, and other defined variables, simplify outcomes and findings from a larger sample population. Quantitative research uses measurable data to create facts and statistics and reveal patterns in research. (Brannen, 2005) reports that quantitative data gathering methods are significantly more organised and structured than qualitative data collection methods.
(Koomey, 2008) states that quantitative research has the benefit of assessing and examining random samples and supplying statistical data that can be promptly assessed, then used to a general, broader group. It has the scientifically valid aspect of generating repeatable data that can be reliable and trustworthy for predicting and other planning purposes. (Sisinternational, 2018) argues that original quantitative research is not always achievable due to its higher cost. It can be problematic or impossible to probe further than the initial surface answers in order to investigate answers in more depth. The aim of taking a broad representative sample of a population may not be completely precise because there is self-selection going on toward those who are willing to reply, leading to a possible bias.
According to (Sechrest and Sidani, 1995) There is a longstanding dispute over the merits and validity of each method—qualitative or quantitative— which has offered rise to an advancing new approach. Combining aspects of both methods, qualitative-quantitative studies can be formulated that pull practices from one discipline to complement failings and vulnerability of the other. (Beresford, 2008) argues that good decisions and choices are produced using a blend of both research approaches.  (Green, 2001) states that qualitative evaluation can be used for bigger online samplings, using large data input from social media followers and modifying quantitative methods like instant online polling to create open ended debates. Where quantitative researchers, in turn, might use qualitative methods to produce deeper answers and replies through surveys (Nowell, 2017) believes that an insightful researcher should offer the kind of guidance that simplifies the best options and blend of methodologies to accomplish a positive outcome. According to (Research-Methodology, 2020) the two general forms of data collection techniques associated with qualitative investigation are interviews and observation.
 What Method to Use?
I have decided to undertake the method of qualitative data collection to give the study more depth, both interview, observation and a questionnaire would be used in this study. (Farhana, 2014) believes that qualitative research produces factual and instructive data when working with children, rather than guessing causal relationships or quantifying variation. (Centre for Paediatric Clinical Effectiveness, 2019) participates in qualitative research with children and families to better understand the complex context. Investigators use qualitative research methods for gathering information on behaviours, beliefs, opinions, emotions, or human relationships.
Qualitative research methods according to (Kawulich, 2020) was initially developed in the social and behavioural sciences, looking at the natural setting in which they are found. Accepted methods include participant observation, in-depth/or key informant interviews and focus groups. The data from these methods are collected as field notes, audio or video recordings, and transcripts. (Crane, 2013) also agrees with The Centre for Paediatric Clinical Effectiveness reporting that when working with children with a disability like non-verbal autistic spectrum disorder qualitative research has taken on a role that is beyond the development of understanding, study in this area has led to essential and extensive changes transforming many teaching methods. 
 I have decided to approach six children from different nursery school settings in the local area and I would use the same methods for each diagnosed non-verbal autistic child, child practitioner, parent/guardian and headteacher. The interview would allow myself to investigate and discover a bit more in depth to what child practitioners are facing on a daily basis and giving me a little more understanding of daily challenges. With the child practitioners’ consent, the interview would be recorded, and then transcribed into word documents. (Hogue, 2004) believes that recording would have the benefit of gathering data more accurately than just written notes and would make it easier for me as the researcher to focus on the interview allowing time to transcribe the interviews at a later date. Observation will be used in conjunction with the interview and questionnaire. Observational data would be used for the purpose of explanation of the settings also for example the behaviours, activities, people, and the meanings of what is being seen from the viewpoint of the participants. (Kalra, 2013) believes that observation can also lead to greater understanding than interviews alone, because it provides knowledge of the situation and environment in which the events occur and would enable me to see things that participants are not aware of. Then there would be the questionnaire, I want this to be as accommodating as possible to get a profound understanding from the parent/carer of the child who has diagnosed non-verbal autism to understand how they think and feel, how they perceive things, understanding their own child and why they make certain choices for their child. 
Qualitative data analysis.
(Kohlbacher, 2006) reports that qualitative data analysis is a practice that seeks to make sense of the substantial amounts of information that has been obtained often from all these various sources, so that ideas and thoughts that shed light on a research question can materialize and develop. It is a procedure where you take accurate evidence and offer an explanation or understanding. The material can comprise of pictures, surveys, videos, blogs, documents and interview transcripts. Maybe you  have been in the position where you have conducted four focus group conversations but then are not entirely sure what to do with the 30 pages of notes you have amassed through the process. (Sandelowski, 2015) reports that in this situation do you just highlight what seems the most applicable or is there a more methodical and efficient way of evaluating it? Qualitative data analysis usually revolves around the thoughts and readings of the main researcher. However, (Miller, 2013) argues that through simplification, participants can also take an active role in distinguishing and pinpointing key themes developing from the data. Because qualitative study relies on researchers’ impressions, it is essential that qualitative analysis is logical and organised and that the researchers report on their impression is in a structured, clear and understandable form. This is especially significant considering the common opinion stated by (Glaser, 2008) in that qualitative research is not as dependable, consistent and sound as quantitative research.  Qualitative data analysis should pay consideration to the ‘spoken word’, context, consistency and inconsistencies of views, occurrence and strength of comments, their specifics as well as the developing trends and themes. 
Discussing results and drawing conclusions 
(Paré, 2016) report that the definitive stage of the research process is to understand and explain the findings, making conclusions and recommendations. When drawing conclusions, you must evaluate and review your results looking for helpful patterns that will answer your research question.  Questions to take into consideration when reading your results: Did the investigation methodology and data gathered answer the research question? Do the results support our theories? How do the various findings relate? Do they explain each other or are there inconsistencies? What were the limits of the research and how do they influence the results?  Are there any areas that necessitate additional research or follow up?  
Limitations 
(Bekker, 2018) believes that when pulling together conclusions and preparing suggestions it is necessary to acknowledge the limits of the data. Results from qualitative research should not be used to make assumptions about a broader population but can be used to give examples of how or why in particular circumstances. 
Ethical considerations 
(Alderson, 1995) reports that ethical factors in research with children and young people happen at all stages of the research process. They should be respected as a continuing and automatic part of the research procedure during the course of the research project and not just as the first obstacle to be overcome. 
(Morrow and Richards, 1996) believe that on launching a research project, the initial question to ask is who are the custodians for the study? The school or childcare provision in question? Parents? Health and social care authorities? Access to children and young people has to be discussed and agreed with parents and families. Researchers need to think about the ethical issues that arise in relation to contact both being approved and refused. If parents give their consent for research to be conducted with their children, researchers need to determine whether the children themselves have been asked about their participation. It is of crucial importance that, where possible, children themselves have the right to decide about their involvement in research.
(Unicef UK, 1992) reports that children’s participation in research is emphasised by ever-increasing acknowledgment and appreciation of the citizenship and status of children. Acknowledgment of children’s voices is a key aspect of developing children’s identity, with an increasing recognition of children’s rights to communicate their views as stated in Article 3 and 12 of the United Nations Convention on the Rights of the Child (UNCRC). Also, (DuMont, 2009) states that it is imperative that all these factors must be considered when working with children in research. Welfare – the aim of the research is to promote the children’s well-being, either directly or indirectly. Protection – methods should be devised to prevent distress and contingency measures in place in the event of causing upset or a situation which could develop into risk or harm of a child. Children should feel good about having added to a research project that provides a benefit of contributing towards producing policies and new practices which in turn aids to inform society and individuals with choice and participation. Children ought to make educated choices about all facets of involvement, involving consent, deciding not to take part, establishing boundaries of confidentiality and adding ideas to the research agendas and activities.  Some investigators consider the rights of children and young people, as protected in the UNCRC, need to be interpreted into practical ethics, (Bell, 2008) maintains that it is not always obvious as to how children’s rights are recognised in research ethics and reflects that clearly acknowledging the association between them is one way to foster rights based approach to research.

In the case of participants whose age, intellectual capability or other vulnerable circumstance may limit the extent to which they can be expected to understand or agree voluntarily to undertake their role, researchers must fully explore alternative ways in which they can be enabled to make authentic responses. In such circumstances, researchers must also seek the collaboration and approval of those who act in guardianship (e.g. parents) or as ‘responsible others’ (i.e. those who have responsibility for the welfare and well-being of the participants e.g. social workers). (British Educational Research Association, 2011)
 
In this research I will be researching ‘Teaching children with Non-Verbal Communication Skills with Diagnosed Autism Spectrum Disorder and finding out what challenges do child practitioners face when teaching non-verbal communication skills to children with diagnosed autistic spectrum disorders.
Actions required by the researcher before the study can commence
Firstly, I will set myself a budget, my only outlay would be my ink for printing and paper, I will be funding this myself as I already own recording devices and my own computers with USB sticks. I would then have to gain consent from the school headteachers, class teachers and the staff working along side the child with autism, please see appendix three and four. Following on from that I would then speak and gain the consent of the parents/ guardians of the child in question, to explain the research and what I hope to achieve with my findings and how this could help their child, other non-verbal children and child practitioners in the future, Please see appendix one also appendix two, this is a letter debriefing parents/guardians on what I intend to do with my findings and what actions I will take keeping all the data that has been collect safe and secure and protecting their privacy,  Also reminding each person involved at every process that consent is an ongoing process and is something that is renegotiated verbally at each stage of the research. Then speaking to the child, consideration needs to be given to ways in which children and young people who are non-verbal, this becomes especially important since obtaining their informed consent may not be possible. I must consider what non-verbal signs and cues from each child or young person who is involved might indicate - either their eagerness and interest or hesitancy and unwillingness to be involved.  I must then explain to all involved about anonymity, confidentiality and safeguarding, making sure that every participants name and details that could be used to identify the individual would be protected. Confidentiality needs also to be explained to all who are participating during the research process as well as safeguarding, making sure that all information, data, visual data, interviews and consent forms are all locked away safely, all interviews will be held in private, out of the hearing of other people unless the individual requests someone to accompany them, all data collected will be kept electronically in a password-protected USB and password protected files. No names or personal details will be kept with interview transcripts, the consent forms which will show a signature will be deposited securely and separately from the transcripts, and minus any information to link them to the corresponding interview, any variations of this kind will be arranged with the individual contributor in advance.
Conclusion
Deweerdt (2013) reports that 25 percent of people with autism communicate very few or no words at all, a generation ago that figure was closer to 50 percent. Researchers who study and explore non-verbal autism on a deeper level agree that the reduction of this percentage is due to the acknowledgment and the progressive support offered to children, young people and adults with non-verbal autism.  (Oswalt, 2017) reports that many researchers now argue that in order to better identify and treat children, young people and adults with non-verbal autism, a holistic approach needs to be taken rather than solely concentrating on speech production. Evolving research suggested by (Nicholls, 2017) believes that apparently unconnected issues, such as motor skills and joint attention, may instead be key. Non-verbal children, (McCleery, 2018) believes that young people and adults often have interventions invested into them as because not being able to converse is often the most compelling sign of autism and every professional as well as parents will focus on word production.
“It’s very likely that the reasons for why they’re not speaking may be related to a range of different underlying mechanisms, Once we understand them a little bit better, we’ll be able to target the therapies toward the specific kinds of problems that we identify in different children.” (DeWeerdt, 2019)
(Zeliadt, 2018) reports that very little research and investigation has gone into non-verbal autism stating that the most basic questions of this disability are still yet to be answered. Consequently, this is why my interest in autistic children with non-verbal speech has engaged and interested me. If some or any of my research could give a deeper insight or be beneficial to any parent/guardian, child practitioner or researcher then it would be a positive. If not then it will still be an area of interest for myself on how these astonishing and outstanding children go about their daily lives, letting me if only for a short period of time to try and understand their world where everything makes sense and is a safe place for them. At the end of my research I would hand my dissertation and findings into the local education authority to assist with any future policies that could be developed and to aid people’s understanding of the subject. 


















Questionnaire that will be used for ‘What kinds of challenges do child practitioners face when teaching non-verbal communication skills to diagnosed children with Autistic spectrum disorders?’
1. What are your child’s areas of strength?

2. What types of things work best for your child in terms of rewards and motivation?

3. How does your child best communicate with others?
Spoken language
Written language 
Sign language
Communication device
Combination of the above (please describe)

4. Do changes in routine or transitions to new activities affect your child’s behaviour?

5. Does your child have any sensory needs?

6. What behaviours related to social interaction are we most likely to see at school?

7. Are there triggers for these behaviours? If so, what are they?
Sensory, change in schedule or routine, social attention

8. What are the best ways to cope with these challenges and get your child back to task?
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Timeline for ‘What kinds of challenges do child practitioners face when teaching non-verbal communication skills to diagnosed children with Autistic spectrum disorders?’
	Activity
	April - May
	June - August
	September - December
	January - March
	April - May
	June - September

	Acceptance of the research proposal
	
	
	
	
	
	

	Contacting schools
	
	
	
	
	
	

	Identifying students
	
	
	
	
	
	

	Gaining consents
	
	
	
	
	
	

	Meetings with parents / guardians, practitioners
	
	
	
	
	
	

	Classroom observations with children 
	
	
	
	
	
	

	Data entry and analysis
	
	
	
	
	
	

	Research paper drafting
	
	
	
	
	
	

	Completion and presentation of findings
	
	
	
	
	
	




APPENDIX 1

Letter of Consent to Parents/Guardians
What kinds of challenges do child practitioners face when teaching diagnosed non-verbal communication skills to children with Autistic spectrum disorders?
Parent/Guardian,
I invite you and your child to take part in a research study entitled ‘What kinds of challenges do child practitioners face when teaching non-verbal communication skills to children with Autistic spectrum disorders?’ I am currently enrolled in the programme Equity and Diversity in Society at the University of Wales Trinity Saint David in Carmarthen; Wales and I am in the process of writing my masters dissertation. The purpose of the research is to determine: ‘What kinds of challenges do child practitioners face when teaching diagnosed non-verbal communication skills to children with Autistic spectrum disorders’ I am asking for your permission to allow me access to your child in his/hers education setting to work closely with the schools child practitioners to gather as much information as possible and to gain a deeper understanding  of  diagnosed non-verbal autistic spectrum disorder. 

The enclosed questionnaire has been designed to collect information on what your child’s areas of strength are, their motivation, triggers, best way of communicating, sensory needs and the best way to reconnect with your child if something may trigger him/her.
Your participation in this research project is completely voluntary. You may decline altogether or leave blank any questions you don’t wish to answer. There are no known risks to participation beyond those encountered in everyday life. Your responses will remain confidential and anonymous. Data from this research will be kept under lock and key and reported only as a collective combined total. No one other than the I the researcher will know your individual answers to this questionnaire.
If you agree to participate in this project, please answer the questions on the questionnaire as best you can. It should take approximately no more than 20 minutes to complete. Please return the questionnaire as soon as possible in the enclosed business reply envelope
If you have any questions about this project, feel free to contact myself on the name and address to follow; F.A.O. Rebeca Norrington-Davies Carmarthen Campus, College Road, Carmarthen SA31 3EP. Information on the rights of human subjects in research is available through the University’s website or on the link below; https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/research/research-ethics-integrity-code-practice.pdf  
Thank you for your assistance in this important endeavour.

Yours sincerely,




Rebeca Norrington-Davies

APPENDIX 2

Parental debriefing letter 

Thank you for giving permission for your child to take part in my study. I feel that it is important to observe children in their education setting and to be able to witness and understand the challenges that non-verbal autism spectrum disorder children and their practitioners face in their day to day lives, overcoming the challenges that they may face teaching, the achievements and victories as well as the troughs.
  
The information I have gathered visually by recording will be securely locked away and held under a password protected USB device as well as the answers given in the questionnaire will be held separately and under lock and key. 
 If you think of any questions you would like to ask me, please do not hesitate to contact me on the details provided. 

Yours sincerely,





[bookmark: _Hlk30759862]Rebeca Norrington-Davies
 
 
 
  
 
 
 
 
 
 


 
APPENDIX 3
Headteacher and child practitioner consent letter 
Address 
Date 
Dear (Name of Headteacher) 
 I am undertaking a master’s degree in Equity and Diversity in Society in the University of Wales Trinity Saint David Carmarthen. As part of my master’s degree I am carrying out a study that will be looking at ‘What kinds of challenges do child practitioners face when teaching non-verbal communication skills to children with diagnosed Autistic spectrum disorders?’ 
 I am writing to enquire whether you would give me permission to recruit participants from among the students currently enrolled at your school as well as members of staff who work closely with these children. I would need help to identify the child/children. Also, I would need help to approach these children’s parents/guardians and ask them if their child would be willing to take part in my study. I would also need assistance to send parental consent letters in order to gain parental permission to observe them visually and of course through video recorder. I would also need permission to complete the interview during school hours with staff members and have access to an appropriate space in which to conduct the interviews. These interviews should take at least thirty minutes and, at most, one hour.   
 If you have any comments or questions about this research please could you contact my supervisor, Dr Nicola Welton.
If you would be willing to give me permission, I would appreciate it if you could sign the enclosed form and return it in the envelope provided. Many thanks in advance for your consideration of this project. Please let me know if you require further information.   
Regards,
 
Rebeca Norrington-Davies


Appendix 4
Headteacher consent form for the school Consent Form  
University of Wales Trinity Saint David – Equity and Diversity in Society
I understand that my school’s participation in this project will involve: 
[bookmark: _Hlk30613928]Assisting Mrs Rebeca Norrington-Davies to identify individual children to take part in his study. I will be assisting Mrs Rebeca Norrington-Davies by sending a consent letter to the parent or guardian of the young child selected in order to obtain parental consent for their child to take part in his study.   Allowing Mrs Rebeca Norrington-Davies the use of a suitable location in which to conduct the interviews. Allowing Mrs Rebeca Norrington-Davies to conduct interviews with staff during school hours. These interviews should take up between 30 minutes and, at most, one hour. 
I understand that my school’s participation in this study is entirely voluntary. I understand that the staff members Mrs Rebeca Norrington-Davies interviews will also be free to withdraw themselves from this study at any time and without giving a reason.  
I understand that I must keep the identity of any child who participates confidential. 
I understand that that the identity of students and staff members will be treated confidentially by Mrs Rebeca Norrington-Davies and that all information will be stored anonymously and securely. All information appearing in the final report will be anonymous. All students and staff will have the option of withdrawing their data from the study, up until their transcript has been anonymised.  
I understand that I am free to discuss any questions or comments I might have with Dr Nicola Welton
I understand that I am free to contact the University of Wales Trinity Saint David ethics committee to discuss any complaints I might have.  
I also understand that at the end of the study I will be provided with additional information and feedback about the purpose of the study. 
 
I, ___________________________________(NAME) consent to Mrs Rebeca Norrington-Davies proceeding with this study with the supervision of Dr Nicola Welton.
 
 
 
Signature of Headteacher: …………………………………… 
 
Date:                               ……………………………………

Signature of child practitioner: …………………………...

Date:                               ……………………………………. 
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