1201032	Effective Teaching, Learning and Assessment in PCET      M6X02269


This micro teach was based on young people aged 16 to 18 years old looking for employment. The young people have left school and do not want to go back into full time education. The aim of the lesson was to give them an understanding of how employability skills, qualities and values can help to improve their chances of gaining employment and how they benefit them in the workplace (A5).  They have a range of different learning needs from dyslexia to Down’s Syndrome (V1, V2, V3). The difficulties of teaching young people with learning difficulties depends on the characteristics of the learning difficulty; this could be to do with poor memory skills, short attention span and not being able to absorb information (Jeffries and Everatt, 2014). When preparing for the micro teach, consideration was given to the diversity of these needs (A4, A5, V1, V3, V4). By keeping it simple and making it active this would help towards everyone absorbing the lesson and not becoming bored or distracted.
For the resources and equipment a PowerPoint was chosen so that the students were better able to visualise the objectives and activities at the same time as they were being explained (K3). It was thought this would help them to be able to absorb more information. By speaking very slowly and clearly, this would help the students’ comprehension, which can be quite poor due to their difficulties (A2,V1, V2) . Instructions were also repeated a number of times as to what they had to do in their activities and putting the activity on the PowerPoint helped them as they could read as well as listen.  Minton (2005) states that using visual presentations  can help a person ‘focus attention’ and make it interesting for the student, while using simple detail makes it less confusing for them.
During the lesson a video was also used to give additional insight into what was being taught (Mathew and Alidmat, 2013). The video displayed two approaches of how and how not to present yourself at an interview.  For the contemporary pedagogy approach, collaborative learning was used, as well as active learning through the use of two group work activities and one self-reflective activity (A1, A2, K1,K2).  The reason for the number and variety of activities was so the students did not lose concentration easily due to their learning difficulties and also the students would have a better understanding of the lesson (A4, V1, V2, V4). 
The learning difficulties of the group meant that the andragogy approach would not have worked well because they did not have a deep enough level of knowledge or understanding, despite their age, for self-directed learning (A4, A5). Pappas (2015) states an andragogy approach is focused on adult learners as it is more ‘self directed’ learning rather than aimed at young learners who still depend on being directed.  Using contemporary pedagogies such as group work helped the students identify the objectives in the lesson. Even though group work means the student will have more ‘ownership’ of the work than the teacher (Blatchford et al, 2003), the teacher can still become involved and lead the activities. Active learning was introduced in the lesson to encourage the students to teach themselves, though with the teacher being present (Petty, 2014). The disadvantages of group work as Plummer and Dudley (1993 cited in Blatchford et al, 2003, p.4)  highlight is that the more intelligent children end up assisting the not so clever children which can be ‘overly time consuming’.
For the activities it was thought that visual, auditory, read/write and kinaesthetic (VARK) learning styles would be best used. The different and varied learning needs within the classroom meant that a multisensory learning approach would be the best method (A1, A2, K1, K2, ,V1). Teaching young people with specific learning needs has worked well with this style of approach by helping the student understand and retain information better as it aids memory processing (Quality Improvement Agency, 2008; Petty, 2014). During the lesson the four styles of VARK were used; visual learning was used with a PowerPoint and video. Auditory was used with explaining and repeating what had to be done in the activities by the teacher. For read/write the students had to reflect and then write down their employability skills, while kinaesthetic learning was used during an activity with word cards for problem solving. Quality Improvement Assurance (2008) highlights that multi-sensory approaches can improve literacy by helping students familiarise themselves with words.

The lesson was not just focused on using the skills, qualities and values needed in the workplace, but also on how to conduct themselves in interviews and filling in their CVs (K1). The purpose of this was to give themselves an understanding of the terminology used in interviews so they could conduct themselves in a more professional manner by having an understanding of what they were being asked for.  
The aim of the first activity was to give an understanding of employability skills, qualities and values.  The activity encouraged problem solving, group work and improving literacy skills.  The activity resources were word cards with the words relating to the employability skills, qualities and values that are needed in the workplace (A1, A2, A3). The students were put into small groups; this was to support the different learning needs. The students were asked to put the cards into the three categories. Once they did that, each group would pick one word card out of each category and write a description of the word. One of the students would describe the word to the rest of the class and then the class would have to guess the word (K1, K2, K3). At this point in the teaching it was explained to the class that some of the words they might not recognise and then a verbal explanation given in simple terms would be given by describing a scenario to them. It was also explained that over the teaching cycle these words would be discussed in more depth and this lesson was just an overview of the topic . The reason for this activity was so the students could familiarise themselves with the terminology. The activity worked and the students were engaged in it. The activity made the students have a think about which cards went in each category, even though the students had realised that some of the words could go into two categories not just one (K3, K5 K6).
The use of the word cards activity can help towards group working. Working in a group can help a student towards improving their social status as they are interacting with each other and getting too know each other better; this can help with classroom dynamics. Some students can feel left out and this approach can help those students feel included (A1,A4,V1, V2). There are also other advantages for using group work, because in helping the students improve their communication skills, they can also learn from each other from their different styles of learning (Wallace, 2007). Group discussion is a very important aspect to a student, because it can give a student skills such as asking questions, being able to listen and having to respond and explain things can help towards developing ‘teamwork and collaborative learning’ (Edmunds and Brown, 2010).
The aim of activity two was for the students to identify which skills they had and what skills they need to develop (A2, K3, K5). The skills they have identified can then be talked about in an interview, or they can put these skills on their CVS. If the students can gain an understanding of these skills then this could improve their chances of gaining employment and it will also make them look more professional. The students worked on this activity individually because it is more of a reflecting activity. The students had to choose two cards out of each of the employability skills, qualities and values and write down why they think they are better at these certain ones. Then they were told to choose two of each out of the same three categories on the aspects they need to develop more and write down why they chose these. The reason for choosing this activity was for the students to reflect on which aspects they need to improve on. This activity was about their own thoughts and self-reflection and by being able to show employers that they are honest about their faults, this, again, could help them gain employment. This activity also improved their literacy skills. The activity was successful as the students wrote down their positive skills and reflected on their negative skills. 
The aim for activity three was to see how effective the learning had been (K5). The students had to pick four of the skills, qualities and values that a job needed. Then one person would tell the class what they picked and the class would have a discussion on what job it was. It was also a backup plan. The reason for this was just in case the lesson went too quickly because the students I was actually teaching the lesson to were more academically minded students and I knew they would find the activities too easy. Again, this activity involved group work; the reason for putting them in groups was to help the students feel more encouraged and motivated to do the activity (V1). A classroom discussion on the activity would have taken longer with the students who I usually teach in the placement because of their low literacy skills and there would have been more involvement, with the teacher explaining and describing the words. The aim of the activity was to show that the skills, qualities and values could be used in all jobs and not just certain ones (K3). It also showed the importance about knowing and understanding these skills. The activity did not go very well because the skills were all the same for most jobs and it was hard to work out which job the students were describing.
There was also a handout with the terminology of the skills, qualities and values that were being taught in the lesson and this was given to the students to support the activities. For the students with low level literacy I described the terminology in basic terms at the side of the word and highlighted the words in red to make it easier for the students with low level literacy skills to be able to understand the word (A1, K1, V1). By using handouts, this meant they were able to read and familiarise themselves with the words again independently after the lesson. Another reason for using handouts was the learning needs of some of the students who would find it difficult to write down notes quickly (Race, 2005). However, Race (2005) also says that students can think they can learn just off a handout and not take any notice in the classroom. To reinforce things to the students it was explained that there would be extra tuition after the lesson if they did not understand the words that were on the handout; the reason for this was just in case they were too embarrassed to ask in front of the class (A2,K5).
This time a summary was displayed on the PowerPoint at the end of the lesson; this was used to discuss what had been taught throughout the lesson and to get feedback from the students (A3). Petty (2014) suggests that research shows that  a student will remember more of the beginning and end of a lesson, this shows summarising will benefit a student more with their learning. The lesson went really well as the objectives were all met. The students were somewhat engaged in the activities. I felt I instructed the activities well and there was no confusion. The lesson catered for all different learning styles (V1, V2). The objectives were met and this was because I explained and used a range of different activities during teaching so the students would not be distracted. The idea of the lesson was for the students to familiarise themselves with and gain an overview of the professional language that is used in an interview or on a CV. This was taught through the use of visual aids and the activities. 
 The lesson was designed for a group of students who were at a lower level academically than those who it was presented too. Whilst this was explained to my group, it was felt they did not fully appreciate it was designed for a group of students who were less able than themselves despite this fact being repeated at intervals through the lesson. For this reason the group seemed less engaged and became bored which then meant it was difficult to judge the lesson from their perspective. For the young people I work with, it was felt that they would have appreciated more about having an understanding of the language to use in an interview, or to put in their CVs, especially as the terminology would have been completely new to them.
The feedback from my tutor made me feel more confident in my teaching for the next time. Minton (2005) highlights the importance of feedback in that a person will not have the ability to learn if they do not receive feedback. The lesson being simplified and inter-active meant it was successful and this was because it was based on teaching students with different levels of learning needs. Being a teacher you have to think about all areas of learning: from a student having different learning styles to thinking about the student’s age and their capability and try to relate in this to how a young person thinks at their age and with their learning difficulty (A4, A5, K2,V1,V2). I thought about how a student would struggle from just being taught off a PowerPoint; this is why I used a video to back up what I had been teaching and simplified the activities for all different levels of literacy. From my own reflection, I will take into consideration my pace of teaching and maybe going at a slower pace and having some form of evaluation form for students’ feedback.
The long-term plan of the lesson was to develop what we have discussed and explore these themes later by looking more deeply into the terminology that was discussed. For example, we might look at the idea of integrity and do a group discussion on this by exploring the definition of the word and looking at why integrity is important in the workplace and when we should use it.  This could be done through role play or videos. The importance of this lesson was to take into account everyone’s learning needs. Even though the strategies which were used could be applied to any adult learner, I would have to adapt my lesson to suit the level of the audience that I was presenting it to.
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