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Element 1
 Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
 
 
 




This essay will explore the wide and complex spectrum of additional needs discussing the social and medical model and how the social model is beneficial to children when used in schools. Over time the outlook on learners' needs has changed dramatically in 2021 the government set new legislation changing from SEN Special educational needs to ALN additional learning needs. This was due to the fact SEN looked solely at leaners with severe complex or specific leaning difficulties in addition to this ALN acknowledges that all needs that differ from the majority of the learners' peers are in fact an additional need. Now supporting learners with a wide variety of needs allows each student to have the supporting the learner when in school. Not only did this change but the model used to support the learners also changed from the medical model to the social model.

Exploring the medical model further The Alliance for Inclusive Education, (2017) note this model defines an individual as the problem focusing only on medical conditions rather than treating each person as an individual, categorizing disability into physical, mental and sensory impairment rather than ability. This had a profound effect on the mental and physical development of people with disabilities according to Parliamentary and Health Service Ombudsman, 2015) education was only available in special schools offering alternative qualifications, work placements were created for people with SEN to work alongside one another in controlled environments. Highlighting this issue Zaks, (2023) discusses how Finkelstein explains that workers who could not labor to their full potential were perceived as incompetent burdens. This demonstrates the minimized choices the medical model implemented for people with disabilities. Now changing to the social model explaining that people with additional learning needs are not the problem, but society is the root cause and that they are disabled by the barriers they face and not by impairments, for example a lack of disabled public bathrooms, ramps for those with wheelchairs or mobility issues, brail for those who are visual impaired. Alongside the physical barriers Goering, (2019) considers attitudinal obstacles such as assumptions and comments based on abilities can have a profound impact on experiences affecting self-confidence and worth. This can be refined by closing the disability perception gap supported by contact-based approaches as quoted by Lawson et al., (2017) “Studies which include both direct contact and education on learning disability have also shown positive outcomes, particularly with people who have had no prior contact with people with a learning disability.” The social model allows those with ALN to take control of their own lives and to have a voice. This is why the social model is very effective in schools, ensuring everyone has equal opportunities, the removal of barriers, making schools a more inclusive environment. Scope, (2023) explains that by following the social model there is an increase in the mental health of students giving them a sense of belonging and a positive moral towards their learning in turn having a more enriched education whilst in school, in turn raising chances for future jobs and further education.
Schools can effectively help learners with ALN by breaking down the barriers that they face. RCPCH, (2020) summaries that many leaners with additional needs come from poverty and can be supported by offering supported by having a uniform recycling system, donating good quality unwanted clothing and shoes, allowing children raised in poverty to dress equivalent in appearance to their peer's enhancing self-esteem and sense of belonging. In School A the use of a drop-in community room stocked with basic hygiene products supports families through financial struggles allowing children's basic hygiene needs to be met minimizing discrimination. Children’s rights article 24 health and health service (UNICEF, 2019) explains children must be provided clean water, nutritious foods in schools this tackles hunger, promoting potential by increasing concentration. (Medcalf, Hoffman and Boatwright, 2013) illustrate Maslow's belief that these physiological needs are the most crucial and will have significant effects on performance. Inaccessible transport is another barrier for some children with ALN’s. Schools can help to eliminate this by using methods such as ‘The walking bus' used by school A. A system in which staff collect children and walk them to school, supporting parents who find it difficult to get their children to school due work, illness or child's behaviour. Children with behavioural needs can react more positively to staff recognizing school rules and acknowledge the rewards and consequences in place (Arky, 2021), this is also known as operant conditioning (Brody, 2024) notes that Skinner's theory encourages wanted behaviours and decreases unwanted behaviours. Assumptions can also influence learners' behaviour for example a child with symbrachydactyly (born without full fingers) having the assumption they cannot learn to use scissors can leave the leaner feeling frustrated, slow down development and make them aware of their differences stopping them feeling included. Schools are obligated by Equality Act 2010 to give all learners equal opportunities and adjust for those with ALN’s (Gov.UK, 2010) ensuring inclusion to all abilities. (Wheeler,2004) shares that Jerome Bruner believed that children could overcome challenges in their development at any stage if they are correctly supported and instructed, this can be supported by teachers using scaffolding to support the learner until they are confident by themselves. Having clear up to date Individual development plans in place will also conclude assumptions being made and allow the learner to have a say in their development.
This essay has explored the wide and complex spectrum of additional needs, it has discussed the social and medical model, explaining why it is important for learners with Additional Learning Needs that schools follow the social model it allows full inclusivity to all learners, ensuring they have a voice and have equal opportunities to peers. The social model allows learners with ALN’s to simply be just learners and to not be categorized by their diagnosis, allowing schools and society to break down the barriers caused by assumptions, that could dramatically affect their development whilst at school and their futures. "What a child can do with assistance today, she will be able to do by herself tomorrow" (Vygotsky, 1978, p. 87).
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person-centered planning approach. 

	
Section 1C: Profile (About me)

	 
 
• What is important to the learner
·  I love to play outside with friends on the bikes because it makes me feel free.
· I like to have time in the sensory room winding down before going home or after group learning activities 
· I like to stay in the same routine daily. This helps me to feel less anxious about what is to come.
 
• What is important for the learner
· When I am shouting it is often because I do not fully understand a situation and I need my teacher or TA to help me regulate and understand my emotions.
· I find busy crowded places too loud, and it makes me agitated. I need my teacher or TA to recognize that quiet time is essential when things get too much.
 
• What is working and should be built on
· [bookmark: _Int_SobWPxyp]Now and next is working well but should be leveled up to either a Now, Next and Then board or even a full daily chart with removable pictures to allow a sense of personal independence and control over the day. 
· Taking turns when playing on the bikes outside has improved massively with the use of a timer but can be improved by waiting for a turn at the start and allowing others to go first rather than always being first on.
 
• What is not working and needs to change.
· Attending assembly is hugely triggering and overwhelming. Can be changed to year group assemblies only rather than whole school assemblies. With the aid of sound cancelling headphones and timers to keep regulated with how much time is left.
· Leaving the sensory room when it is time to go home is causing upset and unwanted behaviours such as running off down corridors. Which is unsafe at that time of day due to unlocked doors and access to outside. Change the time of sensory room access to before lunch using rewards for good behaviour when leaving.
 

	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	 
Cognition and Learning
 
·  Hyperlexia –needs higher levels of reading and challenges
· Excellent understanding of numbers higher level of mathematics 
· Finds craft activities challenging due to lack of interest

Communication and Interaction
·  Shouts and irrational with peers due understanding and communication. Often leads to grabbing or pushing

Sensory and/or Physical
·  Frustration can lead to hitting, kicking and biting staff.
· Overwhelmed by noise leading to irregular emotions and trouble communicating
 
Behaviour, Emotional and social development
·  When advised something is not safe or the word no is used leads to repetitive defiance, throwing and physical aggression


 








Element 4 
Discuss the potential support provided to your chosen pupil (utilizing the key principles, approaches and policies that guide inclusive practice).

 
	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I want to take part in physical activities in the sports hall to build on teamwork with friends 

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	 30 Minute sessions 2 per week: To help develop team building skills, sharing and taking turns. Provided by a level 2 teaching assistant, modeling expected behaviour, use now and next for transitioning 
	 No
	 Teaching Assistant
	29/10/24 
	29/1/25 

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	 

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Take responsibility for my belongings, become independent ensuring I have everything I need before going home. 

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	 Assisted by TA level 1 for 10 Minutes per afternoon in the first week to develop routine and recognition of space and belongings. Teacher to provide individual clearly labeled spaces. TA level 1 to check belongings before leaving school after the first week.  
	 No
	Teacher
TA 
	 29/10/24
	29/01/25 

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	To help recognition of personal items decrease chances of losing or forgetting belongings at the end of day, checks will prevent this along with named boxes for individual use. Supporting independence and responsibility.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I want to use the iPad independently to carry our tasks using QR codes

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	1.5 hours per week: Teacher to provide suitable learning tasks based on ability, breaking the task into step-by-step instructions. Level 1 TA to support at the start of each task and advise throughout.
	 No
	 
	29/10/24 
	29/01/25 

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	To improve skills and confidence when working independently with QR code used often in the classroom. Learning activities only. 

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	 I want to be able to sit for the whole story at the end of the day because I enjoy books but find it hard to settle

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	 5 Minutes per afternoon: Level 1 TA to assist with sitting on the carpet. Using a sand timer to help acknowledge time, fidget toys provided if necessary and designated spot to be used at all times.
	 No
	TA 
	29/10/24 
	29/1/25 

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
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