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Outside play has been happening across the globe for a long time. It is a learning environment that accommodates all children’s holistic play needs such as cognitive, linguistic, emotional, social and physical. In the outdoors children have the space to experience freedom and fresh air (Bilton, 2010). According to Bilton (2010) children want to play in all weather conditions even if it is in a poorly equipped area. According to DCELLS (2009:2 cited in Maynard and Waters, 2014) the outdoors is the ideal environment for children as it offers opportunities for the children to be creative, opportunities for them to move around, for them to be noisy and for them to also take risks. Froebel saw his idea of ‘kindergarten’ as a community where children had the opportunity to grow and develop at a pace that was suited to them and according to Liebschner (1992, cited in Maynard and Waters, 2014) Froebel believed that it was important for children to be close with nature with in the outdoor environment. By doing this, children grew to respect the world around them and learnt about nature, the growth of plants and animals at the same time. Froebel also believed that children needed to represent their own ideas in a way that they could learn from it and from this, resources such as sticks, leaves, chalk, sand and water became very useful for children who represented their ideas symbolically. This is also known as self-directed play and it is a type of play when children themselves choose what they want to play with and they also make up their own rules for it. This helps them as it provides the practice for necessary skills for when they need to overcome an obstacle, helps with problem solving, it can help with communicating their feelings to their friends and can help work with other children who may have a different point of view (Juster, 2015). McMillan (1919 cited in Maynard and Waters, 2014) claims that anything can be done outdoors such as play, sleep, meals, stories and games. By building this outdoor garden, McMillan believed that she was rescuing the children from their homes and were placed in to an open-air environment for the importance of the children’s health and wellbeing. 
Imaginative play is a type of play when the rules that are used to govern the aspect of the physical world do not apply as children either imagine or pretend to be anything they want such as a tree, a ship or they could be pretending to pat a dog which is not there (Hughes, 2002). Piaget believes that imaginative play starts when a child is two and then starts to decline after the five year, but both Piaget and Vygotsky see imaginative play as a development stage where mature logic cannot take place where as Singer see imaginative play as not a development but as a cognitive skill that can help enhance any intellectual functioning with in the child’s life span (Peisach, E, and Hardeman, M., 1985). With in imaginative play, self-directed play can help with children experiencing the joy of discovering themselves and can help with children being able to pursue their very own creative ideas without them thinking that they will fail when there is one way to be ‘right’ or to ‘win’ (Juster, 2015). Imaginative play requires the ability for children to be able to transform objects and actions symbolically (Doris, 2002). Imaginative play plays a vital role with in children’s lives and will follow them through their years in primary school as well (Bergen, 1998 cited in Doris, 2002). According to Nichols & Stich (2000, cited in Doris, 2002) with in the brain there is a ‘separate mental workspace’ that explains the phenomenon of pretence. 
When it comes to risk with in early childhood there are said to be four main arguments. The first being that certain risks are said to have helped children learn how they should manage these risks, the second one being that many children have a certain appetite for risk taking and if not fed then can lead to situations where the child may be exposed to even greater risks. The third type is when children can achieve other benefits from doing activities that have some risk within it and the fourth being on the long-term benefits of children who encounter risk (Gill, 2007). According to Morrongiello and Hogg (2004, cited in Tovey, 2007) they believe that parents think that taking risks is more for boys than it is for girls. Creating challenges is all part of children’s play even the uncertainty of it. This type of play not only helps children emotionally but also helps them to be physically resilient and helps them to have a flexible response to difficult situations. It also helps to raise their confidence while playing and helps to develop their brain for when life throw things at them. By having this flexibility and resilience children will be much safer in the long run (Playwales, no date). Adults can help to support children through resilience at home or with in play settings. They can do this by ensuring that children have access to a rich play environment, by encouraging choice and encouraging independence. A rich play environment for children could be a local play area, local parks, play centres, schools and out of school care (Playwales, 2015). According to Play Wales (2016) many children take on unnecessary fears from their parents and because of that may be afraid to take part in activities. If children are confined to surfaces that are flat and rubberised then this is denying children the essential experiences that are required for a rich conceptual learning (Athey, 1990, cited in Bruce, 2012). According to The Welsh Assembly Government (2010) adults need to understand that when it comes to risk, it is a normal as well as healthy part of children’s play. They need to ensure that the environment in which the children play in have a dedicated unobserved area where the equipment allows physical challenges and imaginative ‘scares’. Also, adults need to make sure that the equipment that is used by the children is easy to replace so that if something did break it would not be the end of the world.
	Risk Assessment 
  Walk to the park for nature activity for Beavers (6 - 7 yrs.)

	Activity/Hazard/Task
	What is the risk?
	Who is at risk?
	How can it be resolved?
	Level of risk
	Date of activity

	Letters going out.
	Children will forget to give the letters to their parents and will forget to wear appropriate clothing.
	Beavers
	Instead of giving letters to the Beavers, give the letters to their parents.
	Low
	Week 1 of Programme

	Weather
	Weather is not appropriate to go out in.
	Beavers
	Keep an eye on the weather forecast and be prepared to plan an alternative activity.  
	Low
	Week 2 of Programme

	Preparing to leave Scout Hall
	Leaving a Beaver behind in the building.
	Beavers and Leader
	Doing a head count before leaving and making sure that everyone is in pairs.
	Low
	Week 2 of Programme

	First Aid kit
	A Beaver may fall over while out on the walk/in park.
	Beavers
	Make sure that a First Aid kit is brought along and that a Leader is fully qualified.
	Medium
	Week 2 of Programme

	Ratio of leaders to Beavers
	Number of Beavers to Leaders is 6:1 
	Beavers
	If there are not enough Leaders, then the walk cannot go ahead.
	Low
	Week 2 of Programme

	Walking along the main road to the park.
	Beavers might mess around while walking and could push someone on to the road.
	Beavers
	By having Leaders stationed at the front, middle and back of the line.
	Medium/High
	Week 2 of Programme

	Arriving at the park and doing nature activity.
	Beavers will want to run off immediately.
	Beavers/Leaders
	Before letting them go explain to them that they can only go to certain places with in the park.
	Low/ Medium
	Week 2 of Programme

	Making sure activity is suitable for children who might be disabled or have a disability.
	If the activity is not appropriate the Beaver might feel left out.
	Beavers
	Making sure that the activity is suitable for children with disabilities.
	Medium
	Week 2 of Programme

	Leaving park to head back to Scout Hall.
	Losing a child with in the park.
	Beavers/Leaders
	Five minutes before leaving gather all the Beavers and do a head count.
	Low/ Medium
	Week 2 of Programme

	Walking along the main road back to the Scout Hall.
	Beavers might mess around while walking and could push someone on to the road.
	Beavers
	By having Leaders stationed at the front, middle and back of the line.
	Medium/High
	Week 2 of Programme



For my reflection I am using Gibbs’ reflection cycle (University of Cumbria, 2016). I am reflecting on my risk assessment that I had to do for my Beavers to be able to go to the park to do an activity there, relating to their badge work. When writing this risk assessment, I was feeling stressed as I was writing this up on my own without any help from the other Beaver leader. I was thinking of giving up and letting someone else do it, but I knew that it would not get done and then the Beavers would not be able to go to their activity. Looking back, I am glad that I did it in the end because the Beavers had such a good time and really enjoyed the activity. I think that the trip out to the park went well. The parents were supportive in letting their child attend and even offered to come along and help. The only bad thing about this trip was the fact that the Beavers did not have enough time there and Beavers only lasts for an hour so by the time the children arrived, and we got them sorted into pairs, explain what we were doing, and walk them to the park they only had twenty minutes before they had to leave. According to Bartlett (1999, cited in Parsons, 2011) ‘children tend to prefer the spontaneous opportunities offered on the streets, sidewalks, alleyways and vacant lots’. I think what would have helped make the trip better was if on the letters we had said to arrive at the Scout Hall five minutes earlier so that the Beavers would have had longer in the park. According to Rogers play is often considered as a relief from serious learning. But for children, play is serious learning. For them play is the work of childhood (The Urban Child Institute, 2015). Also, the weather could have been a bit warmer, but children want to play in all ‘weather conditions’ (Bilton, 2010). From what I have learned from this experience it is that children between the ages of six and seven children just want to be ‘creative, have the opportunities for them to move around, and for them to be noisy’ (DCELLS, 2009:2 cited in Maynard and Waters, 2014) and I would definitely do this activity again because of the fact that the children enjoyed it so much and it gave them the opportunity to get out of the Scout Hall. The next time I do this activity I will make sure that the children have longer in the park to do the activity and to make sure that the weather is more suitable.
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