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Introduction 
Many factors influence student performance, which makes it difficult to recognise them and makes it further problematic to assess their impact on educational achievement. The following report draws attention to the significance of the strength of students attending the virtual learning environment. In connection with this study, the quantity of visits to the virtual learning environment is, in some cases treated as independent variables and performance variables that are dependent on variables. 
[bookmark: _Toc28275898]Rationale 
As per the study of the Hew and Kadir, (2016), the search for new and better education has always been a concern in almost every country in the world. At best, great attention has been paid to methodological information and communication technology (ICT). In recent years, digital technology has taken precedence over analogy technology. As a result, the universities, hereafter referred to as the virtual learning environment (VLE), have been approved by the universities to promote and improve teaching and this environment is used by distance learning institutions, which are essentially institutional and on-site learning institutions.
[bookmark: _Toc28275899]Objectives
The objectives of the study are as follows:
· To analyse the importance of VLEs in modern teaching scenarios.
· To assess the influence of VLEs on the performance of students.
· To analyse if the students find it helpful to use VLE rather than traditional methods.
[bookmark: _Toc28275900]Methodology
The research is carried out on the basis of mixed method in which primary analysis is carried out on the basis of questionnaires that were circulated in the university. On the other hand secondary analysis of data is also carried out which comprised of journals, books and articles related to the subject of virtual learning environment and their awareness with the students. The online platforms for educational research revealed various subjects related to the task however the study utilised a shortlisted number of 12 study material which were found most relevant to the subject area in terms of the date as well as the content. The participants who responded to the questionnaires includes the number to 70 participants who are aware of VLE and utilise them in the university premises. The responses of the participants are collected and reviewed in the section of primary analysis of data while the analysis of secondary sources is carried out in the section of secondary analysis of data.
[bookmark: _Toc28275901]Secondary Data Analysis
The powerful use of VLE in higher education emphasises such an environment to assess its impact on student performance. As per the study of Rienties et al., (2016) shared use of these environments means that they combine informal learning and learning processes and question their potential for known and interconnected skills, i.e. those related to the classroom environment. More and more universities, schools and businesses are using an online education system that integrates not only web technology courses but also traditional face-to-face courses. These systems collect large amounts of data, which is very useful for analysing course content and student use. Learning environments based on the use of technology and digital resources are their intermediaries through activities that are permitted in the learning process. They promote communication and communication in constant communication, which facilitates the building and strengthening of knowledge and meaning, and promotes practices and attitudes within the common framework of all participants in the training. 
Given its specific characteristics, the term virtual learning environment extends to too many aspects. The most important thing is virtual space, time, resources and politics and VLE provide organisations with a large amount of information that can be easily managed and made accessible to its members, ensuring quality and efficiency. However, its main objective is to produce and distribute material, and this environment often replicates traditional theories by transmitting content, messages and advertisements on the Web, as well as through online communication via discussion forums and discussion boards. The possibilities of Web 2.0 and the changes in the use of Internet technology have presented certain limitations of VLE and can create new spaces for communication and learning. Encourage teachers and scientists to think about teaching-centred learning methods. 
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Virtual learning environments allow building elementary learning, based on a constant number of factors defined in the environment, even the elements which seem to be used. Panigrahi, Srivastava and Sharma, (2018) concluded that 74% of teachers considered VLE to be a very useful tool for improving teaching. 71% of teachers say that VLE is a very useful tool for improving student learning; 99% of organisations use VLE, 85% of teachers use VLE, 56% of teachers use it daily, 83% of students use VLE, 56% say they use it in all or most of the courses. Rienties, Toetenel and Bryan, (2015) outlined that the ELV tools which provide the greatest support for unity are resources support for unity, communication, messages, information and summaries of enrolment of students, who constitute the majority of teachers, the richest 90%. The same author also pointed out that the digital resources that teachers appreciate the most are accessibility, usability, integration with the virtual learning environment, and downloading of PDF files. Besides, teachers assess the use of information technology in teaching modules for the availability and accessibility of digital resources, to save time and improve communication with students. The least appreciated among them is to improve communication with students. 
The challenges of e-learning and the introduction of educational technologies have created new opportunities for student learning. As with most information systems, it is possible to secure and record student communication with ELV in connection with their online learning.  These digital data records can be analysed to identify behaviours likely to prove education. Analysis of user technology communication data has captured the attention of scientists, which is a promising approach to improving understanding of the learning process and this objective has led to the emergence of new areas of analysis, closely linked to educational data. The main element of a true learning environment is interaction, but there is no consensus that interaction is about effective learning. According to Pallud, (2017) learning analysis can be defined as the collection, analysis and dissemination of data on students and their context to understand learning and take full advantage of the environment in which it emerges, and this gives a sense of analysis. Therefore, it improves understanding and optimisation of the internal learning process of VLE. Two of the most common learning analysis projects include predicting student success and providing actionable feedback. There seems to be a consensus on learning analysis and the use of data mining and processing methods to analyse VLE interaction data makes it possible to gather links, useful information and knowledge in the learning process analysis of the pedagogical results of two approaches and the increasing use of ELVs in educational establishments and the use of computers and economic intelligence. 
According to Rienties and Toetenel, (2016), all programs have six dimensions that can work well: stakeholders such as students, teachers, managers and staff, objectives, including pairs of stakeholders — interested in learning how to analyse applications, data on activities and activities developed by students, teachers, leaders and other interested parties, and analysers that deal with the behavioural theories of certain participants in the educational environment. The technology includes hardware and software, including reports on algorithms and analysers in various formats such as external restrictions on data confidentiality, such as contracts, specifications and legal requirements, and internal restrictions, such as participation in analytical studies — skills of various stakeholders. As per the research of Navimipour and Zareie, (2015), a visible learning environment plays an important role in supporting and promoting formal education, as formal education institutions in each country implement educational guidelines and programs. In terms of innovation and change, ELVs can play an important part in supporting knowledge in an informal and informal context. According to Rodríguez-Ardura and Meseguer-Artola, (2016), the innovative concepts used in modern society mean that changes or updates or something new is needed.
Hew and Syed Abdul Kadir, (2016) pointed out that the teaching conditions affect the correlation of data between student performance and student performance in ELV. The same author used a regression model to combine data from nine postgraduate studies at the University of Australia. Their results show that only the number of variables, file operations and resources are important indicators of student achievement and these three variables account for 21% of the changes in student achievement. Before you can use the journal to create models to predict student outcomes, special attention must be paid to the difference in technology, particularly those related to the use of ELV students. Failure to register may result in overestimating or underestimating the impact of the VLE action on student learning outcomes, and this fact has important implications for organisations seeking global models to identify students at risk of academic failure. The ability to identify students at risk for early learning can make advanced plans to improve the quality of education and ensure their sustainability in the learning process. Chauhan, (2017) estimates that international students are a major problem for universities where the dropout rate in OECD countries is still around 30% before graduating. By monitoring student activity via virtual machines and applying student learning methods to student profiles and records in the LMS database, students at risk can be identified early. According to Liou et al., (2017) data on how students interact with their courses and institutions indicated student participation and the likelihood of dropping out later. Monitoring and analysing LMS data during the course helps teachers predict the end of the course and provides students with preventive feedback and appropriate intervention. A study at the University of Maryland in the United States found that high school students use 40% less ELV than students at level C or higher. Another study from the University of California, Chico, found that the use of virtual learning environments could replace student effort and that the use of VLE could represent 25% of the final grade change.
Regarding the gaps, it was found that the technical characteristics of some educational institutions continue to hamper the implementation of VLE on EFL courses and disruptions due to social networks and other places of entertainment can hamper the process because it is good. Teachers have a responsibility to respond to these threats clearly and remarkably. In terms of student attitudes, most students are very motivated and enthusiastic about using VLE in EFL courses. Using VLE encourages students to do their jobs better by giving them the confidence to develop their language skills. Students demonstrate greater engagement and behaviour in the classroom, and in most cases, this project is in the whole process and tends to link the fund to new information. They show interest in resources and technical activities, perhaps due to synergies and usefulness with study projects, which means that they have constant access to them and receive immediate feedback on their achievements.
According to students, these activities contribute to the development of independent learning and effective communication between teachers and students. Despite the technical difficulties mentioned, their experience with VLE is generally satisfactory, and students wish to share new knowledge with others. Besides, although we know that students are generally online all the time and that at the end of the study it was found that the time they spent at home increased, we conclude that this could be because the teacher assigns VLE tasks. Additionally, some students struggle with educational programs that may require functionality as well as those they often use with personal electronics. Despite these drawbacks, the use of ELVs ultimately offers students a less stressful learning environment. It is true for other research suggesting that the Internet offers students less intrusive means of communication, which increases participation, confidence, and responsibility. 
These results indicate that students studying online have different ways of learning and reflect the different uses of ELVs. In VLE, ​​students can click to learn, read files, comment, print, or save to a computer for future offline use. In this case, as described by Pallud, (2017), it is impossible to compile a student participation plan based on the number of clicks only when students visit the VLE. However, this can be evidence of student failures, such as changes in consumer activity based on past behaviour. We assess whether student ELV visits are related to student performance variables using appropriate correlation factors. Further analysis reveals that greater the number of courses taken by the students. Similarly, the number of VLE visits does not affect the average grade of the course taken by the students. As mentioned earlier, the percentages of t20, t40, t60 and p80 are the percentage of times students visit VLE 20, 40, 60 and 80. Due to the composition of a group, the larger the groups, the more the average number of times students visit the VLE is high. 
[bookmark: _Toc28275903]Conclusion 
When students consider using VLE for language learning, they may find that the number of students using the Internet and related resources is unnecessary, confusing, and significantly reduced. After gaining experience. These students found the use of VLE useful and found that the applications used in the process were simple and practical. Presumably, most students prefer to use ICT resources rather than traditional textbooks. Despite the advent of modern technology, some students still do not believe in this possibility. Exposure to educational technology, not the technology they use in their daily lives, encourages students to believe that their digital skills are not as good as they said at the start of the study. Besides, the technical skills of these teachers are not as weak as the students initially imagined. Known as digital natives, these students are experts at the tools and applications they usually use for communication or entertainment but struggle with the tools and programs most used for academic purposes. However, students recommend that teachers use technology in the classroom. Optionally, they found that ELV can be used in separate teaching, which means that teachers have the ability to customise teaching, teaching methods, resources, learning activities and products so that students meet the diverse needs of students and learners. Having too many activities and resources in ELV is like accessing learning opportunities. Twenty-four hours of multidisciplinary learning is very useful for students, and in short, the VLE itself is not superstitious. Still, it can provide a learning environment that is a better complement to traditional schooling.
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Question 1: What do you understand by Virtual Learning Environment (VLE)?




Question 2: What are the learning analytics of VLEs?




Question 3: What education aids can be achieved through VLEs and do you support them?



 
Question 4: Do VLEs influence the performance of students?




Question 5: Do you support major emphasis of student on VLEs in a course?

