	
	
	



	
	
	







Overview of the Module 
‘Anti Racist and Decolonial Pedagogy for Educators’ is a level six module delivered over a four week period within the Ba Education Programmes at the University of Wales Trinity St David. The module supports national expectations set out in the Anti- Racist Wales Action Plan (Welsh Government, 2022) and the curriculum for Wales guidance (Welsh Government, 2020). It prepares students to work within primary and secondary education in Wales by examining how racism operates within educational structures and how educators can apply anti-racist and decolonial approaches to teaching and curriculum planning.
 The module follows a short, intensive delivery model. Weeks one to three contain all taught activity. The sessions would compromise each week of one three hour online session that introduces key concepts and frameworks. Then a six hour asynchronous activity which includes structured tasks such as completion of DARPL online courses and workshops =, guided reading, policy analysis, case study tasks and written contributions to a reflective blog. There would then be a six hour on campus session that focuses on discussion, analysis and application of theory to practice. The final week of the timetable functions as a reading and consolidation week, there is no scheduled teaching encouraging students to use this period to complete independent study and to prepare for assessment. 
This structure enables students to engage with theory, policy and practice through multiple modes of learning. Online sessions introduce core ideas, asynchronous tasks and support independent engagement with research and policy, and in-person sessions provide space for analysis and application. This pattern mirrors the delivery model used across the programme currently ensuring consistency in student experience and workload expectations. 
The module aims to ensure that students can identify how racism operates within education, understand relevant policy requirements and apply anti racist and decolonial principles to curriculum design and professional practice. It contributes to the wider aim of preparing educators who can meet the expectations of the Welsh education system and support equitable experiences for learners. 








Context 
The BA Education programme prepares students for a wide range of professional roles within the education sector, including work in schools, community settings, additional learning needs provision, and wider educational services. The programme is delivered through a block teaching model, enabling students to engage intensively with each module and apply learning to practice‑based contexts. Students follow one of two pathways: the Additional Learning Needs (ALN) pathway or the general education pathway, which includes home education and work‑based learning. The programme emphasises reflective practice, policy literacy, and the development of professional skills aligned with the needs of contemporary educational settings. This module is designed to integrate seamlessly within this structure by providing students with the knowledge and competencies required to contribute to an anti‑racist education system.
The module is situated within a wider a national and institutional landscape in which anti-racist practice has become a formal expectation for all educators in Wales. The Welsh Governments Anti Racist Wales Action Plan (2022) identified education as a priority area for intervention and states that all education professionals must be able to recognise, 0respond to and prevent racism in their settings. Alongside this, the curriculum for Wales (Welsh Government,2022) positions human rights, equity and ethical citizenship as core components of learning. These policy developments require educators to have a clear understanding of how racism operates within educational structures and how curriculum design can either reinforce or challenge inequity. 
Despite these expectations, research indicates that many practitioners in Wales have not received formal training in anti‑racist or decolonial approaches, resulting in inconsistent responses to racism across educational settings (Children’s Commissioner for Wales, 2020). Estyn (2021) reports that schools often lack consistent strategies for addressing racism and the Children’s commissioner for Wales (2020) highlights that learners continue to experience racial discrimination that is not always recognised or addressed by staff. Joseph- Sailsbury (2024) further argues that many schools rely on generalised “diversity and inclusion” approaches that do not confront racism directly and often result in surface-level interventions. These approaches can obscure the structural nature of racism and leave educators without the critical knowledge required to respond effectively. This gap is also reflected in initial teacher education, where anti-racist content is often embedded implicitly rather than taught explicitly. Within the Ba Education programmes at UWTSD, modules follow a block-delivery model, but there is currently no dedicated module that examines anti-racist and decolonial pedagogy in depth. 
Local events further demonstrate the need for explicit racism training. During governance work at Seaview Primary school in Swansea, concerns emerged regarding rising racial tensions, inconsistent responses to racist incident and delays in external intervention. These issues where documented in local reporting, which highlighted how misinformation escalated community tensions and resulted in a member of staff experiencing racial abuse (Swansea Bay News, 2025; Nation. Cymru, 2025). The situation illustrated how unprepared and experienced many practitioners felt when confronted with racism and how the absence of a clear framework can lead to inconsistent or inadequate responses, reflecting wider patterns identified in national research (Children’s Commissioner for Wales, 2020, Estyn, 2021. and Joseph‑Salisbury, 2024). His aligns with Joesph-Sailsbury’s (2024) analysis that institutional responses to racism are often reactive, shaped by political pressures, and constrained by limited specialist training. 
The modules delivery model reflects the structure already used across the programme and supports the development of critical engagement within a short time frame. The combination of online sessions, asynchronous structured tasks and in-person workshops allows students to encounter theory, examine policy, analyse case studies and apply concepts to curriculum design. The asynchronous tasks, which include DARPL courses, policy analysis, case study work and reflective blogging, provide opportunities for independent engagement with research and professional learning materials. This structure supports the development of reflective practice, which is essential for understanding how personal assumptions, institutional norms, and curriculum structures can contribute to racial inequality. 
The context for this module is therefore shaped by national policy requirements, local need, and gaps within the existing teacher education provision. The module responds to these factors by providing students with structured opportunities to develop the knowledge, skills and critical awareness required to engage with anti-racist and decolonial practice in educational settings. 











Rationale 
The rationale for this module is grounded in the national expectation that all educators in Wales contribute to the development of an anti-racist education system, as outlined in the Anti Racist Wales Action Plan (Welsh Government, 2022). Although policy frameworks emphasise the need for proactive, evidence informed practice, research demonstrates that many practitioners have not received formal training in anti-racist or decolonial approaches, resulting in inconsistent responses to racism and limited confidence when addressing racialised incidents (Childrens commissioner for Wales 2020). This gap between policy and ambition and professional preparedness highlights the need for structured learning opportunities that equip emerging educators with the knowledge, skills, and critical awareness required to implement anti-racist pedagogy effectively. 
Local events further highlight the urgency of this work. Governance activity at Sea View Primary School in Swansea revealed rising racial tensions, inconsistent responses to racist incidents and delays in external intervention. These issues where documented in local and national reporting, which noted that misinformation escalated community tensions and contributed to a member of staff experiencing racial abuse (Estyn, 2021, Joseph‑Salisbury, 2024). These findings reinforce the need for curriculum that supports students to understand the structural nature of racism, critically evaluate institutional responses, and develop the confidence to act ethically and professionally in challenging situations. 
Within this context, the module aims to equip emerging educators with the theoretical knowledge, policy understanding and practical skills required to implement anti-racist and decolonial pedagogy. The inclusion of Digital Anti-Racist Professional Learning (DARPL)materials supports this aim by providing structured professional development aligned with national expectations. These resources enable students to consolidate theoretical learning , engage with real-world case studies, and reflect critically on their own positionality and professional responsibilities. By integrating policy anayaliss, case study evaluation, and curriculum design tasks, the module ensures that students can apply theoretical perspectives to authentic educational challenges. 
The module aligns closely with the Professional Standards for Teaching and Leadership used within primary and secondary education in Wales (Welsh Government, 2017). These standards emphasise the importance of promoting equity, fostering learner well‑being, and creating safe, inclusive learning environments. The module supports the development of professional values and personal commitment by encouraging students to examine their own assumptions, challenge discriminatory practices, and adpt an ethical, learner centred approach. It contributes to the standard relating to pedagogy by enabling students to design learning experiences that reflect anti racist and decolonial principles, ensuring that teaching is responsive to the diverse identities and experiences of learners. The module also supports the leadership standard by requiring students to analyse institutional responses to racism, consider the role of professional judgement, and understand how educators can influence whole‑school cultures. Through these components, the module prepares students to meet national expectations for inclusive, reflective, and socially responsible professional practice across the compulsory education sector.
The module is also aligned with the QAA Subject Benchmark Statement for Education Studies (QAA,2023), which empathises the importance of critical engagement with social justice, equality and he structural factors that shape educational experiences. The benchmark requires graduates to demonstrate understanding of the political, cultural, and historical contexts of education and this module directly supports that expectation through it’s focus on anti-racist policy, decolonial theory and institutional responses to racism. The module further meets the benchmark’s requirement for students to apply theoretical perspectives to real world educational issues by integrating case-study analysis, curriculum design tasks and professional reflection. By developing students ability to critique educational structures , evaluate evidence and proposed informed pedagogical responses, the module contributes to the benchmarks expectation that graduates demonstrate both subject-specific knowledge and wider transferable skills, including critical thinking, ethical reasoning and professional judgement. 

















Module Aims and Learning Outcomes. 
The aim of this module is to critically analyse, evaluate and apply anti racist and decolonial principles to curriculum design and professional practice within compulsory education settings in Wales. 
The learning outcomes for this module are: 
Analyse national policy frameworks and research evidence to determine how anti-racist and decolonial principles inform educational practice in Wales. 
Evaluate institutional responses to racism using case based evidence, identifying strengths, limitations and implications for professional judgement. 
Apply anti-racist and decolonial principles to the design of a learning resource that aligns with the professional standards for Teaching and Leadership. 
Critique curriculum materials, pedagogical approaches, and school level practices to identify structural inequalities and propose evidence based improvements. 
Produce coherent , academically structured portfolio that synthesises policy analysis, case study evaluation and curriculum design in line with level six expectations . 
















Teaching and Delivery Structure
The module is delivered over a four week block consisting of three teaching weeks followed by a reading week. This structure enables students to engage intensively with the content while balancing theoretical study, professional reflection and applied curriculum design. The delivery model combines online learning, asynchronous study and in person teaching to ensure that students experience a range of pedagogical approaches consistent with contemporary practice in compulsory education settings. 
Each teaching week begins with a three hour online session on a Monday. These sessions introduce the core theoretical and policy concepts that underpin the module, including anti-racist and decolonial frameworks, national policy expectations and the structural factors that shared educational inequalities. The online format supports accredibility and flexibility while enabling students to participate in guided discussion, collaborative tasks and structured analysis of key texts. The Monday sessions establish the conceptual foundation required for the applied work that follows later in the week. 
On Tuesdays, students complete six hours of asynchronous learning. This independent study time is used to consolidate theoretical understanding and apply concepts to real world contexts. Activities include engagement with Digital Anti-Racist Professional Learning (DARPL) materials, critical reading tasks reflective writing and preparatory work for the case study analysis and curriculum design components of the assessment. The asynchronous structure encourages students to work autonomously, manage their study time effectively, and develop the reflective habits expected at level 6. 
The in person teaching task place on Thursdays and consists of five hours (six with a lunch break) sessions designed to deepen understanding through practical application. These sessions focus on case-based learning, collaborative problem solving and curriculum design activities. Students will analyse institutional responses to racism, evaluate pedagogical approaches. The extended in person format allows for sustained engagement with complex issues, enabling students to apply theoretical perspectives to practice and to receive formative feedback on their developing ideas. 
The fourth week of the module functions as a reading week. During this period, students consolidate their learning, complete outstanding asynchronous tasks, and prepare the components of their portfolio. This structure provides dedicated time for students to synthesise policy analysis, case‑study evaluation, and curriculum design work, ensuring that they can produce a coherent and academically rigorous submission.
The combination of online teaching, independent study, and in‑person application ensures that students experience a balanced and purposeful learning journey. The delivery model reflects the expectations of the Professional Standards for Teaching and Leadership by promoting reflective practice, ethical engagement, and the development of pedagogical skills aligned with anti‑racist and decolonial principles. It also supports the QAA Subject Benchmark Statement for Education Studies by enabling students to engage critically with theory, policy, and practice across a range of learning environments.




	Week
	Day
	Mode
	Session Focus 
	Detailed Content and Activities

	Week 1 
	Monday
	Online (3 hours)
	Introduction to Anti Racist and Decolonial Pedagogy
	Overview of module expectations, introduction to anti racist Wales action plan, lecturer led walkthrough of structural racism in Welsh education, breakout room activity analysing short scenarios, whole group synthesis activity.

	
	Tuesday 
	Asynchronous (6 hours)
	Foundations of Anti‑Racist Practice
	Completion of introductory DARPL modules, reading task on racism in Welsh schools (Children’s Commissioner, Estyn), reflective writing on personal positionality, short written analysis of how racism manifests in school settings, preparation notes for Thursday’s case‑study workshop.

	
	Thursday
	In person (6hours)
	Local case study
	Tutor presentation on the Sea View Primary incident; group reading of media reports, mapping institutional responses, small‑group evaluation of safeguarding, communication, and leadership actions, role‑play activity exploring practitioner decision‑making, formative feedback on analytical approaches.

	Week 2
	Monday
	Online (3 hours) 
	Policy, standards and professional responsibilities
	Critical analysis of the Anti‑Racist Wales Action Plan, examination of the Professional Standards for Teaching and Leadership, discussion of QAA benchmarks and estyn, guided activity linking policy expectations to classroom practice, tutor modelling of policy‑to‑practice analysis.

	
	Tuesday
	Asynchronous (6 hours)
	Decolonising the curriculum
	Completion of DARPL curriculum‑focused modules, independent reading on decolonial curriculum design, reflective writing on colonial narratives in education, identification of a curriculum area for redesign, preparatory notes for Thursday’s workshop.

	
	Thursday 
	In person (6 hours)
	Curriculum Design Workshop
	Tutor demonstration of decolonising curriculum materials, critique of existing lesson resources, identification of structural inequalities in curriculum content, collaborative redesign of sample materials, peer feedback on emerging ideas, tutor guidance on aligning curriculum design with professional standards.

	Week 3
	Monday
	Online (3 hours) 
	Anti Racist Pedagogy and Leadership 
	Advanced session on anti‑racist pedagogical strategies,analysis of whole‑school cultures, discussion of leadership responsibilities, guided activity evaluating institutional responses to racism, preparation for portfolio synthesis

	
	Tuesday 
	Asynchronous (6 hours) 
	Portfolio Development
	Independent work on policy analysis, case‑study evaluation, and curriculum design, targeted reading on anti‑racist leadership, completion of final DARPL tasks, drafting of analytical commentary, refinement of curriculum resource

	
	Thursday 
	In-person (6 hours) 
	Portfolio Workshop
	One‑to‑one and small‑group tutorials, structured peer critique, refinement of curriculum resource, synthesis of policy, theory, and practice, academic writing support, final preparation for submission.

	Week 4 
	Independent
	Reading week
	Consolidation and Completion 
	Completion of outstanding tasks, finalisation of portfolio, consolidation of theoretical, policy, and practical learning, optional drop‑in support for academic writing and referencing.












Assessment Strategy 
The assessment strategy for this module is designed to ensure that students demonstrate the analytical, evaluative, and applied skills required at Level 6, while aligning directly with the learning outcomes and the Professional Standards for Teaching and Leadership for the Welsh post‑16 education sector. These standards particularly those relating to professional values and attributes, pedagogical practice, and professional learning inform both the structure of the assessment and the expectations placed upon students as emerging practitioners. The strategy also reflects the expectations of the QAA Subject Benchmark Statement for Education Studies, which emphasises critical engagement with theory, policy, and practice.
Formative assessment is embedded throughout the module to support students’ progression and to enable them to refine their ideas before completing the summative portfolio. During in‑person workshops, students receive verbal feedback on their analytical approaches, curriculum design decisions, and interpretations of the Sea View Primary case study. These interactions reflect the Welsh professional standard relating to collaborative learning and professional dialogue, as students are encouraged to engage critically with peers and tutors to strengthen their academic and professional reasoning. Online sessions provide opportunities for guided discussion and clarification of theoretical concepts, while asynchronous tasks including DARPL activities and reflective writing allow students to consolidate their understanding and prepare for the assessed components. This continuous formative support aligns with the professional expectation that educators engage in ongoing reflective practice and use feedback to enhance their pedagogical decision‑making.
The summative assessment consists of a portfolio that requires students to demonstrate their ability to analyse national policy frameworks, evaluate institutional responses to racism, and apply anti‑racist and decolonial principles to curriculum design. These tasks directly reflect the Welsh post‑16 standards that emphasise the importance of promoting social justice, advancing equity, and designing learning experiences that recognise and value the diversity of learners. The portfolio includes three integrated components: a critical analysis of policy and research evidence; an evaluative commentary on the Sea View Primary case study; and a designed learning resource accompanied by a written justification. Together, these components assess students’ capacity to critique educational structures, apply theoretical perspectives to practice, and produce work that reflects the ethical and pedagogical expectations of the Welsh education system.
The portfolio format also enables students to demonstrate wider transferable skills, including academic writing, critical reasoning, and professional judgement. These skills are central to the Welsh post‑16 standards, which require practitioners to engage critically with evidence, make informed pedagogical decisions, and uphold professional values in their practice. By integrating theory, policy, and practice, the assessment strategy ensures that students are evaluated holistically, with each component contributing to a comprehensive demonstration of their knowledge, skills, and professional readiness.
Overall, the assessment strategy reflects the complexity of anti‑racist and decolonial work in educational settings and prepares students to contribute meaningfully to inclusive and equitable learning environments. By embedding the Welsh Professional Standards for Teaching and Leadership throughout the assessment design, the module ensures that students not only meet academic expectations but also develop the professional dispositions required to enact transformative practice within the post‑16 sector in Wales.





















Recommended reading 
The recommended reading for this module has been selected to ensure that students engage with a  body of scholarship, policy documentation, and professional guidance relating to anti‑racist and decolonial practice in compulsory education. The texts provide a theoretical and empirical foundation for analysing structural racism, evaluating institutional responses, and designing curriculum materials that reflect inclusive and equitable teaching principles. The reading list also aligns with the Professional Standards for Teaching and Leadership and the QAA Subject Benchmark Statement for Education Studies, both of which emphasise critical engagement with research, policy, and professional knowledge.
Core readings include national policy documents such as the Anti‑Racist Wales Action Plan (Welsh Government, 2022), which outlines the strategic commitments required to eliminate racism from public services, including education. These texts provide essential context for understanding the policy landscape within which educators in Wales operate. Research reports from Estyn and the Children’s Commissioner for Wales offer further insight into the lived experiences of learners and the systemic challenges that schools face when responding to racism. These sources support students in developing evidence‑informed analyses of institutional practice.
Academic literature on anti‑racist and decolonial pedagogy forms a central component of the reading list. Key authors such as Joseph Salisbury, Ladson Billings, and Bhambra provide critical frameworks for understanding how racism is embedded within educational structures and how educators can adopt transformative pedagogical approaches. These texts support students in developing the analytical and evaluative skills required to critique curriculum materials and propose meaningful alternatives. Scholarship on decolonising the curriculum further enables students to interrogate dominant narratives and consider how knowledge production shapes learners’ experiences.
Professional learning resources, including Digital Anti‑Racist Professional Learning (DARPL) materials, are also integral to the module. These resources provide practical guidance for educators and offer opportunities for reflective engagement with real‑world scenarios. They support students in bridging the gap between theoretical understanding and professional application, reinforcing the module’s emphasis on evidence‑informed practice.
The recommended readings and research materials ensure that students have access to a comprehensive and diverse body of knowledge. This supports the development of critical reasoning, professional judgement, and the capacity to design curriculum materials that reflect anti‑racist and decolonial principles. The reading list also encourages students to engage with contemporary debates and emerging scholarship, fostering the reflective and research‑informed approach expected of practitioners within the Welsh education system.
Skills and knowledge 
The module is designed to support the development of advanced knowledge, skills, and professional competencies that reflect the expectations of Level 6 study and the Professional Standards for Teaching and Leadership within the Welsh education system. Through engagement with theoretical literature, policy frameworks, case‑based analysis, and curriculum design activities, students develop a comprehensive understanding of anti‑racist and decolonial principles and their application within compulsory education settings.
A central component of the module is the development of critical analytical skills. Students engage with national policy documents, research evidence, and professional guidance to interrogate the structural factors that shape educational inequalities. This process enables them to analyse complex issues, evaluate institutional responses to racism, and synthesise evidence in ways that inform professional judgement. These analytical skills are essential for meeting the professional expectation that educators draw on research‑informed knowledge to guide their practice and contribute to equitable learning environments.
The module also develops students’ applied pedagogical skills through curriculum design tasks that require the integration of anti‑racist and decolonial principles. By critiquing existing curriculum materials and producing redesigned resources, students demonstrate their ability to apply theoretical perspectives to practical teaching contexts. This aligns with the professional standard relating to pedagogy, which emphasises the importance of designing learning experiences that recognise and value the diversity of learners. The curriculum design component also strengthens students’ capacity to make ethical and evidence‑informed decisions about content selection, representation, and classroom practice.
Reflective and evaluative skills are further developed through engagement with the Sea View Primary case study and through ongoing formative activities. Students examine institutional responses to racism, evaluate the effectiveness of leadership decisions, and consider the implications for safeguarding, communication, and professional responsibility. This reflective engagement supports the development of professional dispositions such as ethical awareness, critical self‑reflection, and the ability to respond appropriately to complex and sensitive situations. These competencies are central to the professional standards, which require educators to demonstrate integrity, promote equity, and contribute to positive school cultures.
The module also enhances students’ academic and transferable skills, including academic writing, critical reasoning, independent study, and the ability to synthesise diverse sources of evidence. Engagement with Digital Anti‑Racist Professional Learning (DARPL) materials supports the development of digital literacy and professional learning habits, reinforcing the expectation that educators engage in continuous professional development. Collaborative activities within workshops further strengthen communication, teamwork, and peer‑feedback skills, all of which are essential for effective professional practice.
Overall, the module provides a structured and coherent framework for developing the knowledge, skills, and professional attributes required to implement anti‑racist and decolonial pedagogy within compulsory education. By integrating theoretical, practical, and reflective components, the module ensures that students are equipped to contribute meaningfully to inclusive, equitable, and socially just educational environments.






















Conclusion 
This module has been designed to provide a rigorous and coherent framework through which students can develop the knowledge, skills, and professional dispositions required to implement anti‑racist and decolonial pedagogy within compulsory education settings in Wales. By integrating theoretical perspectives, national policy expectations, and practical curriculum design, the module ensures that students engage critically with the structural factors that shape educational inequalities and the professional responsibilities associated with addressing them. The teaching and delivery structure, which combines online learning, asynchronous study, and in‑person workshops, supports sustained engagement with complex concepts while enabling students to apply their learning to authentic educational scenarios.
The assessment strategy further reinforces this coherence by requiring students to synthesise policy analysis, case‑study evaluation, and curriculum design within a single portfolio. This approach reflects the expectations of Level 6 study and aligns with the Professional Standards for Teaching and Leadership, which emphasise reflective practice, evidence‑informed decision‑making, and the creation of inclusive learning environments. Through formative feedback, collaborative learning, and structured opportunities for reflection, students are supported in developing the analytical, evaluative, and applied skills necessary for effective professional practice.
Overall, the module contributes meaningfully to the preparation of future educators who are equipped to challenge inequities, respond ethically to incidents of racism, and design learning experiences that reflect the diverse identities and experiences of learners. By fostering critical engagement with theory, policy, and practice, the module supports the development of practitioners who can contribute to the wider national commitment to building an anti‑racist education system in Wales.
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Appendicies 1 The proposed case study for the portfolio 
Students are required to produce a 4,000‑word portfolio that critically analyses, evaluates, and applies anti‑racist and decolonial principles within the context of a fictional compulsory education setting, Field School. The portfolio must demonstrate the analytical, evaluative, and applied skills expected at Level 6 and must align with the Professional Standards for Teaching and Leadership in Wales.
Field School is a fictional primary setting that has recently experienced a series of racially motivated incidents involving pupils, staff, and members of the wider community. The school’s response has been inconsistent, with concerns raised regarding safeguarding procedures, communication with families, and the leadership team’s handling of the situation. These events have highlighted gaps in staff confidence, curriculum representation, and whole school approaches to anti‑racist practice. Students must use this scenario as the foundation for their portfolio.
1. Critical Policy and Research Analysis Students must critically analyse national policy frameworks, including the Anti Racist Wales Action Plan, relevant Welsh Government guidance, and research evidence relating to racism in compulsory education. This section should evaluate how these frameworks shape professional responsibilities and expectations for educators in Wales. Students must demonstrate the ability to synthesise theoretical and policy perspectives and apply them to the Field School context.
2. Evaluative Case Study Commentary Students must produce an evaluative commentary on the Field School scenario. This should include a critical examination of the school’s institutional response to racism, identifying strengths, limitations, and implications for safeguarding, leadership, communication, and professional judgement. Students should draw on research, policy, and professional standards to evaluate how the school’s actions align with or diverge from expected practice. This section must demonstrate the ability to critique educational structures and analyse complex professional situations.
3. Anti‑Racist Curriculum Resource and Justification Students must design a curriculum resource that applies anti racist and decolonial principles to a chosen area of learning within the primary curriculum. The resource must be accompanied by a written justification that explains the pedagogical decisions made, the theoretical and policy foundations underpinning the design, and the ways in which the resource promotes equity, representation, and inclusive practice. The justification must explicitly reference the Professional Standards for Teaching and Leadership and demonstrate how the resource supports learners’ rights, wellbeing, and sense of belonging.
Across all components, students must demonstrate critical engagement with theory, policy, and practice, apply evidence informed reasoning; and produce work that reflects the ethical and pedagogical expectations of educators within the Welsh education system. The portfolio must be academically structured, appropriately referenced, and written to a professional standard.
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Lesson Plan

	Topic: Introduction to Anti-Racist and Decolonial Pedagogy 
	Class: Level 6


	Date:

	Length of lesson: 3 hours
	Number of students:

	Resources required:
Microsoft Teams, slides, breakout rooms, collaborative whiteboard, ARWAP extract, Sea View case study materials, Professional Standards (Teaching & Leadership and Post‑16), reading list extracts.



	Aim of Lesson

To introduce learners to the foundational concepts of anti‑racist and decolonial pedagogy and support them to analyse how racism operates within educational structures.



	Learning Outcomes – The Learners Should Be Able To:
Demonstrate understanding of key terminology relating to race and racism. Explain how structural racism operates within educational settings. Apply anti‑racist concepts to a real case study. Identify relevant Welsh Professional Standards and policy expectations. Reflect on their own positionality and assumptions.






	Previous student knowledge required for the session:	

General understanding of teaching and learning. Basic awareness of equality and diversity principles.




	Anticipated difficulties (if applicable):

Learner discomfort discussing race. Misconceptions about racism being limited to individual behaviour. Limited prior exposure to decolonial theory.



	Professional Standards (where are these being met within the session)


The Professional Standards for Further Education and Work‑Based Learning Practitioners (Welsh Government, 2023) set out the expectations for educators working in post‑16 settings, including FE colleges, adult learning, community learning, and work‑based learning. The standards are built around five core areas: Professional Values, Professional Knowledge, Professional Practice, Collaboration, and Professional Learning. Together, they define what high‑quality, learner‑centred, inclusive teaching looks like in the post‑sixteen sector.
Professional Values require educators to demonstrate fairness, respect, integrity, and a commitment to inclusion. Practitioners and educators are expected to challenge discrimination, promote equity, and create learning environments where all learners feel safe, valued, and able to participate fully. In the context of anti‑racist and decolonial pedagogy, this means actively recognising how racism and structural inequality affect learners’ experiences and outcomes, and embedding anti‑racist principles into everyday practice.
Professional Knowledge focuses on understanding learners, curriculum requirements, pedagogy, and the wider policy landscape. Post‑16 educators must be able to draw on relevant research, legislation, and national policy — including the Anti‑Racist Wales Action Plan — to inform their teaching. This includes understanding how racism operates within education systems and how decolonial approaches can reshape curriculum content, assessment, and classroom interactions.
Professional Practice emphasises high‑quality teaching, assessment, planning, and resource design. Practitioners are expected to use evidenceinformed strategies, adapt teaching to meet diverse learner needs, and design learning experiences that are inclusive, accessible, and culturally responsive. In an anti‑racist context, this involves selecting resources that reflect diverse perspectives, avoiding deficit narratives, and ensuring that teaching materials do not reinforce stereotypes or marginalise particular groups of people. 
Collaboration requires educators and lectruers to work effectively with colleagues, learners, employers, and external partners. This includes sharing good practice, contributing to a culture of professional dialogue, and supporting whole‑organisation approaches to inclusion and anti‑racism. Collaborative analysis of case studies, peer feedback on curriculum resources, and shared reflection all demonstrate this standard in action.
Professional Learning emphasises continuous development, critical reflection, and a commitment to improving practice. Post‑16 educators are expected to evaluate their own assumptions, biases, and areas for growth, particularly in relation to equality, diversity, and anti‑racist practice. Reflective activities, engagement with research, and participation in professional discussions all contribute to meeting this standard.
Together, these standards ensure that post‑16 educators in Wales are equipped to deliver inclusive, equitable, and socially just learning experiences. They require practitioners not only to understand anti‑racist and decolonial principles but to apply them consistently in planning, teaching, assessment, and professional relationships.









Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction







Development 




















































































































Plenary/conclusion




	Recap, catchup and connection to previous learning 















Key Concepts Input


















Breakout room activity: Defining Racism in Education





















Whole‑Group Synthesis


















Break 




Case Study Analysis – Sea View Primary School




















Policy and Professional Standards Mapping
















Reflection and preparation for next session.
	The lecturer welcomes students as they join the Teams call, checks audio and chat functionality, and outlines the aims of the session. The lecturer introduces the idea of a community agreement and invites students to contribute expectations for respectful dialogue. Students post their ideas in the chat (e.g., “listen actively”, “avoid assumptions”, “challenge ideas not people”). The lecturer summarises these contributions and screenshares the finalised agreement. This sets the tone for open, reflective, and safe discussion throughout the session.

The lecturer presents slides defining race, racism, structural racism, microaggressions, whiteness, and decoloniality. After each definition, the lecturer pauses and asks students to respond to short prompts in the chat such as:
Which term is new to you?”
“Which term feels most relevant to your setting?” The lecturer reads selected responses aloud, clarifies misconceptions, and links student comments to academic theory. This ensures students are actively processing the concepts rather than passively listening.


Students are placed into breakout rooms of 3–4. Each group is given two questions:
1. “How would you define racism in education?”
2. “What examples have you seen, experienced, or heard about?”
Students discuss these questions and record their ideas on a shared Teams Whiteboard. The lecturer visits each breakout room, prompting deeper thinking with questions such as:
· “Where do you see power operating in your examples?”
· “Is this individual racism or structural racism?”
· “What assumptions are being made in this scenario?”
This activity encourages students to connect personal experience, observation, and theory.

The lecturer brings students back to the main room and screenshares the whiteboard. The lecturer highlights patterns across groups, drawing connections to academic definitions from Ladson‑Billings, Gillborn, and Joseph‑Salisbury. Students are invited to unmute or use the chat to comment on similarities or differences between their definitions and the academic ones. The lecturer summarises the discussion, emphasising how structural racism differs from individual prejudice and why this distinction matters in education.


Students turn off cameras and take a comfort break. The lecturer remains available for questions.


The lecturer summarises the Sea View case study and provides three guiding questions:
“Where do you see structural racism in this scenario?”
“How did misinformation shape the school’s response?”
“What would an anti‑racist response look like?”
Students are placed into new breakout groups. Each group discusses the questions and records their analysis in a shared Word document or whiteboard. The lecturer visits each room, prompting deeper analysis and ensuring all students contribute. This activity helps students apply theoretical concepts to a real‑world situation and recognise the complexity of anti‑racist practice.

Back in the main room, the lecturer introduces key extracts from:
Anti‑Racist Wales Action Plan
Professional Standards for Teaching & Leadership
Students work in pairs using the Teams chat “reply” function to identify which standards were breached or upheld in the case study. The lecturer then leads a whole‑group discussion, drawing connections between student observations and policy expectations. This helps students understand how anti‑racist practice is embedded in professional responsibility.


Students complete a reflective task in the chat:
One thing I learned
One thing I’m questioning
One thing I want to explore further
The lecturer summarises themes from the reflections, highlights progress, and explains how this session connects to the next in‑person workshop.

	15 minutes 












25 minutes












20 minutes
















25 minutes











15 minutes


30 minutes 














30 minutes













25 mintues




















	Assessment Strategies: when and how are they included within the lesson?

Assessment is embedded throughout the session to monitor student understanding, support critical thinking, and ensure that learning is taking place in a structured and meaningful way. During the initial concept‑building stage, the lecturer uses questioning and chat‑based responses as a form of diagnostic assessment to gauge students’ prior knowledge of racism, structural inequality, and decoloniality. This allows the lecturer to identify misconceptions early and adjust explanations accordingly.
Formative assessment is central to the breakout room activities. As students work in small groups to define racism in education and analyse the Sea View Primary School case study, the lecturer circulates between rooms to observe the quality of discussion, the accuracy of conceptual understanding, and the extent to which students can apply theoretical ideas to real‑world contexts. The lecturer uses probing questions to deepen thinking and assess students’ ability to distinguish between individual and structural racism.
The collaborative whiteboard and shared documents act as visible assessment artefacts. These allow the lecturer to assess how well students can synthesise ideas, identify patterns, and connect their own definitions to academic literature. The whole‑group synthesis discussion provides further formative assessment, enabling the lecturer to evaluate students’ ability to compare their interpretations with those of key theorists such as Ladson‑Billings, Gillborn, and Joseph‑Salisbury.
The policy‑mapping activity provides another assessment opportunity, as students must demonstrate their ability to link the case study to the Anti‑Racist Wales Action Plan and the relevant Professional Standards. The lecturer assesses the accuracy and depth of these connections through paired chat responses and whole‑group discussion.
Finally, the reflective plenary serves as an assessment of metacognition. Students articulate what they have learned, what they are questioning, and what they wish to explore further. This enables the lecturer to assess shifts in understanding, identify areas requiring further support, and plan the next session accordingly. Across the session, assessment is continuous, formative, and aligned with the principles of inclusive, learner‑centred practice.








	Informal reflection (to be completed after the session)








































Lesson plan 2: Lesson Plan Template
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Lesson Plan

	Topic: Applying Anti‑Racist and Decolonial Pedagogy in Curriculum Design
	Class: level 6


	Date:

	Length of lesson: 3 hours 
	Number of students:

	Resources required:

Microsoft Teams, slides, breakout rooms, shared whiteboards, sample curriculum extracts, digital copies of lesson materials, Professional Standards (Teaching & Leadership and WBL), Anti‑Racist Wales Action Plan, reading list extracts.


	Aim of Lesson
To support students to apply anti‑racist and decolonial principles to curriculum design, enabling them to critically evaluate existing materials and create inclusive, representative learning resources aligned with Welsh policy and professional standards.




	Learning Outcomes – The Learners Should Be Able To:

Demonstrate understanding of decolonial pedagogy and its relevance to curriculum design. Identify omissions, biases, and representational gaps in curriculum materials. Design an anti‑racist and decolonial learning resource suitable for their subject or age group. Provide constructive peer feedback using anti‑racist criteria. Link curriculum decisions to the Professional Standards and national policy.






	Previous student knowledge required for the session:	

Completion of the first online session. Basic understanding of curriculum planning and resource design.




	Anticipated difficulties (if applicable):
Students may struggle to distinguish between diversity and decoloniality. Some may default to superficial representation rather than structural change. Students may lack confidence in designing new resources from scratch.




	Professional Standards (where are these being met within the session)

This lesson aligns closely with the Professional Standards for Further Education and Work‑Based Learning Practitioners (Welsh Government, 2023). The workshop strongly reflects Professional Values, as students examine how curriculum choices influence fairness, representation, and learner belonging. By analysing curriculum omissions and biases, students engage with Professional Knowledge, drawing on research, policy, and anti‑racist theory to inform their decisions. The resource design task demonstrates Professional Practice, as students apply evidence‑informed approaches to create inclusive, culturally responsive materials. Collaborative activities such as paired analysis and peer review meet the standard of Collaboration, as students work together to improve practice and share professional insights. Finally, the reflective elements of the workshop support Professional Learning, as students critically evaluate their assumptions, identify areas for development, and consider how anti‑racist and decolonial principles will shape their future teaching.
































Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction













Development 


























































































Plenary/conclusion




	Recap and connection to previous learning











Introducing decolonial theory and its relevance to curriculum design.









Breakout Room Activity – Identifying Curriculum Gaps

















Sharing findings and linking to theory.









Break 


Creating an anti‑racist and decolonial learning resource.




















Developing critical evaluation skills.












	The lecturer welcomes students to the Teams session and revisits key concepts from the previous  lesson. Students are asked to post one insight or question from their previous reflection in the chat. The lecturer reads selected responses aloud and uses them to identify themes that will shape the workshop. This ensures continuity between sessions and activates prior learning.


The lecturer presents slides explaining decoloniality, knowledge hierarchies, representation, and the difference between diversity and decolonial practice. Students respond to short chat prompts such as:
What does a decolonial curriculum mean to you?
Where do you see colonial narratives in your subject area? The lecturer uses responses to clarify misconceptions and deepen understanding.

Students are placed into breakout rooms of 3–4. Each group receives a digital extract of curriculum material (text, image, or lesson outline). Students discuss:
Whose voices are centred?
Whose perspectives are missing?
What assumptions does the material make about knowledge or culture?
Students record their findings on a shared whiteboard. The lecturer visits each breakout room, prompting deeper analysis with questions such as:
What dominant narrative is being reinforced here?
How might this material impact learner identity or belonging?


The lecturer brings students back to the main room and screenshares the whiteboards. Students comment via chat or microphone on patterns they notice across groups. The lecturer links these observations to structural racism, decolonial theory, and the Professional Standards, emphasising how curriculum choices shape learner experience.





Students work individually or in pairs to design a learning resource for their chosen subject or age group. They may create:
A lesson outline
A worksheet
A reading list
A visual resource
A discussion activity
The lecturer circulates between breakout rooms, offering guidance and prompting students to consider:
Representation
Narrative framing
Avoidance of stereotypes
Alignment with Professional Standards
Links to the Anti‑Racist Wales Action Plan
Students upload draft resources to the chat or a shared folder.



Students are paired using the Teams chat reply function. Each student reviews their partner’s resource using three prompts:
What works well?
What could be strengthened?
How well does this align with anti‑racist and decolonial principles?
The lecturer facilitates a short whole‑group discussion on common strengths and areas for development.


Students complete a reflective task in the chat:
One change I will make to my curriculum practice
One area I need to develop further
One question I am taking away
The lecturer summarises themes and explains how this resource will feed into the portfolio assessment.

	15 minutes









20 minutes









25 mintues














30 minutes






15 minutes

30 minutes 
















25 minutes 









15 minutes 













	Assessment Strategies: when and how are they included within the lesson?



Assessment is embedded throughout the session to monitor students’ understanding, evaluate their ability to apply decolonial principles to curriculum design, and support the development of critical, reflective practice. At the start of the session, the lecturer uses questioning and chat‑based responses as a diagnostic assessment to gauge students’ prior understanding of decolonial pedagogy and their ability to distinguish it from general diversity or inclusion work. This enables the lecturer to identify misconceptions early and tailor explanations accordingly.

Formative assessment is central to the breakout room activity in which students analyse curriculum extracts. As students work in small groups to identify omissions, biases, and representational gaps, the lecturer moves between breakout rooms to observe the quality of discussion, the accuracy of conceptual understanding, and the extent to which students can apply theoretical ideas to real curriculum materials. The shared whiteboards created by each group act as visible assessment artefacts, allowing the lecturer to assess how well students can synthesise ideas, identify patterns, and articulate the implications of curriculum design for learner identity and belonging.

The resource design workshop provides a substantial opportunity for formative assessment. As students develop their own anti‑racist and decolonial learning resources, the lecturer assesses their ability to translate theory into practice, make informed design decisions, and align their work with the Professional Standards and the Anti‑Racist Wales Action Plan. The lecturer’s guidance within breakout rooms functions as ongoing assessment for learning, enabling students to refine their ideas in real time.

Peer review serves as an additional assessment strategy. Students evaluate each other’s draft resources using structured prompts, demonstrating their ability to apply anti‑racist criteria, offer constructive feedback, and critically assess curriculum materials. This process allows the lecturer to assess students’ evaluative skills, depth of understanding, and ability to justify their feedback using theoretical and policy frameworks.

Students articulate one change they will make to their curriculum practice, one area they need to develop further, and one question they are taking away. These reflections allow the lecturer to assess shifts in understanding, identify areas requiring further support, and plan subsequent teaching. Across the session, assessment is continuous, formative, and aligned with the principles of inclusive, learner‑centred, anti‑racist practice.






	Informal reflection (to be completed after the session)





























Appendices 3: Power point presentation resources DRAFT pages 
 Introduction to Anti Racist and Decolonial Pedagogy
· Session 1 
Session Aims
· Introduce key concepts relating to race, racism, and structural inequality
· Explore how racism operates within education
· Analyze a real case study using anti‑racist theory
· Connect practice to Welsh policy and Professional Standards
Community Agreement
· Respect all contributions
· Challenge ideas, not people
· Listen actively
· Avoid assumptions
· Maintain confidentiality
· Engage with discomfort as part of learning
Key concepts
· Race Racism 
· Structural Racism 
· Microaggressions 
· Whiteness
·  Decoloniality
Structural Racism in Education
· Policies and systems
· Curriculum content
· Behavior expectations
· Assessment practices
· Representation and belonging
Breakout room activity 
· Define racism in education
· Share examples you have seen or heard
· Record your ideas on the shared whiteboard
Academic Definitions
· Culturally Relevant Pedagogy 
· Critical Race Theory in Education
· Mixed‑Race Identities and Schooling
Sea View Primary School
· What happened?
· Where is structural racism visible?
· How did misinformation influence the response?
Case Study Analysis
· Where do you see structural racism?
· What assumptions were made?
· What would an anti‑racist response look like?
Anti‑Racist Wales Action Plan
· National expectations
· Anti‑racist leadership
· Curriculum responsibilities
· Professional accountability
Professional Standards
· Professional Values
· Pedagogy
· Collaboration
· Innovation
· Professional Learning
Reflection
· One thing I learned
· One thing I’m questioning
· One thing I want to explore further

Applying Anti‑Racist and Decolonial Pedagogy in Curriculum Design
Session aims: 
· Explore the principles of decolonial pedagogy
· Analyse curriculum materials for bias, omission, and representation
· Design an anti‑racist and decolonial learning resource
· Provide constructive peer feedback
· Link curriculum decisions to Professional Standards and national policy
Recap from previous session
· Key concepts: race, racism, structural racism, decoloniality
· Sea View case study: structural racism in practice
· Professional Standards and ARWAP
· Today’s focus: curriculum and resource design
What is decolonial Pedagogy ? 
· Challenges dominant knowledge systems
· Centres marginalised voices
· Questions whose knowledge is valued
· Moves beyond representation to structural change
Diversity vs decoloniality 
Diversity:
· Adds representation
· Often surface‑level
· Does not challenge power
Decoloniality:
· Reframes knowledge
· Challenges dominant narratives
· Addresses structural inequality
Write in the chat:
· What does a decolonial curriculum mean to you?
· Where do you see colonial narratives in your subject area?
Curriculum Gaps
In groups:
· Whose voices are centred?
· Whose perspectives are missing?
· What assumptions are present?
· How might this impact learner identity and belonging? Record your findings on the shared whiteboard.
Examples of Curriculum Bias
· Eurocentric content
· Stereotypical representations
· Limited global perspectives
· Absence of lived experiences
· Dominant cultural narratives presented as neutral
Linking to Theory
· Bhambra: Connected Sociologies
· Ladson‑Billings: Culturally Relevant Pedagogy
· Joseph‑Salisbury: Race, Identity, and Schooling
· Decolonial approaches in practice
Resource Design Workshop
Create a resource that:
· Centres marginalised voices
· Challenges dominant narratives
· Avoids stereotypes
· Reflects anti‑racist principles
· Aligns with Professional Standards
· Connects to ARWAP
Possible Resource Types
· Lesson outline
· Worksheet
· Reading list
· Visual resource
· Discussion activity
· Case study
· Short video script
 As you design your resource, consider:
· Whose knowledge is being centred?
· What assumptions are being challenged?
· How does this support learner belong?
· Which Professional Standards does this demonstrate?
Peer Review Instructions
· What works well?
· What could be strengthened?
· How well does it align with anti‑racist and decolonial principles?
· What Professional Standards does it demonstrate?
Reflection
· One change I will make to my curriculum practice
· One area I need to develop further
· One question I am taking away
Appendices 3: 
Supporting statements, case studies and reports to support justification.
Direct Link: https://journals.sagepub.com/doi/full/10.1177/27526461241312235. 
Reference: Davis, S., Haughton, C., Olusola, J., Andrews, L., Akmal, B., Maiorano, G., & Fernandes, J. F. (2025). Investigating why pupils in a range of primary and secondary schools in Southeast Wales, UK, do not report racist incidents / racist bullying. Implications and recommendations for practice. Equity in Education & Society, 0(0).
Bhambra, G.K. (2014) Connected Sociologies. London: Bloomsbury.
Gillborn, D. (2008) Racism and Education: Coincidence or Conspiracy? London: Routledge.
Joseph‑Salisbury, R. (2020) Black Mixed‑Race Men and the Role of Schooling: Exploring the Mixed Race Experience. London: Routledge.
Ladson‑Billings, G. (1995) ‘Toward a theory of culturally relevant pedagogy’, American Educational Research Journal, 32(3), pp. 465–491.
Ladson‑Billings, G. (2014) ‘Culturally relevant pedagogy 2.0: a.k.a. the remix’, Harvard Educational Review, 84(1), pp. 74–84.
DARPL. (n.d.) Digital Anti‑Racist Professional Learning. Available at: https://darpl.org/ (Accessed: 15th April 2026).
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