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Appendix A
Lesson Plan – Lesson Study Two
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	1B

	Session Plan – Key Stage 2

	Name of trainee: Hannah Evans
	                          
	Session ref:
	 2 – 11-12pm

	Personal target(s) in relation to QTS: 
	S2.5 They know how to use ICT effectively, both to teach their subject and to support their wider professional role.

	Year group:
	4,5&6
	No. of learners:
	25
	ALN: 
L.S-EAL
I.R-Dyslexia
Bwrdd Coch – Low engagement
J.E-IEP
H.D-IEP

Adjective word mats for Coch and Gwyrdd

Myst Exile images on table

Myst Exile adjective sheets for all tables 

	

	Additional Adults: 
	1 – C.M with Bwrdd Coch

	Learning objective(s):
‘To write an introduction of a descriptive story.’
	Success criteria:
* Use of punctuation throughout (Full stops,    commas, exclamation marks)
** Written from your perspective (I saw, I felt)
 Written in past tense (I saw, It was, I began)
*** Include powerful adjectives in all sentences
Use of senses (What you can see, smell,    taste, hear, feel)
****Use of ellipses and brackets 



	Links to previous learning: 
Links to literacy scheme – using game Myst Exile as writing inspiration. Also links to literacy work on story writing. 


	Curriculum coverage (range, skills)	


	Literacy(LNF)
Strand: Writing
Elements: Organising ideas and information
Aspects: Meaning, purposes, readers 
Year 4: use the characteristic features of an increasing range of continuous and non-continuous texts in their writing, using imagination where appropriate v 
Year 5: use the characteristic features of
a range of continuous and non-continuous texts in their writing, beginning to adapt their style to engage the reader, using imagination where appropriate 
Year 6: use the characteristic features of a range of continuous and non-continuous texts creatively in their writing, adapting their style to engage the reader, using imagination where appropriate 
Elements: Writing accurately
Aspects: SPAGH
Year 4: begin to craft their writing using the standard forms of English, e.g. nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tense 
Year 5: craft their writing by using
the standard forms of English, e.g. nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses 
Year 6: craft their writing by using
the standard forms of English, e.g. nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses
	Numeracy (LNF)


	DCF
	Thinking
PLAN:
Activating prior skills, knowledge and understanding
Identify gaps and begin to build on existing skills, knowledge and understanding required for the task
DEVELOP:
Identify gaps and begin to build on existing skills, knowledge and understanding required for the task
Develop and begin to combine a variety of imaginative ideas, possibilities and alternatives, including those of others.
REFLECT:
Begin to evaluate outcomes against success criteria.
	ESDGC
	YCC

	Key vocabulary(English/Welsh):
Adjectives
Myst
Suspense




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities 

	
	Introduction
SLIDE ONE:

INTRODUCE LO: 
WRITE L.O & DATE IN BOOKS
Activity One:
SLIDE TWO:
Warm up game - 
Picture from Myst game on whiteboard
Write three adjectives that fit the scene on three sticky notes – be creative, the aim is not to have the same as other people. 
Sticky note snap game!
	Post it snap – will demonstrate children’s ability to think of powerful adjectives on the spot

Key questioning:
What is the aim of the introduction? 
Give me an example…
What key things should we try and include? Give me an example… 
What is a…


Show my example – getting their feedback – demonstrates understanding 

	
	
	

	
	
	Oral peer feedback

Peer assessment sheets 

Traffic light work 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Main activities:
Okay so today, we are going to write the introduction of a descriptive story all about our very own little adventure. 

Before starting: 
Remind them that half way through they will be swapping books with a partner and giving oral feedback on their work and that at the end they will be peer assessing each other’s work.

Activity Two: 
	

	
	Jumanji situation:
Have you all seen Jumanji? – Discussion of Jumanji – show trailer/clip
https://www.youtube.com/watch?v=2QKg5SZ_35I

I want you to imagine that you were playing Myst Exile with two friends at home – when suddenly you press a button on the game and you are sucked inside of the games console with your friends and away from your normal life and dropped into the game! 

What is our aim in the introduction?
(To set the scene, to create intensity and build up!) 
What are some of the key things we should try and include in the introduction? 
Adjectives, use of senses, punctuation for effect)… 
Activity Three:
Show my example – ask them what they can see etc
PowerPoint - Some ideas for your introduction: 
Describe the journey as you were sucked in
What the landing was liked as you were dropped into the game
What the surrounding area looked like –Senses (See, smell, hear, touch, taste) 
How you felt
Who you saw

Other tables: Writing in books
Gwyrdd & Coch – Ipads - Popplet
Bant a chi!

Activity FOUR: Peer assessment oral feedback 
After 20 minutes of writing – swap with the person sitting next to you – read through their work. Find what they are doing well and what they could be doing better.

	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary

Final activity:
	

	
	
Swap with someone on the table
Peer assessment sheets 
WWW, EBI, Target


Traffic light your work
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




















Appendix B
Lesson Plan – Lesson Study Two


	
	1B

	Session Plan – Key Stage 2

	Name of trainee:
	          Lowri Mitchinson                
	Session ref:
	11-12:30

	Personal target(s) in relation to QTS: 
	3.1 To demonstrate clear awareness that learning objectives focus on what children will learn rather than what they will do.

	Year group:
	4/5
	No. of learners:
	30
	ALN: 
	1 EAL, 1 ALN

	



	
	
	
	
	

	Additional Adults: 
	

	Learning objective(s):
To use their plan to create a piece of creative writing as though they are either Mr or Mrs Twit after visiting Cardiff Bay. 
	Success criteria:
To write from a characters’ point of view, include some places in Cardiff Bay with correct punctuation, some adjectives and/or verbs.
To write from a characters’ point of view, include more places in Cardiff Bay with correct punctuation, adjectives and verbs with some imagination.
To write from a characters’ point of view, include many places in Cardiff Bay, including a range of adjectives and verbs, demonstrating imagination.

	Links to previous learning: Using their plan to write this piece of creative writing from a character’s point of view.

	Curriculum coverage (range, skills)
Writing, Organising ideas and information; Meaning, purposes, readers
Year 3
use the characteristic features of simple continuous and non-continuous texts in their writing, using imagination where appropriate
Year 4
use the characteristic features of an increasing range of continuous and non-continuous texts in their writing, using imagination where appropriate 
Year 5
use the characteristic features of a range of continuous and non-continuous texts in their writing, beginning to adapt their style to engage the reader, using imagination where appropriate
Year 6 
use the characteristic features of a range of continuous and non-continuous texts creatively in their writing, adapting their style to engage the reader, using imagination where appropriate


	Literacy(LNF)
Year 3
write for different purposes and readers choosing words for variety and interest
Year 4
adapt what they write to the purpose and reader, choosing words appropriately, e.g. descriptive and persuasive language
Year 5
write with a clear purpose, showing consideration for the reader, e.g. by choosing appropriate vocabulary and presentational devices
Year 6
adapt writing style to suit the reader and purpose, e.g. formal style for unknown reader, simple style for younger readers
	Numeracy (LNF)


	DCF
	Thinking
Write for a range of authentic audiences, real or imagined, e.g. peers, younger learners, teachers, family members, historical and fictional characters.
	ESDGC
	YCC

	Key vocabulary(English/Welsh):
Writing in the first person. Adjectives, verbs, Cardiff Bay and places to visit there.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction

· Ask the whole class to re-cap on what we planned yesterday (plan).
· Ensure all of the class refer back to their plan (feedback on the plan has been given) this and yesterday’s session will remind them of the success criteria.
· Introduce the class to peer assessment, explain how half way through the session we will be swapping work with partners and providing oral feedback.  Introduce ‘what went well’, remind them of what teachers usually put on their work ‘EBI’ (even better if).  Remind them that they will need to do enough work by the half way point for their partner to assess.
· Explain at the end of the session they will ‘become teachers’ and fill in a feedback sheet for their partner (show sheet).
· Remind that if they want to be ‘flyers’ they need to include the majority of places we discussed in yesterday’s session in Cardiff Bay.
	
Key questions:
What did we do yesterday?
What places might you visit in Cardiff Bay?
What do you think The Twits might think of these places?
What person do we need to write in?
What is peer assessment?
What sort of feedback can we give to each other? 
Why do we give feedback?

Oral peer feedback and assessment

Written sheets of peer assessment 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Main activities
	

	
	· To use their plan to begin writing from a character’s point of view (Mr or Mrs Twit).
· Refer pupils who claim to finish early to the board where there will be a list of places in Cardiff Bay and ask if they’ve referred to them all.
· Encourage independence (dictionaries and thesauruses always available) refer them back to their plans.
· Remind of first person vocabulary ‘I thought’… ‘I went’…

· Half way through the session, stop the class.
· Swap books with partner, give them time to read each other’s work, remind them of the sort of feedback to provide ‘what went well’, ‘even better if’.
· Once they have provided feedback to one another, ask some pupils to share the sort of feedback they gave and received from one another.
· Encourage pupils to consider the feedback they’ve received for the last half of the session.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary
	

	
	
· Swap work with partner for the last 10-15 minutes of the session.
· Take time to read through their work and fill in the feedback sheets that include ‘What Went Well’, ‘Even Better If’ and a ‘Target’.
· Announce the 3 pupils that will be included in the focus group (ensure that they are still willing to do so).
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	





















Appendix C
Observation Notes from Lesson Study One
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Appendix D
Observation Notes from Lesson Study Two 
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Appendix E
Interview Transcript Lesson Study Two
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Student Number: 1800129
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Appendix F
Interview Transcript Lesson Study One
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Appendix G
Research Partner’s ARC – Lesson Study One

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 20/02/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Lesson Study: Action Research -AfL – Peer Assessment

	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	I felt happy with the response of the majority of the class towards this work, since they have been enjoying the work on The Twits and on Cardiff Bay, combining the two did add some excitement and many produced some good work.
However, the class as a whole was generally loud, and many were relying upon myself to ask many questions, which they usually are rather good at being independent.  The level of noise could be due to a visitor being in the class and the amount of questions could be due to the fact that they knew they had to peer assess during this lesson, a strategy they have not done before.  The questions could reflect some anxiousness of a peer reading and assessing their work.


	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	The class are usually enthusiastic about most creative writing work and this was no different, especially as it combined both The Twits and Cardiff Bay.
The majority of the class responded with interest to the fact that they would be peer assessing each other’s work. Telling the class that they would ‘become teachers’ at the end of the session sparked enthusiasm and excitement in most children.

However, it was disappointing to learn from my research partner (who was observing) that one of the focus pupils chosen as a ‘low engagement’ pupil, was not enthused by the idea of ‘becoming a teacher’ at the end of the session.   Since this pupil is often producing very minimal and poor standard of work due to a lack of engagement, I initially thought that with him knowing his peer would assess his work, he would apply himself more.  This was not the case even with a laptop to work on since his handwriting is poor and prompts from myself to concentrate on his work.
It was disappointing to learn from my research partner that the middle ability focus pupil also lacked enthusiasm towards the idea of peer assessing.  
However, it must be considered that the whole class do not peer assess or self-assess in regular classroom life, therefore this concept may have been daunting.

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
Upon reflection, considering the middle ability pupil’s situation, as the pupil has dyslexia, it may have been extremely daunting to him to have a peer assess his work.  This also may have been escalated as the class do not sit in groups based on ability, therefore the pupil who was peer assessing his work would be classed as a pupil of middle to high ability.  However, in the focus group at the end of the session, this pupil did confirm that he would like to peer assess more often in class.

As research partners, we decided it was a good idea for the class to know from the beginning that they would be peer assessing each other’s work.  As a whole, and from reflecting upon the focus group, this did spark motivation in pupils, even those who looked worried at the beginning.
The strategy for the next lesson study will be kept the same: peers giving oral feedback half way through the lesson and then a feedback sheet at the end of the lesson will be filled by peers to assess each other’s work.  My research partner and I agreed that the strategy should remain as similar as possible since the differences between the classes are enough.  Class 1 do not peer or self-assess in class and are sat in mixed ability groups, whereas Class 2 peer and self-assess regularly and are sat in groups based on ability.

Much of the disappointment in today’s session could be a reflection of a new strategy being introduced and the feelings of worry that come with that.  However, although the low ability pupil did not produce enough work for effective peer assessment, it gives a diverse range to be able to compare the effectiveness of peer assessment on different pupils’ abilities and therefore, for research purposes, is still useful.


	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	
The effectiveness of peer assessment would increase with practice and understanding of the strategy.  Therefore, if a classroom wants to make peer assessment a regular occurrence, it must be introduced slowly and regularly to produce effective feedback.


The next step is to observe in my research partner’s school, although all strategies will remain the same, the differences may be substantial since the context of both classrooms are very different.


	Y profiad newydd / Transformed experience





































Appendix H
My ARC –Lesson Study One


Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 20/02/2019
Digwyddiad critigol (Ffocws)/Critical incident (focus): Lesson Study: Action Research – AfL – Peer Assessment

	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	It was an enjoyable experience visiting another Yr Athrofa partnership school. My research partner and I were looking forward to testing the peer assessment strategy in a classroom that rarely used self or peer assessment as a form of formative assessment. I did feel some apprehension regarding this fact. 
The children responded well to having an additional adult in class, and I felt positive throughout the session. I felt that the implementation of peer assessment worked well within the lesson. The children generally responded well to the strategy.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	The writing task was based on a recent trip to Cardiff Bay and so the children had plenty of inspiration to assist their writing. This helped them to engage with the task. 
Explaining to the children beforehand that they would be peer assessing each other’s work did spark some interest amongst the class and the phrase ‘you are going to become teachers’ worked well in building interest and engagement for some children. 
Many of the children were able to give each other oral feedback. 

When the focus pupils shared their oral feedback, it was clear that this was somewhat of a difficult task for the child who had been selected to represent low engagement. He remained distracted throughout and showed few moments during which he was truly engaged. 
The child chosen to represent middle ability was largely de-motivated during the session and did not respond to idea of peer assessment with any engagement or enthusiasm. However, it is important to bear in mind this was a new concept for the children in this class and therefore would take some time to implement properly.

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	Upon reflection, we decided that explaining to the children beforehand that they would be peer assessing each other’s work would be a good idea. We saw that overall, the response to this was a boost in motivation in some ways. 
Furthermore, we decided to keep the strategy the same -
Peers giving each other oral feedback half way through the lesson and then feedback at the end of the lesson in a written format with sentence starters included. This worked well in that it helped children re-focus half way through using the oral feedback and then gave them discussion time at the end to look at the feedback alongside their work. 

It is difficult to pinpoint a direct cause. I think that the main cause of the disappointment in this case was the children’s lack of familiarity with peer assessment. For some children, particularly those of lower engagement levels, it was a concept that did not really excite them. It is possible this is linked to self-esteem and worry over the work being produced.

	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	For peer assessment to have its full effect in this classroom would entail the class teacher slowly integrating peer assessment over a number of weeks, while coaching and guiding the children using modeling strategies on how to give constructive feedback. Formative assessment when placed into the hands of the children has to be introduced with some delicacy and care. 

[bookmark: _GoBack]Next, I will teach the lesson to my class tomorrow. My class regularly self assess and often peer assess to. We decided during reflection that we would not change the way we carried out the research, based on the differences in our classes. With the only issues arising due to the lack of familiarity with the AfL strategy, we will keep the research session the same for tomorrow’s session. 


	Y profiad newydd / Transformed experience












































Appendix I 

My ARC – Lesson Study Two

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 21/02/2019
Digwyddiad critigol (Ffocws)/Critical incident (focus): Lesson Study: Action Research – AfL – Peer Assessment 

	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	I felt extremely positive following this session. The children responded very well to the peer assessment strategies, and demonstrated the impact it could have on children’s engagement with their own work. 
The lesson itself went well, the children were on task throughout and produced some really interesting and high quality work. 
The children also responded well to having an additional adult in class and did not allow her presence to become a distraction.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	The writing task excited the children and captured their motivation. It was based on a computer game they had been using as writing inspiration. We imagined that we had been sucked into the game (A Jumanji like situation). 
Explaining to the children that we would be peer assessing each other’s work during the session received a good response. The children were motivated and looked forward to ‘becoming teachers’. 

However, I did notice that one of the focus pupils chosen for the observation being completed by my partner, who represented low engagement, did not look too excited by the idea. This did worry me, but during the lesson he got on well with the task and produced some interesting feedback for his partner and took on the feedback his partner gave to him. 

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	The use of peer assessment appeared to be very helpful for the children in the class. I think that having them sat in ability based groups helped to reduce the anxiety around such a task. Especially since they are a mixed class of three year groups (4, 5 and 6). I think that overtime, once the children had used peer assessment more, testing it out in mixed ability groups could also yield some wonderful results. I think this would be particularly beneficial for the lower ability children and children with lower engagement levels. I believe it would provide a motivation boost and help them stay engaged with their work. Furthermore, exposure to work produced by higher ability children could eventually assist in improving the quality of their own work. 

Upon discussion with this child in the focus group interview, I discovered that he had a bad experience with peer assessment in year 4. He told me that another child had ‘made fun’ of his work and expressed that this was somewhat embarrassing. I think that this highlights the importance of modeling how to give constructive feedback and the due care and diligence that needs to be applied when implementing such strategies in the classroom.  

	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	I think that regular use of peer assessment strategies that have been well implemented would help this child overcome the worries he had of somebody else looking at his work and mocking it. Modeling would be needed in order to demonstrate to children how to give feedback, focusing on the quality aspects of a piece of work as well as giving a peer ways to improve their work. 

Next, I will analyse the data collected over the past two days in order to complete my action research project. 

	Y profiad newydd / Transformed experience













































Appendix J
Research Partner’s ARC – Lesson Study Two

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 21/09/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Lesson Study: Action Research – AfL – Peer Assessment

	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	It was very interesting to visit my research partner’s placement school.  I was very interested to see the difference in the knowledge and understanding of peer assessment in a class that regularly engage with the strategy.  It was useful to see how it could work if it is implemented regularly.
The class are clearly very used to having an additional adult in the class and they were not distracted by my presence at all.  It was enjoyable to see an interesting creative writing session and the way the pupils responded with familiarity to the strategy of peer assessment.  The whole class engaged with the strategy with ease.


	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	The creative writing task sparked the class’ interest as they were familiar and clearly enthused by the computer game that had inspired the task.  
Introducing the peer assessment task in the same way as the previous lesson study session of the pupils ‘becoming teachers’ worked well with the majority of the class reacting excitedly about this.

One target pupil of the low ability did not look very enthused or motivated by the idea of ‘becoming a teacher’, similarly to the previous lesson study session, therefore it may be a lack of confidence in their work.
However, the low ability target pupil responded to the work with interest and was engaged for the majority of the task and produced useful feedback for his partner and considered the feedback he received.


	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
Having observed the class during giving and receiving feedback about their work, it came naturally to the pupils, clearly demonstrating their familiarity with the concept.
The pupils were grouped based on ability and this was useful as no pupil had to read their work to their peer as they were all of similar abilities, they produced a similar amount and standard of work.

The focus pupil of a lower ability shared during the focus group that he had previously had an unpleasant experience with peer assessment in the past, this may have triggered the initial look of anxiousness on his face when the teacher said they will ‘become teachers’ in this session.  However, I believe the class environment and the practice of giving constructive feedback which would include sharing many positive elements of each other’s work, eased the pupils worry as he got into the task.



	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	
Creating a positive classroom environment towards peer assessment has clearly been effective within this class and reflects that with practice, pupils can produce useful peer feedback in a respectful environment.

The next steps will be to analyse the data from the two lesson study sessions to produce the action research project.




	Y profiad newydd / Transformed experience













































Appendix K
Observation Scale



[image: Macintosh HD:Users:hannahevans:Desktop:Screen Shot 2019-03-02 at 11.14.14.png]






















































Appendix L
Reflection Pro Forma
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Appendix M
Assent Form


I understand that Miss and her friend will be completing a research project and need our help, and that her friend will visit our class to during a lesson.  After the lesson I understand they will choose pupils at random to talk to them about the lesson and to find out their ideas and opinions and audio record their answers. 
· I am happy / unhappy to be a part of the research with my class teacher and her friend.

· I am happy / unhappy to share my ideas at the end of the lesson and be audio recorded.

· I understand I can leave whenever I want, and this will not affect me in any way.

Signed: ________________________________________________________



























Appendix N
Consent Letter 
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Appendix O 
Work of Child A (High Engagement) Lesson Study One
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Appendix P
Written Feedback for Child A (High Engagement) Lesson Study One
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Appendix Q
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Appendix R
Written Feedback for Child B (Moderate Engagement) Lesson Study One
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Appendix S
Work of Child C (Low Engagement) Lesson Study One 
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Appendix T
Written Feedback for Child C (Low Engagement) Lesson Study One
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Appendix U
[image: Macintosh HD:Users:hannahevans:Desktop:Screen Shot 2019-03-02 at 11.33.25.png]Work of Child D (Low Engagement) Lesson Study Two 


Appendix V
Written Feedback for Child D (Low Engagement) Lesson Study Two[image: Macintosh HD:Users:hannahevans:Desktop:Screen Shot 2019-03-02 at 11.33.40.png]

Appendix W
Work of Child E (Moderate Engagement) Lesson Study Two 
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Appendix X
Written Feedback for Child E (Moderate Engagement) Lesson Study Two
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Appendix Y 
Work of Child F (High Engagement) Lesson Study Two 
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Appendix Z
Written Feedback for Child F (High Engagement) Lesson Study Two[image: Macintosh HD:Users:hannahevans:Desktop:Screen Shot 2019-03-02 at 11.31.06.png]
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Interview Questions.

‘General Opening Question:

Intorviower: “Did you enjoy the lesson?”
High, Middlo, Low: "Yos™

Intorviowor: "Why?"

Middle: "Bocause we had to wria like we were i the game.”

Low: "It helped me upgrade my story wriing, my skils, | 60 a lot o story.
wriing.”

High: I really enjoy wriing stories, mainly adventure stories.”

Focused Questions:

Intorviewer: "How did you fee! assessing someone else’s work?”
Middle: "Fino."

Low: "I ot helpful helping someone else do their work.”

High: " foit alfght”

Intorviower: *Can any of you expand?”

High: I fotlike | was helping “pupil name" (o get where he nesds to go next
and to do better writing."

Middle: "Yeah | think 50 to0."

Intorviower: “How did you fos! about someone else assessing your work?”
High: "Okay yeah.”

Midlo: "Because they might think that t s good.*

High: "And they could find something that you might have not done.”

Low: “Building on what *High said people looking at your work can help you
‘upgrade your story but on the other hand, they could make fun of you
because of that”

Intorviower: “Has that happened? Today?"

Low: "No but it happened a long time ago when | was in Year 4."

High: "Like embarrassed is it?"

Low: *Kind of "

Intorviewer: “Do you think this made a difference o how you worked?”
Middlo: "Yeah, al the other stories | write | don't write much but today I've
wrote neary a full page.”

High: "Yeah um, | wrote quite a lot. | wrote three paragraphs and “child
name* said itwas fine so that make e feel good.”

Low: "Not really, | wrote a lotjustlie | usually Go, | always make stories.
‘about being sucked into a game | do.”

Intorviewer: *Did you find the oral feedback from someone else assessing
your work helpful?”

Al “Yoan.”

High: “Definely. Il holp you improve and next time you'l be betier at it
“Child name* said | could have used spoech marks.”

Middle: ° told *child name* he could have done spelled more words correct.
He told me to use more punciuation. | used more after he told me.”
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Low: “Child name* told me | should have used more paragraphs because |
forgot 1o and that was really helpful as well. | added my paragraphs.”

Intorviower: “Would you ke to assess each other's work more often?”
: Yoah.”
“It could help a ot
Tagree.”
Low: "Maybe, | don't know. | usually Just figure out stuff by myself. But on the
other hand, it wil help you a Iot.”

Intorviewer: "How did you foa! about using ths sheet {0 give feedback?
Was it helpful?”

High: "Yeah it was a good reminder of giving ways forward. It can go inside
your book and you can go back fo it

Middlo: "We've done other ones before. Ithad what went well and even betier
and not the target. But the target was okay t00.”

Low: "Yes it was helpful because when | was writing the story it did help me a
ot

Intorviower: *Could you think of any other ways (0 give feedback if we did tis
again?”

Intorviower: “We did torally half way through and we did t on paper towards.
the ond.”

Middlo: O, on the lapiop!”

Intorviower: “How would you do it on a laptop?”

Middle: “On word:

Intorviower: “What f you've writen in your book?”
Middlo: "You could copy t onto word.”

Intorviower: Okay, good idea, do you think that would be practical in lessons.
overy time?”

Middlo: "No actually because it coud take a It of time.”

High: I can't think of anymore to be honest”

Low: "No | can't think of anyihing."

Intorviewer: "Would you ke to receive feedback from your classmates more
often or would you ikt to be always from your teacher?”

Middlo: *From our friends.”

High: "Friends and teachers. Because it s extra help incase your teacher
hasn't spotted something n the lesson.”

Middlo: "Teachers and friends, yeah. Because all the time the teachers mark
our books and then for a change our friends could mark them.”
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‘General Opening Questons

Interviewer: Did you enjoy the feson tady?
Al ean

Inerviewer: Why?

Highs Because | ke writn sbout what The Twis would 6o 2nd what they d sy to people, and |
st Iked planning ther day.

Low: 1 ke it because | ke Rosid Dah baok and Tre Twis,

Midll:ied  because 1 ws fun, ke Roald D books and here was 3 vt here 0 see us.

Focused Questons

Interviewer: How did you feel when you had o assess somebody's work?
High: lked 1 because wan 1 be a teacher.

Low: U.. el weird marking someane ele's work because | don' ususlly mark ather's work s>
doing twas 2 change.

Middl: Marking other people’s i was hrd.

Inerviewer: Wht was hare sbout 17

Middll: There was 0 much towrit |k ke my arm wss ging o 6ropof

Inerviewer:How did you fe! Sb0ut somebady els sssessng your work?
Midale: el .. are they gong o Go It propery? Ae thy going to wre sy Shngs? Wil they say
i things? Because | can't see what she's ritng.

Low: 11t nervous because | ddn' know Ifthey were going 1o write anytning good o bad about me.
High: el 3 bit weird because you dan' Know what they e Bong o write, € could b £00d, o
could be bac.

Midall: But nobody would write bad things 3bout your work because s 3wy gosd.

Inteviewer: 0o you think, because you knew someana else was assesing your work from the sart,
i that change how you done your wori?

High: Yeah, you put more efort Ino i, well we put effrtntof anyway but you want :  be realy
00d becaise you dont want anyhing negative. You want o Include 0ads of wow’ words,spel
everythin ight and do your punciuation corect.

Low: It Gidn' make me change my work becauc | 3hiays now someane’ going ta mark my work
Midlle: | iways say with work,  get wor rgh, you've g0 o get the arrow through the glss.
Interviewer: Wht do you mean by thzt?

Middll: Wll you'e got o smash every piece of work.

Interviewer: Okay Interesting. Dd you id the feadsac from you peer helpfl?
High: Yesh, because you know what o do nex fime, e told me to nclude more plces n my work
a4 11013 Him to Include more wow’ words, s that'l helpusfo nex: time. So I helped Improve my.
work.

Low: Yean, because when you work and they tllyou to o something beter hen you know what.
tod,

Midll: Yeah, 1 feel he same because she gave me useful nformation about my punctuztion for

Interviewer: Woud you ike o assess each ther’ work more ofcen?
Al vesh.
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High: s fun because you can el them what 1 Imrve on and you can help them out wit thelr
work because I ke we'r heping ssch other.

Low: wauldn' e tdo ft mor ofte, |just dan's feel gt marking . | ian't e ke 1 should be
marking . 1 et nervaus marking someones work.

Middlle el bt nervous 00, because | et e my handwritnghad to be good I her b0
markit. | would's ming doing 1 fo sublect ke language, opic nd maths bt | wouldnt ke 0 do
8 for sclence and Walth because I find « dficul,

Interviewer:How idyou fea asout assesing each other'swerk midway trough the esson? Did it
help with the ret of your war?

AL Yean

High:  found i good because half way hrough t might not b your et ece of wark,then when
someone els ooks 2  and gves you eedback, the rest of t could be your best piece o work
because you're correcting and improving everythin.

Midll: Tne haifway one 't realy help because my rtner Just sad £ was good, butshe idsay
286 mre detal s0 acuualy, | was thnking about natfor he restofth sesion.

Low: it helped because when you read 0 yourself you think €5 good, but my partner read
mine outloud,and when someane el reads tout 1 you, you mIghttink ‘o, s ot 50 8004

Interviewer:How did you fe! 3bout sing the sheet s he end?
Midlle: ¢ wasnelofl, but 7 t hard 10 read Join up wring. It was heoful though because |
Kneur st t 6o next because | could ke wht she 581 half way hrough and at che end and 3 of
that together would help my wri even mare.

Lo ' ing £ more useful, because | ound  the same 3 he half way hrough bi,because.
we're sl swagping our wark sround. | el ke | 53d he same thin <o my gartner s te end 55|
aia haifway through.

High: hink it helped because you can e them feedback and how they can use nd they can
Keep the sheet s  can hlp them Inthernext piece of work. Next tme then we could do that
again and again, and their work wilJust et betier and betie unt ' prfect

Interviewer: fwe di this 3gsin,cauld you tink of any other ways w could v feedack o each
atner?

Middle 2nd Low: No.

Highs Lact year we had  table where t s 3 teacher' sction, your friends and yourse, o there
et  thumb up, humbs i the micdle nd 3 tham down. At he €nd ofyaur work then you, the
teacher and your Frend would irle a thum and hey could write something nthe box foryou
then

Interviewer: Woud you ke to receive feedback from your riends more ofen or would you ke t
st be th tescner?

Low: 1wl prefr riends.

Midlle | wouls sa frends because sometimes | can' read the teacher’s writng 5o don'tknow
‘What tey have writen,a ez withyour fiend, you can ask hem at th time o read thei witng
toyou.

High: ke rends to0 because the teachersaret doing the same plece of work but your rends are
501t they do something dfferent 0 you, it can give you 1deas and then hey can giv ther opinion f
hey hink your deas 7e good snd they can get dess rom you 9o,

Interviewer:That's  good poinl That' al the questions now, hank you everyone.





image12.png
Engagement

Signals

Tovel T~ Low

Child = Passive, disiracted, lack of nierost
‘Shows no enthusiasm towards task

Strugoles t give feedback (E.G. - Not picking up pupl mistakes or noticing what has
been done wel)

Struggles to receive foedback from others and apply to own work (o rectity mistakes

Tever 2~ Low-Moderate

Child = Often distracied
‘Shows litte enthusiasm

‘Some difficuty giving feedback (E.G. Lacks confidencelabily to notice mistakes o
what has been done well)

‘Some difficulty in recaiving feedback from others and applying to own wrk to rectify
mistakes

Tevers — Moderate

Child = Distracied on occasions — not aays focused
‘Shows enthusiasm on occasions.

Makes atiemps to give feedback (E.G notices some mistakes and able to see some
positives)

Makes atiempts to understand fosdback and apply feedback 1o own work (o rectify
some mistakes

Tever 4~ Moderate-High

"Child = Not often distracied
‘Shows enthusiasm throughout

Gives some appropriate feedback

Able to receive and undersiand feedback

Abe to apply feedback to own work recifies most mistakes

Tevers - Figh

Child = Not distracted, remains focused
‘Shows a huge degree of enthusiasm throughout

‘Gives appropriate foedback

Abilty to apply feedback to own work effectively by rectfying all mistakes
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Reflection Pro forma: Brookfield's Lenses (Brookfield, 1998 & 2005) and the Assisted Reflective Conclusions Model (UWTSD)
‘The Brookfield refloctive model proposes four lenses that can be engaged by teachers in a process of riical reflection. This reflection
pro forma wilalso make use of the Assisted Reflective Conclusions Model to support the seff-reflection process.

Our Autobiographies as Loarners (Self Refloction) - ARC Model

Refiect on your own
ARC Questons:

= Wnatare your e

actics and experiences.

ings regarding the experience?

- Wnatwil you keep the same o ensure afective
teaching ir the future?

- What are your possinle soluions to the disappointng ssues
dentiisa?

- Wnatwilyou do next s you move forward?

Our Students’ Eyos (Student Opinion)

Put yoursei i the students’ shoss — consider thei sxgeriances and
reaclions — gather theso perspecives by taking to ham o through writen
foodback (Brooifild, 1998 & 2005).
Interview Questins:
‘Ganeral Opening Quastions:
" Did you enjoy the lesson? Why?
Focuse Questions:
"+ How dic you fes!
+ How did you fasl about someona sise assassing your work?
Do you tink tis mads & diference to how you worked?
Dl you ind the feadback from somaans slse assssaing your work
nelpfur?
Would you like 1 assess aach other's work moro often?
+ How did you fesl about using tis sheat o give feadback?
+ Coul you think of any otner ways to give feadback f we cid trs
again?
+ Wous you e to receive fesdback from your classmates more
often or would you ke it o b abways from your teacher?

sing somaone slse’s work?

Our Colleagues’ Experiences (Peers Reflective Conclusions)
Peors provide us with new insights into fesearch, help us mprove
on ideas and challenge our views (Brookfield, 1988 & 2005),
Poer Questons:
‘What are your feelings regarding the experience?
- Can you st the aspects of the learning experience that
went well?
- Was there anything disappointing about the learning
experience? I so - What are your solutions?

‘Scholarship (Thooretical Literaturo)

Relate o Htorature to mprove understanding (Brookfeld, 1998 &
2005),

We will afect upon the academic ierature of ‘ARL' and Peer

Assessment in i socton. Reflacting upon our ressarch in ralation to
thearists' work will elp us gan 3 broader understanding of the impact
of our stratgy.
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Nrmen | Yr Athrofa
) University of Wales | Institute of Education
Trinty Sant Davia Mg Gy Edcation for Wl

DearParent/Guardian,

Your chld's school is a partner with Yr Athrofa at Uriversity of Wales Trinity Saint David in Carmarthen
and Swansea. This school offers lacements to students who are learning to be teachers.

The student-teacher i your child's cass has been given the task of planning, teaching and evaluating one
lesson 5o that he/she can develop specific strategies to mprove their own teaching. AS part of this,
student-teachers will be observing the children's responses and asking some pupils their views on parts of
the lesson. This i designed to inform students’ own practice and support children's learing.

Any information collected would remain confidential, and both the school and the children would
remain anonymous in work produced. The work undertaken would be in fine with the University's
ethical uideline. I, at any time, your child does not want to share ideas, they would not be required to
doso.

you are happy for your child to contrbute to the project, please complete the parental consent form
below and retum directly o the school as soon as possible. If you are interested in the outcome of this

projectorifyou have any questions, please contact the Universty Partnership Office -
partnership@uwtsd ac uk.

Yours fitfuly,
Etn

Catherine Morgan
"Module lead — The Enquiring Teacher

As Parent/Guardian of (pupil name), 1do / do not give
consent (please delete) or my child o take part in this project.

Signed. - (Parent/Guardian)

Date. -
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What Went Well?

The things you did really well were...
iy Y6 i ot ey dore Nood gurchir
ool rand Wikl

The best part of your work is. '
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I was in my old room when | was young it was
very dusty just like a vacuum | was looking for
pictures in my box | found outfits from the

games | played with my friends,. | pulled out
everything out except for one | found a old

broken pc I pulled it out to see if it works it

turned on surprisingly it works 3 of my friends
came in and then a portal appeared all of my
friends and | got sucked in,but before that
happened | saw the title mystic exile 3. | flew
from the sky I landed with a glider. | saw 3 other
falling my | looked way more stronger and
strange | realised | crashed into a building with a
great view a screen popped up saying we are in
Tomahna, it was dusty and a rotten smell of
flesh curving itself | was guessing | was in a
ancient time all these weird people wearing
robes and headwear 2 other friends glazed their
eyes with the beautiful sight of tropical leaves. It
was a beautiful sight but a disgusting smell the
wind blowing boulders of crushing whatever's in
its path. | felt scared and confused at the same
time. | felt dazed the shiny blue glass shattered
everywhere the hard sone floor hurting my dirty
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