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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	I went to the library to complete my assignment and used the UWTSD library website for online resources.
	My reference list and throughout my assignment.

	Synthesis research into your writing to aid the support of your key points.
	I used a variety of sources to support by points.
	This can be found throughout my assignment.

	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I have looked at the benefits of the use of ELSA, but I have also recognised the implications and given suggestions of how they could be overcome.
	This can be found near the end of the main body of my assignment.



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.


This assignment will research the use of an intervention in terms of supporting learners and will reflect critically on its potential, looking at child progression and the possible challenges which may arise. The purpose of interventions is to provide activities or strategies that are different from or additional to those which are employed within the classroom to support learners (Campbell and Stanley, 1966). Using interventions throughout schools has been proven to close attainment gaps and is significantly important because it is used as a tool to help all learners who struggle with behaviour, wellbeing, intelligence, social, physical, language and inclusion progress and success (Hawthorne, 2021).

The child focused on is named Harley. Harley is nine years old and is in a mixed class of years four and five. Harley’s academic standard is of a middle ability, but sometimes he refuses to do work. Harley can become easily distracted if he is not interested in the lesson and will not ask for help if he is struggling. He has permission to leave the class during lessons if he begins to feel overwhelmed and frustrated. Harley lives at home with his mother and stepfather, who have two children of their own. One of the children are five, with mobility limitations and the other child is new-born. Harley’s father is in prison for violence, and this is known amongst the children. Harley has a good relationship with his stepfather, and they enjoy playing football together; however, he does feel part of the family because he has a different father to the other children. Harley enjoys participating in physical activity, especially football. He loves showing off his branded shoes and clothes to his friends and receiving compliments, however, becomes very shy when he receives praise. Harley likes having conversations with adults and peers about exciting things he has seen or done, however he dislikes talking about his own or other people’s families. Harley enjoys writing stories and letters of his own interests but does not transfer these skills in his schoolwork. 

The intervention being researched is the Emotional Literacy Support Assistants (E.L.S.A) and has been chosen because Harley has a high Adverse Childhood Experience (ACE) score which has led him to struggle with his social and emotional skills. Adverse Childhood Experiences are potentially traumatic events that have long lasting effects on health and wellbeing and can involve adversities of three types: abuse, neglect, and household disfunction (Boullier and Blair, 2018). A high ACE score will highlight the need for further assessment for protective factors and provide support for the child, indicating the need for intervention (ACESaware, 2020, pg. 3). The E.L.S.A intervention aims to develop social and emotional skills and takes place in calm and relaxed environments. These interventions consist of thirty to sixty minutes sessions, once a week for six to twelve weeks. The intervention begins with a child attending individually and then develops into children attending in groups of four (ELSA Network, 2017). 

Children learn and develop in many ways, including physical, emotional, intellectual, social, linguistically, and spiritually. This is supported by Tassoni (2010) who suggests that there are six main aspects of supporting development in children up to the age of nineteen; these aspects involve physical development, cognitive development, communication, social and emotional development, and moral development. All these areas are essential factors of a child’s development, and this is further supported by Aristotle who suggested that “educating the mind without educating the heart is no education at all” (Mayenfisch-Tobin, 2018). 

When researching the development of children, there are three main schools of thought which need to be considered, Constructivist, Behaviourist and Humanistic; each of these theories offer interpretation on children’s development (Sarancho, 2021). These three schools of thought differ in views; however, they all agree that learning is ‘active’. Active learning is based on the constructivist approach and is a child-centred process. It focuses on how children learn, rather than what they are learning; it encourages children to be independent and challenge their thoughts, rather than passively receive information from a teacher (Cambridge Assessment International Education, unknown). Harley has middle ability academic standards but can become easily distracted and irritated when he becomes bored, so the use of active learning will encourage him to gain a fuller understanding of his work and ensure that he will remember what he has learnt due to the practical aspect. This is supported by Bloom’s Taxonomy and the six cognitive processes- remember, understand, apply, analyse, evaluate, and create; this triangle framework suggests that for children to have learnt something, they must independently be able to complete these processes, starting from the bottom to the top (Armstrong, 2010). Therefore, suggesting that a passive learning environment would not be useful for Harley since it is presentation-heavy and very lecture-like (Broadbent, 2021), which would cause him to become bored and disrupt the learning of his peers.

On the other hand, social constructivists such as Vygotsky, go on to support active learning, also known as ‘enquiry-based’ learning. He introduced the ‘zone of proximal development’ which he described as the gap between what a child can do alone, and what they can do with the help of someone who is more experienced, this could be an adult or a peer. Vygotsky believed that the social interaction between peers was important because one child would be being helped by another who would be the ‘more knowledgeable other’ (MKO), whilst this child would be in the process of making their ideas more explicit and objective: therefore, concluding that social and cognitive development work hand in hand (Pound, 2006). Using a peer as an MKO in the classroom would benefit Harley because he has low self-esteem and is afraid of looking silly when asking for help; the MKO will help him be less self-critical and progress, giving Harley the support he needs, without drawing attention to his struggles. Bruner supported Vygotsky’s work and emphasised the social nature of learning using the spiral curriculum, stating that practitioner’s role should be to facilitate the learning process, rather than teach information by rote learning (McLeod, 2019). Alternatively, Piaget who was a cognitive constructivist disagreed with the use of practitioners as ‘more knowledgeable others’ and advocated for discovery-based learning, with little teacher intervention because he believed that development was fuelled from within; meaning there was a difference between the thinking process of an adult and a child (Cherry, 2022). She developed a rigid theory with 4 stages, these are- Sensorimotor stage (0–2 years old), Preoperational stage (2–7 years old), Concrete operational stage (7–11 years old), and the Formal operational stage (11 years old through adulthood), therefore suggesting that when a child does not understand, it is because their cognitive development is limited (Nortje, 2021). This theory is supported by Einstein who said this this theory was “so simple, only a genius could have thought of it” (Rowson, 2016).

Bandura agrees with the social learning theory; however, he expands on this idea using the behaviourist approach suggests that people learn through observation, with the evidence of Bobo Dolls. Bandura proposes that learning occurs through imitation and modelling, and is influenced by attention, motivation, attitude, and emotions (Cherry, 2022). Montessori teachers support Bandura’s social learning theory and state that young children love to do things for themselves and do what adults and older children do, showing interest in imitation and repeating everyday activities which are exploited in practical life (Feez, 2010, pg. 59). This would link to Harley’s physical behaviour because he has seen his father be violent and abusive in the home, and using his father as a role model, imitating his actions.

Watson is another behaviourist theorist who held a strong view that a child’s environment is the factor that shapes behaviours over their genetic makeup or natural in temperament (Gilles, 2022). This suggests that a child’s development is impacted more by nurture, rather than nature. Nelson Mandela would agree with Watson because he stated that there is no keener revelation of a society’s soul that the way in which it treats its children (Forrest, 2019), therefore suggesting that the outcome of a person is based on the life they have lived- supporting the nurture debate. This is disagreed with by Freud, a humanist who argued that children go through the Oedipus Complex, no matter what their social environment consists of. Freud explains that’s children go through five stages and failure to fulfil the needs of these stages will bring about fixations during development and into adulthood (Ausarbeitung, 2017). Concluding that if a child does not receive what they naturally need, the consequence will affect their personality as they grow. This could suggest that Harley needs were not fulfilled throughout his earlier years due to disruption in the home, which has causes him to have social and emotional difficulties now.

When studying Harley’s social development, it was noted that he tended to grow attached to new people, who didn’t know much about him quickly and distanced himself from those who knew his background. Harley’s social development could be suffering because his father is in prison which causes a strain on their relationship. Bowlby’s work summarized that young children who are deprived of conscious care and attention from primary caregivers are not only temporarily deprived but can also suffer long term effects. This is supported through his idea of attachment theory, suggesting that children come into the world, biologically pre-programmed to form attachment with others; he elaborates by stating that children had primary attachment figures who tend to be parents and if the attachment with the primary caregiver is fractured, social issues may start to arise (McLeod, 2017). Ainsworth expanded on Bowlby’s work and had the idea that there are four styles of attachment and Harley shows characteristics of having Disorganized Attachment, demonstrating mixed behaviour and a failure to develop strategies for coping with distress, displaying aggression, disruptive behaviours, and social isolation with the confusion of threats and sources of support (Ackerman, 2018). This links to Harley’s behaviour when it comes to socialising with peers. Harley often tends to take care of his friend’s issues, which can sometimes cause problems due to his acute stress response. This leads to the ‘fight or flight’ response which is triggered by the release of hormones that prepare your body to deal with a situation or avoid it (Cherry, 2022). Harley tends to use the ‘fight’ option, an automatic reaction to threat, turning to violence and a solution to resolve the confrontation.

Progression is important within education and embedded within the Curriculum for Wales. To have high levels of progression, all school must follow a good curriculum. This is supported by the Welsh Government (2022) who state that a successful curriculum, supported by effective teaching and learning enables learners to make meaningful progress; progression in learning is a process of increasing sophistication, rather than being about the body of the content being covered. This suggests that progression should not be viewed as linear, and every learner will have highs and lows in their learning journey. Messenger (2014) agrees with this and suggests that the metaphor of progression as a staircase is outdated because a staircase implies that learners only move up and forward, and if you get stuck you are therefore left behind; but following the new curriculum and use of extra-curricular activities, we allow children to forge new paths.
Each school develops their own curriculum and must include the following four elements: ‘What matters’ statements, mandatory cross-curricular skills, mandatory curriculum elements and the progression code. The Progression Code is the way in which progression must be reflected in an adopted curriculum and reflects the five principles which progression holds, making provision for all learners (Welsh Government, 2021, pg. 4). 
There are five principles which outline the key elements of progression, these are ‘increasing effectiveness as a learner’, ‘increasing breadth and depth of knowledge’, ‘deepening understanding and ideas within all Areas of Learning and Experience’ (AoLE), ‘refinement and growing sophistication in the use and application of skills’, and ‘making connections and transferring learning into new contexts’ (Welsh government, 2019). These five principles, along with the ‘what matters’ statements and progression steps, work together to achieve the four purposes of the Curriculum for Wales. Donaldson (2015) introduced four purposes of the Welsh curriculum which state that all children and young people will be  ‘Ambitious, capable learners who are ready to learn throughout their lives’, ‘Enterprising, creative contributors who are ready to play a full part in life and work’, ‘Ethical, informed citizens who are ready to be citizens of Wales and the world’, and ‘Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’. Estyn (2019) suggests that children need to have a happy and healthy lifestyle and schools need to support that for progression to occur; it is stated that good schools focus attentively on subjective wellbeing and therefore schools use interventions such as Emotional Literacy Support Assistants (E.L.S.A).
Before Harley would be put into an intervention he would go through the process of Choudry’s (2021) ‘Waves of Support’ model, the first wave suggests that practitioners should provide work aimed at all children in the classroom, in the second wave they should provide work for the needs of a specific group of children, and the third wave involves practitioners targeting the needs of an individual by providing personal interventions. Looking at the results would allow us to provide Harley with E.L.S.A intervention support.

The Emotional Literacy Support Assistants (E.L.S.A) is an intervention which is offered to children who have social or emotional difficulties; the intervention sessions cover difficulties such as relationships, recognising emotions, social skills, friendship issues, self-esteem, understanding anger, loss and bereavement, anxiety, coping strategies, building resilience, and bullying issues (ELSA Network, 2017). The intervention was originally developed and designed by Sheila Burton, and Educational Psychologist who wanted to deliver individualised support programmes to meet emotional needs of children because it is recognised that children are happier and more productive in school when emotional needs are fulfilled (Anon, 2022). 

Due to Harley having a high Adverse Childhoods Experience score, the Emotional Literacy Support Assistant (E.L.S.A) intervention suits his needs because it is a high nurture and high structure programme (Education Scotland, unknown, pg. 8). This is important because it avoids shame and will allow Harley to understand that he is not a ‘bad’ person, but his choices can be seen as unacceptable. E.L.S.A will benefit Harley by showing him coping strategies which can be developed to suit his situations. This will substitute his aggressive and angry outbursts, preventing problems amongst peers. E.L.S.A intervention sessions will allow Harley to talk about his difficulties and guide him to find solutions which can be used to solve them. Another benefit which Harley will receive from E.L.S.A intervention sessions is the skill of interacting more successfully with others; this may involve working with another child in class and sharing ideas, respecting the opinion of others, or even playing a game in the playground fairly. Participating in E.L.S.A intervention will push Harley to develop a greater self-awareness, giving him an understanding of why he is behaving in such a way, how it is unacceptable and what can be done to improve this behaviour. It will allow him to manage school better and feel better about himself as a person, increasing his confidence, knowing that he is working on himself to improve his ways (SSCA, 2018, pg. 1-2). 

Emotional literacy takes place in calm and relaxed environments to give children time and space to think about their circumstances (Emotionally Healthy Schools, unknown). An E.L.S.A intervention environment would include soft cushions and beanbags, a reading area, a craft area, a sensory area, and soft toys (ELSA Support, 2023). This would be beneficial to Harley because he already holds a card which he uses when he needs to have time to think outside of the classroom, and so this intervention would further support him, giving him a designated session to understand his emotions as well as the use of a positive environment which he could use as a tool when he needs to calm down. It has been stated that a positive environment can develop self-resilience and adaptability (theAsianparent, 2020), which is what Harley would thrive from.

The intervention sessions begin as one-to-one. This is beneficial because the practitioner will begin to get to know Harley and build a relationship upon trust. It is important that Harley trusts the practitioner so that he will be open with them to get the best experience out of the E.L.S.A programme. In order for a child such a Harley to trust an E.L.S.A, they must have the following traits; a warm and calm personality, the ability to gain the confidence of children who are behaviourally challenging or socially withdrawn, be happy to work independently and show initiative, be created and efficient in their work and be eager to learn and develop new skills (ELSA Network, 2017).

Harley enjoys being centre of attention and so the idea that the sessions start with pupils having meetings individually will interest him because he won’t have to compete to be in the light. Harley also enjoys spending time with new staff members, because he feels that they only know what he tells them about himself, rather than what the school know about his background and therefore a new support assistant could be a positive aspect of the intervention. Starting the sessions on a one-to-one basis also allows the practitioner to create targets for Harley, using the acronym SMART. Using this acronym ensures that targets are specific, measurable, achievable, relevant and time bound (Boogaard, 2021) and are helpful when practitioners are planning for sessions ahead, ensuring progress for the child. Once the practitioner has gained a strong relationship with Harley and understand his needs, E.L.S.A sessions will start to become group meetings, with a handful of children using circle time rules; this will allow children to play games and socialise with peers and practise the skills they have been developing in previous individual sessions in a smaller situation, which can then confidently be used outside of sessions (ELSA Support, 2023).

 E.L.S.A intervention uses fun and practical activities within sessions so that children are getting involved and participating (Emotionally Healthy Schools, unknown). This would work well with Harley’s needs because he often can become distracted if he does not find a task interesting which then causes his to be disruptive. One example of an activity which could be planned as part of Harley’s intervention sessions is the feelings talking tower because it uses a well-known game- Jenga and turns it into a resource for E.L.S.A sessions by encouraging children to communicate, improving social skills, and understanding of what they are feeling and how to express it (Kostelyk, 2023). This activity would be beneficial because he will participate and be unaware that he is contributing to a crucial E.L.S.A intervention session, working towards his target; therefore, he will not have the want to refuse or cause a scene which would have stemmed from boredom. 

Before a practitioner can become an Emotional Literacy Support Assistant (E.L.S.A), they must complete specific E.L.S.A training which involves 6 full days of training, covering 6 key modules, these include: Facilitation skills of active listening and reflective conversations, Emotional Awareness, Emotional Regulation, Self-Esteem
Social and Friendship Skills Loss and Bereavement (ELSA Network, 2023). E.L.S.A training aims to understand the psychology of emotions and to identify strategies for facilitating the development of emotional literacy in pupils (Emotionally Healthy Schools, unknown). During training, all practitioners should have the experience of practising writing session plans and SMART aims for a targeted individual which will then be evaluated and gather feedback from the professionals (ELSA Network, 2023). E.L.S.A practitioners must be confident to plan and provide activities, focusing on the needs of the individual specific sessions.

However, this intervention could have complications which prevent progression taking place, for example the amount of time which is put into the programme. Teaching assistants who are already busy, need to partake in E.L.S.A training, which takes six full days of training, completing six modules before proceeding to practise the intervention (ELSA Network, 2023). The writer suggests that this implication can be solved by providing training during half term to ensure that staff are not taken during school time. The second complication which may occur is the cost of E.L.S.A. The cost of each practitioner’s training starts around £350 which needs to be paid by the school in which E.L.S.A will take place (Reading Education Services, 2023). Another finance which bites into the school’s budget is the cost of each child’s intervention to be carried out within school at around £200 for 6 sessions over the year – one per half term (Psychology First, 2023). Also, the E.L.S.A intervention takes place within the school day which would cut into Harley’s education time, this can be an issue and could cause Harley to fall behind in his classwork, causing extra problems. Another complication could include the lack of space which the school may hold. E.L.S.A needs to take place in a relaxed and comfortable environment to ensure the programme reaches its maximum ability (ELSA Network, 2017) the writer suggest that this implication could be avoided by putting screening up within corridors or outside areas to use space in a more useful way; this idea of using space more wisely is supported by Lopez (2017) who states that you should prioritise what needs to be on display and what is no relevant in the classroom. 

To conclude, the writer believes that Emotional Literacy Support Assistants (E.L.S.A) intervention would be the best option for Harley because it would develop key skills which he lacks, targeting his social and emotional skills. Harley’s parents do not necessarily need to give permission because it in an intervention carried out within school, by school staff, however it is encouraged that within the correct circumstances that parents are aware of the intervention so that support can continue at home (ELSA Network, 2017). Post intervention, the practitioner will look at the targets which have been focused on and evaluate whether they have been achieved. If Harley’s targets have been achieved, the E.L.S.A staff will arrange to meet with him once a term to ensure that the progress is stable and hasn’t fallen (ESLA Network, 2017). However, if the sessions haven’t met Harley’s needs and the targets have not been met then practitioners will continue to work with him and provide further E.L.S.A interventions. Additionally, E.L.S.A staff will be given further training and support from educational psychologists who have more experience within the programme so that they can improve their knowledge on how to support Harley. Harley’s class teacher will also be aware of the situation and be given advice and resources to support him, an example of this could be a emotion check in box, where Harley will write how he is feeling throughout the day and put it I the box so that the teacher in aware, without drawing attention to himself in front of the class- this is supported by Mentally Healthy Schools (2023). 
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