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The key points of this project are as follows:
•To teach girls with ADHD healthy coping mechanisms to deal with the struggles of ADHD.
•To bring more awareness to ADHD and how it presents in girls.
•To build understanding of the struggles of ADHD.
•To develop resilience in girls who have ADHD.
 
Girls who have ADHD present different symptoms compared to their male counterparts. For example, when speaking of hyperactivity, girls tend to be excessively talkative rather than being more physically hyperactive (Quinn, 2005). When ADHD was first recognised as a disorder, most of the testing was solely based on the male experience and for many years the difference in symptoms through gender was not recognised (Bauermeister et.al, 2007). From this research coupled with my own personal experience of being a woman with ADHD, girls experience different symptoms, therefore have different struggles that need to be resolved as they grow older. These connections have formed the idea of my drama project. 
Howard Gardener’s theory of multiple intelligences state that there are eight different ways in which people work best.
 
•    	Verbal/Linguistic
•    	Logical/Mathematical
•    	Visual/Spatial
•    	Musical/Rhythmic 
•    	Bodily/Kinesthetic
•    	Interpersonal
•    	Intrapersonal
•    	Naturalistic
 
(Van Der Water et.al, 2015)
 
The teaching style most commonly used in schools, Gardener describes as “Verbal/Linguistic”, this is where a person best learns by reading, writing and speaking. As many people with ADHD have comorbidity such as dyslexia this is not always conducive to learning. Instead, the style of which someone with ADHD could relate best to is “Bodily/Kinesthetic”, this is where someone uses their body to express ideas, building objects and using gestures. This way of working can be effective when working with someone who has ADHD. Howard Gardener’s research was based on findings from the 1980’s and in modern day teaching, schools tend to use the teaching method commonly known as VARK. VARK is an abbreviation of the different learning styles. It stands for: visual, aural/auditory, read/write and kinaesthetic. These are the different categories within learning, however, an individual can be multimodal. There is a test that is taken to discover your learning style preference (VARK, 2012). Using the VARK means that teachers create their lesson plan to include each of these learning styles in order to be as accessible as possible. 
Interactive learning is key when working with people with ADHD and using drama provides the space to create and interact. Movement and physical activity has also shown to improve academic performance and both of these are core parts of using drama for educational and therapeutic practice (Archer, Kostrzewa, 2011). Also, Ashton and Gould (2017) presented research that role-play can be a useful tool when teaching girls on the autistic spectrum. Although this drama project is aimed at girls with ADHD, Ashton and Gould’s research has shown that girls with these learning differences may share similar struggles such as self-advocacy, emotional awareness and their permission to say “no”. Girls with ADHD and autism sometimes struggle to set boundaries and have difficulty in explaining the limit of their capabilities. Research suggests that autism and ADHD frequently occur together and the most recent edition of the Diagnostic and Statistical Manual of Mental Disorders (DSM), has allowed for dual diagnosis, meaning that both disorders can be diagnosed in the same individual. Ashton and Gould’s research shows that role-play can be used as a tool to aid in gaining social skills and can be effective for rehearsing situations that a girl may find herself that do not happen frequently, for example a dangerous event (Ashton and Gould, 2017). As a result of this research, this could aid in eliminating anxiety and better prepare girls who have ADHD and autism. As many women with ADHD experience anxiety as a comorbid disorder, drama techniques such as role-play can aid in decreasing stress. It gives the participant the chance to rehearse situations and “gain the tools they need to better understand the responses of others” (Monika, 2011).
Another technique that can be effective when working with girls with this learning difference is storytelling, with this process used frequently in drama therapy. This gives participants a creative outlet to explore their issues, allowing the person to roleplay different solutions to their problems in a safe and trusted environment (Monika, 2011).
Techniques such as storytelling that have been used in drama therapy are,
 
“highly valued because of its educational and therapeutic merits since it is a systematic and cooperative rather than a competitive treatment; therefore there is no fear of failure and pressure to win and it can enhance the strengths of the child.” 
(Kejani and Raeisi, 2020) 
The quote above supports the view that drama techniques such as storytelling invites a positive atmosphere for people to work through their problems without judgement or anxiety (Quinn, 2005).              	                                                                   
In their book “Storymaking in education and therapy” Alida Gersie and Nancy King (1990) describe how storytelling heightens self-awareness by exploring storymaking through different creative outlets such as drama.
Gersie and King also state,
 
“By allowing the myth to resonate within us, stimulating our personal expressive abilities, we are enabled to learn to connect our personal experience to the experiences of the human race. We become active witnesses to the past- realizing our present- transforming our future.”
(Gersie and King, p.24)
  
This quote highlights that using storymaking and storytelling to explore different situations and actions, can be an effective tool used with girls with ADHD. This is because using stories and fables eliminate the directness of a workshop by using characters going through similar problems to the participants, rather than the participants themselves. This allows the individual to feel safe while exploring the different outcomes that could create a positive change in the lives of the character and directly relate it to their own lives, by viewing the situation objectively.
 
It is acknowledged that people who have ADHD are more creative, although there are different studies that argue this case. This has been evidenced in Rucklidge and Healey’s study (2008) which explored “The relationship between ADHD and creativity”. They state literature supports a relationship between ADHD and creativity, although the research is never cited and therefore cannot be determined as solid evidence. Additionally, Shaw and Brown (1991) highlight creativity as a bi-product of ADHD rather than increasing creativity in its own right.
 “They found that children with ADHD used more imagery in problem solving than did normal control children, and attained much higher scores on the figural creativity test than did controls. They suggested that the children with ADHD might generate novel or unusual ideas (i.e., show creativity) as a function of the different knowledge bases that they have acquired through their less focused interactions with their environment.”
 
(Healey and Rucklidge, 2008)
 
 
This quote suggests that being unusually creative is not a symptom of ADHD but instead, allows the brain to think of other, more stimulating ways of working. Therefore, using drama as a form of learning or teaching could create a positive atmosphere where ADHD children are able to learn in a more effective way.
 
Earlier research conducted on ADHD was gendered towards males, it has since been proven that girls are less hyperactive and instead, “manifest as hyper talkativeness or emotional reactivity” (Quinn, 2005). This is backed up by research by Chang who conducted “A Study of the Application of the Drama Therapy on ADHD Students’ Social Abilities at the Resource Class of the Elementary school” (Chang, 2006). The only female participant was described by her classmates as “talkative and speaks loudly”. The participant also had many emotional issues and was known to harm herself to make her classmates feel sympathetic. As a result, the drama leader used mask work so that the participant could express feelings that may not be appropriate for a classroom, in a controlled and non-judgemental space (Chang, 2006). 
As described in Chang’s study, many girls use masking to hide their ADHD symptoms. From the research above I can speculate that mask work is an effective tool while supporting people who feel vulnerable when expressing their inner emotions. This is because mask work can give participants the freedom to show the world the different ‘masks’ that they wear through their lives. Both Quinn and Chang describe the way that girls manifest ADHD differently from males, this then creates the problem of not knowing how to support the participants.
Geese Theatre Company describe the work of masks as, “a metaphor for the ‘front’ we present to others, with our private thoughts and feelings underneath”. The use of the well-known theatre phrase, “lifting of the mask” can be used to understand the deeper and more personal feelings that may be the underlying reason for outward behaviour (Geese Theatre Company, 2002). Therefore, mask work would be highly useful for girls with ADHD when working on their emotional reactivity. 
One of the main symptoms of ADHD is the lack of ability to focus and concentrate, this can be due to over or under stimulation as the person feels their senses are not working at their full potential. Augusto Boal (1992) states that, “In the body’s battle with the world, the senses suffer” and this is especially relevant for girls who struggle with ADHD. Boal describes how games and exercises “de-specialise” our world, re-learning each sense in order for these to once again work together. This can work exceptionally well with people who cannot focus for extended periods of time, as long sessions can make it hard to stay focused, whereas short games can ensure that the mind is stimulated to aid concentration. This is useful for grounding work, as it reconnects the body to the mind thus aids in eliminating anxiety which is symptomatic of girls with ADHD. Another term that Boal uses is ‘Metaxis’, this is where the participant is “belonging to two worlds at the same time, the world of reality and the world of fiction” (Boal, 1997). Boal gives the example of using this in image work, which translates from the participants' own reality. Breaking away from the image in which a person is oppressed, will give the participant the strength to shatter the oppression in their real lives. Within a workshop environment, the group could create an image in which their learning difference acts as a form of oppression, we could then re-work the image in a way so the participants can feel that their ADHD is no longer their oppressor.
In the series of drama workshops, I will ensure that roleplay, storytelling, image work and mask work will be used. From my research these techniques appear to be the most useful and potentially transformative when working with girls with ADHD.
 
Role-play could be used to aid in eliminating stress and anxiety by giving people the ability to try new approaches, without fear of consequence. I would use this technique to explore emotional regulation, roleplaying situations in which the participants feel that they could better manage their emotions, achieving a more positive outcome. 
Storytelling can also give participants the safe space to try new approaches to their real lives. Storytelling uses imagined stories which relate to the participant, giving people a way of distancing themselves and being able to give an objective view of situations. This is because when in difficult situations, it can be hard to see all the options available due to personalisation, storytelling gives people the ability to distance and see solutions which the participants may have been previously unaware. This method explores the individual struggles of the participants, creating fantasy stories in which they can distance themselves but still work on their difficulties.
Image work will be used to increase the participants’ level of knowledge of situations, growing self-awareness on a deeper level, expanding their understanding of different situations and finding solutions. Therefore, giving participants the ability to accumulate strength to transport into their reality, in order to break free from their oppressions. This will be used in the introductory workshop, creating images and exploring how ADHD affects their lives.
[bookmark: _GoBack]Mask work will be a useful tool as it will aid in connecting the participants to their deeper feelings, improving their relationship and validating these feelings. This will be effective for decreasing the number of outbursts a girl with ADHD will have, they will now recognise the triggers and reasoning behind the outburst, allowing them to solve the problem using a healthy coping mechanism.  Additionally, mask work would be used when working on emotional regulation, to clarify why the participants may feel the need to ‘mask’. As this topic would need to be investigated in depth, more than one workshop would need to be conducted. Unfortunately, this was not possible with this project, so I would use masks to further the work on emotional regulation, if the opportunity arose.  
From the research above, drama to support girls with ADHD creates healthy coping mechanisms and can be an effective tool. This is because drama allows someone with ADHD to express thoughts, feelings and anxieties through the techniques that have been previously discussed. Drama can be used to explore ways to overcome problems and encourages the participant to be more expressive and limit internalisation.
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